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Photography Workshop Background

In April of 2010, Lydia Keen created a photography workshop for World Vision Canada that puts
cameras into the hands of children and lets them document their world through their eyes.
During the four day workshop children photographed things they were proud of and things they
wanted to change in their community. At the end of the workshop the images taken by the
children were showcased in an exhibit to share with their community. The workshop has since
been conducted with children in Bangladesh, Zambia, Ethiopia and Honduras.

“Seeing life through the lens of a child is a powerful experience.” — Lydia Keen

Rationale for the My World, My View Photography Collaboration Project
My World, My View is adapted from Lydia Keen’s Photography Workshop for World Class
schools. It is designed for grades 4 — 8, but can be adapted for older or younger students.

The purpose of My World, My View is for Canadian students to:

e Capture their communities through photos

e Compare their images to those taken by students in another Canadian community

e Compare their images to those taken by children in developing countries who've
participated in Lydia Keen’s workshops

e Partner with another school on the World Class site to share their project experiences
through online discussions and blogs, and collaborate to take action to change a problem in
their local or global community

My World, My View will allow students to capture images of their communities while
developing cultural awareness and an understanding of community needs in developing
countries.

Objectives

Students will:

e understand what makes communities better places for all people

e compare similarities and differences in culture, lifestyle and needs of communities around
the world

e express and exchange ideas and respond to the ideas of others

e collaborate to develop a plan of action to promote awareness of and/or address a
community or global problem

Materials

1. Provide a camera for each student or group of students (students should capture images
individually but may have to share a camera)

Provide memory cards (at least 1GB), batteries and extra batteries for each camera

Have battery chargers on hand

Computer or laptop

Projector (if possible)

USB cable to connect the camera to the computer

External hard drive or memory stick to store the students’ images

Video camera to document the workshop (optional)
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9. Secure funds to pay for printing photos for the exhibit, or colour printer with lots of ink and
paper to print exhibit. It is a lot of work to print the photos yourself. Find out how much
time a local photo lab will need to turn around the exhibit prints, and make sure you factor
this time into planning the date for the exhibit.

10. Paper and ink will be needed for printing invitations to the exhibit.

11. Collect materials to hang the exhibit: clothes pegs, string/twine, glue and multi coloured
paper — useful for mounting pictures onto for the exhibit.

12. Plan ahead for how you will hang the exhibit and contact volunteers if needed.

13. Portfolios (photo albums that hold 15-20 photos), one per student

14. Paper, markers/pencil crayons for the students to design a portfolio cover

Preparation

1. [If your school does not have the required number of digital cameras for this project,
consider having parent volunteers (who have digital cameras) work with small groups of
students. Volunteers must be willing to let students use their cameras to take pictures.

2. Plan to have volunteers walk or drive around the community with students on three
separate occasions. Alternatively, have students explore the community with their own
parents and take the photos as part of a home assignment; you will need to provide
cameras to those who do not have one at home. Another option is to plan one excursion in
which each group of students will photograph a specified area of the community for all
three phases of the project.

3. Make sure all the batteries are charged and memory cards are cleared. Number the memory
cards so you know who took which photos. Have the children use the same camera and/or
memory card throughout the project. If using parent volunteers, ask them to keep a record
of who took which photos for each photography excursion.

4. Design a draft invitation to the exhibit (or invite students to submit a design); one that you
can simply add photos, time, date and place when you print it for the children towards the
end of the project.

Jou arg invited
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Sample Invitation

5. Have labels ready with children’s first names, age and gender to display with the photos.
6. Choose a date/time and place for the exhibit and book the location if needed.
7. Have a plan, including volunteers, for hanging the show.



8. Invite parents, other students, school staff, community leaders, etc. to the exhibit.

9. Arrange for refreshments for the exhibit — use parent volunteers or school PTA members.

10. Send home letters to parents explaining the project along with permission forms for you to
show photos of students in the exhibit as well as on the World Class site. Here’s a sample
letter to parents:
http://ourworldclass.tigweb.org/upload/photoprojectsampleparentpermissionform.doc

Start a collaboration with another class on the World Class Website

Post an announcement in the World Class Staff Room asking if another class (perhaps one at the
same grade level) would like to collaborate with you on this project. You can create a new
virtual classroom in your school, specifically for this project, if you don’t want to invite other
schools into your existing classroom. Invite your partner class into this new classroom so
students from the other school can read and respond to your students’ online discussions and
blogs. Likewise, your partner class would invite your students into their collaboration classroom.
Not sure how to create a new classroom in your World Class school or how to invite another
school into your collaborating classroom? Go to the World Class User Guide
(http://ourworldclass.tigweb.org/upload/worldclassuserguide.pdf).

Instructions

The project consists of four stages: an introduction to photography lesson followed by the three
stages of the World Class Think, Act, Change Program. For more details about the Think, Act,
Change Program, go to the About Us page of the World Class website (www.ourworldclass.ca).

During the entire project try to capture photos and/or video of everything: the children taking
photos, a group photo, the exhibit, etc... If you can have a volunteer dedicated to documenting
the project that would be ideal.

*Tasks to do after each photography assignment:

1. Download all images into individual folders on your computer for each student. Keeping
students’ photos separate will make it easier to identify them when printing for the exhibit.
A helpful way to label them is: My World My View/Camera or memory card number/name
of assignment.

2. Start another folder with the students’ strongest images for the exhibit. Remember to keep

it organized according to the memory card number or the student’s name. Be sure to

represent each student equally in the exhibit.

Backup the photos onto a memory stick or keep them on the memory card (just in case).

Charge camera batteries for the next assignment.

5. If you are doing a video/slideshow for the exhibit work on it after each photography
assignment.

hw

A. Introduction to Photography

Photography Basics

1. Consider inviting a local photographer or someone with photography expertise to speak to
students about the basic features of a camera, how to handle cameras with care and tips for
taking quality photos. Have students draw sketches of the camera, labelling the parts they
will need to use for their assignments.


http://ourworldclass.tigweb.org/upload/photoprojectsampleparentpermissionform.doc
http://ourworldclass.tigweb.org/upload/worldclassuserguide.pdf
http://www.ourworldclass.ca/

2. Create with students a handbook or list of tips that students can refer to throughout the
project, to remind them, for instance, that they must hold the camera steady, then press the
shutter release button and wait for the camera to take the photo. The majority of blurry
shots occur because children press the button and move the camera right away.

3. Review with students perspectives (see photography assignment 1) and compositional
techniques: http://ourworldclass.tigweb.org/upload/compositionaltechniques.pdf.

Photography Assignment 1: Portraits

1. Have students take 10-15 different photographs of one another. Let them know that no two
images are to be the same — you need to demonstrate this to them. Ask the children to
photograph one another using different perspectives, high/low angle, profile, extreme close
up, close ups, % length, full body, in action etc..... The idea is to get them thinking that there
are several different ways to photograph the same subject, not just front and center. This
activity also helps students become comfortable with using the camera. Photograph
outdoors as often as possible — not using the flash will conserve battery life. This activity can
easily be done in the school yard.

2. Take a whole class photo.

Photograph each child individually for the artists” photo for the exhibit.

4. Have students design a portfolio to showcase a few of their best photos from each of the
photography assignments. Determine how many photos you can afford to print for each
student. To save money, have students create their portfolios as PowerPoint Albums instead
of printing them out.

5. Complete the Tasks to do after each photography assignment.
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B. Think

Begin this part of the project by engaging students in the GEAR activities about communities (Gr.
K-3) or water (Gr. 4-8). Both units contain videos that explore the concept of communities and
how communities meet their needs — a good place to start having students thinking critically
about community issues. Download the entire GEAR Resource and the videos Communities:
Around the World, Around the Corner and Safe Water for All at
http://ourworldclass.tigweb.org/resources/.

Photography Assignment 2: People and Things We Value

1. Before venturing into the community, brainstorm with students a list of people, places and
things they value or appreciate in their community. Ask students to think about who/what
makes their community a safe place to live and a good place to learn and play.

2. Before the excursion, find out if you need to obtain permission from community members
to take their photo for the exhibit or the World Class site. It might be a good idea to
photograph people students know (who don’t mind having their photo taken) and explain to
them what the photos are for. The following is a sample waiver form:
http://ourworldclass.tigweb.org/upload/photowaiver.jpg.

3. During the excursion encourage students to explain why they are taking a particular photo.

4. After the excursion ask each student to post a blog about their first assighnment in your
collaboration classroom on World Class. Ask students to: upload their favourite photo into
the blog, describe what is going on in the photo, and explain why they took the photo — why
is it valuable to them? Invite students to respond to each other’s blogs.

5. Show students the slideshows People and Things We Value with photos taken by children in
Zambia, Ethiopia and Bangladesh. You can open the slideshows directly from the Staff Room



http://ourworldclass.tigweb.org/upload/compositionaltechniques.pdf
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http://ourworldclass.tigweb.org/upload/photowaiver.jpg

8.

file My World, My View Photo Gallery. Post an online discussion in your World Class
classroom asking students to respond to the images in the slideshows. Suggested questions
for an online discussion: What are some similarities and differences between what you value
in your community and what children in Zambia, Ethiopia and Bangladesh value? Did any of
the images from Bangladesh, Ethiopia or Zambia surprise you or were different from what
you’d expected? Explain why. Invite students to respond to each other’s postings.

You may want to divide your students into groups (Bangladesh, Ethiopia and Zambia) and
have each group respond to a slideshow from a different country.

Invite your collaboration partner class to respond to your students’ blogs and discussions.
Consider assigning “e-pals” so all students will get at least one response to their blog or
discussion posting.

Complete the Tasks to do after each photography assignment.

Photography Assignment 3: What We Want to Change

1.

Repeat the same steps as in assignment 2, but have students photograph the things they
would like to change in their community. Ask students to brainstorm what would make their
community a safer and better place to live, learn, play and grow.

In step 4, ask students to post a blog, upload their favourite photo, describe the photo and
explain what they would like to change about their community and how the change would
make the community a better place to live. Again, ask students to respond to blogs posted
by peers in the class and in your partner class.

In step 5, show students the What We Want to Change slideshows. In an online discussion,
ask students to compare the similarities and differences between the images of Canadian
communities and those of Bangladesh, Ethiopia and Zambia.

Assignment 4: What We Want to Show the World

1. Repeat the same steps as in assignment 2, but have students photograph what they want to
show the world about their community (perhaps a special building or place, what they like
most about living in their community, what they are proud of, etc.).

2. Instep 4, ask students to post a blog and upload their favourite photo from this assignment.

3. Instep 5, Show students the What We Want to Show the World slideshows.

C. Act

Once students have learned about different communities around the world, it’s time for them to
take action to change a problem in their own community or a community in a developing
country. One way to take action is to host an exhibit to showcase students’ work to parents,
staff, other students and community members. The exhibit serves to both celebrate the
diversity of communities around the world and promote awareness of problems that need to be
changed.

Use the following guidelines to organize the exhibit:

1.

Allow at least 2 -3 days in between the last photography assignment and the exhibit to print
and hang the show.

Decide whether you want students to be a part of setting up the exhibit or if you'd like to
keep the final display a surprise for them.

Depending on your budget, decide how many photos can be printed for each student’s
portfolio. It is recommended that you print at least ten 4x6 photos for each student’s
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portfolio (one portrait and three photos from each of the other three assignments). Print a
big copy of the class photo. Mount it on stock paper big enough to leave a border where
students can sign their names. Print a 4x6 class photo for each student (optional). Have the
images printed ASAP and double check that everything is printed correctly.

4. Depending on your budget, figure out how many 8x10 images can be printed for the exhibit.

For the exhibit hang students’ portraits beside their work.

Put together children’s portfolios, ensuring the first image in the portfolio is of the child.

Plan some sort of refreshment or food if possible for the guests.

Will there be any dignitaries? Do you need special seating?

Speeches? Can someone speak about the workshop? Perhaps a World Vision volunteer from

Canada can address the guests?

9. Video? Can there be a looping video documentary of the event?

10. Slideshow? Can the extra photos that did not get printed be projected on a wall, or looped
through on a laptop?

11. At the exhibit give each child their portfolio.

O Now

Note: If you have a situation where the children’s individual work can’t be identified then simply
have an exhibit of all the work mixed together and use the group shot to identify who the
photographers are.

C. Change

1. Ask students to write a short reflection about how the My World, My View learning
experience has changed their views, attitudes and behaviours. Suggested discussion
guestions: What did you learn about other communities in Canada and around the world?
What makes communities better places for all people? Who do you think should be
responsible for meeting community needs? Explain why. What could you and your class do
to help improve a problem for children living in a developing country?

2. Compile students’ reflections into one blog and mark it as your “Change blog” to indicate
that your class has completed the final stage of the Think, Act, Change Program.

3. Post your class’ “Change blog” to your public school window in World Class. You can post
any of your students’ blogs and discussions to your school window throughout the entire
project so other schools may read about what your students are doing. For security, no one
can respond to those blogs or discussions posted to your school window unless they have
been invited into your collaboration classroom.

4. Once you have posted your “Change blog”, you will become a certified World Class school
and a certificate of achievement will be mailed to you.

Extension Activity

Engage students in developing a plan of action to improve a community problem for children in
a developing country. Use the GEAR lessons in the unit Looking to the Future to help your
students plan concrete actions to make a positive difference.

If your class decides to organize a fundraiser, for instance fill a stable with animals for a
community in Bangladesh, you can contact one of World Vision Canada’s Regional Reps to help
your students organize an event: http://ourworldclass.tigweb.org/about/.



http://ourworldclass.tigweb.org/about/

Below are collages of sample photos taken by children in Bangladesh in 2010.
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Day 3 What you Want to Change




Day 4 What You Want to Show the World
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Exhibit

All Images on this page taken by
Lydia Keen
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Summary of the Package

At the heart of the What Kind of World...? Package are three lesson plans which aim to teach students the basics of
the UN system and a number of critical global issues from a Canadian perspective. Each one-hour session draws
links between local and global issues, and highlights the role of Canadain the UN and the UN in daily life. The
sessions are geared towards interactive learning and allowing youth to develop their own ideas and opinions about
global issues. Although the lessons are intended to be taught sequentially, they may also be given individually with
the assistance of the provided background information.

The lesson plans are accompanied by a variety of resources to facilitate their implementation. These include:

an outline of how the sessions meet the required objectives of provincia social studies curriculg;
resource materials to be distributed to students during the sessions;

background information on the Un and Canada's involvement in it for use by facilitator's; and
alist of further print and Internet resources on the UN and global issues

The Objectives of this Package are:

to increase awareness among youth of international problems and possible solutions;

to increase understanding among youth of the UN and to foster an appreciation for its work;
to increase understanding among youth of Canada's role on the international stage;

to increase enthusiasm among youth for learning about global issues; and

to foster a sense of empowerment from finding solutions to global problems.



General Information on the United Nations

The United Nations is an international organization of independent countries. These countries have joined together
to work for world peace and against poverty and injustice. The UN was established as aresult of a conference in San
Francisco in June 1945 by 51 countries committed to preserving peace through international cooperation and
collective security. Today, nearly every state in the world belongs to the UN - 191 countriesin all. UN headquarters
arelocated in New Y ork City.

The UN is not aworld government, and it does not make laws. It does, however, provide the means to help resolve
international conflicts and formulate policies on matters affecting us al. At the UN, all the Member States - large
and small, rich and poor, with differing political views and social systems - have avoice and vote in this process.

The UN has four main purposes, as stated in its Charter:

1. To keep peace throughout the world;

2. To develop friendly relations among nations;

3. To help improve living conditions of poor people and encourage respect for each other's rights and
freedoms; and

4. To be acentre for helping nations achieve these goals.

The UN iscentral to global efforts to solve problems which challenge humanity. Cooperating in this effort are more
than 30 affiliated organizations known together as the UN system. Day in and day out, the UN and its family of
organizations work to promote respect for human rights, protect the environment, fight disease, promote
development and reduce poverty. UN agencies a so define the standards for safe and efficient transport by air and
sea, help improve tel ecommunications and enhance consumer protection, work to ensure respect for intellectual
property rights and coordinate allocation of radio frequencies. The United Nations |eads the international campaigns
against illicit drug trafficking and terrorism. Throughout the world, the UN and its agencies assist refugees and set
up programmes to clear landmines, help improve the quality of drinking water, expand food production, make loans
to developing countries and help stabilize financial markets.

The UN iscentral to global efforts to solve problems which challenge humanity. Cooperating in this effort are more
than 30 affiliated organizations known together as the UN system. Day in and day out, the UN and its family of
organizations work to promote respect for human rights, protect the environment, fight disease, promote
development and reduce poverty. UN agencies also define the standards for safe and efficient transport by air and
sea, help improve tel ecommunications and enhance consumer protection, work to ensure respect for intellectual
property rights and coordinate allocation of radio frequencies. The United Nations |eads the international campaigns
against illicit drug trafficking and terrorism. Throughout the world, the UN and its agencies assist refugees and set
up programmes to clear landmines, help improve the quality of drinking water, expand food production, make loans
to developing countries and help stabilize financial markets.
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The UN Charter

When a country becomes a Member of the United Nations, it agrees to accept the obligations of the UN Charter, an
international treaty which sets out basic principles of international relations.

The Charter was adopted at a conference in San Francisco in June, 1945 and was officially recognized by the
majority of the 51 founding members on October 24, 1945 - what is now known as UN Day. 137 other countries
have since signed the Charter and become members of the UN. The UN and its Charter grew out of a plan that began
on board a battleship in the Atlantic Ocean in 1941, when President Franklin D. Roosevelt of the USA and Prime
Minister Winston Churchill of the United Kingdom met to start discussing how to ensure peace after the end of the
Second World War. They later discussed the plan with Joseph Stalin, Leader of the Soviet Union, at ameeting in
Yalta, USSR, in 1945.

The Preamble to the Charter sets out the main tenets of the organization:

WE THE PEOPLESOF THE UNITED NATIONS DETERMINED to save succeeding generations from the
scourge of war, which twice in our lifetime has brought untold sorrow to humankind, and to reaffirm faith in
fundamental human rights, in the dignity and worth of the human person, in the equal rights of men and women and
of nations large and small, and to establish conditions under w hich justice and respect for the obligations arising
from treaties and other sources of international law can be maintained, and to promote social progress and better
standards of lifein larger freedom,

AND FOR THESE ENDS to practice tolerance and live together in peace with one another as good neighbours,
and to unite our strength to maintain international peace and security, and to ensure, by the acceptance of principles
and the institution of methods, that armed force shall not be used, save in the common interest, and to employ
international machinery for the promotion of the economic and socia advancement of all peopled,

HAVE RESOLVED TO COMBINE OUR EFFORTSTO ACCOMPLISH THESE AIMS. Accordingly , our
respective Governments, through representatives assembled in the city of San Francisco, who have exhibited their
full powers found to be in good and due form, have agreed to the present Charter of the United Nations and do
hereby establish an international organization to be known as the United Nations.
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Organsof the United Nations

The United Nations has six main organs. Five of them - the General Assembly, the Security Council, the Economic
and Social Council, the Trusteeship Council and the Secretariat - are based at UN Headquartersin New Y ork. The
sixth, the International Court of Justice, islocated in The Hague, Netherlands.

The General Assembly

All UN Member States are represented in the General Assembly, which isakind of parliament
of nationsthat meets to consider the world's most pressing problems. Each Member State has
one vote. Decisions on important matters, such as recommendations on matters relating to
international peace and security, admitting new members, the UN budget and the budget for
peacekeeping, are decided by two-thirds majority. Other matters are decided by simple majority.
In recent years, aspecial effort has been made to reach decisions through consensus, rather than
by taking a formal vote.

At its 1998/1999 session, the Assembly considered 166 different topics, including peace and
security issues, disarmament, development, reform of the UN, protection of the environment and
the year 2000 date-conversion problem for computers. The Assembly cannot force action by any
State, but its recommendations are an important indication of world opinion and represent the
moral authority of the community of nations.

The Assembly holds its annual regular session from September to December. When necessary, it
may resume its session, or hold a special or emergency session on subjects of particular concern.
When the Assembly is not meeting, its work is carried out by its six main committees
(disarmament and international security committee, economic and financial committee, social,
humanitarian and cultural committee, special political and decolonization committee,
administrative and budgetary committee and legal committee), by other subsidiary bodies and by
the UN Secretariat.

The Security Council

The UN Charter gives the Security Council primary responsibility for maintaining international
peace and security. The Council may convene at any time, day or night, whenever peaceis
threatened.

There are 15 Council members. Five of these - China, France, the Russian Federation, the
United Kingdom and the United States - are permanent members. The other ten are elected by
the General Assembly for two-year terms. In recent years, Member States have discussed
making changes in Council membership to reflect today's political and economic realities.
Canadawas last amember of the Security Council from 1999-2000.

Decisions of the Council require nine yes votes. Except in votes on procedural questions, a
decision cannot be taken if thereis ano vote, or veto, by a permanent member. All Member
States are obligated to carry out the Council's decisions.

When the Council considers athreat to international peace, it first explores ways to settle the
dispute peacefully. It may suggest principles for a settlement or undertake mediation. In the
event of fighting, the Council tries to secure a ceasefire. It may send a peacekeeping mission to
help the parties maintain the truce and to keep opposing forces apart.

The Council can take measures to enforce its decisions. It can impose economic sanctions or
order an arms embargo. On rare occasions, the Council has authorized Member States to use 'all
necessary means, including collective military action, to see that its decisions are carried out.
The Council also makes recommendations to the General Assembly on the appointment of a
new Secretary-General and on the admission of new Membersto the UN.
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The Economic and Social Council

The Economic and Social Council (ECOSOC), under the overall authority of the General
Assembly, coordinates the economic and socia work of the United Nations and the UN family.
Asthe central forum for discussing international economic and socia issues and for formulating
policy recommendations, ECOSOC plays akey role in fostering international cooperation for
development. It also consults with non-governmental organizations (NGOSs), thereby
maintaining avital link between the United Nations and civil society. The Council has 54
members, elected by the General Assembly for three-year terms. It meets for one month each
year, alternating its session between New Y ork and Geneva. A special meeting of ministers
discusses major economic and social issues. Beginning in 1998, the Council expanded its
discussions to include humanitarian themes.

The year-round work of the Council is carried out by subsidiary bodies that meet regularly and
report back to the Council. The Commission on Human Rights, for example, monitors the
observance of human rights throughout the world. Other bodies focus on such issues as social
development, the status of women, crime prevention, narcotic drugs and environmental
protection. Fiveregional commissions promote economic development and strengthened
economic relations in their respective areas.

The Trusteeship Council

The Trusteeship Council was established to provide international supervision for 11 Trust
Territories administered by 7 Member States and ensure that adequate steps were taken to
prepare the Territories for self-government or independence. By 1994, all Trust Territories had
attained self-government or independence, either as separate States or by joining neighbouring
independent countries. The last to do so was the Trust Territory of the Pacific |dlands (Palau),
administered by the United States, which became the 185th Member State of the UN. Its work
completed, the Trusteeship Council now consists only of the five permanent members of the
Security Council. It has amended itsrules of procedure to allow it to meet as and when occasion
requires.

The International Court of Justice

The International Court of Justice (ICJ) isthe main judicial organ of the UN. Consisting of 15
judges from 15 countries, elected by the General Assembly and the Security Council, the Court
decides disputes between countries. Participation by Statesin aproceeding isvoluntary, but if a
State agrees to participate, it is obligated to comply with the decision. The Court also provides
advisory opinionsto the General Assembly and Security Council upon request.

The Secretariat

The Secretariat carries out the substantive and administrative work of the United Nations as
directed by the General Assembly, the Security Council and the other organs. At its head isthe
Secretary-General, who appoints such additional personnel as required and provides overall
administrative guidance. The current Secretary-Genera is Kofi Annan, from Ghana. The
Secretariat consists of departments and offices with a total staff of about 10,000 drawn from 170
countries. Duty stations include UN Headquartersin New Y ork aswell as UN officesin Geneva,
Viennaand Nairobi. Information on Selected UN Specialized agencies and programmes



The UN and Human Rights

Through UN efforts, governments have concluded hundreds of multilateral agreements that make the world a safer,
healthier place with greater opportunity and justice for all. This comprehensive body of international law and human
rights legislation is one of the UN's great achievements. Over the past fifty years, the UN has played a central rolein
developing legal standards that have led an increasing number of individuals and groupsto expect fair treatment
from their governments. The UN's involvement in the advancement of children's and women's rights and the battle
against racial discrimination are afew of many areas worth noting.

The Universal Declaration of Human Rights, proclaimed by the General Assembly in 1948, and drafted by a
Canadian - John Peters Humphrey - sets out the basic rights and freedoms to which al men and women are entitled.
Among them are the right to life, liberty and nationality, to freedom of thought, conscience and religion, to work, to
be educated, and to take part in government.

Two International Covenants, one dealing with economic, socia and cultural rights and the other with civil and
political rights, entrench these rights. Whereas the Declaration is a statement of principles, the covenants are legally
binding documents. This means that if governments have signed and ratified the covenants, they agree to uphold
those rights and freedoms in their own countries. Together with the Declaration, they constitute the International Bill
of Human Rights.

The Declaration laid the groundwork for more than eighty conventions and declarations on human rights, including
conventions to eliminate racial discrimination and discrimination against women; conventions on the rights of the
child, the status of refugees and the prevention of genocide; and declarations on self-determination, enforced
disappearances and the right to development.

The UN High Commission for Human Rights

With the standards-setting work nearly complete, the UN is now shifting the emphasis of its
human rights work to the implementation of human rights laws. The High Commissioner for
Human Rights, Louise Arbour (former member of the Supreme Court of Canada), coordinates
all UN human rights activities, works with governments to improve their observance of
human rights, seeks to prevent violations, and investigates abuses.

The UN Commission on Human Rights, an intergovernmental body, holds public meetings to
review the human rights performance of countries. It appoints independent experts, called
Special Rapporteurs, to report on specific human rights abuses or to examine human rightsin
specific countries.

The UN and Indigenous Peoples

A Working Group on Indigenous Populations was established in 1982 to undertake two
formal tasks: reviewing national developments pertaining to the promotion and protection of
the human rights and fundamental freedoms of indigenous peoples; and developing
international standards concerning the rights of indigenous peoples. The most important work
that the Working Group had done is the elaboration of the draft United Nations declaration on
the rights of indigenous peoples, which it began preparing in 1985, and has become a
foundation upon which successive resolutions on the issues and rights of Indigenous
Populations are based.

In recent years, based in part on the work of the Working Group, there have been significant
advances in international thinking and action on indigenous issues and rights. In late 1993,
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following arecommendation by the World Conference on Human Rights, the General
Assembly proclaimed the International Decade of the World's Indigenous People (1995-
2004). In April 2000, after consultations with indigenous groups around the world, and with
governments, NGOs and UN organization bodies and specialized agencies, the United
Nations' Economic and Social Council (ECOSOC) established the Permanent Forum on
Indigenous | ssues.

The mandate of the Forum is to address indigenous issues related to economic and social
development, culture, the environment, education, health and human rights. Specifically, the
Permanent Forum:

e provides expert advice and recommendations on indigenous issues to ECOSOC as
well as to programmes, funds and agencies of the United Nations through ECOSOC;

* raises awareness and promotes the integration and coordination of activities related
to indigenous issues within the UN system; and

e prepares and disseminates information on indigenous issues.

The office of the United Nations High Commissioner for Human Rights (UNHCHR) is
designated as the "lead agency" to implement the resolution of the Permanent Forum on
indigenous issues. The Forum is aunique organization within the UN system that enables
indigenous people to become members of the UN body and, as such, alows them to set the
Forum's agenda and determine its outcomes.

A NEW AWARENESS

Through the efforts of the United Nations and the Working Group in partnership with
indigenous peoples, there is agreat awareness of the serious problems faced by indigenous
populations around the world. In some places, thereis now a permanent dialogue between
Governments and indigenous groups. In others, indigenous peoples and Governments are
negotiating, with the aim of improving relations and guaranteeing better protection of
Indigenous peoples rights. In Canada, the International Unit of the Assembly of First Nations
(AFN), identifies international issues of priority to First Nations, and formulates strategies and
coordinates political and technical participation at multilateral level. The AFN has been
represented at various UN conferences and working groups on indigenous popul ations,
including the World Conference Against Racism (WCAR) that took place in Durban South
Africa between August 31-September 7, 2001.

Children'sRights

There is no way to thoroughly enumerate the various ways in which children around the world
are economically exploited and physically mistreated. But the numbers are great and the
suffering widespread. Behind the hideous imagery - of children beaten or sexually abused;
ravaged beyond their years by hard living and drug abuse on the streets, maimed by landmines
or turned into killers by war; stricken with AIDS - are the all-too-common struggles against
disease, hardship, and family or social traditions that compromise children's humanity or
subject them to physical and emotional suffering.

While victims of injustice and poverty have always had trouble being heard, none have had
more trouble, historically, than children. Whether exploited as child labourers or prostitutes,
drafted as young teenagers into armed forces, forced as young girlsinto alonely life as
domestic workers, deprived of an education to work on the family farm or in the home, or
denied adequate nutrition and health care, children need help and protection from an adult
world that perpetrates most of the abuse.

It took until the 1990s for all of the pieces to come together in the form of the Convention on
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the Rights of the Child, which was adopted by the General Assembly in 1989. The
Convention's 54 articles cover everything from a child's right to be free from sexual and
economic exploitation, to theright to his or her own opinion and the right to education, health
care, and economic opportunity.

Today every UN Member State has ratified the Convention, except for the United States and
Somalia. This means that they have taken steps to implement the provisions of Convention in
their own country.

Much of the power of the Convention comes from mutual example and pressure from the
public and from donor countries rather than any real enforcement power. Persuasive pressure
may come from those countries that ratify the Convention and, in turn, receive donor funding
for various national initiatives, or assistance with the drafting of laws or establishment of
child-advocacy bureaus.

Information on Selected UN Specialized Agenciesand Programmes

Fourteen independent organizations known as " Specialized Agencies' are linked to the UN through cooperative
agreements. These agencies are autonomous bodies created by intergovernmental agreement. They have wide-
ranging international responsibilities in the economic, social, cultural, educational, health and related fields. Some of
them, like the International Labour Organization and the Universal Postal Union, are older than the UN itself. The
World Health Organization, the Food and Agriculture Organization, the International Fund for Agricultural
Development and the International Maritime Organization are all Specialized Agencies mentioned in the included

lesson plans.

World Health Organization (WHO)

WHO's objective is the attainment by all peoples of the highest possible level of health, or
"Health for All." In order to accomplish this goal, it functionsto give worldwide guidance in the
field of health, to cooperate with Governments to strengthen the planning, management and
evaluation of national health programmes, and to develop and transfer appropriate health
technology, information and standards. WHO also possesses the capacity to mobilize and
dispatch teams on site within 24 hours of notification of an outbreak to initiate epidemic control
measures. One of WHO's historic achievements is the global eradication of smallpox in 1980.
Food and Agriculture Organization (FAO)

FAO acts as the lead agency for rural development. It works to alleviate poverty and hunger by
promoting agricultural development, improved nutrition and the pursuit of food security (the
access of all peoples at all times to the food they need for an active and healthy life). Special
FAO programmes seek to increase food production and improve conditions for farming families,
assist countries in preparing for emergency situations, and provide relief when necessary.
International Fund for Agricultural Development (IFAD)

The mandate of IFAD isto combat hunger and rural poverty in the low-income, food-deficit
regions of the world. It works by mobilizing resources for improved food production and better
nutrition among the poor in developing countries. To ensure that development aid actually
reaches those who need it most, IFAD involves the rural poor in their own development. This
means identifying their needs, building on their own knowledge and skills, and promoting
successful traditional livelihoods and resource management.

International Maritime Organization (IMO)

Although the main objective of the IMO is to facilitate cooperation among governments on
technical matters affecting international shipping, it also helpsto protect the marine environment
through prevention of, and emergency response to, oil, chemica and other pollution of the seas
caused by ships and other crafts.

Other Specialized Agencies

International Labour Organization (ILO)

United Nations Educational, Scientific and Cultural Organization (UNESCO)
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International Civil Aviation Organization (ICAO)

World Bank Group International Monetary Fund (IMF)
Universal Postal Union (UPU)

International Telecommunications Union (1 TU)

World M eteorological Organization (WM O)

World Intellectual Property Organization (WIPO)

United Nations Industrial Development Organization (UNIDO)

In addition to the Specialized Agencies, anumber of UN offices, programmes and funds work to
improve the economic and social conditions of people around the world. Set up under the aegis
of the Secretary-General, these include the United Nations Development Programme, the UN
Centre for Human Settlements, the United Nations Environment Programme, the World Food
Programme and the United Nations Children's Fund, all of which are covered in the lesson plans
in this package.

United Nations Development Programme (UNDP)

UNDP has three main goals: to help the UN become a powerful and cohesive force for
sustainable human development, to focus on poverty elimination, environmental regeneration,
job creation and the advancement of women, and to strengthen international cooperation for
sustainable human development. UNDP aims to help countries build their own capacity to
achieve development, giving priority to building equity and eliminating poverty. UNDP also
promotes sound government and market development, and supports rebuilding societiesin the
aftermath of war and humanitarian emergencies. It works through its 166 country offices.
United Nations Centre for Human Settlements (Habitat)

Habitat is the lead agency for coordinating human settlements development activities, focusing
on shelter and social services, urban management, environment and infrastructure, and
assessment, monitoring and information. Habitat fosters the realization of the human right to
housing through the provision of adequate water, sanitation, drainage, garbage collection and
shelter policies.

United Nations Environment Programme (UNEP)

UNEP was created to be the environmental conscience of the UN system. Its mission is to
provide leadership and encourage partnerships in caring for the environment by enabling nations
and peoples to improve their quality of life without compromising that of future generations.
UNEP sets the global agenda and serves as an authoritative advocate of the global environment.
Its main functions include analyzing the state of the global environment, assessing
environmental trends, providing policy advice and early-warning information on environmental
threats, catalyzing and promoting international cooperation and action, furthering the
development of international environmental law, promoting environmental awareness and
cooperation involving all sectors of society and serving as an effective link between the
scientific community and policymakers. UNEP helps solve problems that cannot be handled by
countries acting alone.

World Food Programme (WFP)

WEFP isthe food-aid arm of the UN system, responsible for handling around 3 million tons of
food aid. Its mandate is to help poor people in developing countries by combating world hunger
and poverty. It uses food aid to promote economic and social development. In emergencies,
WFP providesfagt, life-sustaining relief to victims of natural and man-made disasters, and wars.
WFP buys good and services from developing countries in an effort to reinforce their
economies, and provides "food-for-work" assistance to help people become self-reliant.

United Nations Children's Fund (UNICEF)

UNICEF worksfor child protection, survival and development within the framework of the
Convention on the Rights of the Child. UNICEF supports programmes aimed at improving the
lives of children everywhere, particularly those in developing countries. This includes low-cost
community-based programmes in primary health care, nutrition, basic education, water and
environmental sanitation, and gender and development. It advocates observance of human rights
for all children, and was awarded the Nobel Peace Prize in 1964.



Other UN
Programmes

United Nations Relief and Works Agency for Palestine Refugeesin the Near East
(UNRWA)

United Nations University (UNU)

Office of the UN High Commissioner for Human Rights (UNHCHR)

Office of the UN High Commissioner for Refugees (UNHCR)

Officefor Drug Control and Crime Prevention (ODCCP)

United Nations Development Fund for Women (UNIFEM)

International Research and Training I nstitute for the Advancement of Women
(INSTRAW)

United Nations Conference on Trade and Development (UNCTAD)

United Nations Volunteers (UNV)

United Nations Office for Project Services (UNOPS)

United Nations Population Fund (UNPF)

United Nations I nstitute for Training and Resear ch (UNITAR)

United Nations Institute for Disar mament Resear ch (UNIDIR)

United Nations Resear ch I nstitute for Social Development (UNRISD)

United Nations Interregional Crime and Justice Resear ch Institute (UNICRI)
International Trade Centre UNCTAD/WTO (ITC)

United Nations Non-Governmental Liaison Service (UN/NGLYS)

In addition to the Specialized Agencies, anumber of UN offices, programmes and fundswork to

improve the economic and social conditions of people around the world. Set up under the aegis
of the Secretary-General, these include the United Nations Development Programme, the UN
Centre for Human Settlements, the United Nations Environment Programme, the World Food

Programme and the United Nations Children's Fund, all of which are covered in the lesson plans

in this package.

Canada and The United Nations

Ever since President Franklin D. Roosevelt of the US coined the term "United Nations,"
Canada has been a strong supporter of both the concept and practice of afirm structure of
international organization. From the beginning, Canada's intent was to do so as a'middle
power,' ready to contribute in a substantial way to UN peacekeeping forces and to enjoy a
place on the Security Council at regular intervals.

Since the establishment of the UN in 1945, every successive Canadian Government has
placed the UN as a central component of itsforeign policy, and individual Canadians have
played seminal roles in the work of the Organization as it has evolved. Canadafeels that the
UN represents the best chance to maintain world peace and to help in the development of all
states. It realizes that the effects of poverty and war are not isolated; they affect everyonein
theworld, including Canadians. To help others, aswell as ourselves, Canada has worked to
maintain peace, promote development, and help suffering people around the world. Canada

believes that its contributions through the UN, as a multilateral channel of assistance in policy

development, strengthen the world.

Canada's history makes it well suited to make significant contributions to the international
community. It has developed into a non-partisan middle power that has forged strong
connections with countries and international organizations around the world. Our non-
imperial history makes us a non-threatening partner for international initiatives. Furthermore,
our history illustrates our strong support for the United Nations and its ideals of peace and
cooperation.
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Canadian Accomplishmentsin the UN

Canadians have played a central role in creating, developing, and maintaining the UN system.
Canadians have contributed their expertise to virtually every aspect of the UN. Our extensive
involvement in the organization makes it impossible to list all of those who have enhanced
the United Nations, but the following sample gives an idea of individual Canadians'
involvement in the UN:

* Lester B. Pearson, aformer Prime Minister of Canada, was awarded a Nobel Peace
Prize for establishing a peacekeeping role for the UN in helping to resolve the Suez
Crisis between Israel and Egypt in 1956. He was also the President of the UN
General Assembly during its Seventh Session in 1952.

e General Maurice Baril was the senior military advisor to UN Secretary-General
Boutros Boutros-Ghali, and headed the UN's Department of Peacekeeping
Operations. Heis currently Chief of Defence Staff for Canada.

* Intheearly years of the UN, Brock Chisholm helped draft the constitution for, and
became thefirst Secretary-General of, the World Health Organization.

e John Peters Humphrey organized the Division for Human Rightsin the United
Nations Secretariat and was one of the principa drafters of the Universal Declaration
of Human Rights.

*  Maurice Strong became the first Executive Director of UNEP and the Secretary-
General of the UN Environment Conferences in Stockholm (1972) and Rio de
Janeiro (1992). Until recently, he was the Executive Coordinator for UN Reform.

e Elizabeth Dowdeswell was, until recently, the Executive Director of UNEP.

e Justice Louise Arbour was, until recently, Chief Prosecutor of the International
Criminal Tribunal for the former Y ugoslavia; she is now the United Nations High
Commissioner for Human Rights.

e Louise Fréchette, former Canadian Permanent Representative to the UN, is currently
the first Deputy Secretary-General of the United Nations.

e Stephen Lewisisaformer Canadian Permanent Representative to the UN and
Special Advisor to the UN Secretary-General on African Economic Recovery, and
was until recently a Deputy Director with UNICEF.

e William O'Neil was the Secretary-General of the International Maritime
Organization.

A Tradition of Peace

Canadians are proud of Canada's peaceful, non-imperial, and non-colonial past. Forged
through consensus and cooperation, Canada has become a strong and free country. Since the
establishment of the United Nations, Canada has actively pursued and defended the role of
peacekeepers. During the creation of the United Nations, Canada insisted that if a country
contributed to UN security initiatives, it should have a say over the security measures. This
proposal resulted in greater equality between non-Security Council and Security Council
members.

One of the defining eventsin Canadian history occurred when Lester B. Pearson, future
Canadian Prime Minister and Nobel Peace Prize winner, played a central role in the creation
of UN peacekeeping. During the Suez Crisis, he proposed the establishment of a UN
peacekeeping force to restore the peace. Canada has continued to play aleading rolein
peacekeeping, and has been involved in almost every UN peacekeeping mission.

Canada recognizes that peacekeeping is beneficial to the international community. Canada's
exemplary record in peacekeeping will continue, arecord that isincreasingly benefiting from
qualified civilians and police who complement the excellent work of the Canadian Armed
Forces. Election monitors have helped build democracy by ensuring free and fair electionsin
locations around the world. Canadian police forces have played akey rolein helping to
stabilize countries such as Bosnia and Haiti by training their police. Other Canadians have
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been active in helping warring parties negotiate peace. Increasingly, Canadian peacebuilding
is gaining areputation similar to our proud tradition of peacekeeping.

Disar mament

Disarmament is another areain which we lead by example. Canada has been a strong
supporter of nuclear, chemical, and biological disarmament. In 1996, following the failure of
acomprehensive ban on landmines through the United Nations, Canada initiated the " Ottawa
Process' to rid the world of landmines - a horrendous weapon that cannot distinguish between
soldier and civilian, adult and child, a weapon that continues to claim casualties decades after
aconflict has ended. The Ottawa Process obtained a high degree of support from the
international community, and resulted in an Antipersonnel Landmine Ban Treaty that came
into being with the aid of 122 countries that initially signed the treaty. The treaty entered into
force on March 1, 1999. Canada's well-respected international reputation and the example we
have set by destroying our own landmine stockpile have contributed to this success.

Human Security

Canadians believe strongly in the protection and promotion of human rights, both in Canada
and around the world. The importance we place on human rights has led us to become active
in many aspects of human security, in issues such as sustainable development, peacebuilding,
and good governance. In essence, human security means safety for people from both violent
and non-violent threats. It is a condition characterized by freedom from pervasive threats to
people'srights, their safety, or even their lives. Human security takes people as its point of
reference, rather than focusing exclusively on the security of territory or governments. Human
security entails taking preventive measures to reduce vulnerability and minimize risk, and
taking remedial action where prevention fails.

Therange of potential threats to human security should not be narrowly conceived. While the
safety of peopleis obviously at grave risk in situations of armed conflict, a human security
approach is not simply synonymous with humanitarian action. It highlights the need to
address the root causes of insecurity and to help ensure people's future safety. There are also
human security dimensions to abroad range of challenges, such as gross violations of human
rights, environmental degradation, terrorism, transnational organized crime, gender-based
violence, infectious diseases and natural disasters. The widespread socia unrest and violence
that often accompani es economic crises demonstrates that there are clear economic
underpinnings to human security. The litmus test for determining if it is useful to frame an
issue in human security terms is the degree to which the safety of peopleis at risk. Human
security issues have both domestic and international dimensions. Canada believes that the
best way to deal with such issues is through constructive engagement with states rather than
by taking a confrontational approach.

Development

The vast mgjority of us support international aid, which isonly natural, as helping othersin
need is a central value for most Canadians. For Canada, international assistance is more than
offering short term aid; it is a means of improving global security by helping to deal with
many of the problems that threaten human security. It is also ameans of helping countries to
lift themselves out of poverty and to build a stronger global economy which will benefit all
people. This takes along-term commitment, one that Canada has made.

Canada provides aid to al parts of the world, and, through this experience, realizes that the
needs and capabilities of specific countries must be taken into consideration. We have also
learned that a successful development programme has to be people-centred. Our technical
experience and, perhaps more importantly, our sensitivity to development issues makes
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Canada an important participant in international assistance and development.

While Canada has done a great deal of unilateral work through government organizations
such as the Canadian International Development Agency, the International Development
Research Centre, and an extensive network of hon-governmental organizations, we
acknow!edge the need for global action to combat poverty and to improve the situations of the
people of the world. For this reason, Canada has been a strong supporter of the UN's
development programmes. Canadians have provided direction for many UN agencies and
funds such as the United Nations Children's Fund, the World Health Organization, and the
Food and Agricultural Organization, organizations that have saved millions of lives.

Experience and the Security Council

The positive light in which other countries view Canada has led our country to take a seat on
the UN Security Council on six separate occasions. 1948-49, 1958-59, 1967-68, 1977-78,
1989-90, and 1999-2000. The repeated re-election of Canada to the Council hasillustrated the
faith other states have in Canada's ability to work well and fairly with other states. They know
that Canadaisin astrong position to advance the cause of world peace, due to its involvement
in peacekeeping and its balanced position on major issues before the UN. The election of
Canada to the Security Council is an affirmation by the world community that Canada's goal
of astrong United Nations benefiting all nations is shared by all.

Canada and the UN: An Investment in the Future

Canada has along history as arespected international actor. An original member of the
United Nations, Canada has been deeply involved in the organization's activities for over fifty
years, and has taken pride in the UN's considerable success. Canadais also proud of its
financial and personnel support for the UN. Canada has played, and will continue to play, a
pivotal role in the global community.



Lesson 1

Ask:

How many have heard of the United Nations? What's one thing the UN does? (Solicit several
answers). Explain that the main purpose of the UN isto stop countries from fighting wars.

Ask:

Why? Why iswar something that should be stopped? What are some countrieswho are fighting or
have fought wars?

Divide the studentsinto 'country' groups of 8-10 students, using their answers.

The Human Knot

Goal:

To untangle aknot made by intertwining the arms of students.

Purpose:

To teach the importance of communication.

To draw anal ogies between untangling the knot and solving global crisis.
To start thinking abou the ways that the UN works.

Set Up:

Have the groups stand in circles, shoulder to shoulder, facing inwards.

Tell each student to extend their right hand and clasp someone else's hand.
Tell each student to do the same with their left hand.

Make sure each student is holding the hands of two different people.

Go!

Tell the students that they must untangle the knots to form circles.
Remind them that they cannot let go of either hand they are holding.
Watch the groups to ensure safety, but offer help only if really needed.

If one group finishes early, ask them to offer help to the other groups.
Stop the activity after 10 minutes, whether the groups are untangled or not.

Have the students sit in a circle so that everyone can see each other. Introduce the unit and talk
about the purpose of the programme, to teach about the UN and global issues.

Ask: How were you able to untangle the knot? What worked and what did not? What were some of
the things that needed to be done to reach the solution? Direct the discussion so that it focuses on
the importance of other people'sideas and choices, listening to peopl€e's opinions, reaching
consensus, cooperating, being organized, and hel ping each other.

Ask: What would you do differently if you had to do the activity again?
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Explain that all the countriesin the world are like the studentsin the human knot. They are
each independent, but at the same time they are each connected. After the Second World War, a
group of countries decided that the only way to untangle all the knotsin the world was to get
together and use the same skills that the students needed to untangle themselves: communication,
cooperation, and organization.

The UN Charter isaset of rules that all members of the UN sign to ensure that countries cooperate
and communicate well. The Charter helps countries avoid fighting and work together. It was signed
by 51 countriesin San Francisco, on June 4, 1945. It cameinto force on October 24, 1945 - what is
now observed every year as UN Day (see Background Information, pages 2-3).

Ask: How many countries are now members of the UN? 191 - almost every country in the world,
including the two which joined in 2002: Switzerland and Timor-Leste (East Timor).

Distribute a copy of the Class Charter sheet to each student (see "Our Class Charter" in
Resource Section).

Ask:
What kinds of things cause arguments and fights at school ?
How can that fighting be prevented?

Explain that they are going to make a Charter for their class - aset of five rules that will help them
work together. Solicit ideas for different rules, then get the students to vote for their favorite one
(only one vote each). Compile alist of the top five. Get everyone to write these rules on their own
Charters. Tell them they can take it home and decorate it any way they like.

Explain that all member countries come to the UN and meet in the General Assembly to discuss and
decide on any issue of international concern. Explain that according to one of the rulesin the UN
Charter all countries are equal, so each gets one vote, and decisions are made be a majority - just like
the way they discussed and decided on their Class Charter. Show them the similarities between their
Charter and the UN Charter, and tell them they have to work to follow their Charter for the rest of
the year.

Explain that the General Assembly meetsin New Y ork, where the UN headquarters are located. It
worksin six officia languages.

Ask: What are they? (English, French, Spanish, Arabic, Chinese, Russian). Explain that the General
Assembly isjust one part of the UN - it islikeits heart, becauseit is central and it keeps everything
beating and circulating. But just like the human body, the UN has other important organs (see
Background Information, pages 4-6).

Ask: What are some of the organsin the body? Distribute the "Organs of the United Nations" Chart
(see Resource Section).

Ask: What does the brain do? Elicit responses. The Security Council islike thebrain becauseit is
in charge of maintaining international peace and security and is able to call the UN into action
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against an aggressive country. The Security Council has 15 members, 5 of which are permanent (US,
UK, Russia, France and China). For the Security Council

to pass aresolution, there must be a majority vote, but if any one of the five permanent members
votes against it, the resolution is not passed. Thisis caled "the veto."

Ask: What does the liver do? TheInter national Court of Justice (I1CJ) islike theliver because it
removes wastes and poisons from circulation by solving arguments that countriesbring toit. It has
15 judges, from 15 different countries, and sitsin The Hague, in the Netherlands. It works on disputes
between countries only, not between people.

Ask: What does the stomach do? The Economic and Social Council (ECOSOC) islikethe
stomach because it takes in the world's problems (problems of population, drugs, crime, environment,
trade, etc) and digests them, figuring out ways to deal with them. It has 54 members and many
Specialized Agencies and Programmes to help it deal with all its work (see Background Information,
pages 7-10).

Ask: What does the appendix do? The Trusteeship Council islike the appendix becauseit no
longer has afunction - it used to take care of countries that hadn't received their independence.

Ask: What does the skin do? The Secr etariat islike the skin becauseit covers the whole
organization. It isthe external part of the UN, carrying out the day-to-day operations, protecting
the organs, and representing the organization. It is made of a staff of aimost 10,000 from 170
different countries. These are called International Civil Servants. The Secretariat, and the UN in
general, isled by the Secretary-General. Currently, thisis Kofi Annan, from Ghana.

Explain that Canadaisin the blood of the UN. It playsarolein nearly every organ. It is often a
member of the Security Council and isalso a part of amost every Specialized Agency and
Programme. Also, a Canadian, Louise FrEchette, is the Deputy Secretary-General. Historically,
Canada has also played a very important rolein the UN. A former Prime Minister, Lester B.
Pearson, won the Nobel Peace Prize for hiswork in establishing the first ever UN Peacekeeping
forcein Egypt in the 1950s. Canadians also played important rolesin drafting the UN Charter and
the Universal Declaration of Human Rights (see Background Information, pages 13-17).

Have the students get back into their 'country' groups. Tell them to make alist of all the problems
they think exist in the world, and then to choose the top three. Get each group to write their top
three on the board. Choose the top three for the whole class by holding another vote, likein the
General Assembly. Explain that the next lessons will focus on how the UN and Canada try to solve
these problems, and what they can do to help.

Have the students draw and decorate their Class Charters so that they can be displayed around the
room as a reminder of the rules they have agreed to follow. Send their Charter to be posted on UNA-
Canada's website. Sesson Two Canada, the UN and Global |ssues.



L esson 2

Recall:
The six organs of the UN from the first session.

Explain:

The number of issues that the Economic and Social Council (ECOSOC) has to deal

with istoo big for it to handle on its own, so it has several Specialized Agencies and Programmes
that help it do itswork. In thislesson, the students will learn more about the actual work of some
of the organs aswell aswhat some of ECOSOC's agencies and programmes do (see Background
Information, pages 7-10).

Group Juggling

Goal:
For the whole group to juggle alarge number of objects.

Purpose:
To draw anal ogies between the objects being juggled and the world.
To highlight the importance of communication and awvareness.

Set Up:

Get the students to stand in a circle and have several objects behind you.
Have each child put one hand up in the air.

Toss an object to one person, saying hissher name at the same time.

When that child gets the object, he/she puts his’/her hand down and tosses

it to someone else whose hand is still upin the air.

T his sequence continues until every person in the circle gets the object, and
the last person tossesit back to you. Tell the students to remember who they
tossit to and who they get it from.

Go!

Start by sending one object back and forth around the circle. Repeat faster.

Tell the students that the juggling is about to start, and toss the objects one

after the other until there are around 10-12 objects going at once. The last object
should be an egg (hard-boiled!).

Continue for a few minutes, then collect the objects one by one.

Have the students sit on the floor in acircle.

Ask: Was being ajuggler hard?
What made it easier?



Bring out responses that focus on the necessity of communication and awareness.

Hold up the egg: Was juggling harder when the egg was circulating? Why?

Think about the world. How are the egg and the world alike?

Responsesinclude that they are both fragile, they both have to be handled with care, they both
contain lifewithin a'shdl’, and if it cracks, life is endangered.

Is the world also juggled? In what ways?

Divide the studentsinto 6 groups by assigning them one of 6 different countries.

Ask: Each group to sit in acircle and choose two "ambassadors." One ambassador is

to go to the group on the left, the other to the group on the right. Explain that you are
going to pass out a scenario for each group to prepare and act out for the rest of the class.
They should make sure no one else seeswhat iswritten on their hand-out, and the skit
they prepare must be silent. Distribute the skits to the groups, and allow 10-15 minutes for
preparation (scenarios are found in Resource Section).

Ask: What is aspecidist? Give some examples. Explain that there are many speciaists
who work for the UN, and they are going to watch some skits that show these
specialists acting in the three main areasin which the UN works. They are to guess

two specialists for each theme.

Have the groups come up to act out their skitsin this order:
Peacekeeper, Judge (Peace theme), Doctor/Nurse, Farmer (Heal th theme), Engineer and Scientist
(Homes theme).

After each group acts out itsskit, elaborate on how the UN works in each area and how
Canada helps (see Background Information, pages 7-10 and 13-17). After each two scenarios,
write the name of the theme on the board and explain how the first specialist treats the problem,

whereas the second is a prevention measure to stop the problem from happening in the first place.

Have everyone stand in acircle, shoulder to shoulder.

Have them all turn so that their right shoulders are facing inwards and tighten the circle
until they are standing very close together.

Have everyone sit very slowly on the lap of the person behind them.

Get them to balance for a few seconds, then ask one group to leave the circle.

The circlewill collapse.

Have everyone sit down.

Ask the students what happened, and explain that all global issues are related, and if
one important thing is missing then all the others are endangered.
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Have everyone stand in acircle, shoulder to shoulder.

Have them all turn so that their right shoulders are facing inwards and tighten the circle
until they are standing very close together.

Have everyone sit very slowly on the lap of the person behind them.

Get them to balance for a few seconds, then ask one group to leave the circle.

The circlewill collapse.

Have everyone sit down.
Ask the students what happened, and explain that all global issues are related, and if

one important thing is missing then all the others are endangered.



Lesson 3

Recall: The six organs of the United Nations. ECOSOC dealswith
many issuesin its different Programmes and Specialized Agencies,
like hunger, poverty, and the environment.

Explain: Some of the issues that ECOSOC dealswith are seen as so
important that they have become part of all areas of the UN

Tell: This session will deal with one of the most important of
these issues. human rights (see Background Information, pages 11-12).

The Pen Game

Goal:
To successfully pass a pen around the group seated in acircle.

Purpose:

To show how the rules or laws that are made without consulting

all peoplelead to unfairness and injustice and breed cynical attides.
To draw connections between the rules of a game and human rights.

Set Up:
The group sitsin acircle and are told they are going to play the Pen Game.
Tell them the rules of the game will not be explained.

Go!
Give a pen to one person and ask them to start the game by passing the
pen to the next person in the circle.

After the pen is passed, announce that the passer has broken arule,
and say what the rulewas. It can be any arbitrary thing.

Ask the second person to continue by passing the pen to the next person.

Every so often, announce another broken rule; continue the game until the
pen returns to the person who started.

Sample broken "rules": passing pen with left hand, passing pen with tip
forward. passing pen with cap off, passing pen without saying "Bam!", passing
pen with legs crossed, passing pen to someone wearing a ring, passing pen to
someone wearing a green shirt, etc.
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Ask:

What mistakes were made?

What were the rules to the game?

Do they accept their mistakes?

Was the game fair?

Who isto blame for the errors, the participants or the facilitator?
What waswrong with the game?

How should it be changed?

How can the game be made fair and just?

Ask:

Have you ever heard of human rights?

Can you explain what they are?

Explain that human rights are those rights which are essential for usto
live as human beings.

Give some examples. Unlike the rulesin the Pen Game, human rights
are agreed upon by everyone, make sense and are fair. They are meant
to protect people from unfair rules, and ensure not only access to basic
needs such as food and shelter, but also the chance to grow and develop
beyond what is required for survival.

Explain that after World War Il and the formation of the UN, agroup of some 50
countries got together and agreed on the Universal Declaration of Human Rights
(UDHR) which lists the rights that every person has. John Peters Humphrey, a
Canadian from New Brunswick, wrote the first draft of the Declaration, so Canada
had an important role right from the start. The UDHR isnot alaw, it is a statement
about what countries should do. However many countries, such as Canada, have
made the UDHR part of their own laws. Canada has done this through the Canadian
Charter of Rights and Freedoms (1982) and the Canadian Human Rights Act.

There are also two international covenants (treaties) based on the Declaration
which bind the countries which have signed them, one on civil and political rights,
and the other on economic, social and cultural rights. Several other treaties on
specific rights, such as the rights of women and of children, have also been adopted
by the UN. Explain that human rights come in different categories but they are all
equally important.

Give examples for each category:

political rights (right to vote),

civil rights (right to freedom of opinion),

equality rights (right to be free from racism),

economic rights (right to be paid fairlyfor work),

social rights (right to an education) and cultural rights (right to speak one's own language).



Explain that the UN works to protect human rights by setting standards and establishing the UN
Office of the High Commissioner for Human Rights to coordinate all its human rights related
activities.

Explain that one of the special treaties on human rightsisatreaty just about the
rights that children have. Distribute the simplified version of the Rights of the
Child Declaration (see "Children's Rights" sheet in Resource section).

Ask: Children to volunteer to read each right out loud. What does each mean?
Explain. Distribute a copy of the "New School Rules' to each student. Explain that
because of certain problems that many schools are having, afictitious government
organization has drafted a new set of rules that all schools must follow (see "New
School Rules' in Resource section). Read the rules out |oud with the students help.

Ask: What do they think of these rules? Why? Divide them into groups of 4-6 and
ask them to decide which of the Rights of the Child each new school rule violates.
Go over their answers, and clarify any questions.

Ask:

How many have ever heard of UNICEF? Explain that UNICEF, the United Nations
Children's Fund, isa UN Programme that takes the lead role in monitoring the rights

of children and in working to make sure children have good access to adequate health
care and education. Explain that every right implies a responsibility, and give an example
(free speech).

Ask: What responsibilities do the Rights of the Child imply?

Asagroup, draw up alist of classroom rules that ensure everyone's rights are respected.
Try to reach agreement on each rule. Post the rules on the wall as a miniature

charter of rights for the classroom. This will complement the Class Charter that was
drawn up in Session One.

Ask the students to think of one rule that they believe is the most important
for the world to be peaceful and for everyone's rights to be respected. Get them to
write three lines:

My ruleis.... The UN can help by... Canada can help by...
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Suggestions for Evaluating Student Learning

Teachers are expected and encouraged to formulate their own assessment strategies and tools to evauate the
knowledge levels of individual students who have been taught the programme content of What Kind of World?
Below are some of the suggestions on how such an assessment can be planned and implemented. The suggested
techniques are not in anyway prescriptive methods of evaluating student achievement, but merely simple guidelines
to refer to where appropriate.

Since much of the teaching and learning of the What Kind of World? content occurs in group problem-solving
activities, role-plays, and through students connecting the programme concepts to their everyday life experiences,
teachers are encouraged to employ any (or all) of the following techniques:

1. Informal Teacher Observations by gathering information in the form of anecdotal records and check-lists from
the day-to-day teaching and learning experiences and outcomes. This approach helps in highlighting specific
strengths and limitations of individua students, and permits the teacher to get a sense of topics that need to bere-
taught, as well as areas where the programme needs clarification.

2. Performance Assessment can be utilized in accordance with informal teacher observations, especialy where
students demonstrate what they can do, e.g., in arole-play in Workshop One: Canada and the United Nations:
The Human Knot (See Section/Z page 2). Performance Assessment offers a direct and immediate judgment of the
target behaviour within a contextual setting. It is mostly useful for evaluating interpersonal behaviour and ability to
relate content learned to students actions. Setting up of debates on specific global issues, linked to current afairs,
e.g., astory from the local newspaper, is another possible way of assessing student performance.

3. Portfolio Assessment is another helpful technique to use in evaluating student learning of the What Kind of
World? content. For instance, one of the suggested activities in the facilitator's package is "drawing and decorating
the Class Charters' (Section 4, page 5), "identifying and clipping articles from magazines and newspaper" (Section
/E, page 8), and "posting views on the Internet" (Section /A, page 12), that deal with global issues. Keeping a
record of these and reviewing the complete collection, allows a teacher to have a clear sense of content validity of the
unit taught.

4. Student Self-Evaluation is an additional method that can be used by teachers to get a sense of what students
have experienced during the teaching/learning process of a course or programme. Self-evaluation requires students to
answer questions designed to elicit information about their work, from the learner's perspective (reflective learning).
Self-evaluation questions change with each assignment to reflect the work students are doing.

A standard self-evaluation form can be designed and used or generic questions can be asked (see examples below).
Self-evaluation can benefit both the teacher and students as the answers to the questions tell a teacher what concerns
students. The teacher should instruct the students to be free to express their truefeelings about the course or
programme, as this is their own reflection. Example of a Standard self-evaluation tool:

1. Pleaserate your overall level of understanding of the following:

Poor Fair Good Verygood Excelent
i) Operations of the UN
ii) Canadasrolein the UN
iii) Canadians and Human Rights

2. Indicate the level of your participation and contribution to the What Kind of World? class activities

Never Rarely Sometimes Frequently Always
i) making constructive comments
ii) asking questions
iii) contributing to discussions
iv) participating in group role plays




3. What did you find to be the most interesting part of the What Kind of World? programme?

4. After learning about the UN, Human Rights and Canada's role in dealing with global issues, what one thing will
you do differently to improve the state of our world?

5. Write a couple of summary paragraphs and note what you think you have grasped well and in what areas you feel
you still need to learn more about world issues.

5. Teacher-Made Achievement Tests are perhaps the most well suited to provide objective feedback as to how
much students have learned and understood. Teachers can, and are encouraged to develop tests for use with their
particular grade level. The What Kind of World? programme contains clear objectivesfor each of the three

workshops, and provides sufficient resource materials for use in teaching. Achievement tests can be based on the

stated objectives, as well as on the social studies curriculum learning expectations for each province (See Section ).

A balance can be drawn between recall and critical understanding of facts contained in the package, by designing
multiple choice, matching, short answer and essay tests, depending on the grade level for which the tests are
intended.

Here are samples of possible test items for the three Workshops in the Package:
Match the stated facts in column A with the correct Human Rights issues in column B:
1. Column A Column B

___freedom to speak one's own language A. political right
___being able to freely express an opinion B. equality right

___befreefrom racism and discrimination C. culturd right
___freedom to vote D. civil right
___bepaid fairly for the work one does E. socia right
___access to quality education F. economic right

2. Circle the best answer from thefive choices (a, b, ¢, d, and/or €) listed below, to complete the sentence:

When Mozambique, an impoverished country in Africa, experienced massive floods in 1998, diseases such
as dysentery and cholera broke out. The United Nation's Organization called upon to respond immediately
to such an emergency situation was most likely

a. Food and Agriculture Organization (FAO)

b. The United Nations High Commissioner for Refugees (UNHCR)

¢. World Hesalth Organization (WHO)

d. United Nations Environmental Programme (UNEP)

e. United Nations Education, Scientific and Cultural organization (UNESCO)

3. Write afew paragraphs describing the role Canada has played, and continues to play, in the UN. Give some
examples of key Canadians who have contributed in a significant way to UN operations.
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Social Studies 4

Living Respecting
Respectfully Diversity

Respecting Diverse Beliefs About the Creation of the World
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Contributor

Writer: Marguerite Baker teacher

School and City: Leo Nickerson School, St. Albert
School Jurisdiction: St. Albert Protestant School District

Objective
= Tounderstand that religious and cultural groups have different beliefs about the creation
of the world and its people
= To show respect for differencesin creation beliefs

Time  1hour

< Materials
e The story of Adam and Eve at http://christiananswers.net/godstory/creationl.html
e The story of Weesarkejauk in the Grade 4 textbook Ordinary Peoplein Alberta’s Past
e A third story of creation from another religious or cultural group at
www.wal dorfhomeschool ers.com/creation.htm.
e A poster defining create (See Poster 1)
e A poster defining belief (See Poster 2)
e A poster defining respect (See Poster 3)

Getting Started
Knowledge Now
e Useathink/pair/share activity to define the word create. Have students talk to someone

beside them about what they think the word means. Then have students share definitions
with the class.

e From the suggestions, create a class definition
Ask for examples of things that have been created. List the examples on a board.

e Explain that we know when, where, how and by whom many of these things were
created.

Engaging Interest
e Hold up aglobe and ask for an explanation of when, where, and how the earth and its
people were created. Model respect for each explanation.
e Summarize different explanations on a board.



e Explain that these explanations are beliefs; beliefs are accepted as explanations of
something that are accepted as truth even different without certain proof.

e Post the definition of belief next to the definition of crezte.
Point out that there are 6 billion people in the world; they have different beliefs about
how the world and its people were created, and we should be respectful of those diverse
beliefs.

Learning Activities

Read stories of beliefs about the creation of the world and have students follow the text.
Read the Weesarkejauk story of creation.

Read the Adam and Eve story of creation.

(Optional) Read athird story of creation of your choice.

In pairs, have the students re-tell the stories to each other.

On the board, draw alarge Venn diagram and have students contribute similarities and
differences between the stories.

Assessment/Analysis

e Have students brainstorm what the word respect looks like and sounds like.

e Ask students to share how to show respect for people who have beliefs about creation that
differ from their own beliefs.

Application
e Ask the students what might happen if they did not show respect for people who have
different beliefs.

Activities for Extension and/or Integration

e Science4, “Waste in Our World” focuses on caring for the earth. The concept of
stewardship of the earth is a key part of many religious and cultural groups. A further

lesson could explore how that stewardship is expressed and implemented in diverse ways.

e Students could create a storyboard or cartoon story of each creation story.
e Students could create tableaux representing each of the creation stories.

Grade 4 Social Studies Learner Outcomes

Knowledge

e Anunderstanding of Native lifestyles before European influence

Skills

e Organize information by classifying

e EXxpressideas

e Participate cooperatively

Attitude

e Appreciation of and tolerance toward the decisions made by Albertansin different
times and under different circumstance
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Safe and Caring Topics and Concepts
e Respecting Diversity and Preventing Prejudice
- Recognizing and appreciating that individuals, families and cultures are unique
- Building respect for diversity

Teaching Strategies

Go to
www.sacsc.ca/strategies for
strategy descriptions

Cooperative Learning

Inquiry Learning

Direct Instruction

e Think-pair-
share

Generalization and

Peer Teaching

Empathy/Affective

General Teaching

Transfer Education Activities/ldeas
e Brainstorming
e Modeling e Posters

Supplementary Resources

Mar cotte, N. S. 1993 Ordinary People in Alberta’ s Past Edmonton, Alta: Arnold.




create:

to make
something

for the first
time




belief:

an explanation
that is
accepted as
true, without
certain proof



respect

to show
courtesy and
consideration
for others
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One Child’s Village

A Day in the Life of a Young Student
Living in Rural Africa...

THE STORY OF GRACE

¥ |
\ @ e/ Child's
% ' f{ [ A
i ‘{}{g l L__ — \ \\_
%{{9'?)...»‘\{

ALOBAL ORPHAMNS FOUNDATION



52

e

THE STORY OF GRACE

QUESTION!
What would it be like to live

in @ Village in Africa?

AS you listen to (zrace’s story,
think gbout whatis Similarto a
typical day for you

s e

whatis difFerentfrom a typical
day for you.

View the complete PowerPoint
with photos here:
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The Story of Grace

(Photo 1) My name is Grace and | am 8 years old. Every day | get up at 6 o’clock when Mama wakes me.
Sometimes the mornings are quite cold. (Photo 2) | am thinking of my friend Kevin who sleeps outside because
there is no room in his grandmother’s hut. His grandmother takes care of him and his seven cousins. | put my
sweater on before fetching water. (Photo 3) | take the blue and red buckets to go get water. We are lucky to live
close to the community well. It is only 20 minutes to walk to the well. After carrying the water back home, | use the
blue bucket to wash myself before going to school. | get to have my bath first, and then my younger brothers and
sisters go after. The clean water is nice, but it is really cold. | put on my school uniform and shoes. (Photo 4) |
pray that today is the day that Kevin gets a pair of shoes because he also lives far away from school and his toes
get infected. He wears his uniform all the time — even on weekends — because he has no other clothes to wear.
His uniform is never clean and now has holes.

(Photo 5) | give Mama the red bucket of water for cooking porridge for breakfast. Sometimes we have a treat and
put a little sugar in the porridge so it is sweet — but not today. (Photo 6) After eating my porridge, | grab my
schoolbooks and homewaork and walk to school. It takes an hour to get to school if | walk really fast. | can't be late
or else Teacher Mayam will be angry.

(Photo 7) School starts at 8 o’clock. We sing songs and greet Teacher Mayam. Then we start learning. (Photo 8)
| sit on a bench with other students. When Teacher Mayam tells us what subject we are learning, the class
repeats it out loud together. One of the students goes and gets a book for us to share. Sometimes, there is only
one book for the whole class. (Photo 9) We learn different subjects: Math, Social Studies, English, Kiswahili,
Science. When Teacher Mayam is finished the material and we have recited it and tried really hard to learn it and
remember it, she gives us exercise books with work to do. (Photo 10) Teacher Mayam has written the work in our
books for us, so that we know what to do. When | am finished, | always pray that | got it all right because | do not
want to be ashamed in the class.

(Photo 11) In the morning we get a break and we can play outside with our friends. The boys play with the soccer
ball and the girls sing, play in the dirt, or skip rope. If we want, we can go to the school library to look at a book
(Photo 12). After a little while, the Head Teacher Veronica yells “Class time!” and we all run into our classrooms.
We get to learn another subject and then it is lunch time.

(Photo 13) Students who live close to the school go home for lunch. | have to stay at school during lunch with
other students who also live too far away. We are lucky that our school can give us lunch today. (Photo 14) For
many of my friends, it will be the only meal they will have today. (Photo 15) Sometimes our school will have nuts,
a slice of bread, or ugali — a thick dough made of corn flour. After lunch we learn more, but it is harder to
concentrate (Photo 16). Class ends at 3 o’clock. Some students stay after school to receive extra learning that
their parents paid for. Mama doesn’t have enough money for that. Those kids get more learning time and are
always smarter than me. | wish that | could stay after school too.

(Photo 17) We walk home and Mama is there waiting for us. We run and take off our school uniform and shoes so
that they stay clean, and then we put on our work clothes. (Photo 18) We help Mama by going to get water at the
well for the garden. We help her with cleaning and laundry too (Photo 19). Once our chores are done, we start
our homework while Mama makes us dinner. (Photo 20) We have to hurry to finish our homework before dark
since there is no electricity. Sometimes | don’t understand my homework. My older sister is the one who helps me
because Mama didn’t go to school. (Photo 21) My favourite dinner is maconde, which is maize corn, beans, and
some peppers. But usually we just have rice and beans or ugali and beans. We help Mama clean up and go to
bed as the sun sets (Photo 22). | like to get to bed first because | share a bed with my two sisters and they take
up all the room if they get in first. | also want to be rested for school. | am so lucky to be in school and that Mama
was able to buy me a uniform and school books so that | can be a good worker when | am older. We say our
prayers together and fall asleep.
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QUESTIONS!

Ed What stands out for you as being
?

Ed What stands out for you as being

Ed Whatwould it be like to live with
(zrace’s ?

Ed Whatwoulditbeliketobein
?

We wishto thankall the

orphans and teaChersof

Mercy Centre school in
Bumala, Kenya!

gtory by: Amanda Barhes
Photos by: Ahouk Allard, Cristelle Audet, Héléhe Audet, Todd [orentz
PowerPoint by: Cristelle Audet

DeVveloped: August 2011
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Development and Peace

Powerdown Olympics

CANADIAN CATHOLIC ORGANIZATION FOR

A Development
A\ and Peace
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—--Powerdown Olympics-—-

Objective: To arrive at the finish first and with the smallest “carbon footprint” (i.e. smallest
dependence on burning fossil fuels)

PREPARATION:

Read the outline so the entire planning
team understands the game.

You'll need at least one facilitator and
one person for each station to check off
“number of earths” based on their
transportation choice and run the
corresponding activity.

Each person should organize how their
area will look and gather the necessary
materials. Remember you'll need
enough materials for 8 groups to do
each activity with up to 3 groups at your
station at a time. Be creative with each
station and use lots of props.

MATERIALS:

e One passport per team and materials for each activity

OUTLINE:

e Divide everyone into up to 8 groups of 4-6 people. (If you have more groups, you'll have to create more
activities) Every group will travel to 3 stations.
e Introduce the game:

o Each team must complete 3 activities. At each station, teams have to do a different activity, and they
need to make smart decisions about their transportation options between each station.

0 The context: “Our dependency on fossil fuels (e.g. oil, natural gas and coal) is killing people and the
planet through climate change and civil conflict. It doesn’t have to. We can learn to tread more lightly
on the earth.

e After completing three stations, teams race to the finish line by ‘bus’ or ‘bike’. Write the time they finished on
their passport. If you wish, you can deduct ‘time’ for every earth the team still has on their passport.

e At the finish line, have water and juice ready to drink.

e After the game, discuss ways to lessen your THINKfast's carbon footprint.

Starting off — Transportation

You want to go as quickly as possible with the smallest carbon footprint. You need to travel from the starting line
through three stations and then to the finish line. Each time you travel you need to make a decision as a group. Your
passport has 50 earths on it. If you run out of earths before reaching the finish line you're out of the game.

Note: Refer to chart on passport and explain the task, e.g. if the group chooses to go by plane, they run from starting
line to first station and have 25 earths checked off their passport. If the group chooses to go by train, they run back and
forth from the starting line to the first station a total of 5 lengths and have 9 earths checked off their passport.

Activities

v’ Station A — My bathroom'’s full of fossil fuels?

Petroleum is a fossil fuel. This station focuses on petroleum-derived products in your bathroom. Your bathroom is full of
products that are petroleum derived (e.g. toothpaste, soap, lotion, hair spray, nail polish, sunscreen, perfume, aspirin).
Your team must sort a group of bathroom products into 2 categories — those with petroleum derived ingredients and
those without.

Note: Gather a collection of bathroom products. Include three items which are not derived from petroleum. If the
group does not successfully identify the three items without petroleum on the first try, let the group know how many they
got right and let them try again. If on the second try, they are still not successful provide them with some hints e.qg.
items with any of the following ingredients are petroleum based: Di-n-butyl phthalate (DBP), Petrolatum, Di-ethyl
phthalate (DEP), PVP/VA Copolymer, petroleum-derived synthetic fragrances phthalates, ...
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v" Station B — Carbon for dinner?

Every food you eat has a different carbon footprint. For example, some foods have been transported huge distances by
truck fuelled by burning fossil fuels and some foods have been cooked which uses fossil fuels. Your team must get past
two obstacles successfully (1) choose the food item with smallest carbon footprint (2) choose the meal with the smallest
carbon footprint

Note: (1) Display three fruits or vegetables with one that has traveled the farthest to your table (e.g. pineapple, apple
and potato). (2) Display three meals (photo) with one that has the highest carbon footprint (e.g. one that has been
cooked and has ingredients from far away, one that has been cooked but local and one that does not require cooking and
uses only local ingredients)

v’ Station C — PowerDown

Every day we use appliances that require electricity. Burning coal to generate electricity releases carbon dioxide into the
air and contributes to climate change. List these uses from the least consumption to the highest consumption of power.
Note: Print out list of 9 hydro uses (left hand side) and cut into slips of paper so they can moved around and put into
order. The total watts calculations are for your judges.

HYDRO USE TOTAL WATTS

Playing football for 4 hours 0 watts

Microwave for 2 minutes 1000 watt/h * .03 h =30 W
Fluorescent light bulb on for 3 hours 18 watt/h *3 h =54 W
Boiling water on stove for 5 minutes 1500 watt/h * .08 h = 120 W
Incandescent light bulb on for 3 hours 75 watt/h *3h =180 W
Using laptop for 2 hour 120 watt/h *2 h =240 W
Drying your hair for 15 minutes 1200 watt/h * .25 h = 300 W
Watching TV for 7 hours 300 watt/h * 7 h = 2100 W
Clothes Dryer (electric) for 30 minutes 5400 watt/h * .5 h = 2700 W
Keeping food cool in the fridge for 12 hours 500 watt/h * 12 h = 6000 W
Finish Line:

Our dependency on fossil fuels is killing people and the planet. It doesn't have to be this way! Help you and your friends
end this addiction. Write down three ways that this THINKfast (in the next 20 hours) can lighten its fossil fuel addiction
and use less “earths”, and race to the finish.

Note: You'll need 3 sheets of paper per group so each idea can be posted on flipchart.

This activity is inspired by the terrific Re-Energize campaign of KAIROS and the Side-by-Side
POWERDOWN activity of the Primate’s World Relief and Development Fund... Backgound information
and further ideas can be easily found at www.re-energize.org.

Fact Sheets on Fossil Fuels- http://www.re-energize.org/ChangeYourself.html

Community activities - http://www.re-energize.org/ChangeYourCommunity.html

Just and Sustainable Energy policy - www.re-energize.org/ChangetheWorld.html

Discussion:

< x Congratulate the team that came fastest and the one with the lowest carbon footprint.

*Post flipchart paper with four categories:

Transportation - Shelter & Utilities - Retail & Entertainment - Food& Cooking

Ask each group to post their three suggestions in the correct category.

< QOpen up for general discussion. Share with the group a few facts about Fossil Fuels and Climate change (see fact
sheet referenced above). As a group, commit to three actions. Note: As a planning committee, highlight the earth-
friendly decisions you already made, e.g. serving tap water. There are many ideas on page 2 in part I.

Climate Change requires action on a global scale. Let the group know there are people working at a
national level on just and sustainable energy policy. Invite them to participate.

‘CANADIAN CATHOLIC ORGANIZATION FOR
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Powerdown Olympics PASSPORT
Group:

Eal'tllil:kats:[crss out used ones)

w " w w " w " w w "

o passed Station A
0 passed Station B
0 passed Station G

Distance Transportation Options

vehicle - time - impact

Starting 500 km Plane — 1 time - 25 earths
line — Train — 5 times — 9 earths
1st station Bus - 7 times — 7 earths
Distance 10 km Bus — 1 time - 7 earths
between Bike — 3 times — free
stations
Last 50 km Bus - 1 time — 7 earths
station — Bike — 5 times - free
finish line

Eaaaﬁagﬂﬂm
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Development and Peace
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Chocolate Chip
Cookie Mining

Goal: This activity for kids will introduce them to the economics of mining while developing skills in
math, science, problem solving, decision making and language arts. Each player must “purchase” their
“property”, “purchase’” the necessary “equipment”, pay the costs associated with the “mining operation”
and finally pay the cost of “reclamation”. In return each player earns money for the amount of “ore” mined.
The object isto make as much money as possible after paying all expenses.

How to Play:

e  Start by giving each player $19 of play money, a“Cookie Mining Spreadsheet” and a sheet of grid
paper.

e Each player must purchase his or her own “mining property” which is a cookie. There are three
different types of cookies for sale from which each player must choose (one cookie per player) to
be their “mining property”. Once the “property” is chosen, the player may “name”’ his’her mine.
Cookiesfor sde are:

» Safeway/Giant/ or other supermarket brand (any cookie that is smaller and with less chips
than the others will do) costs $3.00

»  Chips Ahoy costs $5.00

»  Chips Deluxe costs $7.00

e  After the cookie is bought, each player places the cookie on the grid sheet and traces the outline of
the cookie with a pencil. The player must count each square that fallsinside the circle. Each partial
square counts as afull square.

e The players purchase their own “mining equipment”. They may purchase more than one piece of
“equipment”. Players may not share “equipment”. “Mining equipment” for saleis:

» Flat toothpick costs $2.00 each
» Round toothpick costs $4.00 each
> Paper clip costs $6.00 each

e Since “equipment” operators and other expenses must be paid, there is a mining cost charged to
each player of $1.00 per minute.

e Sale of chocolate chip mined from cookie brings $2.00 (broken chocolate chip can be combined to
make one whole chip).

e  Once the cookie has been “mined”, it must be placed back into the circled area on the grid paper

“reclaimed” using the “mining tools’- no fingers or hands allowed!
Reclamation costs $1.00 per square over the original count.

Source: IMCC Minerals Education Workshop Notebook, Section A, page 1.

TRALNLGS T ETH I M AT
Development
A0 and Peace

Chocolate Chip Mining 1



Rules:

e Players may not use their fingers to hold cookie. The only things that may touch the cookie are the
mining tools and the graph paper.

e Players should be allowed a maximum of five minutes to actually mine their cookie. Players that
finishes in less than five minutes should only pay for the time that was spend mining.

e A player may purchase as many mining tools as the player desires and the tools may be of
different types.

e |f the mining tools break and they are no longer useable, a new tool must be purchased.

e The playersthat make money by the end of the game win.

e All the playerswin at the end of the g ecause they get to eat their cookie!

For organizers using this activity during the THINKfast it
may be best to do this activity near the end of the fast so
that participants can eat the cookies soon afterwards.

Review: The game provided each player an opportunity to make the most money they can with the
resources provided. Each player practices decision-making and problem solving skills as they determine
which property and which piece(s) of mining equipment to purchase.

Each player learns a simplified flow of an operating mine and the responsibility, cost and potential
difficulty of reclamation as they attempt to return the cookie back to the exact size it was before the
“mining” started.

Recommended additional variation: To make the reclamation process even more comprehensive
and challenging, frost the cookies and apply candy sprinkles (green for trees, multi-coloured for flowers/
various vegetation) before mining begins. Using their tools, players will have to remove the “vegetation”
(sprinkles) and “topsoil” (frosting) before mining can begin. They should store their topsoil (the frosting) to
be replaced later in the “reclamation” process. After replacing the pieces of cookies, the players must
replace the topsoil. They may purchase new “trees’ and other forms of “vegetation” to replace those
removed before “mining” began on their “mine site”. Charge 10 cents per candy sprinkle for new
“vegetation”.

Source: IMCC Minerals Education Workshop Notebook, Section A, page 1.
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COOKIE MINING SPREADSHEET

1. Name of cookie (“mine”)

2. Priceof cookie $3.00 $5.00 $7.00
3. Size of cookie sguares covered
4. Equipment:

Flat toothpick # x $2.00 =

Round toothpick # x $4.00 =

Paper clip # x $6.00 =

TOTAL EQUIPMENT COST
5. Mining: __ minutesx $1.00

COST OF REMOVING CHIPS
6. TOTAL COST OF MINING

7. Chip removal:
Number of chips x $2.00

8. VALUE OF CHIPS

How much did I make?

Vaueof Chips................... (+-) %
Total cost of mining............ (OF]
Reclamation: squares x $1.00
QR
PROFIT/LOSS............... (+-) $

Source: IMCC Minerals Education Workshop Notebook, Section A, page 1.

LT T THI I T AW AT 1T

Development Chocolate Chip Mining 3

s and Peace



Environmental Sustainability — er==v 3

Light Up The World
Lighting up the World

mﬂﬂl"l

LIGHT UP THE WORLD

Il

Alberta Council for Global Cooperation




64

Development in a Box

INTRODUCTION

The project isbased around the issue of providing light for peoplein devel oping countries, who
do not have access to electricity. Light Up The World in an international devel opment
organisation based in Calgary, Canada and is used throughout the project as an example of this
type of work in action in the real world. Students will be required to investigate the context,
design and manufacture a sustainable lighting system and write/present a technical project report
similar to that produced by Electrical and Electrical Engineersin industry.

Included in the online pack is a PowerPoint containing student activities, guidelines for writing a
project report, astudent template for the report, this set of teachers’' notes and a careers
education tagging sheet.

TIMESCALES AND TARGET YEAR GROUP

The author recognises that different schoolswill operate different timetableswith different lesson
timings. Therefore the student activities have not been broken into specific lesson ti mings but
instead presented as tasks for the individua teacher to adapt to his’her school and classes. The
target year group for the activitiesisgrade 9 student, but again the individual teacher may deem it
appropriate to adapt for other year groups depending on their school and ability of their students.

Light Up The World

Light Up the World (LUTW) isanon-profit organisation founded by Dr. David Irvine-Halliday,
a Professor in Electrical Engineering at the University of Calgary, who after some initial work in
Nepal officialy created the organisation in 2002.

LUTW provides solar-powered, LED (Light Emitting Diode) based lighting systems for peoplein
developing countrieswhere there is no access to electricity. Lighting systems are typically
powered by solar electric energy. These lighting systems use a fraction of the energy often
consumed by incandescent lighting.

The organisation has a strong emphasis on helping to raise educational standards and improve
literacy, andits first projectsin Nepa were developed to provide light so that school students
could read at night. There is also an emphasis on providing clean and safe lighting to replace the
kerosene oil lamps typically used in developing nations. These lamps provide serious health issues
and are a hugefirerisk if they fall or are knocked over.

The website contains information about the organisation, current projects,
contact details and a media section containing videos and images from past and present work.

DT Y7 STEM  science
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KEY PEOPLE

It iskey that students gain an insight into how projects are conducted by engineersin the real
world. Therefore they should beintroduced to the types of terms used in companies and industry.

The teacher will act as the students' manager, who provides support at appropriate times,
supervises their work and expects regular progress updates for the students. However just asin real
life, the manager has a number of projects to manage, and as such should not always be the
students’ first port of call for support.

The other studentsin the class are each individua student’s colleagues, and just asin a rea
industrial project students should be encouraged to consult their colleagues for advice before going
to their manager.

LEARNING OBJECTIVES

By the end of this module students should be able to:

- Design and manufacture a solid state, sustainable lighting system for peoplein a country
with no access to electricity.

- Describe the benefits of White LEDs (WLEDSs) in comparison to kerosene oil lamps and
incandescent lighting.

- Calculate appropriate resistor values to protect LEDsused in the lighting system.

- Use software to design, modd and simulate their lighting system circuit.

- Deveop aprinted circuit board layout for their lighting system.

- Use soldering equipment to assemble and test their PCB.

- Design and manufacture an appropriate housing for the lighting system.

- Write and present an industrial style technical report detailing what they have learnt
during the project.

- Discuss the personal skillsand qudlities that they have used in the project, and how these
might relate to future career choices.

STUDENT ACTIVITIES

The activities to be completed by students are provided in the PowerPoint presentation that isa
part of this resource pack. Each activity is described, along with guidance for delivery below:

ACTIVITY 1 - LIGHTING UP THE WORLD

This slide presents the design brief for the project that students are to undertake. Students are to
design and manufacture a sustainable, solid state lamp that could be used by a child in adeve oping
country, where there is no access to electricity.

The teacher should show students the video ‘ The Man Who Lit up the Mountains'

( ), which details the early work of Light up the World in Nepal. Students
could discuss, possibly in the form of a class discussion lead by the teacher, the problems faced
using kerosene oil lampsin the homes of the people shown. These problemsinclude the health
risks of using smoke emitting lamps and the fire hazard that they provide.

DT ) STEM  science



66

Development in a Box

Students could use a simple video editing tool such as Windows Movie Maker, to make and
present ashort video highlighting these issues and what they think the possible solutions might
be.

A ‘client’ profiledetailing a 12 year old Nepali boy isgiven to help establish a context for the
students. This can be used or adapted as required by the teacher.

ACTIVITY 2 - HOW BIG 1S 1.4 BILLION?

This dlideisintended to stimulate discussion regarding the scale of the problem of people having
no access to electricity. Students can shade on a paper copy how much of the globe that they
think two billion people covers, or make use of an interactive whiteboard to do the same.

The teacher can then reveal that 1.4 billion covers about quarter of humanity, and use as abasis
for further discussion with students. For example, how might the lives of children in these
countries differ from those in this country? What sorts of things that we take for granted will
they have no access to? The children in Nepali mountain villageswill not have laptops, wireless
internet or ipods!

ACTIVITY 3 — POWERING YOUR PRODUCT

Students will need to select a power source for their product and should be introduced to, and have
the opportunity to research aternatives to main eectricity such as solar, wind and hydro energy.
They should consider the advantages and disadvantages of each as part of their design work.

If cost allows each student could implement one such power supply within their lighting system
(i.e. the lamp could have a solar panel integrated within the design). However if cost prevents
this, students could instead use rechargeabl e batteries and the class teacher could purchase one or
two solar, hydro or wind charging systems that students can use when the batteries require re-
charging.

Parallels could bedrawn to Light up the World, who have set up similar schemes, where a family
within a village charges a small amount of money for other villagers to charge their lighting
system batterieswhen they run low.

ACTIVITY 4 — LIGHT SOURCES

It isimportant that students are given the opportunity to perform the types of calculations that
engineers undertaking similar projects would need to take. It is also important that students
understand the benefits of solid state LED lighting compared with more traditional incandescent
lighting.

Students should read the table given on this activity slide and shown bel ow.

Di’?"’T o > STEM scrence
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Kerosene Wick Lamp n/a 10 0.1
White LED (WLED) 0.1 3 30
Filament Lamp 3 10 3

Filament Lamp 40 400 10
Fluorescent Tube 15 600 40

They should observe that kerosene oil lamps are extremely inefficient compared to just about
every other form of alternative lighting.

Although fluorescent tubing is still more energy efficient that solid state White LEDs (WLEDs),
thisislikely to changein the near future as more efficient diodes are produced. In addition LEDs
last much longer and are far more rugged having a plastic, rather than glass outer casing, and so
would still be abetter solution for the environment that they are to be used in. It would be useful
to discuss these points with students.

Students should find that the difference in energy efficiency of White LEDs (WL EDs) compared
to a) kerosene wick lamps, b) 3 Watt filament lamps and c) 15 Watt fluorescent tubes from the
tableis:

- +29.9 lumens/W
-+ 27 lumens/W
— 10 lumensW

Students can aso perform a simple calculation to find out how many WLEDs would provide an
equivalent or better light intensity than 3 a Watt lamp (bulb). A 3W bulb has alight intensity of
10 lumens. Three WLEDs would give 9 lumens, and four WLEDs would give 12 lumens.

ACTIVITY 5 - LIGHT EMITTING DIODES

Light Emitting Diodes (LEDs) are components that
produce alight output signal when a current flows
through them. They have two legs (anode and cathode)
and have to be connected the right way around in a
circuit.

Circuit Symbol Different
Students should think about the number of different coloured LEDs
applications that use LEDs. They should also be able to discuss the advantages of using Hi-bright
WLEDs instead of incandescent lighting. WLEDs are more energy efficient, use much less
electricity, are more rugged and have a much longer lifespan.

ifie design
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ACTIVITY 6 — RESISTORS

Resistors are used to control the flow of current in acircuit. Resistor values are measured in ohms,
named after the German scientist. The greater the value, the less current can flow through the
resistor. Thisis the resistance of the resistor. LEDs usually require aresistor connected in series
with them to prevent them from being damaged by too much current.

This activity provides an opportunity for students to calculate an appropriate resistor values for
the power supply voltage, and also to work out the colours of this required resistor based on the
resistor colour code. It should be explained to students that these are the sorts of calculations that
engineersworking in this field would need to carry out to ensure that LEDs are protected
effectively, and that any mistakes could lead to the failure of the lighting systems. Out in the
field this could be expensive and costly, which isundesirable for a charity with limited funds.

Students should use Ohm’s Law: Voltage (V) = Current (1) x Resistance (R)
Therefore, Resistance (R) = Voltage (V) / Current (1)
VoltageV=5-2=3V
Current | = 20mA = 0.02 A
So,R=3/0.02=150R
Using the Resistor Colour Code Table:

First number = 1 = Brown (band 1)
Second number = 5 = Green (band 2)
Number of zeros = 1 zero = Brown (band 3)

Therefore a 150R r esistor would have the colours brown, green and brown.

ACTIVITY 7 — CIRCUIT SIMULATION

Wherever possible students should have the opportunity to model and test their ideas using
appropriate software. Thiswould require accessto ICT for this activity. Testing in thisway
models the industrial experience, where circuits are developed and tested extensively using
software to minimise the chance of costly errors at the manufacturing stage.

Common exampl es of software that could be used are Circuit Wizard and Y enka (Crocodile
Technology).

ACTIVITY 8 - DEVELOPING A PRINTED CIRCUIT BOARD (PCB)

Teachers may fed confident enough for students to design and subsequently manufacture their
own PCB, or to keep production and fault finding manageable they may wish to use a standard
board for all students. Students however should still be given the opportunity to at least design
their own PCB using appropriate software.

7
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Higher ability students could also edit the track and pad sizes for optimum use of the copper board
and ease of soldering during manufacture.

Some software, such as Circuit Wizard, allows existing circuit simulations to be imported directly
into a PCB layout.

ACTIVITY 9 — CASE DESIGN

Students should consider how the product will be cased. Each school will have different access to
tools, materials and equipment, so it has been left for the teacher to decide how this part of the
project might be tackled. Students should consider the environment in which the product is to be
used, and how to make the product rugged and reliable.

Although thisis presented as a separate activity, it is expected that studentswill be encouraged to
think of the product as awhole throughout the design process, and consider how it might be cased
at the same time as designing the PCB.

ACTIVITY 10 - MANUFACTURING YOUR LAMP

Students will require access to basic soldering equipment to assemble their PCB. They will need to
be briefed on safety issues regarding the use of soldering irons and side cutter/wire strippers.
Smilar demonstrations of tools and equipment required to create the housing will also need to be
made.

A useful resource to support students is a soldering comic which can be found and downloaded at
thislink

ACTIVITY 11 — WRITING A PROJECT REPORT

Thisis the key summative assessment piece for the module. Students will be expected to write an
industrial style report detailing the work that they have donein the project, and also present
their main findings to their line manager (teacher) and senior manager.

Guidelines on how to write the report can be found as part of this pack, and the teacher should
discuss these guidelines with the students before they begin writing the report. It isimportant to
emphasise that thisis the way that projects are presented by engineersin the real industrial world,
and it isthe main way that findings are shared with the wider engineering community.

A guide on how marks and grades might be alocated is aso included in the guidelines. These are
linked to grades, which can, if the teacher feelsit appropriate, be used to give students an early
experience of the kind of grading that they will encounter at alater date.

Di’?"’T o > STEM scrence
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ACTIVITY 12 — SKILLS AND QUALITIES

This activity encourages students to think about the types of skillsand quaities that they have
used in this project and how that might relate to engineering careersin the future. It isto take the
form of a business meeting which will give students the experience of how a meetingisrunin an
industrial setting.

Students will need to be separated into groups of three by the teacher. It is recommended that
they are give between ten and twenty minutes to discuss the items on the agenda, and then time
to present their discussions to the class and prepare their meeting minutes. Students can select the
chairman, scribe and spokesperson for the group. The teacher will need to explain what these
roleswill involve in advance of the meeting taking place.

DT ) STEM  science
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Below are websites which may aid delivery of the unit of work or form the basis of additional
activities for students:

http://www.lutw.org - Officia Light up the World website.

http://www.futuremorph.org/scienceandmaths/#/humanitarian-engineer - Website for charity
called Engineers Without Borders, which places engineering students in devel oping countries to
help them with a range of projects.

http://practicaaction.org/ - Practica Action works with poor communities to help them
choose and use technology to improve their lives for today and generations to come.

http://img.skitch.com/20100219- pmcg2auhgiwj limwd2p8rg8su.jpg - Free ‘ how to solder’
comic book style resource.
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Development and Peace

Icebreakers
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All My Neighbours

Goal: A warm up activity to get to know each other which works for any size group, large or
small, and for any age group. .It is similar to the game of musical chairs.

Materials: Something to use as a place marker for each individual (a name tag, a napkin, a note
card).

How to Play:

e Ask participants to form a shoulder-to-shoulder standing circle and then have each person
take a step back. Give each participant a place holder which they should place at their
feet.

e Theleader takes a place in the center of the circle.

e Theleader will begin in the center of the circle, but their task isto try and find a place on
the outside of the circle and have someone else end up without a place.

e Theleader will then make a statement, for example, * All my neighbours who are wearing
tennis shoes' or *All my neighbours who love to swim’, etc.

e |f that statement applies to any person in the group then they must come off their place
and find another spot in the circle.

e Participants may not move immediately to their right or left and may not move off their
gpace and return to it in the same round.

e When you think people have had enough, simply say “OK, thisis the last round.” Give a
round of applause to the last person who ends up in the center.

15 and Peace

1 2007 CANADIAN CATHOLIC ORGANIZATION FOR
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Busses

Goal: To get to know the group and connect with each other

Explain to the group that you are all at a very busy and chaotic bus station with lots of
busses heading in different destinations. Explain that once you call out a destination
(which will be a category that participants can identify with), participants have to find the
bus that matches their destination and quickly self-organize into little groups.

How to play:

Start with a simple destination (category) that everyone will be comfortable sharing, like
eye colour, # of siblings etc. Once everyone finds their group (e.g. al the blue eyes,
brown eyes, etc together) call for their attention and have a quick go-around to ask what
exactly the groups are.

Continue same procedure by calling out the next category/destination, like country of
birth, number of languages spoken, number of Thinkfasts they have participated in etc.

- _ CASI A DATHLIC COLAMLCA TR 1108
FHENK 2004 pusses K Development
' e

and Peace
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Common Ground

Goal: To get to know each other by finding out what we have in common.

3 5 b

R,

Materials: You'l need paper and pencils. ¢ =

How to Play: o M-

Form equal-sized teams of three to six. Give each team a sheet of paper and a pencil. Tell teams
their challengeisto list everything they can think of that all team members have in common. For
example, team members might all attend the same school; prefer the same kind of music, or like
the same brand of tennis shoes. [They cannot be characteristics they share with entire human
race, e.g. have anoseg]

Give teams three minutes to create their lists. (Larger groups may need more time — but don’t
lose speed aspect)

When time is up, ask the team with the longest list to read the similarities they listed. Ask teams
to add additional similarities not already mentioned. To conclude, have the entire group discuss
the following questions. Ask:

e How easy wasit to discover something in common with another team member? with

every team member?

« What does this reveal about the extent to which we're alike? the ways in which we're all
different?

. I—,ow an our similarities draw us closer together? How can our differences help us grow
closer”

Variation Idea: Challengeteamsto list things members don't have in common - things that
make each person unique. Y ou might also challenge your entire youth group to list as many
things asit can those members al have in common

E% E ﬁ ] Vs CANADIAN CATHOLIC ORCANIZATION FOR
_ Development

A and Peace


Administrator
Page 1 of 1


93

Danger ous Li ne up!

Idea: Participants play the role of being workers from the Global
South applying for a job in the new gold mine in their community.

Goal: To get to know each other

Material: One chair (no armrests) for each participant.

NOTE: You should divide the group if your group is bigger than 20 participants.

How to play:

Arrange chairs in a circle. Have participants stand on chairs. Facilitator explains that they are now
workers in the Global South who want to apply for a job in the new gold mine in their community.
The center of the circle represents the open pit gold mine, it is dangerous for the workers so they
shouldn’t fall down! The facilitator plays the role of the mine’s security guard. If you wish to get into
character, you could be rough, reprimand the workers and shout at them:

For example: € “Now everybody! Listen to my instructions! Get in line in alphabetical order
of your first names! ”

Participants need to communicate in order to find a way to line up as fast as they can, they have to
arrange the start of the line and find out their first names.

If the group manages this pretty easy, the facilitator may invent other topics for lining up such as
birthdays, names of parents or whatever!

‘ Idea: It's a quick, tag-like game.

Goal: To run around and be re-energized.

Material: Yellow napkins

How to play:

Each participant gets a napkin and puts it in their right pocket,
“"= visible to everyone.

Each participant has to hold their left elbow with their right arm
behind their backs. Facilitator announces that gold has been found in the mine and now everyone
tries to take other people’s gold (the napkin). If someone loses their napkin, they are out of the
game. The winner is the last person with a napkin in their pocket.

Variation: Use different color napkins to represent different minerals (silver, copper, bronze etc.)

‘CANADIAN CATHOLIC ORGANIZATION FOR
__Development
~1A\ and Peace

THIN,, 2008
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Freeze! \ 4

Goal: To encourage creativity ... and laughter.

Ve
-~

How to Play:

Start by having two volunteers begin acting a simple scene like driving in a car, watching a
movie or taking the dog for awalk. Sincethisisnot charades, they can talk. Then
someone, anyone from the group, yells “Freeze!” and the two actors have to freeze in place
while the next person taps one actor on the shoulder and replaces them. The new actor
changes the scene to whatever they like but without explaining it ... the other actor has to
adapt to the new scene.

This game can continue until everyone has had a chance to get up, or you can cut it short if
you notice it lagging.

Y ou can mix things up by throwing suggestions to the actorslike, “ All of asudden it starts
torain!”, “Look out! A cariscoming!” or “Suddenly, you find yourselves in the middle of
the desert!”

Encourage them to keep the energy up and not to be afraid to participate!

CANADIAN CATHOLIC ORGANIZATION FOR

_ Development
# 1A and Peace

EE‘HEHK ' Freeze!
I 2005



Global Connections

Goal: To show how interconnected we are with so many

countries and cultures around the world.

Materials: Photocopy one sheet for each person of this
page.

@

How to play: Give each person a sheet of paper. Give group a set amount of time (15
min) to talk to as many people as possible and put a name in each square. After everyone
isdone, review what people found. Hereis some additional info:

COFFEE: Uganda, Kenya, Colombia, Costa Rica, Mexico, Brazil, Peru, Vietnam, Ethiopia
BANANAS: Caribbean, St Lucia, Jamaica, 6renada, Brazil, Costa Rica

COCOA: Ghana, West Africa, Ivory Coast, Cameroon, Brazil

PINEAPPLES: Philippines, South Africa, Hawaii, Kenya, Mexico

e You have to find answers to the questions by going round the room asking
different people questions.

e YOU CAN ONLY ASK ONE PERSON ONE QUESTION.

e TRY NOT TO REPEAT THE SAME COUNTRY.

e Under NAME fill in the name of the person who gave you the answer and write
the country in the space provided.

P RSELTRR T S THITH I M AWTAT ITH

Development Global Connections 1
’ and Peace
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1. Name: [

knows a country

2. Name:

knows a country
bananas are
grown ...

3. Name:

)

wears sneakers

where COFFEE - made in...
grows... ]
4. Name: 5. Name: 6. Name:

can name a country

can name a country

wears clothes

where COCOA is that they have rece Qtly / - | made in...

grown (it's used to heard about on -

make chocolate!) the news. @

7. Name: N 8. Name: 9. Name:

can name a countpiag ™ listens to music has gone onzse=

that grows ' from... a trip to...
pineapples.

10. Name: 11. Name: 12. Name:

PT.

likes food knows a famous knows a family

from... athlete from... from... i 1
|

Source: Adapted CAFOD's Global Connections which was adapted from ‘Earthrights’ produced by WWF. (www.cafod.org.uk)

P RSELTRR T S THITH I M AWTAT ITH
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Knots of People

Goal: To energize the group and focus on problem solving and communication.

|

How to Play:

Divide the group into teams of 8 — 12 members. Have each person join right hands with
someone in the group who is not standing immediately to the right or left of them. Then
have each person join left hands with someone else who is not directly beside them.

Now the groups have to untangle themselves without letting go of hands. They may have
to loosen grips to alow for turning and twisting. They may have to step over or under
other people. Thefirst group to untangle themselves wing!

*Y ou may end up with one large circle, with people facing inward and outward, two
interlocking circles, afigure eight, or acirclewithin acircle.

CANADIAN CATHOLIC ORGANIZATION FOR
_ Development

FE‘HEHK Knots of People
™ 2005 |
| /A TX) and Peace
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Name Tag Match-Maker

Goal: To get to know everyone in the group.

Materials: Make anametag for each person: Punch aholein the top of a5x7 index
card and run a piece of string (long enough to go over someone’ s head) through and tie.
Pens/ markers.

How to Play:

Put your name in the center of your card. In the upper left corner, write four things that
you liketo do. Inthe upper right corner, write your four favourite singers or groups. Inthe
lower left corner, write your four favourite movies. Inthe lower right corner, write four
adjectives that describe you.

When everyone finishes, have them mingle with the group for afew minutes. Without
talking, they are to read the upper left corner of the other group members' cards. When time
isup, they areto find one or two people who are most like them and visit for afew

minutes. Repeat with the upper right corner, lower left corner and lower right corner
information.

The only ruleisthat no two people can be in the same group more than once.

CANADIAN CATHOLIC ORGANIZATION FOR
\. Development

EE‘EEHK Name Tag Match
i 2005 \
| ATX and Peace
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People Search

Goal: To get to know each other and begin thinking about some THINK fast topics

Materials: Photocopy one sheet for each person

How to play: Give each person a sheet of paper. Give group a set amount of time
(15 min) to talk to as many people as possible and put a name in each square. At the end, read
each box and add additional info (offered by self or group).

Points of interest:

e Thethreecitiesnamed are al cities where public water was privatized.
e Mexico has the highest bottled water consumption after US
e Likesto bein plays and skits—try and involve these people later in doing theatre

e Congratulate people who raised $50+

E% E ﬁ% 1 CANADIAN CATHOLIC ORCANIZATION FOR
__Development

A and Peace
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Page 2 of 2

Is carrying a
reusable water

Lives less than
100 m from a

Tries to conserve
water in their

Can name three
brands of bottled

bottle body of water house water
(3 points) (2 points) (3 points) (2 points)
Turns the tap off | Knows what the D | Knows the Has donated
when brushing |and the P in 'D. country with the money to help
their teeth and P' stand for | highest poor people in
consumption of Latin America,
bottled water Africa or Asia
after the U.S.
(2 points) (1 point) (2 points) (2 points)
Can name a world Has signed a Has attended a Likes to be in
religion (other petition or THINKfast skits and plays
than Christianity) | postcard about before
that uses water water towards
in its rituals the government
(3 points) (2 points) (2 points) (2 points)
Works or studies | Vacationed within | Raised more than Knows what

at a place where

the last year near

$50 in Thinkfast

country each of

bottled water is water pledges these cities are
sold or offered in:
instead of a Johannesburg
fountain Detroit
Moncton
(2 points) (1 point) (3 points) (1 point)

How many points can you collect?

2006

THINK,

CANADIAN CATHOLIC ORCANIZATION FOR

xEK Development
/11X and Peace
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Quiz Show

Who wants to be a global citizen?

This gameis modelled after the popular quiz show “ Who Wants To Be A Millionaire?”

Divide the group into teams (perhaps according to regions of the world by grouping the countries
they choose in the Name Game). Emphasize that the important thing is not necessarily getting the
answers right, but learning to see the inequities between societies.

Goals: To warm up the group’s thinking around global issues.

Materials: Paper (to write answers down), Poster-board for host to write questions
and/or the answers.

How it’s done:

Have the Game Show host read out the questions and each team answer on a separate
sheet of paper. When the gameis over, go through the answers asalarger group, each
team correcting their own sheets. Use this opportunity to discuss the answers and examine
the members' feelings and thoughts about them.

Questions for the Game:

1) What raw material bringsin the most money on the planet after oil?
a) wheat C) cocoa
b) coffee d) sugar

2) What percentage of the food needed to feed everybody on earth is produced every year?

a) 50% c) 125%

b) 75% d) 150%
3) How many children die every day from malnutrition?

a) 400 c) 40,000

b) 4,000 d) 400,000

4) The World Health Organization recommends 2,600 calories a day for a healthy diet.
What is the daily average calorie intake in Canada?
a 2,000 c) 3,000
b) 2,500 d) 3,500

5) According to WaterAid what percentage of people in the world have no access to clean
drinking water?

a 10% c) 40%
b) 20% d) 60%
6) How much of the world’s cultivatable land is being farmed?
a) 30% c) 50%
b) 90% d) 120%
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7) How many kilograms of grain are eaten by beef cattle to produce 1 kilo of meat?
a) 05kilo c) T7kilos
b) 3kilos d) 10kilos

8) What is the difference between the income of the world’ s richest country and the world's
poorest country?
a 31 c 721
b) 44.1 d 991

9) Match the company with the percentage of control they have over the coffee industry.

Supermarket labels (eg: President’s Choice) 57.9%
Kraft 6.5%
Nestlé 14.8%
Other brands 20.8%
10) In 1970 there were 7,000 transnational companies. How many are there now?
a) 10,000 c) 60,000
b) 30,000 d) 100,000

11) In the year 2000, $800 million was spent on the arms industry. What percentage of
$800 million would be needed to eliminate starvation and malnourishment for that same year?
a 2% C) 62%
b) 6.25% d) 98%

Discussion Questions:

Were there answers that surprised you? Why?

V egetarians use the answer to question 3 as areason for not eating meat. Isit a good reason? Are
there better ones?

How do you feel about the information and answer to question 117 Isit agood argument for
eliminating war?

ANSWERS
| 1) b) coffee | 12 d150% | | 3) ) 40,000 |
| 4) d) 3,500 \ | 5) c) 40% | | 6) b)50% |
7) ©) T7kilos- Growing grain to feed animals to turn them into meat is an inefficient business.
An acre of cereals can produce five times more protein than an acre devoted to meat
production.
[8) o 721
9) Other Supermarket
Nestle=57.9% Brands=6.5% Kreft=20.8% | | |abels=14.8%
| 10) c) 60,00 |

| 11) a) 2% - It would take 6.25% of $800 million to provide safe water for all for ayear.
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Goal: To energize the group and have fun by creating your own rainstorm.

How to play:

Ask group to sit in acircle. Leader joinsthe circle.

Leader starts by rubbing his/her hands and sends this action to the person to his/her right.
Action continues around the circle one person at atime until everyone is rubbing his or
her hands. Then the leader snaps fingers, passing it on as before. Then two fingers
tapping, then hands clapping on legs, then feet stomping etc and the noises gradually get
louder and end up as arainstorm. After the crescendo, do everything backwards until it is
quiet again.

FHEMK’,, 2004 Rainmaker K Eﬁ.;;;;;ﬁ;ﬁlh:ﬂl:ﬂl
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Songs and Chants

These songs and chants draw on familiar ones. Your group might
want to write their own song/chant in a similar way.

| magine there' s no water

Imagine there’ s no water,
It'seasy if you try.

No wells or standpipes
With Bechtel standing by.
Imagine all the PEO-ple,
Living high and dry.

Oo Hoo Oo Oo Oo

I magine no possessions,

Itisn’'t hard to do,

After al the World Bankers

Have their way with you.

Y ou may think that they’ re greedy,

They don’t care what you believe,

They hope someday they can charge you,
For the oxygen you breathe.

Adaption of John Lennon’s Imagine by: Gabriela Bocagrande, Citizens' Network on Essential
Services, www.servicesforall.org

| don’t know what I've been told ...
One person is cantor, and everyone repeats each line in cadence

| don’t know what I’ ve been told
Our precious water is being sold
RWE, Suez, Bechtel

The water is making people unwell
Come on people join the fight
Water for people! Water for life!

(Sarah Ehrhardt, Council of Canadians)
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Stinger
Goal: To energize the group and have fun!

How to Play:

Have the group form acircle and close their eyes. Facilitator circles the group and selects a
“stinger” by squeezing an individual’s shoulder. The group then opens their eyes and
spends time introducing themsel ves to others while shaking hands (and trying to spot the
stinger). The stinger tries to eliminate everyone without getting caught. The stinger strikes
by injecting poison with their index finger, while shaking hands. A person stung may not
die until at least five seconds after they are stung. The more dramatic the death, the better!
When someone thinks they have discovered who the stinger is, they may announce that
they know. If they get a*“second” from someone else in the group within 10 seconds, the
two of them may make an accusation. If the person does not get a second, he/she must wait
to challenge again, after another person dies. If another person does step forward to second
the challenge, both point to who they think it is on a count to three. If they do not point to
the same person, or they both point to the wrong person, they both are automatically dead.
If they select the correct person, the stinger is dead and the game is over.

CANADIAN CATHOLIC ORGANIZATION FOR
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Water Bingo

Goal: To learn some facts about water in afun way

Materials: Water trivia, container, Bingo cards, prizes (fair trade chocolate, etc)

How to play:
Cut up water bingo trivia questions (see below) and put in container.

Photocopy the blank bingo card for each participant.
Ask each person create one bingo card by filling in one answer per square chosen from
the answers. Have participants exchange their cards.

Pick atriviaquestion from the container. Read the question (do not give the answer). |If
participants have the answer on their card, they mark the square. When they make aline
or their card isfull (depending how you want to play), they win aprize.

Water trivia guestions:

= The 4 biggest water corporations (Answer: Vivendi, Bechtel, Suez, RWE)

= Thelocation of most of the Earth’s freshwater (Ans: polar ice caps, glaciers)

= The number of every 6 people without access to clean, safe water (Ans. 1in 6)

= Year by which the demand for fresh water is expected to exceed supply by 56% (Ans:
2025)

= 65% of al water isused for thisindustry (Ans: agriculture)

= In 10 years, they hope to control 70% of the North American water market (Ans: Suez,
Vivendi)

= Acronym for Public-Private Partnerships —amodel of privatization where a water
corporation is given alease by government to take over delivery of awater service.
The corporation carries the operation and maintenance costs and collects all revenues.
The surplus revenue is their profit. (Ans: PPP)

= A disease caused by drinking unsafe water (Ans: cholera)

= Country where 95% of the water sector is still in public hands (Ans: Canada)

= A ‘ragtag group’ of activistsin South Africathat reconnects the water supply to
houses that are cut off because of high water rates imposed by the company that has
taken over the municipal water supply (Ans: Anti-Privatization Forum)

= The city where public opposition stopped the water supply from being privatized.
(Ans: Toronto)

= Thecity in Boliviawhere opposition from the people resulted in the cancellation of
the contract with Bechtel to privatize the water supply (Ans: Cochabamba)

FHEMK,. 2004 Water Bingo K‘\ DEUEI“ Iﬂ;r;;;ﬂi'.ﬂlh:m::u
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Water Bingo

1.) Create a water bingo card using these answers:

Vivendi, Suez, Bechtel, RWE Agriculture (esp. agri-business) 2025
Polar ice caps, glaciers Suez, Vivendi

Canada
1in 6 people Toronto PPPs
Anti-Privatization Forum Cochabamba

cholera

2.) Trade your card with someone else.

© Good luck!

FHEH%’E:?QOM Water Bingo K D?j”;lupment o
- i an eace
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Water:
a connecting element

Goals: To map out the ecological links of creation and water
Materials: Ball of yarn

How to play:

Form acircle (or many circlesif you have alarge group). Ask everyone to name a part of
creation (camel, butterfly, banana leaf, etc). Arrange for four people to name water in one
of itsforms (rain, snow, vapour, river ...).

Givetheball of yarn to one person. The person with the yarn has to name how the part
of creation they picked is connected to another part of creation named and throw the ball
of yarn to that person.

Play continues until aweb of yarn linking all parts of creation is formed.

2004 Development
and Peace
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The Waves Crash For...

(Variation on ‘The wind blows for...")

Goal: To get the group moving around
To encourage participants to think about their daily water use

Materials: Circlewith chairs

How to play:

Gather the participants into a circle with each person sitting
on a chair. There should be an equal number of chairs and
participants.

Stand in the middle and explain the game. The goal of the game is not to get stuck in the
middle. If you do get stuck in the middle without a chair, you must give a directive
related to water use, like “ The waves crash for: everyone who left the water running
while brushing their teeth.” All those participants who identify with the directive must
get up and find anew chair.

Start off the game, “ The waves crash for: everyone who had a shower this morning.”
Y ou participate as well, so someone else gets ‘ stuck’ in the middle. Let play continue.

If energy islow or participants are having a hard time getting going, get yourself
“accidentally” into the middle and use some of these ideas about domestic water use:

.. everyone who has had more than one shower in one day... everyone who saves the
rainin barrels... everyone who washes their veggies and fruit... everyone who waters
their plants...

2004 Deuei ment
and Peace
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Word Play

Goal: To encourage use and understanding of development terms, and have fun!

Materials: Piecesof paper, with relevant words on them. (See alist of possible words
below.)

How to Play:

Split your group into smaller groups of between 3 and 8. Then give each group a piece of
paper with 10 to 15 wordsonit. They must then come up with adrama, normally about 2
or 3 minutes, can be longer, that contains every single word on the list!

Choose the words to suit your group’s age and comprehension level.
Try words like justice, peace, war, fighting, global, thirsty, poor, water, well, drought,
rain, privatization, activist, etc!

Try place names, celebrity names, people from the group, or youth leader's names if you
aren't really looking to follow atheme but are just having fun. Y ou can aso mix and match
the list by having some themed words as well as places and names to mix things up.

A competition style may get them more enthused, so try having the youth leaders judge
them at the end with pieces of paper and marks out of ten for different categories, like
team-work, creativeness, acting skills, use of words, etc!

CANADIAN CATHOLIC ORGANIZATION FOR
_ Development

THINK, 005 Word Play
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The Cities Game
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The Cities Game

(ak.aThe Peace-War-Peace Game —don't tell participants this
name though!)

Note: Great activity with little set up

NEVER DO THIS WITHOUT LOTS OF TIME TO DEBRIEF

1. Collect recyclable materials - anything that you can build with as well as glue, paint
markers, crayons, etc

2. Groups should be about 5-6 people. Give the participants about 45 minutesto build acity.
Put all the materials in one place and have a member of each group come to get whatever
they want. Tell them to make it as beautiful as possible and to fantasize about a perfect city.
Put on some nice music (classical, Enya, whatever)

3. Don't tell them what is coming next.

4. Move the groupsto different cities and give them time to observe the city.

5. Tell them that they are at war and have 10-20 seconds to destroy the other city. E.g. A
group leader runs into the room and commands, “Thisis a hostile territory! 'Y ou must
destroy the city you are at!” Put on some destructive music (Rage against the Machine,
Korn, Slipknot etc.)

6. Send them back to their own city and give them 15 minutes to rebuild. Put the nice music
back on. During the rebuilding they may not have any new materials, only glue. They must
use whatever is left from the destruction

7. DEBRIEF - Start with questionslike ...

e How did you feel when you were building your city? saw your city in ruins? Destroying?
Rebuilding? etc.

e What did you think about when you were destroying? Did you think about not
doing it? Why did you do it? Why did you not do it? (often there are some who refrain)
Are there times when you need to disobey? Isit enough to not participate? What did
your city look like when you rebuilt it? What part of the city were you most proud of ?

These are only someideas. They may also just want to talk.

Key points:

» After war you can never fully recover * Civil disobedience

¢ - It has been said that the war s of the 21% C will be fought over water.

* Dangers of simply following orders * see Fact sheet for churches' position

Warning: Some participants may be very upset. That is ok.
It is part of the activity, but be prepared to talk about that and deal with it.

Used with permission, Dave MacPherson, davemac rmt@hotmail.com , Children's International Summer Villages (CISV).

FHEMK’,. 2004 The Cities Game K‘\ DE“EI*-I Iﬂ;r;;;ﬂ{nln:m:m
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Development and Peace
The Land Game
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The Land Game

e o
Tasks

e Choose one or two people to organize
the Land Game (i.e. gather materials, set
up the game, run the game, facilitate
discussion, etc.)

Aims of the Game

= Increase awareness of the causes of
landlessness, and role of socid
movements in keeping land

= A fun way to kick off the Think Fast!

Equipment needed

= A largeroom (gym or assembly hall)

= One chair for each player and afloor mat
or rug (about 4'x4")

A roll of masking tape

Oneland card for every player

A set of coloured badges/labels (3
colours)

U

Uy

Preparation for the game

What isaLand Card?... A land card isa
piece of paper taped to a chair used as a base
for the playersto run to. It also represents
their piece of land, which they need to

It'ssimple!!! It isamost done for you. All
you have to do is make some more double-
sided photocopies of the land card pages
enclosed in this section. There should be one
land card for each player. Bright paper will
make the cards more visible during the
game.

CANADIAN CATHOLIC ORGANIZATION FOR

__Development
™\ and Peace

Preparing the room

1. Place the chairsin alarge circle at the
centre of the room. Tape aland card on the
back of each chair. Make sure the chairs
aren’t too close together.

2. Place the mat or rug in the corner of the
room to represent the city. It should be
small enough that all the players haveto
crush together to stay on it. This represents
overcrowding in the shantytowns of
developing countries.

How to play

A variation of musical chairs, the object of
the gameisto hold onto a piece of land as
long as possible to avoid being sent to the
city.

Before the game: each player takes a seat
with aland card on it. The seats should be
arranged in alarge circle. Each player is
given one of three identities (e.g. red, green
or blue). The groups should be of similar
Size with each group being easily identifiable
(perhaps different coloured badges).

Rules and introduction: The game |leader
introduces the rules and reads the
introduction (below) to the players. The
leader plays the part of aLand Grabber who
steals the land from the players and sends
them to the city.

Introduction (To beread to playersina
severe and over dramatic way)

"Land is very important. Without land you
cannot grow food, have a house, or live with
dignity. All over the world people are
losing their land and being forced to move to



the cities where every day isastruggle to
survive. In this game you must try to hold
on to your land and avoid being sent to the
city. To lose land means to lose everything!
Beware of the Land Grabber!!!"

To Start the Game...

1. The Land Grabber calls out the name of
one of the groups e.g. RED! The respective
players then have to run from their position
to that of afellow group member. In the
meantime the Land Grabber steals one of the
chairs leaving one of the reds without land.
2. The Land Grabber then removes the land
card, flipsit over and reads out the fate of
the player (one of the five scenarios on the
back of the land card). They will then be sent
to the city, or given another chance as the
case may be!

3. Some of the choices have a socia
movement option, asin the case of
Senegalese and Nova Scotian fishers. This
gives the player a second chance while
demonstrating real actionsthat real people
aretaking. The Land Grabber can read out
both the negative option and the second
chance scenario and let other participants
declare which one should be chosen, and
then either ignore their advice or go with it.
4. The Land Grabber holds on to the card
and the chair remains out of the circleto
signify thereislessland for the poor to
occupy. The Land Grabber should walk
around the outside of the circle close to the
land card/chair they intend to grab since
thereis a strong possibility that they might
suffer terrible injuriesif caught up in the
rush for land!

Cheating: Players who don’t change
position or repeatedly swap with the same
person are automatically sent to the city.

Favouritism encouraged: The Land
Grabber may choose to call on one or two of
the colours more frequently and favour the
players of another colour by not calling that
out as frequently. This can represent how
some groups (indigenous people) often
suffer greater injustice and deprivation than
other groups (such as people of European
descent). Also, when aplayer from the
favoured group loses their chair, the Land
Grabber could choose the option on the back
of the Land Card that gives that person
another chance.

Land Grab! \When the Land Grabber
shouts...Land Grab! all the players must run
from their chair to any other chair. Thiscan
be done occasionally during the game to
keep them on their toes.

After the Game

1) Debriefing

Ask those who were evicted from their land
how they felt when their land got taken
away. Ask those who had a second chance
how they felt.

2) Follow Up Questions

Why do people lose their land? Who takes
it? Isit fair? What islife like for them once
they move to the city? Why do they want to
stay on their land? What steps can they take
to stay on their land?

THINK, 2000

Adapted from "Amazonians... The Land Game” produced by the Scottish Catholic International Aid Fund .

YOUTH PROGRAMS
10 St. Mary Street - Suite 420 - Toronto, Ontario M4Y 1P9
Tel: (416) 922-1592 Fax: (416) 922-0957 Toll Free: 1-800-494-1401 ext 230
E-mail: justyouth@devp.org Web site: HTTP://YOUTH.DEVP.ORG; www.devp.org
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SCENARIOS

1. Youlivein Rwanda. Y ou hear that
people in the next village have been
attacked by soldiers

. You are scared that they will do the same
to your village. You become arefugeein a
tent city in the neighbouring country of
Zaire, whereyou depend on
international relief.

2. You are amember of a Senegalese
family which has made aliving from inland
fishing for generations. Under agreements
signed with the Senegal ese national
government, European trawlers are catching
all the fish, leaving none for your family or
community. Go to the city of Dakar where
you do odd jobs on the street to survive.

SCENARIOS
5. You are atenant farmer in Mindanao in
the Philippines. The local mayor has tricked
your landlord into illegally selling your land
to start agold mine. You areforced to
move to the city of Manila whereyou
struggle to survive by scavenging at the
city dump.

OR:
5a) Luckily for you, the Agri-Aqua
Development Coalition, a Development and
Peace partner, responds to your request for
help with the services of alawyer. She
confirms that your community has first
claim to the land. She will argue your case
in court. Your whole com-munity resists
the mayor'sillegal effortsto evict you.
You get another chance.

SCENARIOS

8. You are an Indonesian who owes alot of
money to arich money lender. Y our
children have fallen sick and you are forced
to sell your land to pay for medicines. Go to
the city of Pandang where you sew $100
Nikerunning shoesfor lessthan $1 a day.

9. You are aZimbabwean villager and have
been forced to leave your land because the
government has decided to build a huge
dam where your villageis. Move to the city
of Hararewhere you earn $12 per week
by making Easter cardsto sdll on the
Street.

OR:
2a) You are a Senegalese fisher. You
and your neighboursjoin the CNPS, a
community organization of inland
fishers, and aD&P partner. You find
ways, with the help of CNPS organizers,
of interest. Best of all, the Senegalese
government responds to your pressure
by
to improve fishing safety, conserve local
species, and get |oans at reasonable rates
protecting your inshore fishing rights
during international treaty negotiations.
You have another chance!

6. You are aHaitian who owns a small
piece of land high in the mountains. Y ou
were forced to plant crops here because
of the lack of land. A heavy rainfall has
washed away your crops because the
mountainside is too steep. Go to Port-
au-Prince and earn money by shining
shoesin thebusterminal.

7. You are a Nova Scotia fisher whose
family has made their living from small-
boat fishing for generations.

The federal minister responsible for the
fisheriesis about to make an
announcement granting fishing
privilegesto large commercial trawlers,
which will destroy your livelihood. Go
to Toronto, and try to live on family
benefits while you look for work.

10. You are anindigenous villager in
Brazil who livesin arainforest. A
logging company has bought your land
so it can sell the wood to peoplein
Europe. Y ou needed the land to provide
food for your family. Go to the city of
Manaus wher e you wash car
windshieldsfor aliving.

11. You livein Brazil, where your
family has eked aliving from vacant
land for many years. Now the owner,
who has never even seen the land, evicts
you. Go to thecity of Brasiliawhere
you earn $6 per week shining shoes.

3. Youlivein arainforest in Guatemala. A
rich landowner has burnt down the part of
the forest that you livein and is keeping
cattle to make hamburgers for peoplein the
USA. Moveto Guatemala City where
you work in a maquiladora earning $1.60
a day sewing shirtsfor North Americans

4.You arean Innu living in Labrador. The
Canadian government has agreed with its
NATO allies to use your hunting grounds
for military test flights. The low level
flights are destroying your community.
Your community decidesto challengethe
Canadian government. Remain on your
land.

OR:

7a) You and your neighbours get together
and form an organization of small-boat
fishers. Y ou occupy the offices of your
local MP when the minister comes to town
to make his announcement, getting national
media exposure. The Minister decides to
review the case. You get another chance.

OR:

11a) Fortunately, through a social
movement called Sem Terra, organizers
hear of your situation. They let you know
that under the Brazilian constitution you
have alegal right to idle land, as do all
other landless. They bring in many more
settlers to help you challenge the absentee
landlord's claims. Y ou have been given
another chance.
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Development and Peace
A Tap Water vs. Bottle Water Taste Test
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A TAP WATER VS. BOTTLED
WATER TASTE TEST

OBJECTIVE:

To show the public that tap water often tastes very similar, the same or even BETTER than
bottled water!

OUTLINE and MATERTALS:

e Set up abooth/stand in a parish, school, or even on a street! Have cups of water and have
people pick the one they like best, and guess which oneistap water.

e Make sureyou have al the necessary materials to hand out; these might include the
bottled water pamphlets and stickers, the fall action cards and pamphlets and any other
informative D& P (or other) materials you think might be relevant. I1t's also agreat ideato
put up various posters.

e Make sure you have enough large bottles of water (use either Pepsi’s Aquafina or Coke's
Dasani; these brands are actually selling BOTTLED tap water!)

e You can use aBritafilter for the tap water

SELL D&P WATER BOTTLES!

OBJECTIVE:
To show that it is not necessary to drink commercial bottled water and that it’s easy to just fill up
your own plastic water bottle every day!

HOW TO ORGANIZE:

e Purchase water bottles. Investigate possibility of getting custom labels! Perhaps you
could have your youth group/ school name OR Water: Life before Profit! Acrossthe
bottle, or BOTH!

e Set up astand at your school or parish and sell bottles for cost or $1.00 extra (or whatever
you wish to charge) if you want to also raise funds for Development and Peace.

e At the same time as selling the bottles, hand out the bottled water materials (pamphlets
and stickers), along with the current Fall Action Campaign pamphlets and action cards. It
would be very possible to get lots of cards signed!!

SOURCE- Titansfor Justice Y outh Group in Lindsey, Ontario. They bought their bottles from
www.redpineoutdoor.con/nalgene. At this time, we do not have any info about their labour practices.
For more information, contact amandaiward@yahoo.ca.

THINIC.~ 2006 regetent IR g™
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Development and Peace

Step one: Warming up to the
world and each other
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step one

Warming up to the world
and each other

This section contains Icebreakers and Energizers:

Intro Mix-Up: get to know/introduce each other
Web: connect with each other

Know your neighbour: get to know each other
Secure the corn: campaign related energizer

1 Atom: energizer and just for fun

Penny in the jar. game to calm down

Intro Mix-Up

Material: pen and paper
How to play:

e Everyone gets a name tag and writes on that tag his/her name and comes up with 3

things to share about themselves
e.g. Mister X:
- likes to play hockey
- isreading the book
- was born in South Africa
e In pairs, participants introduce themselves and share their three things.
e After the sharing, they exchange their name tags.

¢ Go on to another person. Now they are introducing themselves as the person whose
name is on the tag in their hands, i.e. the person from the first introduction round.

e After the 2nd introduction, name tags are again exchanged and new pairs are formed.
Now everybody is introducing to someone else the person who was introduced to

them in the 2nd round.

e Continue in this manner until participants gets the chance to talk to most members of
the group. If the group is fairly big, you can stop the game after 6-8 introduction

rounds.
e To end, in a circle, have everybody introduce to the group the person that was

introduced to them last. You can check with the real person if the shared info is close

to being correct. (It is likely that things were mixed up during this game!)
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Web

Materials: a ball of yarn or string
Preparation: Create a big circle of chairs so that all participants can find a seat.
How to play:

e The group sits in a big circle. The facilitator, holding the ball of yarn, introduces
himself/herself to the group by stating their name and naming their favorite meal, or
movie or hobby.

e The facilitator throws the ball of yarn to someone else (not to the person right next to
them) and holds on to the end of the string,

e This activity continues until everybody has taken a turn.

e By the end of the game there should be a big web in-between the group, which
symbolizes how we are all interconnected.

Discuss: In what ways are you connected to each other?
Connected within the present group and within society?

Know your neighbour

How to play:

e The whole group stands in one line.

e The group Leader will make a number of statements. After each statement those who
can relate to the statement take 5 steps forward. The facilitator then asks everybody
to look around to see who is with them and who is not with them.

e Statements could be the following:

o Step forward, if you have more than two siblings.

Step forward, if you are the youngest in your family.

Step forward, if you have been to a country in the Global South.

Step forward, if you have witnessed violence.

Step forward, if you have more than 100 friends on facebook or myspace.

Step forward, if you have met these friends at least twice within the last month.

Step forward, if you have an aunt, uncle or grandparent living with you.

Step forward, if you were not born in Canada.

Step forward, if you speak more than two languages.

O 00O O0OO0OO0OO0O0Oo
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Secure the Corn

Materials: plastic sandwich bags and popcorn kernels
Preparation: Fill plastic bags with about %2 - 1 cup corn kernels.
How to play:

(0]
0]

o

For this game participants are divided up into groups of 4.

Of each group of four - 3 people are “Corn Carriers” (who are representing Peasants
in the Global South) and 1 person is a “Corn Chasers” (who are representing agrofuel
companies).

For a larger group - the “Corn Carriers” should outnumber the “Corn Chasers” by a
ratio of 3:1 = 3 Cauriers for every 1 Chaser. For a smaller group — use a ratio of 2:1.
Each group of “Corn Carriers” receives one small bag of corn kernels.

The “Corn Carriers” must keep passing/throwing their bag of corn back and forth
within their group. Their goal is to keep the corn from the “Chaser” for 5 min or longer.
The “Corn Chasers” have the task of interrupting the “Carriers” — to catch the corn,
without touching the “Carriers”.

A “Corn Chaser” switches with the last “Carrier” who held the corn, if the “Corn
Chaser” catches the corn

1 Atom

Preparation: Make a list of questions similar to those listed below.
Material: Music cd and music player.
How to play:

o Participants move around the room to the music (walking or running).
o Facilitator cuts the music and calls out a number (1, 2, 6, 15... you can go as
high as the # of participants in the group).
o Participants need to gather together into groups of the size of the number
called (1, 2, or 6 etc).
o Within their little groups participants are asked to answer short questions to get
to know each other better:
= Whatis your favourite ice-cream?
= Favourite hobby?
» Favourite subject at school?
= Name a province you have travelled to.
= Etc.

'E_ E-E E N Eém 2010 2.3 /E\ ?:é%gligzx‘ltym on



125

o0 The Facilitator can alternate from calling numbers to calling out: “Get together
in groups of people...”
= wearing the same colour of socks.
= with the same eye-colour.
= with same number of siblings.

Penny in the jar

Materials: Empty jar
Preparation: Gather group in a circle (sitting on a chair is not necessary).

How to play:

e Everyone sits in a big circle, with their eyes closed. Ask them to imagine there is a
big empty jar in the middle of the circle.

e Their goal is to fill this jar with as many pennies as possible — as a group.

e The first person starts saying “1”. Randomly another person calls out the number
“2”. Another person continues calling out numbers “37, “4” ...

e If two people say the same number at the same time, the group must start over
again from the number “1”.

e See how high you can go!
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step two

Deepening awareness

This section contains the following activities to dive deeper into issues:

A Divided World (updated) - Learn more about inequalities in global
food distribution.

The World Goes Shopping (updated) - Discover our global spending
habits; reflect on the potential for change.

Breaking the Famine Cycle! -A board game to show the group what is
needed for real development.

Jeopardy - Test your knowledge in different categories.

Food or Fuel?

This big interactive game will give you a sense of how large
agrofuel companies are trying to gain control of farmland to
produce crops for agrofuels instead of crops for food.

A Divided World

Goal: Young people will understand how the world’s food is divided globally and how this
inequality impacts peoples’ rights.

Time: 30 minutes

# of participants: any sized group

Materials: Paper and pens; 30 corn cobs (or 30 small plastic bags of popcorn kernels)
How to play:

Stick 7 sheets of paper on the walls around the room with one of the countries/continents
names written on them: China, Asia, Europe, Africa, North America, and South America.
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Explain that the group gathered here will represent all of the millions of people living in the
world. Ask two or three volunteers to lead by estimating how many people should stand
beside the various sheets, and divide the large group up accordingly.

The Facilitator then divides the group according to the figures listed below, which reflect the
relative breakdown of the world’s population.

The Facilitator now displays the corn and explains that this represents all the food in the
world. Each country/continent group must now decide how much of the world’s food (i.e.
how many of the 30 bags of corn) their country/continent will get.

Each country/continent shares their guess with the whole group.

Now the real division is made as indicated below: China gets 4 corn crops, Asia gets 1¥2 corn
crops, and so on.

Discussion gquestions:
e What do you think about the way food is divided globally?
e Do you think this is fair?
e Do people have the right to food? What if they can’t afford it?
e Who is responsible for ensuring this right?
e If you didn’t have enough food, how would this affect you?

Country World population | World population | The number of bags of
(for a group of 30) (for a group of 20) | corn for each group

China 10 7 4

Asia 7 5 115

Russia 3 2 5%%

Europe 3 2 8v%

Africa 3 2 %

North America 2 1 8v2

South America 2 2 145

Although the figures here may not be an accurate reflection of the most up to date statistics, inequity in global
food distribution continues to be a recurring theme (Activity adapted from TROCAIRE).
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The World Goes Shopping

# of participants: For groups of 10-60 participants
Goal: to examine spending habits in around the world

Materials: 6 chairs, pens/markers, tape, 6 large sheets of paper (poster paper or large index
cards) 24 small index cards & a prop (an object) to represent these spending areas:
Clothing, Household Goods, Alcohol & Tobacco, Recreation, Electronics, Food.

Preparation:

Prepare 6 posters. Write the 6 spending categories on 6 posters.

For the other 24 cards, you will be writing on each card one of the countries and one of the
numbers ex. Peru $128, Peru $82, Peru $46 ...

The $ amounts represents how much one person spends on average per year.

Alcohol
Category/ Clothing Household & Recreation | Electronics Food
Country Goods
Tobacco
Canada $ 937 $ 2,008 $ 904 $2.238 $ 359 $1,994
Peru $128 $ 82 $ 46 $53 $7 $ 585
China $72 $43 $24 $26 $9 $ 207
India $25 $18 $12 $ 10 $3 $ 264

THINK st 2010

Data Sources: (2006/2008)
http://www.ers.usda.qgov/briefing/cpifoodandexpenditures/data/2006table97.htm
http://awesome.good.is/transparency/014/014-buying-whos-buying-what.html

How to play:
Let the group know that we are going to look at our global spending habits.

Ask for 6 volunteers — each volunteer will represent one spending category. The 6 volunteers
should stand on one side of the room and hold the poster and the prop in front of them to
indicate their category.

Randomly distribute amongst the group the 24 cards (each stating an amount/country). If
you have more than 30 participants you can distribute 1 card per 2 or 3 people. If you have
a small group you can remove a spending category or a country.

CANADIAN CATHOLIC ORCAMIZATION FOR
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In the large group, or in country groups or pairs as you wish, the participants will try and figure
out which “country/amount” card matches a spending category.

Go through one spending category per round. Depending on the size of the group, you can
allow each person to have a guess at placing a card with a spending category. Ifitis a
match, the card stays. If the card does not match the category, the next person tries. After
each round there should be 4 cards placed on each spending category.

Discussion:

What did you find the most surprising?
Who encourages these spending habits?
How would you want to order these?

Breaking the famine cycle

# of participants: This game works well for small groups. 4 - 8 people can play using one
board. Larger groups can make more copies of the board game and play in small groups.

Goal: Participants gain insight into what causes hunger, hinders development and what can
break the famine cycle.

Materials and Preparation:

Per Group of 4: One copy of the board, one dice. A copy of the board game can be found
before page 2.20.

Per Person: One set of the development cards, one counter (can use coins) each.

Time: 25- 30 minutes

How to play:

Divide participants into groups of 4. Give each group a copy of the board, 4 counters, 4 sets
of development cards and a dice.

Tell everyone: “Each of you represents a farming village. Your goal is to break the cycle of
food shortages and insecurity which regularly results in famine and disaster. Collecting the
set of development cards will improve your future.”

Read out the rules to start the game.

The game reaches its natural end when each player gains the 6 development cards. This

may take a while (a number of cycles), so you can end the game earlier - once the players
have had a chance to understand the 6 different development issues.
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Rules:

1. Put all your counters on the start box. Place all the cards face up on the relevant
spaces in the centre of the board. Take turns to throw the dice and move to the
number shown.

2. As you move, pick up or return the development cards as shown. If you don't have a

card to return when instructed to do so, you miss a turn.

Each player is allowed to hold only one of each card at any time.

When you have collected all 6 cards, you have broken the cycle. If you have less than
6 cards, you continue with the game and enter another cycle.

how

Points for discussion:
o What things helped you to break the cycle? What prevented you doing so?
0 How true to life do you think this is?
o What part do we in Canada play in strengthening or breaking the cycle?
o How could we better support farmers in the Global South?

NOTE: Breaking the famine cycle boards and cards are at the end of this section and on your
Resource DVD.

THINKfast! JEOPARDY

ALL NEW QUESTIONS!
THIS JEOPARDY GAME CAN BE FOUND ON YOUR THINKfast DVD.

Goal: To reinforce what participants have learned during the THINKfast!

Time: 30 - 60 minutes

# of participants: whole group

Materials: buzzers, flip chart paper, 8% x 11paper, and markers.

There is a PowerPoint version of this game on your DVD. If you have a projector/laptop can
you project the game board on the wall and play it via the electronic version. If a computer

is unavailable - create a jeopardy game board on flipchart paper with categories and
points.

Development and Peace Agrofuels C-300 Food Sovereignty
100 100 100 100
200 200 200 200
300 300 300 300
400 400 400 400
500 500 500 500
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How to play:

=

Form teams and provide each with a buzzer (bicycle bells or horns).

2. On each team’s turn, a spokesperson picks a category and a point level (100, 200 ...).
The facilitator asks the question. The spokesperson has a set time to answer the
question and can consult with their team. Every team member should have a chance
to be the spokesperson.

3. If a correct answer is given the team gets the points.

Continue play until all questions have been answered.

The Double Jeopardy will be played as the last question. Groups can “bet” any

amount of their point total. If their answer is correct, they will get double the amount

they bet added to their score.

ok

Cateqgory 1: Development and Peace:

100: When was Development and Peace founded?
(Answer: 1967)

200: Who founded Development and Peace?
(Answer: Canadian Conference of Catholic Bishops)

300: Who represents the voices of youth members in this organization?
(Answer: Regional Youth Reps or Youth National Council Members)

400: How many thousands of projects have been supported by D&P?
(Answer: Over 15,000)

500: What is the mission statement of D&P? (Name 2 of these ideas)
(Answer: D&P educates the Canadian population about the causes of
impoverishment of Peoples and mobilizes actions for change.
In the struggle for human dignity, Development and Peace associates with social
change groups in the North and South.
D&P supports women in their search for social and economic justice.
Development and Peace, the official development organization of the Canadian
Catholic Church, is inspired by the values of the Gospel, particularly “the preferential
option for the poor”.)

Cateqory 2: Agrofuels

100: What are agrofuels?
(Answer: Agrofuels are fuels produced from agricultural food crops)

200: Name the two categories of agrofuels.
(Answer: Diesel and Ethanol)

300: How much bioethanol can be produced out of 232kg of corn? (25, 37 or 50L)
(Answer: 50L)

400: Name crops which are used for producing agrofuels (name at least two).
(Answer: Corn, Sugarcane, canola, palm oil)

500: How much bioethanol is added into regular fuel in Canada?
(Answer: up to 10%)
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Category 3: Bill C-300

100: What is the D&P logo that refers to human rights and company profits?
(Answer: Life before Profit)
200: How many signatures have been collected over the past 3 years of the mining
campaign?
(Answer: over 500,000)
300: As Christians we look at the impact of the extraction, management and use of the
Earth’s resources from the perspective of
(Answer: the poor)
400: How many visits have D&P members had with Members of Parliament during our mining
campaign? (25; 63, 120)
(Answer: over 120)
500: What does C-300 stand for?
(Answer: At its core, the Bill legislates that Canadian government support to
companies in the mining oil and gas sectors must be contingent on the highest
Corporate Social Responsibility standards for human rights and the environment.)

Category 4: Food Sovereignty

100: What percentage of their income do people in the Global South spend on food?
(Answer: 70 — 80%)
200: What percentage of their income do Canadians spent on food?
(Answer: 10.2%)
300: Over 25% of what crop grown in the US is now being used for agrofuels?
(Answer: Corn)
400: Name 3 factors that characterize food sovereignty.
(Answer: It is affordable, safe and healthy; it is culturally acceptable; it meets specific
dietary needs; it is obtained in a dignified manner; it is produced in ways that are
environmentally sound and just.)
500: On average, how many kilometers does our food travel from where it is grown to our
dinner table?
(Answer: 2,400km)

Double Jeopardy:

How many years has the THINKfast Program been running?
(Answer: over 20)
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FOOD or FUEL?

An interactive game on food sovereignty
Time: 60 minutes + 15-30 minutes debriefing time

Players: This game best suits medium to large groups - a minimum of 12 participants, a
maximum of 150

Space: A large open area with no obstructions (e.g. chairs & tables removed) - a gym would
be ideal.

OVERVIEW

The game has three phases: Set Up, Action, and Community Meeting.

Phase 1: SET UP
Intro to the game, and participants set up their farming families/communities.

Phase 2: THE ACTION
The Action Phase has 3 Rounds. In each round the farming families grow their crops
and for their harvest receive food from Mother Earth. Throughout the game ‘news
bulletins’ are announced with news that will affect everyone.

Phase 3: COMMUNITY MEETING
As part of the game all participants gather together for a community meeting to
debrief their experiences and to discuss food sovereignty.

PREPARATION
Organizers need to supply:
- Dry popcorn kernels (2-4 bags, depending on number of participants)
- 4-6 water guns in a cloth bag
- Small suitcase or backpack with $ sign on it to represent business people
- One gym mat or blanket for each small farming group, situated around your large
room. The blankets do not have to be the same size, since they will be used to
symbolize land.
- Sheets of paper with a country name (ex. Colombia, Sudan, Mexico, Indonesia — or
choose your own), one sheet for each blanket or mat.
- Index cards: 1-2 per participant
- CD Player
- CD with meditation/calm music
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For each farming family/small group:
- 3 pieces of poster paper
- pens or markers
2 bowls/plastic containers
o0 1 bowl empty
o 1small bowl filled with a token amount of any type of grain (ex. rice, corn, soy,
flax, wheat)
One ball of yarn per group
- One piece of cloth for a blindfold

PHYSICAL SPACE

- Within your large space create different areas for the small groups by laying out gym
mats or blankets throughout the room.

- The blankets symbolize the farmland of each group. Place a bowl! with the small
amount of grain on each farmland area. Lay out country names (ex. Honduras,
Mexico, Philippines)

- Place markers/pens and index cards/posters at each area of land.

VOLUNTEER ROLES

- Mother Earth (see role description and instruction card)
- Business person (see role description and instruction card)
- Military personnel (see role description and instruction card)

NOTE TO THE FACILITATOR

This game needs strong guidance from you as a facilitator, especially after Action Round 2.
The goal is to let the group develop its response to the scenarios outlined in the game, yet
you should be comfortable enough to step in to guide them and to move into the next
steps. The debriefing of this game is very important and you should plan enough time for
students to express their feelings, thoughts and comments on their experiences as farmers,
business people and military personnel. The debriefing also allows the participants to reflect
on the importance of food sovereignty.

PHASE 1: SET UP

Divide your large group into at least 4 smaller groups. An ideal size for groups is 5-8 people.
Adjust your group sizes according to how many participants you have.

Ask for 1 volunteer to represent Mother Earth. If you have more than 40 participants, you can
have 2 volunteers for Mother Earth.

Facilitator: You are all farmers living in the same village area. As a group, go and look for a
piece of land where you can grow crops for your livelihood.
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Each group chooses a piece of land and settles down.

Facilitator: In this game, each of you is part of a group. Your group is a farming family living
in the Global South, in Africa, Asia, Latin America or the Middle East. Countries in these areas
often experience natural disasters, human rights abuses, civil unrest and major gaps
between rich and poor.

This game will give you an experience of farming in the Global South, of the struggle for
land, and of the hardships that farming family’s experience. Right now farmers in your
country are losing control over their own farms. Giant agrofuels companies want YOUR
farmland. They want control over it so they can produce their own crops to be used for the
manufacturing of agrofuels. Agrofuel companies are challenging the rights of farmers to
control their own food and crop production. They are challenging YOUR food sovereignty.

Phase 2: ACTION

ACTION ROUND 1

Facilitator: Each segment of land is in a different country and is growing a different kind of
crop. What is your country, where is it located in the Global South, and what are you growing
on your land?

Participants respond, sharing with the larger group their country and the type of grain in their
bowl (ex. soy beans, rice, wheat).

Facilitator: The task for this first season of farming is to reflect in your small groups on these
questions. In your farming family write down the questions and your responses on the poster

paper:
What do you know about food and farming in your country?
What do you know about hunger in your part of the world?
To get you started | am going to share some statistics...

- 1.5 billion people depend on small-scale agriculture for their livelihoods.

- 232 kg of corn is needed to make 50 litres of bioethanol — a type of agrofuel. A child
could live on that same amount of corn for a year.

- In tropical regions, family farming generates 35 jobs or livelihoods per 100 hectares.
This is in contrast to agrofuel crops, which give only 10 jobs per 100 hectares for palm
oil and sugar cane and only one half of a job per 100 hectares of soy.
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Canadians spent 10.2% of their monthly income on groceries. In the Global South up
to 80% of monthly income is spent on food.
(Statistics taken from D&P Backgrounders 2 and 3)

Play some quiet, chill background music. After 10 minutes each group should have 5+
thoughts or reflection points written on their poster.

Facilitator: This time of reflection symbolizes the time it takes for farmers to grow their crops.
We are at the end of one season of farming. Your farming family can now come up to trade
your crops for food from Mother Earth. The corn kernels you receive represent the food from
the harvest.

Bring your bowl and your completed poster. You must walk up together with your arms
interlinked, to represent that you worked together to harvest your crops.

Each group receives corn kernels in their bowls from Mother Earth. Ask each group to hang
up their poster with their thoughts on the reflection question on one wall and then return to
their land.

ACTION ROUND TWO

Facilitator: We are now in season two, and it is time to grow our crops. Things are not looking
good though, | am worried about our harvest. We have not had rain for over a month - there
is drought throughout the region.

Facilitator: To represent the work of growing our food this season each farming family needs
to send up its members, one at a time, to Mother Earth. Only one person can go up at a time,
relay style, to get a food card.

Mother Earth hands out the index cards to participants as they line up. Mother Earth needs to
have about 3-5 fewer index cards than the number of participants in the whole group.

Facilitator: A number of people did not receive a card because of our food shortage this
season. They have died of hunger and poverty. For the people who did not receive a card -
please stand to the side of your group’s land. The remaining farmers interlink your arms in
your group to come up to Mother Earth to trade your cards for food. Bring your bowl to
receive the food - though this season everybody has less to eat.

Once everyone has returned to their land...
Facilitator: In your families, you will need to plan for how you are going to deal with the food

shortage. To start, each of you, thinking of your real life, make a list of 3 things you could
trade for more food.
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After a few minutes...

Facilitator: Once you have picked your personal 3 things to give up, share your ideas with
each other in the small group. In your small group you need to create one list of three things
your group has decided to give up. Write these 3 options on your second piece of poster
paper and put up this sheet on the wall.

While the farmers have their discussion, ask the “dead” players to leave the room with you.
Give them the handouts explaining their new roles as military and business people for the rest
of the game. Give the business person(s) the money backpack prop and give the water
guns, hidden in a cloth bag, to the military personnel. The group should talk quietly with a
leader/staff to prepare for their new roles. There should be at least 1 business person (2 is
best), and at least 3 military personnel.

ACTION ROUND THREE

NOTE TO THE FACILITATOR:

During this round feel free to interrupt the action if it becomes unruly, particularly the
activities of the military. Some degree of confusion and uncertainty are part of the game. As
the military move into the room, indicate that showing the peace sign in the air will stop their
shooting action.
Some thoughts and ideas that you can “coach” the students on:
e Feelings of upset and anger are normal because being hungry is demoralizing and
even painful.
e People have many different ideas about, and solutions to, the same situation.
e Unusual situations can push law-abiding people into civil disobedience or other
actions.
e People who are not used to being leaders might be unsure of themselves and hesitant
to take action.
e Marching/demonstrating about a problem is an action that has often been used
peacefully and successfully.
e Using the media to highlight a problem/crisis is a positive action to take, and one that
is used today.
¢ When threatened by violence most people react by trying to flee the situation,
although some will stay and try to resist or fight.

Facilitator: It is now the third season and it is time to grow the crops. To represent the hard
work of farming and the struggle of working when you are already hungry and your children
are hungry, there is a new twist. You must use the yarn to tie your ankles loosely to each
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other AND blindfold one farmer. When you have finished with these preparations, stand
together on your land.

Once all groups are ready...

Facilitator: Walk up to Mother Earth, as a group, to receive your harvest.

POSSIBLE MODIFICATION BEFORE CONTINUING:

You can ask the farmers to cut the yarn and to take off the blindfolds so all can move
around easily or you can leave them on, although the next steps will be disorganized and
more challenging. Keeping the physical limitations intact would indicate to the students
some of the complexities of the situation.

When all are assembled...

Facilitator: Announcement - a major natural disaster has hit your region. This disaster is
causing a major shortage in food supplies. Mother Earth has no food for you.

Facilitator: What is your reaction to this announcement? Are you upset? What can you do?
Who can help you?

Allow the group to express their thoughts and feelings about this new difficulty. Allow the
farmers to respond and to start exploring ideas. If they need some coaching, you can ask
them: Who would you turn to, or what would you do if you were back in Canada?

Facilitator: Oh, excuse me, | have news that someone is coming to us. Maybe they are
bringing food...

Uh oh, | have news that the military is coming. They are being sent into the region to calm the
situation down.

The military enter the room. They start shooting at the farmers with water guns (or imaginary
guns/imaginary handcuffs).

Two military personnel block the farmers from returning to their land.

One or two military personnel capture Mother Earth and take her away to the other side of
the room.

After a few moments of chaos (10-15 seconds) announce that the military cannot shoot at
anybody who has their arms raised and is making the “peace sign”.

Facilitator: Flee!
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The facilitator and farming families move to the other side of room/gym. (Remember that the
participants may still be tied together. Make sure that everybody plays this part of the game
safely.)

Once the farmers have moved, the business people come forward to meet with the military.
The business people are carrying lots of money with them (backpack/suitcase with $ sign on

it).

The business people ask for the land: Using this land for growing food is not going to make us
rich. No way, not at all. We want profit and we have a plan. We are going to use this land to
grow crops for producing Ethanol. Agrofuels are the way of the future. Food crops for fuel!!
The business people hand over the money to the military and say: Now it is us, big business,
who is giving orders around here!

Facilitator: This land will now be used to grow crops for agrofuels instead of food. Growing
crops for fuel creates higher profit.

What are YOU going to do? The military is blocking access to the land and has captured
Mother Earth. What can be done?

The Facilitator talks with the farmers and asks them what to do next. Allow the farmers to
respond and to start exploring ideas. Our goal is to have the farmers organize themselves
and peacefully take back their land.

Encourage the farmers to peacefully march towards the soldiers. They can link arms together
as a large group and use these words as a chant to inspire them: “the people/united /will
never be defeated”.

The soldiers will slowly move back and give half the land back to the farmers.

Once the farmers are back on their land...

Facilitator: You have done it! Peacefully and non-violently! You can get back to work -
growing crops for our daily bread. But some don’t have land. You have been displaced and

have no means to earn a living.

Ask the farmers to sit down on their land. Let them know this is the end of the action part.

Phase 3: Community Meeting

This is the debriefing session. Participants need to have time to share their feelings about the
game.
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Facilitator: We are now in Phase 3 of the game where we, as farmers or other characters,
have a community meeting to talk about what happened. We can use this time to share with
each other what we experienced throughout the game.

Debriefing questions

How did it feel being in the different roles as farmers, military, business, Mother Earth?
Was this game fair to you? Was this game fair for others?

Are there similarities between parts of this game and real life?

What contributes to hunger in the world? (You can look to your posters on the wall)

Would giving up certain things (Action Round 2) help the farming situation? Why? Why not?
The object of the game was to grow sufficient crops that you can trade for food to feed your
families — this is what food sovereignty is all about. What were the barriers to food sovereignty
in the game?

What can we do to support farmers in the Global South?

FOLLOW UP

This interactive game is based on the experiences of communities in the Choco
region in Colombia. In our ACTION SHEET you can hear directly from our
partners:

The land belongs collectively to the Afro-Colombian communities who farm it, and for
whom the land is synonymous with life itself. This land is one of the most fertile areas of
Colombia and has long been a secure source of food:

“They told us we had to leave our land for a few months so that the army could defeat the
armed rebels. Those few months turned into several years. When we began returning to our
land in 2000, we understood why. African oil palm plantations had taken over everything
and our villages had been destroyed.” Don Oscar, Community of Pueblo Nuevo

“We can’t live like refugees any more. Nor can we accept that our lands will be forever used
for growing African palm oil, which kills biodiversity and destroys the soul of the land. This is
why we chose to resist, peacefully, by returning to occupy our land and creating
humanitarian and biodiversity zones.” Benjamin, Community of Nueva Esperanza

The section Committing to Action has further activities, tools
and our petitions on food sovereignty and agrofuels.
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step three

Reflection & Rest

Opening Liturgy

Prayer for Feasting and Fasting

Fast for Change: A quiet exercise with reflections, prayers and questions on food in our daily
life.

| THIRST: small group and personal reflection time exploring the roots of fasting, Jesus’ ministry
and our own “thirst” for social justice.

Closing Liturgy and Commissioning: prayers and commissioning to stand together in
solidarity.

Creating a sacred space

Before starting the THINKfast, ask participants to “disconnect” themselves from any
electronic devices (I-pods, cell phones, etc.) they have brought with them. Make this as part
of the fast. It will also allow them to be fully present for the activities of the THINKfast.

Collect all the devices and store them in a safe place (if needed you cans ask participants

to place a sticker with their name on the back of their device). You can include this
collection as part of the opening session.

Opening Liturgy

Leader: We are here together for many reasons. Let us take a moment to centre ourselves
and remind ourselves why we are here - to fast and to reflect, to learn and to enjoy our time
with each other, to have fun and to commit ourselves to building a new world.

Martin Luther had a vision of the future where we would each grow into a “world
perspective” — a view of our community as including not only our friends and family but a
global community, with brothers and sisters in solidarity around the world. Here is his vision:

Student volunteers: (Have 4 students spread around the room read one line at a time).

For the world

We are challenged to develop a world perspective.
No individual can live alone,

No nation can live alone,

And anyone who feels that he/she can live alone
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Is sleeping through a revolution.

The World in which we live is geographically one.

The challenge that we face today is to make it one

In terms of brotherhood.

Through our science and technological genius,

We have made of this world a neighbourhood and yet ...
We have not had the ethical commitment

To make it a brotherhood.

But somehow, and in some way,

We have got to do this.

We must all learn to live together as brothers.

Or we will all perish together as fools.

We are tied together in the single garment of destiny,
Caught in an inescapable network of mutuality.

And whatever affects one directly affects all indirectly ...
That is the way God’s universe is made.

Student volunteers: (read together)

O God,

our creator and sustainer,
we pray to you:

We want to celebrate life.

We cry out against all that kills life:
hunger, poverty, unemployment, sickness,
debt, repression, individualism,

abuse of the earth, injustice,

and all other forms of slavery.

We want to announce fullness of life:
work, education, health, housing,
safe environment, bread for all.

We want communion, solidarity,

a world renewed.

We hope against hope.

With the God of history,

We want to make things new again. Amen.

Let us commit ourselves...

Leader: Let us commit ourselves, in prayer, to our THINKfast weekend.
Christ has come to bring peace anchored in justice and genuine love, to offer us renewed
vision of transformed peoples and communities.

In humility, let us commit ourselves to the pursuit of God’s promise of life abundant. Life with
dignity and worth, life with justice and peace, for our brothers and sisters in Canada and
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around the world who, amidst their pain and suffering, continue to hope because we
struggle together.

All: We offer ourselves to always seek peace and affirm justice for all people:

Choosing struggle rather than indifference, choosing to be friends of the earth and of one
another, not enemies; choosing to be peace-makers rather than peace-keepers, choosing
life, not death, for all people and all creation.

Let us say together...
Prayer on Fasting and feasting

Fast from judging others; feast on the Christ dwelling in them.
Fast from emphasis on difference; feast on the unity of life.

Fast from apparent darkness; feast on the reality of light.

Fast from thoughts of illness; feast on the healing power of God.

Fast from words that pollute; feast on phrases that purify.
Fast from discontent; feast on gratitude.

Fast from anger; feast on patience.

Fast from pessimism; feast on optimism

Fast from worry; feast on divine order.

Fast from complaining; feast on appreciation.

Fast from negatives; feast on affirmatives.

Fast from unrelenting pressure; feast on unceasing prayers.

Fast from hostility; feast on non- resistance.

Fast from bitterness; feast on forgiveness.

Fast from self-concern; feast on compassion for others.
Fast from personal anxiety; feast on eternal truth.

Fast from discouragement; feast on hope.

Fast from facts that depress; feast on verities that uplift.
Fast from laziness; feast on enthusiasm.

Fast from suspicion; feast on truth.

Fast from thoughts that weaken; feast on promises that inspire.

Fast from shadows of sorrow; feast on the sunlight of serenity.

Fast from idle gossip; feast on purposeful silence.

Fast from problems that overwhelm; feast on prayer that undergirds.
For “Your Father who sees in secret will reward you”. (Matthew 6:4)
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FAST FOR CHANGE

Time: 1-2 hours
This is an activity that can be done in a church basement, gymnasium or any large room.

Materials: 7 colourful blankets, a few pillows, 1-2 “Fast for change” booklets at each created
space. Markers, pens, paints or pastels
* See additional material needed for each station.

Participants will need:
Journal and a pen/pencil

Setting up:
Choose 7 different spots around your space. At each station, spread out a large colourful
blanket or tablecloth on the floor add some pillows to make it comfortable. Place 1-2 copies
of the “Fast for change” booklet at each space. Include extra paper, markers, pens, paints
or pastels.

Place a large tray or a place mat in the centre. Arrange themed objects (see examples
below), a candle, and a cross on each tray/place mat.

Station 1:
Cereal box, canned goods, food advertisement, a scale, a shopping bag (or related
objects).

Station 2:
A DVD/CD, a tube of lip gloss, plastic jewellery, a cell phone, a flip-flop, play money
(or related objects).

Station 3:
A mirror, a measuring tape, men and women’s magazines, a bathroom scale (or
related objects).

Station 4:
A few plants, a bowl of water, some fresh food, a sheepskin or a piece of leather (or
related objects).

Station 5:
A burger wrapper, to go mug, a tv dinner box, cup of soup (or related objects).

Station 6:
Coffee beans, pieces of chocolate, a bunch of bananas, work gloves, a straw hat (or
related objects).
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Station 7:
A loaf of bread, a cup

Invite the participants to move SILENTLY through each of the stations, alone or in groups of 2,
giving them between 10 -15 minutes at each station. At the end of the designated time, the
leader will ring a bell/chime to signal a move to the next station.

At each station participants will:
- Sitdown and get comfortable.
- Carefully read the corresponding chapter in the booklet.
- Optional: write or draw some brief journal/ creative responses.
- Silently pray the sentence prayer.
- When all participants have completed the cycle, try sharing the feelings or ideas that
emerged during the activity. Close with a group prayer.

From the Canadian Food Grains Bank “Fast for Change”.

To order more “Fast for Change” booklets go to www.fastforchange.ca OR a PDF version of
this booklet is on your THINKfast Resource DVD.

Reflection: | THIRST

Read John 19:23-30.

The gospel of John provides us with a story of Jesus’ life in symbolic language. Nearing his
death the gospel tells us that Jesus spoke these words: “l thirst”. What did he mean by this?
Scripture theologians have discussed what this may have meant, that what Jesus meant by
“thirst” went beyond his physical needs. Perhaps John’s Gospel points us all to a greater
reality that Jesus wished to be realized, namely, that of the reign of God on earth. This reign is
characterized by solidarity, a perspective that all of us are interconnected in a great mosaic
or tapestry, all dependent on one another.

Take a moment to think about what Jesus meant by this statement from the cross, “I Thirst.”

What do you think He was thirsting for?
= Was He thirsting for justice? Was He thirsting for peace?
= Was it a thirst for the recognition of each and every person’s dignity?
= Was it a thirst for forgiveness to be a transformational experience of our lives?
= Perhaps he desired followers to set the world ablaze with unconditional love?
= Perhaps he wanted future generations to live in equality?
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To be answered individually in the group:

When you hear these words from the mouth of Jesus “I thirst,” what does that statement
mean to you, given what you know about His life and mission?

What do you think Jesus desires from YOU as part of His “thirst” in the hours of this fast we
share together?

Leader: Jesus fasted for a long time prior to beginning his public ministry as a spiritual leader.
There in the desert he struggled with what his life and mission would be about.

= Would his life and mission be a self centered one?

= Would it be characterized by “might is right,” whereby power is pursued and weakness
avoided?

= Or was Jesus to seek wealth at the expense of everyone else?

In pairs, discuss three of the most prominent temptations that perpetuate the cycles of
poverty, hunger or suffering in the world.

What temptations keep you from being more radical in your faith?

How does the ancient practice of fasting act as a tool to open our eyes to what is real and
what is false in the world? (If you've never fasted before today, use your imagination to
answer)

What do YOU “thirst” for or desire for in your own life? For the world you live in?

Leader: Let’s continue our holy fast by reciting this prayer together, calling upon God to
make the kingdom a reality in our lives and in our world.

| Cannot Pray

| cannot say, “OUR”, if | have no room in my life for others and their needs.

| cannot say, “FATHER”, if | do not demonstrate this relationship in my daily living.

| cannot say, “WHO ART IN HEAVEN”, if all my interests and pursuits are in earthly things.

| cannot say, “HALLOWED BE THY NAME”, if | am not striving for God’s help to be holy.

| cannot say, “THY KINGDOM COME”, if | am unwilling to accept God’s rule in my life.

| cannot say, “THY WILL BE DONE”, if | am unwilling or resentful of having God’s will in my life.

| cannot say, “ON EARTH AS IT IS IN HEAVEN”, unless | am truly ready to give myself to His
service here and now.

| cannot say, “GIVE US THIS DAY OUR DAILY BREAD”, unless | am truly ready to give myself in
hard effort for it, or if | ignore the needs of others.

| cannot say, “FORGIVE US OUR TRESPASSES AS WE FORGIVE THOSE WHO TRESPASS AGAINST
usS”, if | continue to harbour a grudge against anyone.

| cannot say, “LEAD US NOT INTO TEMPTATION”, if | deliberately choose to remain in a

situation where | am likely to be tempted.

| cannot say, “DELIVER US FROM EVIL”, if | am not prepared to fight with my life and my
prayer.

| cannot say, “THINE IS THE KINGDOM?, if | do not give the kind of disciplined obedience of a
loyal subject.

| cannot say, “THINE IS THE POWER”, if | am seeking power for myself and my own glory first.
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| cannot say, “FOREVER”, if | am too anxious about each day’s events.
| cannot say, “AMEN”, unless | can honestly say, no matter what it may cost, this is my prayer.

Leader: Fasting is a spiritual practice that has been used for centuries by people representing
many different religious traditions. It’s been used as a means of penance, a means of protest,
a means of getting a clear mind, a means of growing closer to God. Fasting is part of our
Catholic tradition.

Ask the group to brainstorm a list of the benefits of fasting. Be sure to include the following:

1. Fasting is part of our Catholic Tradition.

2. Fasting helps us to walk in another’s shoes and to experience compassion.

3. Fasting helps us to understand that there is more to life than food.

4. Fasting can ‘clear’ our heads and help us to pray better.

5. Fasting helps us to understand that there is a difference between what we need and what
we think we want.

6. Fasting and prayer can help us when we have decisions to make.

7. Jesus fasted—He’s our role model!

Leader: There are so many things in life that we take for granted - food, good health, the
heat in our homes, everything that makes our lives comfortable. We don’t notice these
things until we have to do without them. Fasting helps us to grow closer to the poor by
helping us to feel a little of the hunger pain they experience every day.

Closing Liturgy & Commissioning Service

Reflection
You can use gentle music, low lighting and candles to develop a reflective mood.

Ask two volunteers to read the Gospel according to John (2X to allow for the story to sink in).
Reading: John 6: 1-14

John 6 - Jesus Feeds the Five Thousand

Some time after this, Jesus crossed to the far shore of the Sea of Galilee (that is, the Sea of
Tiberias), and a great crowd of people followed him because they saw the miraculous signs
he had performed on the sick. Then Jesus went up on a mountainside and sat down with his
disciples. The Jewish Passover Feast was near.

When Jesus looked up and saw a great crowd coming toward him, he said to Philip, "Where

shall we buy bread for these people to eat?" He asked this only to test him, for he already
had in mind what he was going to do.

EEEEN%M 2010 2.26 j:( ﬁéggﬁf:ﬁ{m'“



148

Philip answered him, "Eight months' wages would not buy enough bread for each one to
have a bite!"

Another of his disciples, Andrew, Simon Peter's brother, spoke up, "Here is a boy with five
small barley loaves and two small fish, but how far will they go among so many?"

Jesus said, "Have the people sit down." There was plenty of grass in that place, and the men
sat down, about five thousand of them. Jesus then took the loaves, gave thanks, and
distributed to those who were seated as much as they wanted. He did the same with the
fish.

When they had all had enough to eat, he said to his disciples, "Gather the pieces that are
left over. Let nothing be wasted.” So they gathered them and filled twelve baskets with the
pieces of the five barley loaves left over by those who had eaten.

After the people saw the miraculous sign that Jesus did, they began to say, "Surely this is the
Prophet who is to come into the world."

Reflection/Make-your-own-homily

Here are some questions as a starting point for reflection. Jesus’ stories have meanings
and messages that are eternally valuable - relevant to us today and touching us each
uniguely and differently. Together, consider how this story is connected to their experience of
fasting and feasting. This is an opportunity for young people to explore the idea of preparing
a homily for each other.

¢ What images, words or actions in the gospel catch your attention?

e Can you relate to the questions of the disciples?

e How is it that five loafs and two fish can feed so many people?

e How is it that by redistributing what was ours everyone had enough of what they
needed?

e What does this reading tell us about “walking on water” and trusting in God to
accomplish what seems impossible?

Reflecting on our commitment

The gospel is good news. We are filled with joy that God promises abundant life and
calls our most generous and loving selves forth to be part of the building of the reign of God.
God’s love is for all. Together, we’ve acknowledged the brokenness in our world and we
celebrate all the ways we want to share our time, talent and treasure to love like our Lord.

As we prepare to leave the THINKfast, we bring before God our concern for those
adversely affected by unjust extraction of our natural resources. We ask God's forgiveness for
the part we play in the maintenance of such injustice and we join hands with our brothers
and sisters worldwide to commit ourselves, in faith and hope, to work for a world of peace
and justice.
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Prayers of Petition

Respect to the earth
Response: Lord, make us prophet of your time.

Grant us spirit of concern for the future of our environment;
Bring an end to the exploitation of the earth’s scarce resources;

Encourage us to be responsible stewards of your creation.
Response: Lord, make us prophet of your time.

Grant us spirit of respect, recognising the value and integrity of each person;
Encourage us to be accepting of ourselves and of others.

Response: Lord, make us prophets of our time.

Help us become advocates of peace;

Bringing an end to conflict and division;

Renew our commitment to challenging the cause of injustice.

Response: Lord, make us prophets of our time.

Grant us spirit of openness to see God within and around us;

Help us rejoice in the good we have experienced as we move forward to the future;
Help us use our senses to celebrate beauty and creativity in the world.

Response: Lord, make us prophets of our time.

Grant us a spirit of truth and recognise failings, which have hurt us, others and the world.
Give us the humility to ask for forgiveness for our part in any wrongdoing;

Response: Lord, make us prophets of our time.

Grant us a spirit of generosity to reach out in trust to those we encounter;
Help us to embody God's love in our relationship with one another.

Response: Lord, make us prophets of our time.

Commissioning

Leader: The Spirit of the Lord is upon us and has anointed us... to bring good news to the
poor... to proclaim release to the captives... to proclaim recovery of sight to the blind... to
let the oppressed go free... to proclaim the year of the Lord’s favour.
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Thank you for being part of this THINKfast. Your energy and efforts will have longstanding
impact upon many people. Before you leave the group you are being commissioned -
encouraged to be the face of God in the world, each of you in a very unique and holy way.

Together:

Look at your hands, see the touch and the tenderness, God’s own for the world
Look at your feet, see the path and the direction, God’s own for the world
Look at your heart, see the fire and the love, God’s own for the world

Look at the cross, see God’s Son and our Saviour, God’s own for the world

This is God’s world, and we will serve God in it
© The lona Community
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step four
1-2-3 Action!

All the activities in this section are related to our action campaign on food sovereignty,
hunger and agrofuels. Depending on the ages of your participants, the size of your
group, and your familiarity with our campaigns — feel free to mix and match activities. If
you had to pick only 2 or 3 — go with the *stars*, and don’t forget the best part — our
action and the petitions!

* Corn Cartoon Activity
Nyéléni Declaration
Agrofuel Powerpoint Presentation
* Agrofuel Myths
*DVD
* Action Card/Petition

2010 Action campaign

“Those who produce their own food never go hungry’” - Haitian proverb

Catholic Social Teaching, which callls us to always choose the preferential option for
the poor as we work for justice, compels us to analyze the current roots of hunger, and then
take action to call for major changes in the global food production system in order to ensure
that all have the food they need.

Decision-making power over one of the most primary elements of life — food - has
been wrenched from the people who produce and need food, and placed in the hands of
people who profit from its trade, namely large corporations, international financial
institutions, even Western governments.

We must consider the food crisis from the perspective of the poor, small farmers,
pastoralists, indigenous peoples and fisherfolk, who produce the food we eat, yet who are
the first to go hungry when the global food production system spirals out of control.

E- E-E E N Eém 2010 2.30 /E\ ?:é%gligzx‘ltym on



152

Setting the stage for the new campaign

If your group took part in THINKfast last year:

» What was the theme of last year’s THINKfast? What do you remember about the
campaign? How successful were we? Bill C-300 is in its second reading in the House of
Commons.

» Our 5 year theme is RESOURCES. We spent 2+ years on mining, this year is about land,
and next year our campaign will be on water.

» Why do we getinvolved in action campaigns? We believe, as Catholics, in
approaching issues from the perspectives of the poor — farmers and people from the
Global South. Let us try to build on our Food and Fuel game as we put ourselves in the
shoes of farmers everywhere and learn about the action campaign.

* Corn Cartoon Activity

Time: 30 + min

Materials: Copies of corn cartoon, preferably in colour. You can print out the PDF version
found on your resource DVD, or show the cartoon on a powerpoint screen, or hand out
copies of the campaign Action Sheet.

Activity:

Divide your participants into pairs or groups of 3-4. Give each small group a copy of the corn
cartoon.
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Ask participants to analyze the images in the cartoon. (Ignore the surrounding words if you
are using the Action Sheets). In the groups, and using the SEE-JUDGE-ACT reflection model,
focus on the image:

Describe what you see:

What is going on in this picture? (SEE)

From what the cartoon shows:

Who profits? Who suffers? How do they profit or suffer? Who benefits? (JUDGE)
Ask ourselves:

Where do we stand? Who do we support? (ACT)

Invite the small group to share their analysis and reflections with the larger group.

Nyéléeni Declaration

Time: 30 + min
Materials: photocopies of the Nyéléni Declaration (on Resource DVD) or found at
http://www.nyeleni.org

Activity:
Introduce the Declaration:

“Small farmers, indigenous peoples and peasants are the people who produce the
food we eat, BUT they are the first to go hungry when the global food production system
spirals out of control. The term food sovereignty pulls together all sorts of ideas and values
together to give direction to how we can support farmers and reduce hunger.”

“In 2007, in the village of Nyéléni in Selingue, Mali there was a special grassroots forum
on food sovereignty. From all over the world, with 500 representatives from more than 80
countries - Canada included - organizations of peasants, family farmers, fisher-folk,
indigenous peoples, landless peoples, rural workers, migrants, forest communities, women,
youth, and environmental and urban movements gathered together to strengthen a global
movement for food sovereignty.”

Distribute the copies of the Nyéléni Declaration and divide students into small groups (3-6
people).

Ask the students to all read the Declaration. Once they have read it, in their small groups,
they can talk to each other about what they think are the key messages - what “food
sovereignty” is all about.

Working in their small groups, ask them to create 4 or 5 short & sweet, catchy slogans
(3-4 words each) that capture the key ideas of food sovereignty. These slogans will help us to
see it, to imagine it and to help us remember what it is about.
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Examples:
= The right to grow your own food is global
= Selfish power or sustainable reality?
» Fueling power or fueling your body?
= Support transparent trade, dignity and aid
= Food: your struggle, our struggle!
After 10 - 15 minutes, invite the groups to share their slogans.

Option: Use these slogans to make posters to advertise the campaign in your school or
parish.

ACTION CAMPAIGN POWERPOINT

On your Resource DVD is a Powerpoint presentation with 3 sections.
1. What are Agrofuels?
2. Agrofuel Myths
3. Action Campaign & Petition

You can start with What are Agrofuels? OR jump right into Agrofuel Myths and this next
activity.

* Agrofuel Myths

Time: 30-45 min
Materials: Action Sheets, Backgrounder 2 (originals or copies), Agrofuel Myths powerpoint
(on resource DVD), suit jacket (corporate executive role props) for Facilitator

Activity:
Divide the participants into different small groups and give the 2 handouts to each group:
“BACKGROUNDER 2” and “ACTION SHEET”.

Point out the information about agrofuel myths that are found in BACKGROUNDER 2 and the
ACTION SHEET.
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ACTION SHEET -- 3 Agribusiness myths
1. Agrofuel crops such as African oil palm, grown in plantations, create jobs for villagers
in the Choco region.
2. African oil palm or sugarcane crops are no threat to local people’s access to food.
3. Agrofuel crops have no effect on the environment, and help fight climate change.

BACKGROUNDER 2 -- 4 myths about agrofuels
1. Growing crops for agrofuels won’t compete with growing food for hungry people.
2. Agrofuels can reduce humanity’s global carbon footprint.
3. Any current problems with agrofuels will be solved by ‘second generation’ agrofuels.
4

. Agrofuels farming is a needed source of income for small scale farmers, their families
and communities.

Assign each group one of the myths (there are four myths in BACKGROUNDER 2, and three in
ACTION SHEET). If you have a large group you can give a myth to more than one group.

Tell them that someone is coming to make these ‘myth’ arguments IN FAVOUR of agrofuels
and that they have 15 minutes to prepare a rebuttal to the myth. They can be creative as
they wish in their responses.

The Facilitator sets up the powerpoint presentation to Agrofuel Myths, and leaves the room
as the students prepare.

After giving them 15 or so minutes, return to the group dressed as an agrofuel company
executive (wearing suit jacket).

Tell the group you have some good news to share about how agrofuels are going to benefit
the world and the environment. Read out loud ‘Myth 1’ and advance the power-point slide
to reveal ‘Myth 1°. Allow the group to respond to you. Repeat this process for Myths 2-4 and
1-3.

At the end of the ‘debate’ announce that you picked up a bunch of the D&P Action Card

Petitions on your way in. You were going to burn them but instead you are now going to sign
one and get others to join the campaign too!

ACTION CAMPAIGN VIDEO

On Resource DVD

Show the 5 minute music video on our action campaign with pictures from our partners in
Latin America, Asia, Africa and the Middle East.
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1 -2 -3 Action!

Introduce our campaign demand.
Distribute copies of the petition for students to sign.

You can use the campaign Powerpoint presentation or read the petition together.

Options
Allow for time for students to brainstorm and plan how they could do the campaign in their
school or parish.

In pairs, ask students to practise introducing the campaign in 2 minutes and encouraging
people to sign the petition.

For more information

http://www.devp.org/formation

Hunger and the Pursuit of Profit - Food System in Crisis, Development and Peace June 2008
This report explores the long-term causes of the global food emergency, as well as the
specific current day factors that are converging to increase global hunger. As Milo
Tanchuling, of the Freedom from Debt Coalition in the Philippines notes, “today’s problems
come from yesterday’s solutions”.

The Time Is Now — How world leaders should respond to the food crisis, Oxfam Briefing Note
June 2008
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John Humphrey Centre for Peace
and Human Rights

Rights in the Sun: A Practical Guide
for Human Rights Education
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The Human Knot

Age: Any age.

Time: 5 minutes

Resources: A group of people (3-approximately 20 people).

Potential: This is a great warm-up game that gets participants thinking about

cooperation and teamwork.
Procedure:
e Have the group stand in a circle.

e  Each participant will reach across the circle and hold hands with two different
participants. (Each hand must hold the hand of a different participant. You cannot hold
the hand of the person beside you.)

e Once the group has created their “knot,” they must work together to untangle the
knot, and become a circle again. Occasionally the group will end up in more than one
circle.

e The participants must not let go of hands as they are untangling their knot.
Debrief:
e As this is a warm-up game, not much debrief is needed.

e  Point out and discuss the importance of cooperation, teamwork and communication to
this game, and indicate that these values will be needed throughout the session.
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The Taco Game

Adapted by Aaida Ra-
jabli for the John Hum-
phrey Centre for Peace
and Human Rights,
2006.

Age: All ages

Time: 10-15 minutes

Resources: A group of people.

Potential: This is a great energizing warm-up game.
Procedure:

e Have participants line up in a row.

e  One person (the facilitator) will yell out a number of tacos. Each time they yell a
number of tacos, the participants have to form groups of that number.

e Play music or give a count down so that the participants have limited time.
e The group(s) that have less or more than the number of ‘tacos’ required are out.

e Ask the participants who become out to tell everyone their name, age, a human

right, etc.
Debrief:
. As this is a warm-up game, not much debrief is needed.
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Look Up Look Down

Age: Any age

Time: 10 minutes

Resources: A group of people.
Potential: This is a great warm-up game.
Procedure:

e The group stands in a circle with their shoulders touching.

e  One designated person calls “look up!” Players must look at someone in the circle’s

face. If you are looking at someone who is looking at you (making eye contact) you
are out.

e  The designated person then calls “look down!” Players look back down at the ground.
e  The game continues until there are only two players left.
Debrief:

. As this is a warm-up game, not much debrief is needed.
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The Amoeba Race
]

Age: 9-14

Time: 30 minutes

Resources: A large open space, a group of at least |5 participants.

Potential: This game demonstrates the idea that people have different strengths and

can come together to use each person’s individual strengths to achieve a
goal. It builds cooperation between participants and shows how
important it is to respect differences and similarities.

Procedure:

e Explain to the group what an amoeba is (a single celled organism made up of a
nucleus- the control centre, cell wall- barrier to the outside world and cytoplasm-
the body of the cell). Tell the participants that they are going to make their own
amoeba.

e  Begin by assigning positions. One person will be the nucleus, many the cytoplasm,
and enough to go around the whole group will be part of the cell wall.

e  Tell the different cell parts about their traits; the nucleus is the eyes of the cell and
Neil, James. “The is responsible for directing it, the cytoplasm must be comfortable squishing very
Amoeba Race.” The Wik close together to make up the body of the cell and the cell wall must be strong
derdom Store: Gear for
Adventurous Learning.
Updated 2 Oct. 2005.
Accessed 23 June 2006.

and rigid to act as a barrier to keep the cell together.

e Now that the participants know their jobs, have them form a cell with the wall

<http:// around it and the nucleus at the front on someone’s shoulders.
www.wilderdom.com/
games/descriptions/ e Ask them to try to move around together as a cell. Try timing their “sprints”.

AmoebaRace.html|>
*#*Hint: You may have to suggest a method of counting or singing to get the cell

coordinated together so it moves as a unit.
Debrief:

e How did it feel when you were assigned a role? Did you like your role? Did you
like being different from the majority? The same as everyone!?

e  Was it hard to co-ordinate at first? Was it difficult to coordinate everyone’s

individual goals to achieve the group’s goal? What made it easier?

o If all of the people in your group had the same position (for example, all
cytoplasm) would the game have been easier? Would it have been less fun?
Would it have been harder to stay together or direct yourself as an amoeba?

*#* Variation: If the group gets very good try splitting them into two amoebae and running
an amoeba race.

Page 31




Cultures Game

Ages: 6-11

Time: 20 minutes

Resources: A copy of each of the culture cards that is found below. Enough coloured
tags or stickers for each member of the group-these stickers or tags must
be colour coordinated with each of the six culture cards.

Potential: Through this activity, participants explore their reactions when faced
with behaviors and characteristics different from their own. The game
can be used as a tool to begin a discussion about the way in which
stereotypes and discrimination develop.

Procedure:

e Divide the participants into six groups. Hand out the coloured tags or stickers and
the instructions cards to each “culture group”. Give each group time to go over
their cultural instructions. Warn participants that the groups are not allowed to tell
others about their cultural characteristics.

e Once everyone is ready, ask all participants to walk around the room and
communicate with the members of the other cultures according to the instructions
they have been given. With larger groups, a structured “meet and greet” activity
may be necessary to ensure that people are interacting.

e  After ten minutes, or whatever time feels appropriate, ask everyone to stop.

Debrief:

What did your group think of the game? How did you feel towards members of the
other cultures?

Were you frustrated at any time? Was there one culture in particular with whom it
was easy to communicate! Was there one with whom it was difficult to
communicate?

What methods could you have used to allow you to better understand the
members of the other cultures?

Participants will often name characteristics of groups (ex: the red team is unfriendly)
which are NOT on the cards. This can be a good way to lead into a discussion of
how stereotypes develop.

*#*Hint: If rubbing noses is too intimate for the group, choose another salutation for the

Yellow culture.
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Cultures Game

Blue Culture

This card tells you which culture you belong to. During the game, you must act
according to the values of your culture.

Taboo (impolite): Never use your left arm or left hand.
Salutation: Cross your arms.

Attitude towards the Yellow Culture: You feel sorry for them and try to defend
them.

Yellow Culture

This card tells you which culture you belong to. During the game, you must act
according to the values of your culture.

Taboo (impolite): Never communicate without touching: always touch the other
person when you are talking to them.

Salutation: Rub noses.

Attitude towards the Green culture: You feel inferior to them.

Green Culture

This card tells you which culture you belong to. During the game, you must act
according to the values of your culture.

Taboo (impolite): Never use your right hand or arm
Salutation: Gently touch the other person on the shoulder

Attitude towards the Red culture: You feel superior to them
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Early Contact

Henley, T.: Rediscovery:
ancient pathways new
directions; Outdoor
activities based on native
traditions: pp. 114-116.
<http://
www.ghostriverredisco
very.com>

Red Culture

This card tells you which culture you belong to. During the game, you must act
according to the values of your culture.

Taboo (impolite): Never touch others, and it is very impolite for others to
touch you.

Salutation: Double wink.

Attitude towards the Orange culture: You think they are funny and strange.

Orange Culture

This card tells you which culture you belong to. During the game, you must act
according to the values of your culture.

Taboo (impolite): You can’t look someone in the eyes.
Salutation: Shake hands with the right hand only.

Attitude towards the Pink culture: You think they are interesting and idolize them.

Pink Culture

This card tells you which culture you belong to. During the game, you must act
according to the values of your culture.

Taboo (impolite): No negativity! You are very appreciative and everything is
beautiful to you!

Salutation: Shake hands with your left hand only.

Attitude towards the Blue culture: You subtly try to avoid them.

Page 39




166

Advantages and Disadvantages

Age: 9-15

Time: One hour

Resources: Pens and paper.

Potential: This activity helps students to examine their own attitudes and

perceptions about the differences between the way men and women are
treated in society.

Procedure:

. Ask the class to form small groups of males and females. Ideally, there will be an
equal number of male and female groups. Explain that each group will be asked to
make a list and that this will be used for a discussion.

. Ask each group of males to make a list of the advantages and disadvantages of being
female. Females do the same for males. Allow ten minutes for this.

. The lists should have an equal number of advantages and disadvantages.

. Now pair each group of males with a group of females. Each female group reports
its list to a male group and responds to the male group's reactions.

. Now each male group reports its list to a female group and responds to the female
group's reactions.

. If necessary, use the following questions to start a discussion.
Debrief:
. Was it easy to think of the advantages and disadvantages of being a male or female?

Why? Why not!
. Did you find yourselves listing things which could be called sexist?

. Do you think these sorts of generalizations about people are realistic? Do they apply
to the people you know?

. Was it a useful activity? Why? Did you learn anything that you did not know before?

. This activity can also be used to examine other differences apart from gender, such
as ethnicity, social class, religion etc.
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4 Corners

Ages: 6-9
Time: 20-30 minutes
Resources: None Required
Potential: This is an exercise that both young people and adults enjoy. It allows young
people to experience what it is like to be in a minority group.
Procedure:
®  Have the participants stand in a circle.
e  Explain that you are going to whisper an animal in every child’s ear.
e Randomly whisper "cow" in most participant’s ears, whisper "pig" in several ears,
whisper "cat" in only a few ears, and whisper "bird" in only one participant's ear.
e Ask the participants to close their eyes and make the sounds of their animal. Then
ask them to walk around and try to find and link arms with other like animals.
e Allow them to do this for a few minutes, or until you notice that all like animals are
together.
Debrief:
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What was it like when you found out there were a lot of cows? How did you feel
when you found your first cow? What was it like when you realized there were only
a few other cats? When you realized you were the only bird, how did it make you
feel?

Explain to the group that being the bird or the cat can be somewhat representative
of being a minority group member. Depending on the group, you can choose a
particular emphasis (e.g. skin colours; religion; language). Sometimes people who are
different are tempted to join the majority in order to feel less alone (isolated) and
more accepted.
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Schneidewind, N., and
Davidson, E.. Open
Minds to Equality. A
Sourcebook of Learning
Activities to Promote
Race, Sex, Participants
and Age Equity. New
Jersey: Prentice-Hall,
1983.

Discriminatik

Ages: 7-12

Time: 15-20 minutes

Resources: None required

Potential: Children experience being treated unequally for arbitrary reasons.
Participants reflect on what it feels like to be rejected because one is
different.

Procedure:

e A minimum of |6 participants (the more the better) is required for this game. Four
leaders are chosen from the group, and everyone is told these four leaders will pick
teams for the game. Secretly, each of these 4 leaders is told a characteristic that hen
or she will use when picking people to join her team. This characteristic should be
something semi-obvious (for example: only people wearing jeans, only people with
blond hair).

e  Each leader goes to a corner.

e  The remaining participants (IN SILENCE,) walk around and pass each of the leaders
extending their hands, as if to shake. The leaders shake their heads yes or no as to
whether or not the person gets to join their group.

e When a participant joins the group, that participant must stand behind the leader so
that the leader may see the person that is coming next in line.

o Ideally, a few of the people will not be chosen at all. Let the participants pass all 4
leaders several times so that some participants are rejected by the leaders twice.

e Call an end to the game.

Debrief:

e  How did it feel for the leaders to have to reject people?

e  How does it feel to be accepted?

e  How does it feel not being chosen?

L[]

Ask each team if they can figure out why they were accepted to the teams. (Before
this point, do not tell the group that it is a physical characteristic.) Sometimes the
participants can figure it out, sometimes they cannot.

What are some reasons why children (or humans in general) might be rejected by
others?

How might this affect the person who is rejected?

How does being rejected affect someone’s human rights? (Ask this if you have
already discussed human rights- or if you wish to lead into a discussion of human
rights.)

Page 51




Count Your Losses

Ages:

Time:

Resources:

Potential:

6-12
10 minutes
Blindfolds.

This activity allows children to experience what it feels like to be excluded
from a group.

Procedure:

A planning group of about one-fifth of the participants is brought together and
secretly briefed to run around the playground pretending to ‘tick’ (or ‘tag’) the
other participants.

As the ‘game’ goes on they are to make more and more noise so it sounds as

though the number doing the ticking is increasing. In fact, they are to touch nobody.

When the planning is over, the rest of the participants are blindfolded and told to

sit cross-legged on the ground far enough away from each other so that they cannot

touch with outstretched arms. They are asked not to remove the blindfolds, speak
or stand up until ticked by having both their hands held and squeezed. At that point
they can join the ‘tagging’ group.

The planning group then runs around pretending to play. After about five minutes
blindfolds are removed and it becomes clear that nobody has been ticked.

Debrief:
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Begin by asking the group how it felt to be excluded from the secret planning group
and not to know what was being planned.

What did it feel like not to be ticked when they thought others were being ticked?
The planning group, for their part, might wish to reflect upon how comfortable or
uncomfortable they felt in their privileged, manipulative role.

This discussion can eventually be broadened to compare the experience of the
game with situations in society and the world. What groups have been subject to
discrimination in the world? How might this affect people in these groups?
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Power and Privilege— Participant Race Exercise
I —

Ages: 14 and up

Time: 30 minutes

Resources: A large, open room or a field outside.

Potential: This game asks participants to examine how we may or may not be

discriminated against and how we might do the discriminating. It also
allows participants to discover how and when they are part of dominant
groups and what privileges this might give them.

Procedure:
e Have everyone stand side-by-side in a straight line in the middle of the room facing
one wall.

Explain that this is the starting line for a race to get some well-paying jobs (located
at the wall or finish line), which they need to get in order to take care of their
families. Before the race starts, however, some adjustments are going to be made to
everyone’s starting positions.

e Ask the participants to take a step forward or backward depending upon the
instructions. If a statement doesn’t apply to them, they don’t move. Participants
decide for themselves whether or not the statement applies to them. They must
keep their steps the same size throughout the exercise.

e  Explain that the exercise will be done in silence, and with closed eyes, to allow
participants to focus on the feelings that come up during the exercise and to make it
safer for all participants.

e Choose a set of statements suitable for your group. Ensure you have a mix of
forward and backward steps.

e Read out each statement one at a time, for each statement allow a few seconds for

participants to adjust their positions if the statement applies to them:

If you feel that your primary ethnic identity is “Canadian” take one step forward.
If you have ever been called names or ridiculed because of your race, ethnicity or class background
take one step backward.

If you have immediate family members who are doctors, lawyers, or other professionals take one
step forward.

If you have ever tried to change your physical appearance, mannerisms, language or behavior to avoid
being judged or ridiculed take one step backward.

If you studied the history and culture of your ethnic ancestors in elementary and secondary school
take one step forward.

If, when you started school, you were speaking a language other than English take one step backward.
If you were taken to art galleries, museums or plays by your parents take one step forward.
If you have ever attended a private school or summer camp take one step forward.

If your parent(s) encouraged you to go to college/university take one step forward.
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Unpacking the Privileges Game

If you grew up in a single parent household take one step backward.

If you have ever been taken on a vacation outside of your home province take one step forward.
If you have a parent who did not complete high school take one step backward.

If your parent(s) own their own house take one step forward.

If you were ever mistrusted or accused of stealing, cheating or lying because of your ethnicity, age or
class take one step backward.

If you primarily use public transportation to get where you need to go take one step backward.

If you have ever felt afraid of violence directed toward you because of your ethnicity take one step
backward.

If you have ever felt uncomfortable or angry about a remark or joke made about your ethnicity but it
was not safe to confront it take one step backward.

If you or your close friends or family were ever victims of violence because of your ethnicity take one
step backward.

If your parent(s) did not grow up in Canada or the United States take one step backward.

e  After you read out the last statement, ask everyone to freeze in place and without
looking around, to briefly notice where they are in relation to everyone else. Ask
participants to think for a few minutes about what feelings they have and what
patterns they notice.

e  Then explain that they are in a race to the front wall/finish line for well paying and
rewarding jobs. The participants should imagine that they need one of those jobs to
support themselves and their family. When told to, the participants are to run
towards the finish line as fast as they can. The first few to the front wall will get
those jobs. Quickly say, “Ready, set, go,” to start the race (and get out of the way!)

Debrief:
e  Suggest to the participants that the winners of the race were declared before the
race even started.
e How does the information added before it began affect people’s commitment to the
race! How does the information added affect how hard people might run?
e  Given where everyone ended up in the room, how did that affect how hard you ran

towards the finish line? Did some
people not run at Base 3 Base2 12

e  Point out that this exercise works well
to demonstrate the power differences between
dominant and non- dominant groups.

e The activity also serves well to jllustrate the
concepts of accessibility e people do not have

the same access to jobs, etc. in our society because they are in non-dominant
groups and/or are not as privileged as others); our society’s lack of a ‘level-playing
field’; the reasons for affirmative action; and the different reactions people have to
an unequal system.
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Based on: “Unpacking
the Privilege Knapsack.”
Abboud, R, et.al. The
Kit: A Manual by Youth to
Combat Racism Through
Education. Canada:
United Nations Associa-
tion in Canada, 2002.
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Jellybeans to Feed the World

“Jellybeans to Feed
the World.” Scouting
Web. Updated June
2006. Accessed 14
June 2006. <http://
www/
scoutingweb.com/
ScoutingWeb/
SubPages/
JellyBeans-
Game.htm>

Age: 8 and up
Time: 30-45 minutes
Resources: Scissors, rulers, paper clips, glue, black felt-tipped markers and 8.5” x 11”
sheets of construction paper in colours. Task Sheet for each group
(Appendix A). Large envelopes to hold each group’s resources as shown
below:
e Group l: scissors, ruler, paper clips, pencils. Two 4” squares of
red paper and two 4” squares of orange paper.
e  Group 2: scissors, glue and whole sheets of construction paper
(two blue, two orange, two yellow).
e  Group 3: felt-tipped markers and whole sheets of construction
paper (two green, two orange, two yellow).
e Group 4: whole sheets of construction paper (green, yellow, blue,
red, purple).
Potential: To provide an opportunity to observe the influence of inequality and
competition on cooperation and conflict.
Procedure:

e Divide the participants into 4 groups with |-6 members. The groups should sit far
enough away from each other so that they cannot see each other’s resources.

e Ask the groups to be seated and distribute an envelope and Task Sheet to each
group.

e Ask the groups not to open their materials until you tell them to begin the task.
Explain that each group has different materials but that each group must complete
the same tasks. Groups may bargain for the use of materials and tools in any way
that is mutually agreeable. The first group to complete all tasks is the winner.

e  Give the signal to begin and attempt to observe as much group and bargaining
behaviour as you can so that you can supply some of the feedback during the
debriefing.

e  Stop the process when winners have been declared and groups have been allowed
to complete ongoing tasks.

Debrief:

Analogies may be drawn between this experience and how minority groups or
underdeveloped nations relate to those with more power.

Observe the way resources were used, shared, and bargained for. How did the
groups see each other? How did the groups see their own members?

Was there competition between the groups? Was there cooperation between the
groups!?

How might this game mimic the distribution of resources amongst countries?
Amongst individuals?

How does this help us understand Human Rights issues! How does this help us
understand prejudice? Are countries or individuals sometimes measured by the
same stick even though they have very different resources and abilities?
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The Scramble for Wealth and Power (Penny

Game)
-

Appendix A

TASK SHEET

Each group is to complete the following tasks:

I. Make a 3” x 3” square of orange paper.

2. Make a 3” x 2” rectangle of yellow paper.

3. Make a 4-link paper chain, each link in a different colour.

4. Make a T-shaped piece 3” x 5” in green and orange paper. Sherry Kempf and David

5. Make a 4” x 4” flag, in any three colours. Shiman, Centre for World
Education, University of
Vermont. Adapted from S.

The first group to complete all tasks is the winner. Groups may bargain with  Lamy, et al, Teaching Global

other groups for the use of materials and tools to complete the tasks on Awareness with Simulations

t ” bl b . and Games, (Denver: Cen-
any mutually agreeable basis. tre for Teaching Interna-

tional Relations, University
of Denver, 1994).
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Active Listening

Age: 10 +
Time: About 30 minutes
Resources: The boxes "What helps us to listen?" and "What prevents us from

listening?" from the next pages.

Potential: This listening activity helps students to improve their listening skills and
to think about what makes "good" and "bad" listening and why some
conflicts or misunderstandings arise.

Procedure:
e Form the class into pairs.

e Explain that, in a moment, one person in each pair will have to speak without stopping
while the other person listens as carefully as they can. The speaker can speak about
anything they want to. For example, themselves, their family, or an interesting
experience.

¢ Allow a moment for the pairs to decide who will talk and who will listen.
o  Give the signal for the speakers to begin speaking.

o Allow the speakers a minute or two of uninterrupted speech. Then, before they begin
to run out of things to say, clap your hands and ask them to stop.

e Ask the listeners to repeat back to their partner the last two sentences that person
said. This request is usually a big surprise - few people will be able to remember the
two sentences perfectly!

e The pairs exchange roles, the listener now speaks and the speaker listens.

e  After a couple of minutes, stop the speakers again. It is likely that the listeners this
time will have been listening more carefully - so ask them to repeat the last THREE
sentences which their partner said!

e Use the questions below to draw out the learning points.
Debrief

e Could you remember the sentences?

e Was it easier to remember them the second time? Why?

e What did you do to help you to listen? Did you do anything special with your body?
Or with your face? What about your mind?
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Active Listening
|

e What prevented you from listening?

o Now show the class the information in the boxes "What helps us to listen?" and
"What prevent us from listening?" from the next pages. Is there anything in these
boxes which they did not think of? Why?

e Listening is an important skill for respecting and protecting human rights. It is especially
important for Article 12 of the Convention on the Rights of the Child, and Article 19
of the Universal Declaration of Human Rights, but also for all of the other Articles.
Why is this so? What do we gain from listening to each other? Have you ever been in
a situation where no-one would listen to you? How do we feel when our opinion is
ignored? Do you agree with the idea that we can improve our listening skills by
practice?

*Variations: If you wish, you can continue the game, maybe swopping partners or
increasing the number of sentences which the listener must remember each time. It can be
fun to repeat the game, making it harder every time, over several days or weeks, so that
the students can see their listening improve.

What prevents us from listening?

[J On-off Listening
People think faster than they talk. This means that when you listen to someone,
you have a lot of spare time for thinking. Often, we use this time to think about
lunch, or what we did last night, instead of thinking about what the other person is
saying!

U Prejudice Listening
In every part of the world, there are words or phrases which cause people to stop
listening. Words like "capitalist", "communist", "fundamentalist”. When people
hear these words, they stop listening and start to plan their defence, or a counter-

attack.

0 Closed Mind Listening
Sometimes, we decide quickly that the person (or the subject) is boring, wrong, or
not relevant, or that we know what they are going to say. Then we stop listening.

[0 Distracted Listening
Noise, lights, temperature, other things in the room, or what you ate for breakfast
can all prevent us from listening to what people are saying. However, with
practice, we can still listen well in these circumstances.
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Active Listening
I —

What helps us to listen?
We listen with our bodies as well as with our minds...
[0 face the speaker
J have good eye contact
I have an open posture (don't fold your arms, turn your back......)
[0 lean towards the speaker
O relax
Listen to what is being said...
O listen for the central theme, not just the "facts"
[0 keep an open mind
O think ahead
[ analyze and evaluate
[0 don'tinterrupt
Listen to how it is being said...
I non-verbal signs (for example face expressions, body posture)
L tone of voice
Listening is important because...
LI It shows people that you value their experience and what they say
L It encourages people to talk honestly and freely

LI It can help you to identify areas where people agree or disagree, and helps you to
think of solutions to these disagreements
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The Ambassadors-Modified Version

Age:

Time:

15 and up

30 minutes

Resources: Role descriptions for Dr. Gagnon and Dr. Harper.

Potential: In this activity, participants experience a conflict situation, and must find a

creative way to resolve it. Participants are also asked to make important
value judgments.

Procedure:

Divide the group into 2 (or 4) sub-groups of 4-5 persons. Half of the group will
receive a copy of Dr. Gagnon’s role, and the other half will receive a copy of Dr.
Harper’s role.

After all participants have read their roles, teams will have 5 to 10 minutes to define
a strategy for the debate that will take place between Dr. Gagnon and Dr. Harper.
They must decide how they will convince the other sub-group (holding the opposite
point of view) that they should be the ones to get the “veginot” cultivation.

Bring the “Dr. Gagnon” team and the “Dr. Harper” team together. The groups have
20 minutes to resolve the conflict.

In reading both role descriptions, you will notice that there is a solution to the
conflict: one group needs the peel of the fruit, and the other needs the seeds.
However, the participants don’t know that. At the end of the 20 minutes, stop the
discussion, even if the groups were unable to find the solution. Start the debriefing
by giving the group some clues as to the solution.

Debrief:

Were you able to agree on a solution? If so, what is it?
What made it difficult to resolve the conflict? What helped you to find a solution?

In a cross-cultural context, what are the factors that can make conflict resolution
more difficult?

What factors can facilitate conflict resolution?
How did you feel during the activity?
What were your reactions during the discussion? How did you react to the conflict?

Do you think the problem you discussed is related to facts, values, methods, or
goals?
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One-way Two-way Communication

Doctor Gagnon’s character

You are a scientist doing research on a vaccine that prevents the “stache,”
an infantile disease that can permanently disfigure a victim and cause
cerebral lesions. The disease is usually so rare that your research was
considered to have no particular value. At this moment, however, there is
an epidemic in a small community and a lot of children are in danger if they
don’t receive the vaccine. Not administering the vaccine creates the risk of
a national or even global epidemic.

If the company for which you are working is able to produce enough
vaccine to control the epidemic, the vaccine will be well known and will
receive a governmental grant. You will be able to continue your research.
Even better, you will be world-renown for your contribution to humanity.
You will be a star!

Unfortunately, the “veginots” that you use for the vaccine are very rare.
The “veginot” is a kind of melon that has a toxic peel when it is ripe. It
takes 4 months to produce the toxin. You need this toxin for your vaccine.

Your latest crop was destroyed by an early frost just before the outbreak of .., .

“stache”. You need to have the peel of the “veginots” immediately, if not it Handbook for Native
will be too late to prevent the epidemic. and Multicultural
Participantsrooms,
. « . v . Sawyer & Green,
Your research has shown that only one other crop of ripe “veginots” exists. 5p.36-40.

This crop is large enough to produce the quantity of vaccine you need to
prevent the epidemic, but you won’t have any to spare. The owner of the
“veginots” crop will only sell to the best offer.

Doctor Harper, a scientist researching for a rival company, also needs the
“veginots”. You are not sure of the type of research he is doing, but you
know that it is related to national security. Doctor Harper is competing for
the same crop of “veginots” as you.

Your company has authorized you to bid for the “veginots” crop and gives
you a budget of 3 million dollars. However, you have decided to talk to
Doctor Harper before approaching the owner of the “veginots” with a
purchase offer. You hope to be able to convince Doctor Harper to give you
priority over the crop.
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Doctor Harper’s character

You are a scientist that does research on a top-secret project for national
security. By accident, you and your group have discovered “zeno”, a
substance that has the power to neutralize the radioactive particles emitted
by a nuclear explosion. By the time you made this discovery, you had almost
run out of “zeno”. The ingredients necessary to recreate “zeno” are not
too difficult to obtain, except for the seed of the “veginot”. The “veginot” is
an experimental melon that takes four months to produce.

There has been confirmation that there is a nuclear threat within the next
few days in a conflict zone. Even though you don’t know exactly where the
bomb will explode, you have narrowed it down to a particular region. If you
have enough “zeno,” you can create “zeno” clouds to protect these
countries. Your research is conclusive: the clouds will produce rain that will
protect an area from radioactive particles. Obviously, the knowledge of this
project must be kept top secret.

Your research has shown that only one crop of ripe “veginots” exists. This
crop is large enough to produce the quantity of “zeno” you need to protect
the entire conflict zone, but you won’t have any to spare. The owner of the
“veginot” crop will sell to the best offer.

Doctor Gagnon, a scientist working at a rival company, also needs the
“veginots” for his research into a very rare disease. Doctor Gagnon knows
of the existence of the crop and also wants to buy it.

The federal government is not totally convinced of the value of “zeno.” It
has authorized you to spend 3 million dollars to obtain the “veginots”.
However, you have decided to speak with Doctor Gagnon before
approaching the owner of the “veginots” with a purchase offer. You hope to
be able to convince Doctor Gagnon to give you priority over the crop.
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How Do You See It?
T

Ages: I'l and up
Time: 30 minutes
Resources: A model design, the supplies necessary for groups to redesign such a

model, and a space large enough that groups can build a model without
other groups seeing.

Potential: This game gives each participant an opportunity to contribute ideas to
the group. It also demonstrates the different perceptions that people
may have of the same object and how we must work to communicate
and understand each other.

Procedure:

e Find a spot where you will set up the model design and split the participants into

groups of approximately 5 people. Send them to different areas so that they
cannot see each other’s model.

o Tell the group that using the supplies that they have they will have to recreate the
model design that you have. However, they can’t look at the model while they
are creating their design.

o Tell them that each person from their group may only come up and see the model
once, and that group members must view the model individually. Each participant
is to instruct the group on the design the group is to create, when the group is
unsure to do the next participant should go look at the model.

o Declare that the game will end in two minutes once all of the participants have
seen the model design.

e Have the groups share their design with the rest of the participants and compare
it to the model design.

Adapted from: Neil, Hint: This game can be done using a picture, shapes or even Lego; just make sure each

James. The Wilderdom group has enough supplies to recreate the original design.

Store: Gear for Adventurous

Learning. Updated 2 Oct. Debrief:

2005. Accessed 23 June

2006. <http:// e What did you think of this game? Was it hard for you to take directions on how

www.wilderdom.com/
games/descriptions/
AmoebaRace.html>

to create or change your design if you didn’t know what the original looked like or
had a different idea of what it looked like?

¢ Did you learn anything about communicating effectively when two people had
different opinions? Did you notice that different people see things differently?

e How did you work through a solution to this problem?

e Can you relate this type of problem solving to situations in the real world?
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What Characterizes Human Beings

Barrameda, Teresita V.
& Espallardo, Lea L.
“What Characterizes
Human Beings.” Learn-
ing, Reflecting and Acting
for a Human Rights
Future: A Training Manual
for the Education of the
Human Right to Housing
in Urban Communities.
People’s Decade of
Human Rights Educa-
tion. Accessed 23 June
2006. <http://
www.pdhre.org/
materials/learning.html>

Age: 8-12

Time: 30 minutes- | hour

Resources: Craft paper, scissors, art papers, pencils, pens, paste, crayons/
colored pencils, masking tape.

Potential:

In order to be a human, individuals must possess all the qualities that contribute to their
human dignity — the totality of being human. When any of these qualities that comprise
the totality of human dignity is missing in an individual, it means a violation of one's dignity
as human being. This craft encourages participants to think about these qualities.

Procedure:

o Divide participants into groups. Ask each group to discuss the following:
I) Their concept of human beings and the qualities of human beings.
2) Important elements that individuals must have and enjoy in order to enhance
the qualities of human beings.

o  After they have discussed, ask each group to draw human beings at the center of their
craft paper, indicate the qualities that characterize them as human beings and surround
them with the elements that they must have to fully experience these qualities as
human beings.

e Let each group explain their drawing in a plenary.

Debrief:

After the presentation of all groups, process the activity. Ask: What is your reaction to
the activity?

e Deepen discussion on the contents of the drawings. Ask the following questions:
What does it mean to be a human being?
What do we need as human beings?
Why have some individuals been denied of the elements necessary to be fully human?
How do you define human rights?

Highlight key points in the discussion and provide a short input based on key points
surfaced in the discussion.
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The Urban Poor

Ages: 14 and up
Time: 30 minutes
Resources: Paper, pencil, copy of handout (Appendix 9A).

Potential: To develop an understanding of the difficulties experienced by refugees.
This activity helps children understand the privileges they have living in
Canadian society.

Procedure:
e  Give each participant a copy of the handout and allow them time to reflect. Ask
them to read the handout and answer the questions.
e After everyone has finished the handout, divide them into small groups and have
them discuss their answers with the group.

Debrief:

e Which questions were the hardest? Why?

e  Ask the group to look at their answers again. What picture do they create? Would
the host family enjoy your visit and find you kind and friendly? Why or why not!?

e Ask the children whether they can think of any of the difficulties that refugees might
face when coming to Canada. Stress that making adjustments and learning a new
culture can be very hard on refugee children who have already faced a lot of
hardships and stress in fleeing their homes.
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Urban Poor.” Learning,
Reflecting and Acting for a
Human Rights Future: A
Training Manual for the
Education of the Human
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ade of Human Rights Edu-
cation. Accessed 23 June
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Tao...Bahay...Lupa...

Barrameda, Teresita V. &
Espallardo, Lea L.
“Tao...Bahay...Lupa...”
Learning, Reflecting and
Acting for a Human Rights
Future: A Training Manual for
the Education of the Human
Right to Housing in Urban
Communities. People’s Dec-
ade of Human Rights Edu-
cation. Accessed 23 June
2006. <http://pdhre.org/
materials/learning/html>

Appendix .9A

Refugees — Handout

Read the following story, and then answer the questions that follow.

One August you go to a summer camp in Alaska. One afternoon, the sky turns a strange
colour of green and the air begins to smell foul. The radio crackles then dies, and all of the
camp leaders begin to look worried.

Eventually a message comes through a park ranger who arrives in a small light plane. He can
take ten campers out immediately and fly them to Russia. Apparently, there was a nuclear
explosion and all of the United States and southern Canada has been declared a nuclear
disaster area, and no one can return.

You arrive in Russia with only the clothes you are wearing. You receive a care package and
you are sent to a small town to live with a Russian family. The other campers go to other
towns.

I. The host family of eight (six children, two adults) offer you a bunk bed in one of the rooms
with the four youngest children. Do you:

a) Smile and thank them?

b) Feel hurt because you are not put with the two oldest children?

c) Offer to sleep in the living room by yourself?

d) Run out of the house and try to find another place to live?

2. The food they serve is very greasy and the meat is almost totally fat. Instead of potatoes
or rice, they eat porridge three times a day. Do you:

a) Eat as much fat and porridge as you can and tell them you like it?

b) Look for potatoes and rice in import stores?

c) Ignore the meat and tell them you are a vegetarian?

d) Eat only the dessert?

3. The care package contains two pairs of grey canvas pants and shirts. Do you:
a) Wear them with a smile and make the best of it?

b) Rip up the clothes in disgust?

c) Ask your foster family to take you shopping?

d) Borrow clothes from the children in the family?

4. A friend in Hawaii sends you a pair of jeans. Do you:

a) Hide them away in a memory box!?

b) Rip them up and put on the overalls you’ve been given so you blend in with everyone else?
c) Wear them only on festival days at school?

d) Wear them even though everyone ridicules you?

5. The family does not speak any English. Do you:

a) Try to learn their language as quickly as possible?

b) Offer to teach them English?

c) Look for your camping friends and talk to them as much as possible?
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Rights in the Sun

6. School is very boring. You have to sit in desks all day and memorize long passages of
Russian words. You don’t have any friends. Do you:

a) Try to learn the passages as well as possible?

b) Doodle during class and keep up your English in secret?

c) Become a clown to win friends?

d) Beat up anyone who is mean to you?

7. Your family asks you to forget about Canada and learn to be a good Russian. Do you:
a) Get rid of your Canadian flag and magazines, and put up a Russian flag in your room?
b) Tell them you intend to return home as soon as possible?

c) Tell them to mind their own business; you hate it here anyway?

d) Join a club where you can talk to other Canadians and keep your culture alive?
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Racism, Discrimination and Multiculturalism

Ages:

Time:

12-17

10-15 minutes

Resources: Several copies of the instructions.

Potential: This activity simulates the emotional and practical decisions a refugee

must face and the unforeseen consequences of these decisions. The activity
also helps develop an understanding of the difficulties experienced by
refugees.

Procedure:

Read/explain this scenario:

You are a teacher in ___. Your partner disappears and is later found murdered. Your
name appears in a newspaper article listing suspected subversives. Later you receive a
letter threatening your life for your alleged political activity. You decide you must flee. PACK
YOUR BAG: you can only take five categories of things and only what you can carry. List
what you would take.

After the participants have had time to absorb this information, have them (alone or
in teams) write down a list of things that they will try to take with them as they ask
for refugee status in Canada. Tell them that they will read out this list and you will
deny or give them their refugee status.

Debrief:

After a few minutes, call on participants to read their lists aloud. For every list
(usually 95%) that does not include the newspaper article or the threatening letter,
say, "asylum denied!"

Read the legal definition of a refugee. Discuss how this definition is applied in real
life and why most participants were denied "asylum" because they had no proof of
well-founded fear of persecution to qualify for refugee status.

Discuss making decisions under pressure, reasons for personal choices, and
emotions evoked by the decision-making process. Conclude by explaining the
purpose of this activity.

Discuss the hardships faced by refugees. What kinds of human rights violations do
refugees face in their home country? What kinds of potential human rights
violations do refugees face when they flee their country?
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Conflict Resolution
T

Definitions:

e Racism is a set of beliefs that asserts the superiority of one racial group over
another- at the individual level as well as the institutional level. Through their
racist beliefs, individuals or groups exercise power that abuses or disadvantages
others on the basis of skin colour and racial or ethnic heritage. At the same time,
discriminatory practices protect and maintain the advantageous position of the
dominant group(s).

e Discrimination occurs when someone makes a distinction between people
because of their class or category. It is treatment or consideration that does not
have anything to do with their individual merit. Examples include racial, religious,
sexual, disability, ethnic, age and physical appearance related (height, etc.)
discrimination|.

e  The Canadian Heritage website defines multiculturalism as being fundamental to
the belief that exists in Canada that all citizens are equal. Multiculturalism ensures
that citizens can keep their identities, and can take pride in their ancestry but also
have a sense of belonging in their new home. Acceptance gives Canadians a feeling
of security and self-confidence. It is believed that multiculturalism encourages
racial harmony and cross-cultural understanding and discourages discrimination.

Examples of Multiculturalism in Canada:

e  Multiculturalism is important in Canada because we are one of the most ethnically
and culturally diverse countries in the world!

o 45% of Canadians have at least one origin other than British, French, Canadian or
Aboriginal (In Alberta that number jumps to 60%). 50% of Canadians identified a
strong sense of belonging to an identifiable cultural group.

e  Just over | out of every 6 Canadians was born somewhere other than Canada.
There are more than 3 million first-generation Canadian immigrants.

. In 1971, Canada became the first country anywhere in the world to adopt a
multiculturalism policy. In 1988 the Canadian Multiculturalism Act became law. Its
aim is to promote multiculturalism generally, and racial diversity in particular,
within government workplaces.

e On June 27" of every year, Canada celebrates Multicultural Day.
Examples of Racism and Discrimination in Canada:
o  After September | I, 2001, the number of hate crimes in Canada grew. The Canadian

Race Relations Foundations noted, for instance, that within three weeks of the

Ith

September | ™" attacks, |6 bomb threats and three acts of arson were committed
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against mosques in Canada.

e Canada has a long history of intolerance towards Aboriginal culture that has resulted
in individual acts of racism as well as systemic racism. The commonly cited example is
the residential schools that existed until the late 1970s (early 1980s in some places).
These schools were designed to assimilate Aboriginal children into mainstream
Canadian society. They left long-term emotional and physical scars on many Aboriginal
people.

e Canada is one of the top five exporters of holocaust denial materials to Germany
(where this type of publication is a criminal offence). Canada hosts many hate sites on
the Internet, and is the headquarters of one of the world’s largest production
companies for racist magazines and CDs.

e 36% of Canadians who identify themselves as visible minorities say they have
experienced serious discrimination or unfair treatment. This number jumps to 50%
with people who identify themselves as black. 8% of people from visible minorities in
the Canadian prairies experience discrimination regularly.

e Other examples of racism in Canada include the internment of Japanese Canadians in
detention camps during World War 2; the Chinese Exclusion Act of 1923 which
banned Chinese immigration from 1923 to 1947; and the segregation of black people in
the armed forces during World War 2.

e  There has been progress in Canada in recent decades in combating racism. Besides the
Multiculturalism Act in 1976, the Immigration Act was amended to preclude
discrimination on the basis of race and nationality. Finally, in 1982, the Charter of
Rights and Freedoms was passed, which prohibits legal discrimination of people based
upon their race, sex, language or other factors.

Aboriginal Peoples in Canada:

e Perhaps the group who has experienced the most racism in Canada is First
Nations peoples. Since the first contact between European and Aboriginal cultures
there has been constant misunderstanding and conflict between the two groups.

e The present situation of First Nations can be greatly understood by examining the
Indian Act, first passed in 1876. This law promoted forceful assimilation, and
demanded that First Nations give up their own traditions, values and languages to
adopt those of the Europeans. While the act has subsequently been amended, it
continues to intrude upon Aboriginal control over land and resources, methods of
choosing chiefs and band councilors, and even the community’s ability to define
what an Aboriginal person is. It is argued that the continued existence of an act
with racist origins undermines the lives and cultures of Aboriginal peoples today.

e  One of the root causes of much of the current despair that aboriginal people face
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Guide to Human Rights Documents
-

is the residential school system. This policy, which was in place between 1820 and
1969 forced aboriginal children to be educated away from their families. Children
were often forbidden from speaking their own language or practicing their culture.

e  Aboriginal people face harsh social conditions. For example, while First Nations
people compose 3% of the Canadian population, they make up 90% of child and
teen prostitutes. 21% of women and 17% of men in Canada’s federal prisons in
1999 were aboriginal. At least 40% of the aboriginal population lives under the
poverty line. First Nations people often lack good representation when they face

the justice system: they are more likely than the Canadian average to not have a
lawyer present with them in court.

e Aboriginal people also have less access to education. For example, only 7.4% of
people living on reserves have at least some university education. This is
compared to 20.8% of the national population. Considering the educational
discrepancies, it is not surprising that aboriginal people have about half the average
national income.

Want to Know More?
For more information, or for ideas about what you can do please see these websites!

World Conference on Racism: http://www.un.org/WWCAR/

World Racism: http://www.worldracism.com

Assembly of First Nations: http://www.afn.ca

Indian and Northern Affairs Canada: http://wwwe.ainc-inac.gc.ca

Some Games that Compliment This Theme:

Play a Relay

Discrimatick

Cultures Game

The Oppression Game
The Masking Tape Activity
Power and Privilege
Refugees
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What Now?

The Facts:

About half the victims of armed conflict are children.

There are more than 20 million child refugees who have fled their homes as a
result of armed conflict and human rights violations and are living in neighbouring
countries or are internally displaced within their own country.

In the last ten years, more than 2 million children have died because of armed
conflict.

At least 6 million children have been permanently disabled or seriously injured as a
result of armed conflict in the past decade.

Sadly, more than | million children have been orphaned or separated from their
families because of war.

It is thought that between 8 000 and 10 000 children are killed or maimed by
landmines every year. A few examples of countries with a large problem with
landmines are Afghanistan, Cambodia and Mozambique.

There are an estimated 300 000 child soldiers who are involved in more than 30
conflicts worldwide. Child soldiers are used as combatants, messengers, porters,
cooks and sadly are all too often forced to provide sexual services. Some children
are forcibly recruited or abducted, while others are driven by poverty, abuse and
discrimination, or by the desire to seek revenge for violence conducted against
themselves and their families.

Want to Know More?
For more information, or for ideas about what you can do please see these websites!

Unicef: http://www.unicef.ca

War Child: http://www.warchild.ca

Amnesty International: http://www.amnesty.org

Some Games that Compliment This Theme

Refugees

No Place Like Home
Landmines

Tug of Rights
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The Facts:

e |.2 billion people worldwide live in extreme poverty on less than U.S. $1 per day.
These people are unable to afford the basic necessities to ensure survival. 8
million people die each year from absolute poverty.

e  Over half of the world’s population (3 billion people) lives on less than U.S. $2 per
day.

e  Every year, 6 million children die from malnutrition before their fifth birthday.

e  Over || million children die each year from preventable causes like malaria,
diarrhea and pneumonia.

e Poverty rates have been falling in recent years in all regions except Sub-Saharan
Africa.

e  There are 125 million children who never go to school. Another 50 million

children of primary school age start school but have to drop out before they can
read or write.

e One in four adults in the developing world (872 million people) is illiterate, and
the numbers are growing. This is because the average child in many countries can
expect to go to school for only 2 or 3 years. In North America, we go to school
for an average of |7 years.

e 800 million people go to bed hungry every night.

e  Poverty is also a major problem in wealthy countries such as Canada. In our
country, | in 6 children lives in relative poverty. This means that their families are
less able to meet their basic needs than most families in our country. They have
lower quality housing, clothing and food, have fewer or no toys, and have less
access to educational materials such as books.

Want to Know More?
For more information, or for ideas about what you can do please see these websites!

Unicef: http://www.unicef.ca

Amnesty International: http://www.amnesty.org

Feed the Children: http://www.feedthechildren.org

Oxfam: http://www.oxfam.ca

Some Games that Compliment This Theme

Refugees
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No Place Like Home
Landmines
The Urban Poor

The Facts:

There are an estimated 246 million children worldwide who participate in some
form of child labour.

It is thought that about three-quarters of these children (171 million) work in
hazardous situations or conditions, such as working in mines, working with
chemicals and pesticides in agriculture or working with dangerous machinery.

There are millions of girls who work as domestic servants and unpaid household
help and are especially vulnerable to exploitation and abuse.

There are millions of other children who work under horrific conditions.

For instance, an estimated 1.2 million children are victims of trafficking.

Approximately 5.7 million children are forced into debt bondage or other forms of

slavery. 1.8 million are involved with prostitution and pornography. 300 000
children are participating in armed conflict. Most child labourers (70%) work in
agriculture.

In the Asian and Pacific regions 127.3 million children work, which is
approximately 19% of the child population.

Sub-Saharan Africa has an estimated 48 million child workers. 29% of children 15

and younger works.

Latin America and the Caribbean have nearly 17.4 million child labourers, which
comprises about 6% of the continent’s children.

15% of the children in the Middle East and North Africa are working.

Even in rich countries such as Canada children work. There are nearly 2.5 million
children working in industrialized (Canada, United States, western Europe) and
transition (eastern Europe) economies.

Want to Know More?

For more information, or ideas about what you can do please see the following websites!

UNICEF — Child Labour website: http://www.unicef.org/protection/index_childlabour.htm

Child Labor Coaliton: http://www.stopchildlabor.org
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Human Rights Watch — Child Labour: http://www.hrw.org/children/labor.htm

The Facts:

There is a strong connection between the environment and human rights. Environmental
damage can contribute directly and indirectly to human rights violations. Some examples
include:

e  Air and water-borne pollution can lead to the development of serious illness and
long-term health problems. Studies have demonstrated that people who are
marginalized or live in poverty are much more likely to live in areas where
pollution is prevalent. For example, upstream from a factory or near/in garbage
dumps. These same people are thus more likely to suffer from very serious health
problems.

e Individuals have a right to their own language, culture, and religion, and
environmental destruction can directly or indirectly lead to the denial of these
rights. Environmental damage can destroy eco-systems which communities have
traditionally relied upon for sustenance or income, thus forcing these communities
to change their way of life. For example, the loss of traditional farmland to large
water damn projects or because necessary water is being diverted elsewhere, can
force minority groups to move to cities, or put them in a position of isolation or
poverty where they are susceptible to human rights abuses.

e Overpopulation leads to environmental destruction, such as the destruction of
rain forests, and can result in too much stress being placed upon the land. This is
not a sustainable practice and is one factor that could help explain the world’s
growing inequalities and absolute number of people living in poverty. The
depravations caused by poverty lead to many denials of human rights.

Want to Know More?

For more information, or for ideas about what you can do please visit the following
websites!

The United Nations Environment Program: http://www.unep.org

Greenpeace International: http://www.greenpeace.org

The Sierra Club: http://www.sierraclub.org

The World Wildlife Fund: http://www.worldwildlife.org

UNDP Climate Change website: http://climatechange.unep.net

Games That Compliment This Theme
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Needs
Play and Relay: adapted version

The Facts:

e Children with disabilities tend to have much more difficulty than adults because as
children they have very little voice, and less importance in society.

e  Girls with disabilities suffer the most discrimination. They are more likely than
girls without disabilities and boys with or without disabilities to be abandoned, to
be excluded from education, and to not survive.

e In every country, disabled people are the poorest people.

e In developing countries, 97% of disabled people are without any form of
rehabilitation, and 98% are without education.

Want More Information?

For more information, or for ideas about what you can do please visit the following
websites!

Child Rights Information Network http://www.crin.org

Disabled Peoples International http://www.dpi.org

National Dissemination Centre for Children with Disabilities http://
www.childrensdisabilities.info

Games That Compliment This Theme
Alligator Pond

Signals

Sculpting Blind

Sandpaper Letters
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The Facts:
Causes of Conflict

e There are many causes and types of human conflict. In fact, causes of human
conflict are one of the most-studied phenomena in the social sciences. What is
clear is that conflict is a part of human nature and that there have been conflicts
between people in all societies and during all phases of human history.

e  One core human need is the need for security. The sense that you are safe is
crucial for abating human conflict. In this curriculum, you will see that conflict is
created in some games. This is partly because the participants begin to lose their
sense of security, and are better able to understand their human rights.

e Meeting the other needs of human beings is also instrumental in reducing the
likelihood of conflict.

e  Security can also be viewed in a more holistic sense. Economic and social
opportunities, education, freedom from various forms of oppression, etcetera, can
help to create a sense of security as well as help to meet people’s other basic
needs. People who are denied their basic needs are more likely to violently
challenge the status quo and create conflict within a society or between societies.
Thus, the denial of the basic security that human rights provide can lead to
conflict. The respect of human rights must be at the forefront of any conflict
resolution strategy.

Human Rights and Conflict Resolution

e Human needs have to be met. These needs include the need for security, justice,
and sense of empowerment over the direction of their lives and the future course
of their society.

e  These principles can also be extended to conflicts of a more personal nature.
Conflicts between people can only be resolved in an environment of mutual
respect, understanding, fairness and compassion. Coincidentally, these are the
same values and ideals that human rights aim to promote.

Want to Know More?

For more information, or for ideas about what you can do please visit the following
websites!
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Document Title
|

The Carter Centre: http://www.cartercentre.org

The Conflict Resolution Information Source: http://v4.crinfo.org

Games that Compliment this Theme:
Bully Survivor
Conflict Lines

Doctor Gagnon and Doctor Harper
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Document Title

This guide will direct you to the websites where you can find human rights documents.

Universal Declaration of Human Rights

<http://www.un.org/cyberschoolbus/humanrights/resources/universal.asp>

Simplified Version of the Universal Declaration of Human Rights

<http://un.org/cyberschoolbus/humanrights/resources/plain.asp

United Nations Convention on the Rights of the Child

<http://www.ohchr.org/english/law/crc.htm>

Simplified Version of the United Nations Convention on the Rights of the Child

<http://www.un.org/cyberschoolbus/humanrights/resources/plainchild.asp>

Canadian Charter of Rights and Freedoms

<http://www.un.org/Overview/rights.htm|>

Youth Guide to the Canadian Charter of Rights and Freedoms

<http://www.johnhumphreycentre.orgffiles/guide_e.pdf>
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Introduction:

The idea for creating a peace curriculum for middle school and junior high
students is not new. There are many peace curricula available for schools to
use, which focus on topics such as anti-bullying, conflict resolution, peer
mediation, etc. However, few peace curricula relate specifically to themes and
concepts taught in core subject areas. “At each small turn...” encourages
teachers, students, and school communities to see peace not only as relevant
and urgent in our world, but also tied intrinsically to what it is we are studying,
how we relate to each other at home, at school and in our communities. The
goal for this curriculum is to encourage and enable students to take responsibility
for the profound impact, both negative and positive, their actions and decisions
can have in all of those places. This curriculum hopes to challenge school
communities to link learning, responsibility and action as one whole.

“At each small turn...” will acquaint students with the complexities involved in
peace and peacemaking. Students will be challenged to explore issues of peace
and conflict, and to expand their thinking about who they are in the midst of
those issues, and how they can respond. Peace is not merely the absence of a
conflict. Peace is connected to social and political issues that plague our world:
hunger, poverty, disease, refugees, homelessness, the environment, the media,
materialism, racism, sexism. This curriculum will introduce students to the tools
that can be used to impact in positive ways the big and small conflict issues in
their own worlds, and in the larger world. Tools such as: acceptance, listening,
caring, forgiveness, tolerance, fairness, and gratefulness.

Some of the issues that will be discussed in the following units may invite some
controversy due to various worldviews of students. The strategies used to study
these issues should include teamwork, simulation exercises, guest speakers,
presentations, talking circles, discussions, and storytelling. Whatever strategies
you use, create an atmosphere of trust and respect, ensure that students respect
and take all opinions seriously, and encourage students to listen to and
understand the perspectives of their peers.

It may sound like a cliché to say that the future of our world, its health, our
health, rests in the hands of our children, but it is a reality. The more tools that
we can provide them with to create healthy relationships with each other and the
earth, the better the chances are that the future is hopeful and full of promise.
Our children and young people are important and vital participants in creating
this future.

This is not an exhaustive curriculum, but rather a set of themes, ideas and
activities designed to connect to existing core curriculum study, specifically:
Social Studies, Health, Science and English Language Arts. This curriculum is
also in its piloting phase. Any and all comments, suggestions, ideas, critiques
will be welcome.
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Thank you...

This curriculum would not have come into being without the work of many
people who helped us brainstorm, refine and write the units. We are very
grateful to each of the contributors: Abe Janzen, Esther Epp-Tiessen, Craig
Schellenberg, Helen Siemens, Gail Daniels, and Debbie Nowakowski. Your ideas,
thoughts and expertise have given the units depth, creative activities and new
ideas in exploring the themes. Thank you.

Thank you to Byron Thiessen for his affirmation, his creative input and
suggestions, and for telling us time and again, that this curriculum was a good
idea.

We would also like to thank Roberta Fast (Mennonite Central Committee Canada,
Communications) for her beautiful artwork on the images for this curriculum.
The pictures are rich, inviting to look at, and thought provoking. Thank you for
your work, Roberta!

Nina Kesel and Kim Thiessen
MCC Alberta, Peace Program
WWW.mcc.org/peace
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Unit 1:

see Past gourself...rcmcmbcr thosc around

HOU ancl {:ar awag

Students Will:

 understand the connection between themselves and others

* understand that they do have a responsibility to change
what they can in their world

* understand that they have a critical role in making the
world a better place

* understand the importance of their actions and the impact
they can have on other people

ch Content Questions:

*  What does it mean to “see past myself”?

* Why is it important for me to be aware of other people
around me?

* How does the knowledge of others around me affect my
life?

« What does it mean to care for others?

* Can I care about other people and do nothing to help
them?
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Quotes:

“Two things stand like stone: kindness in another’s trouble, and courage in our
own.” - Adam Lindsay Gordon

“Darkness cannot drive out darkness; only light can do that. Hate cannot drive
out hate; only love can do that.” -Martin Luther King Jr.

“As long as there is poverty in the world, I can never be rich, even if I have a
billion dollars. As long as diseases are rampant and millions of people in this
world cannot expect to live more than 28 or 30 years, I can never be totally
healthy...I can never be what I ought to be until you are what you ought to be.
This is the way our world is made.” —Martin Luther King Jr.

Introduction:

Each person on earth is important and valuable. There is no person or group of
people that is less important than another. This includes people whom we
dislike, people that are different from us and people who live on the other side of
the world. It even includes our “enemies”. It is important to remember that no
human life is worthless. If we are caring people, sincere, then we know and
acknowledge that other people’s needs are as important as ours.

This unit will focus on what it means to care for each other, to support each
other. Does caring mean that we simply hope that people around us and far
away are okay, and that is all? Or does caring mean we also have to act? When
we see someone suffering and we care about them, are we moved to ease their
suffering? When we see someone hurting someone else, and we hope for the
bullying to stop, are we not moved to make them stop? Care and action are
tied together. If we are sincere about caring for others, then we open
ourselves up to their needs, and opening ourselves up to the fact that we may
be able to do something about those needs.

This unit applies directly to areas of study in Social Studies (local, national and
international current events; contact between societies; differing world views),
Health (well-informed choices to develop behaviours that contribute to the well-
being of self and others; promoting home, school and community health),
English Language Arts (explore thoughts, feelings, ideas and experiences;
respect, support and collaborate with others; respect diverse ideas, cultures,
race, ages and abilities).
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Activities:

. Have students define the word “care”. Have them talk about what it

means to “see past themselves”. Have students discuss ways in which
they are all connected to each other. Have them discuss how they may
be connected to people across the world.

. View the videos “In the Midst of Plenty” — hunger (13 min.) and “Fit for

Children: Child Poverty in Waterloo Region” (18 min. with study guide) —
these videos portray the work of a local organization trying meet universal
needs in their community. Although focused on Waterloo region, these
videos can be used to illustrate issues in any Canadian community
(available from Mennonite Brethren in Christ Resource Centre
www.mbicresources.org). Discuss with the class how these issues are
noticeable in their own community and which local organizations are
working to address them.

. Have students research the various local organizations in their area who

are working with issues of poverty, homelessness, hunger, etc. Have the
class compile an extensive list with contact information and volunteer
opportunities available at each of these organizations. Organize a tour
through your local food bank or homeless shelter. Or have the class
volunteer over a lunch hour or for an afternoon at a drop-in centre or food
for schools program.

. Have students research and report on organizations that are working

internationally with issues such as poverty, HIV/AIDS, hunger, conflict.
Are the needs that are being addressed overseas also needs that we have
here in North America?

. Invite a guest speaker in to your class from a local organization to talk

about their work, and perhaps to talk about how the students can get
involved and help.

. Have students read through the story "The Farmer and the Angel”. What

are their ideas of heaven and hell? How do they feel about the farmer’s
ideas of heaven and hell?

. Have students respond to the stories of Ezekiel and Nzila. What would

they do if they found themselves in their situation?

. Have students discuss the aftermath of Hurricane Katrina. Why is/was

there so much chaos among the people affected? What makes people
respond violently to situations where everyone is desperate for help and
assistance?




Student ResPonse:

In their journals, have students reflect on the theme “see past
yourself...remember those around you and far away”. Suggested questions:

All-

So what? Why should I care about others? What do they have to do with
me and my life?

How can I help to change situations that I am in, that others are in, for
the better?

Is it really important for me to care about people that I dont much like?
How is my life connected to others around the world?

What would happen if everyone cared a little bit more? What would
happen if everyone cared less?

Do we expect more from people who have more? Does having little make
us less responsible?

Class ResPonse:

As a class, respond to the theme, “see past yourself...remember those around
you and far away”. The all-class response can be in the form of a poem, a song,
a collage, a painting, a dramatic reading, etc. The all-class response can also be
displayed or performed in front of the whole school, as well as at the annual
MCC Alberta Fine Arts Festival.

205
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Supporting Material:

Each person on earth is equally important and valuable. C.S. Lewis said in his
book, The Weight of Glory, “There are no ordinary people. You have never
talked to a mere mortal...but it is immortals whom we joke with, marry, snub,
and exploit — immortal horrors or everlasting splendours...Next to the blessed
sacrament itself, your neighbour is the holiest object presented to your senses.”
We are all connected to each other, and when one person suffers it has a ripple
effect on others. When one person celebrates it has a ripple effect on others. If
everyone in the world treated others with the care and compassion and
forgiveness that we hope will be to be treated with, the world would be a much
different place.

What I truly need and wish for in life...food, water, a home, health, safety,
education, freedom...is what everyone wishes for. We are connected by what
we need, by what we hope for. Many people are driven by money, power, and
things. And many people believe that the most important thing in life is to make
sure that they themselves are taken care of, but do not give much thought to
making sure that others around them, in their communities, at their work or
schools, or halfway around the world, are taken care of. Who are the people or
organizations in your community who work at caring for other people?

Martin Luther King Jr. said, “As long as there is poverty in the world, I can
never be rich, even if I have a billion dollars. As long as diseases are
rampant and millions of people in this world cannot expect to live more
than 28 or 30 years, I can never be totally healthy...I can never be
what I ought to be until you are what you ought to be. This is the way
our world is made.” We become healthier and happier people when those
around us are happier and healthier. We are connected.

The Farmer and the Angel

There once was a very kind and joyful old farmer. He was ninety years old and
though his bones were a wee bit weary, his eyes still sparkled with love and
laughter. He was the kind who seemed to know just what it took to make you
smile, and when you needed to week he’d sit by your side and hold you. He was
the kind who noticed the dew sparkling on a spider’s web and knew the taste of
a juicy red strawberry. He was the kind who still at ninety worked very hard
every day on the land, and when you needed a helping hand his sleeves were
rolled up ready to go.
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One day, because of his goodness, he was visited by an angel who granted his a
wish. The angel said to the old man that anything he wanted would be his. The
farmer said to the angel, "I am happy with the bounty of food upon my plate and
the love that surrounds me daily, but before I die I should like just once to see
heaven and hell.”

The angel told him to take hold of her cloak and in an instant they arrived at the
gates of hell. To the surprise of the old man, when he passed through the gates
of hell he found himself on the edge of a beautiful open green surrounded by tall
graceful pine trees. As he walked toward the middle of the green he saw many
people seated around a great long table that was heaped high with the most
magnificent and delicious foods the man had ever seen. Yet as he grew near he
saw that the people looked sickly and thin, as if they were wasting from
starvation. How could this be? Then he noticed that the people’s arms were
locked straight so that they could not bend them. It was impossible for these
people to feed themselves. “Accch,” the man sighed, “this is truly hell.”

Hastily he returned to the angel and took hold of her cloak. In another instant
they arrived at the gates of heaven. Here too the man found himself on the
edge of a beautiful open green surrounded by tall majestic pine trees. He
walked toward the middle of the green and saw many people seated around a
great long table that was helped high with the most wonderful and delicious
foods. As he drew near, the man saw that the people’s arms were locked
straight so that they could not be bent. Yet these people were smiling and
laughing. Their eyes danced with a merry delight and their stomachs seemed
joyfully content. How was this possible? The good man looked closer and he
saw: the people of heaven were feeding each other! “Ahh, yes,” smiled the
good man, “this is truly heaven.”

Heaven for the farmer was making sure that everyone around the table was able
to eat. What is heaven for us?

Ezekiel

In the city of Jos, Nigeria, a young man named Ezekiel has AIDS. He has had
AIDS for some time already and lives, knowing that his life will not be very long.
When he first contracted HIV, he lived in denial. But his refusal to acknowledge
his condition brought his life to a crashing stop. He had, over a period of time,
given his wife AIDS. His wife, in turn, not knowing, had given their new baby
AIDS. The baby died as a result, and then his wife died. Ezekiel married again,
still making decisions about his condition that were not healthy. He gave his
second wife AIDS as well, who also gave AIDS to their baby. The baby died.
This time, his wife did not die, but she left Ezekiel, and he finally came to some
kind of terms with the reality and the terror that had been his life over the past
couple of years.

10
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Ezekiel went to live with his aunt Mary, 30 minutes drive from Jos, Nigeria. He
tried to find a cure for AIDS for himself and he did find a herbalist, who took his
money, but could not cure Ezekiel. In the end, Ezekiel almost died of AIDS, but
for a doctor named Chris, who works in an AIDS clinic in Jos. Dr. Chris heard
about Ezekiel, got into his little VW Van, and went in search of Ezekiel, whom he
found, almost dead. Dr. Chris brought Ezekiel to the AIDS clinic in Jos where,
over a period of time, he provided food, hygiene, and hope to Ezekiel. He could
have withheld food; plenty others needed it too. He could have not bothered
with hygiene, since Ezekiel really was hardly living anymore. He could have
ignored the need for hope. Instead, Dr. Chris went out of his way for Ezekiel,
providing the elements of hope, of a second chance, that most persons in the
world deserve, and many never get. Peace making is about giving people a
second chance, a first chance, a third chance... it is about making room for those
without hope to have hope.

Ezekiel, nurtured back to health, now lives in Jos, and on his small motorcyle, he
visits over 50 patients, about 5 or 6 each week. He does this as volunteer,
helping the families to understand what they can do with the AIDS that has
invaded their family, helping care for the sick, helping others understand how to
prevent the further spread of the Virus. It is a difficult work, but Ezekiel does it
daily, without remuneration of any kind. He does it because there is a need,
because his own life has been affected, and because he has simply chosed to
respond with what he can do. He is giving himself as a volunteer, in the
interests of others.

Nzilla

Kikwit is a smallish city of about 800,000, located about 500 km inland from the
capital city of Kinshasa, Congo. A year ago, an MCC worker from Alberta visited
the work of organizations in Nigeria and Congo, who are partnered with MCC in
responding to AIDS in their communities, their countries. In Kikwit, a pastor
named Nzilla hosted the visitors. As he was visiting people in hospitals in Kikwit,
he began to realize that more and more of the patients had AIDS. It alarmed
him and he decided that he needed to, and he could, and he would do
something, at least, about this. And so he began to learn about AIDS... how it
spreads, how to prevent it being spread, what to do if you have it or a family
member has it. And so began a new aspect of work for Nzilla. He now works
half time as a pastor, and half time as an AIDS educator in that city and the
surrounding area. All this work, Nzilla does as a volunteer. He told the visitor
from Alberta that he has 8 children himself, and his wife, and that he is paid
nothing for the work he does as a pastor, or the work he does as an AIDS
educator. He and his wife find ways to survive, to feed their family. They do not
eat adequately. Almost no one does in Kikwit. But they are doing what they can
and Nzilla has made a choice to respond to a need among the community. He
does it willingly, and passionately, with inadequate support, with minimal
resources. He encourages patients, and engages other volunteers whom he
supports in their work.

11
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What is amazing about Nzilla is that he is not unique. The visitors from Alberta
saw many people, in different projects in Congo and Nigeria, working freely,
working as volunteers in the interests and for the health of their communities
and their countries and their families. They were bringing hope to others, and
hope brings the possibility of peace.

No-one made Nzilla do this work. He does not have to do this. He does it
because he has seen a need and has chosen to respond. That is the way of the
peacemaker, of the hope maker. A person who does not wait for others to
provide solutions, to provide initiative... rather, a person who moves into a need
situation themselves and begins to work, with others, with institutions...
understanding needs, finding resources, working with others... it is this
willingness to give of oneself that the world is begging for... and that is so
desperately needed from all of us, in the smallest or the largest of commitments,
of initiatives... every day... as needs that are larger, smaller ... around us, among
us become visible to us and we become part of the response to them.
Responding brings hope, and hope brings peace, and peace brings the possibility
of a healthy community out of which better, healthier lives can be lived, children
can move forward... the future has a chance. Our choices to care and to
serve matter. The world around us counts on us. Desperately.

12
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Unit 7:

build Fairness...support those who are not

]”lcarcl

Students Will:

* Identify, explore and describe the attributes and behaviours of
fairness in the context of peace

* Discover and articulate how fairness supports all
* Identify and discuss the consequences of not being fair or just
(environmental consequences, social consequences, emotional

consequences, cultural consequences, etc.)

* Discuss and articulate rights and responsibilities and how they
relate to fairness

» Identify and articulate the hindrances to justice and fairness and
their impact upon society and individuals

* Examine how fairness is woven into democracy and peaceful
living

* Be empowered to make changes in their own lives; be an
advocate for change and make a difference for others

ch Content Questions:

* Why is it important to know about issues of fairness or justice in
our communities and around the world?

*  What does “support those who are not heard” mean?
*  What are the issues of injustice and unfairness in my

community?

14

211



212

* What are the issues of injustice and unfairness around the world
that I can do something about?

Quotes:

“Let us put our minds together and see what life we can make for our children.”
-Sitting Bull

“Each time someone stands up for an ideal, or acts to improve the life of others,
or strikes out against injustice, he sends a tiny ripple of hope, and those ripples,
crossing each other from a million different centers of energy, build a current
which can sweep down the mightiest walls of oppression and resistance.”
-Robert F. Kennedy

Introduction:

There has probably been a time in your life when you have yelled, “That’s not
fairl” Most of us have experienced “injustice” at some point. The world is not a
fair place — especially if you don’t have white skin, dont come from a middle or
upper class home, and don't have a healthy or able body or mind. Power and
privilege are not distributed evenly in our world. One of the ways to build
fairness and justice is to be an advocate for those with less power to make
things more just. Don't just speak up for yourself. Speak up for those who are
heard the least.

The following unit will focus on the issues of fairness and justice. A helpful
activity to introduce this unit to your class may be Activity #1. The following
questions may also be helpful in introducing the theme to your class:
* What are the attributes of fairness and justice?
» Is fairness tied to power in societies?
* Who are the powerful voices in our school community, our city, our
nation, our world?
* Who were the powerful voices in Canadian history?
* Who are the unheard voices in our school community, our city, our nation,
our world?
* What is the reality for those people who are suffering because of a system
of power that does not recognize their rights, or their suffering?
* Are unrest, wars, poverty and hunger the result of an unfair and unjust
society?

This unit applies directly to areas of study in Social Studies (local and current
affairs; contact between societies; differing world views), Health (well-informed
choices to develop behaviours that contribute to the well-being of self and

15



others; promoting home, school and community health), Science (human use of
forests; relationships between humans and the environment; human impact on
climate and erosion), English Language Arts (explore thoughts, feelings, ideas
and experiences; respect, support and collaboration with others; respect diverse
ideas, cultures, races, ages and abilities).
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Activities:

1. Bring a “treat” bag for each student in your class. Include things like
candy, fruit, new pencil, etc, in some of the bags. Vary the nhumbers
of items in each treat bag. In other bags, put leaves, rocks, garbage,
and other useless items. Number each bag, and copy the numbers
onto small slips of paper. Mix up the bags and put them on a table.
Don't let them look inside the bags. Explain to the class that each
person will receive a bag and can keep what they find inside. Hand
each student a slip of paper with a number on it. Invite students to
trade numbers with someone else if they would like to. After they
have finished trading, have students each take a bag and show the
contents to the rest of the class. Have students get into two groups
based on whether the contents of their treat bag were “good” or
“bad”.

Discussion questions:
* How did you feel when you saw what was in your bag?
* How is getting a bag of rocks like being treated unjustly in life?
* How did the students feel who got a “"good” bag when they saw

their neighbour get a “bad” bag?
Adapted from “Responding to Injustice”, by Christine Yount, Group Publishing, Inc., 1991

2. Interview

* Research your family history or that of someone close to you who
has come to Canada.

* Interview them and take notes so that you can share them with
someone else. Did they come for safety reasons, religious freedom,
because of injustices, inequities? Gather some personal stories and
share them in class.

3. Simulation: Issues of Equality
“The Person’s Case”

* Everyone needs a voice — this is talked about as being fair.

* Does building fairness in various situations help to build peace in
Canada?

* How does building fairness help people to live in peace?

* How does building fairness help a country to promote peace?

16
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Do you wonder how fairness has become one of the attributes for
Peace?

Did you know that in the early days of the 1900’s (this is a long
time before your grandparents would have been born) women
were not considered ‘persons’ in the British Empire or in Canada?

Is this a shock? Why? Think — how could this be? Why would this
have happened? What were women if they were not ‘people”? Who
determined that they were not ‘persons’? And why did they
determine that they were not persons?

In 1929, Emily Murphy, Henrietta Muir Edwards, Louise McKinney,
Irene Partby, and Nellie McClung, known now as the Famous 5,
fought for the recognition of women as persons under the British
North America Act. These women decided that it was not ‘fair’ that
they could not vote; that they could not be active in government or
civic affairs or have a say in government or politics. What did these
five Alberta women do in order to change this? Read about it on
the Famous Five Website, and hold a pink tea, just like the women
did. Create an atmosphere and prepare the classroom for a pink
tea (use tea cups, pink doilies, old music, posters of the women,
etc); use the readers’ theatre activity to re-en-act what happened
at the pink teas, and what the women talked about. Old fashioned
hats could be used for the main characters. Have fun with it.
Debrief the class by discussing how the students felt about this
activity, what they learned, what was fair or not fair about women
not being able to vote, to be listened to or to have a ‘voice'.

What are the results of fairness?
How might this still be true today? Where does fairness not
happen?

* How did building fairness in the Person’s Case help to build
peace in Canada?

* How does building fairness help people to live in peace?

* How does building fairness help a country promote peace?

Issues of Equality
http://www.edukits.ca/famous/sitemap.html

Lesson Ideas and Activities
http://www.edukits.ca/famous/lesson plans/senior Isn2.html

Visit the Famous Five Foundation Website to gather
information about this interesting story in the history of our

17



province and our country. Additional learning activities to meet this
objective can be found here. http://www.famous5.org/

4. Debate & Discussion:
Select some topics for discussion and debate about fairness and
justice. The topics may include issues such as:
equality; law and governance; individual rights and responsibilities;
rights and responsibilities of groups in a society; poverty; power; war;
jealousy; greed, etc.

= Example topics for debate:

* Are both genders treated equally and fairly by
people and the law?

* Have First Nations people been treated fairly in
Canada?

» Is poverty a direct result of power struggles and
lack of fairness, or something else?

* Is homelessness a result of injustices in our
society?

5. Research and Report

Research and report on an issue of justice/fairness in your own
community (hunger, poverty, racism, homelessness, mental
health issues, gender inequalities, disabilities, etc.). What is
being done to address the issue?

Research and report on a justice issue beyond our community
(nationally or internationally; poverty; refugees; HIV/AIDS;
gender inequality, etc.). What is being done to address the
issue?

Research and report on non-government organizations that are
working with issues of injustice. What are they doing? Are they
effective?

6. Participate in a talk show such as “Cross-Country Check-up” with
Rex Murphy on Sunday afternoon on CBC Radio to highlight local,
national and/or international justice issues.

7. Work with a volunteer organization and make a difference in your
community.

8. Develop Metaphors:

Ask students to work in pairs and develop metaphors for
citizenship, for governance that represent all of the attributes of
peace. Then focus on those that represent fairness within a
democratic governance model and process.

An example of a metaphor is: citizenship or governance is like
an orchestra or a band. An orchestra requires a conductor or
leader who is able to guide and direct and keep the focus of the
members; the members of the orchestra are attuned to what
the other instruments are playing, and keep in timing and
rhythm. The attributes of the players include: consideration of
others, awareness of the rules that create an equal or fair
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playing field for each individual and instrument, cooperation,

values, knowledge, etc.

o Other examples might be citizenship or governance is like a
hockey/football/soccer/rowing/swimming team, a family, a
choir etc...

9. Write a:
-song
-poem
-television commercial
-one act play

which raises concerns or solutions to issues as they relate to

fairness and justice.

10. Write an essay or a power point presentation about:

» If the world was a fair place then ...

o If life was fair...

* Barriers or hindrances to justice and peace are...

11. Imagine: Read the famous "I have a dream” speech by Dr.
Martin Luther King Junior (included at the end of unit 7). Write
your own "I have a dream” speech about justice, fairness, and
peace. Or write a song, a poem, an advertisement that
expresses your emotions and passion for peace.

12. Plan a School Wide Peace Conference or Peace Summit
Work with students to:

» Identify concepts that students will be able to
formulate a question around a topic about peace.
Students may be interested in identifying ‘hot
issues/topics’ that are being discussed in the news
today.

= Establish goals that the conference will achieve.

= Promote the concept of student leadership and
organization of the event.

= Develop a format for the conference. (It might be run
like the Model United Nations established for and by
students; or the legislature or parliament).

= Plan the conference by:

» Setting an agenda for meetings

* Identifying a topic

* Determining the date, time and place of the
conference etc.

* Committee roles and responsibilities

* Advertising the event by inviting students to
participate

* Invite special guests and a variety of leaders:
school, church leaders, municipal leaders,
trustees, and political leaders etc who also
have peace as a focus; invite the media to
attend.

19



217

* Holding the conference

* Planning a site and topic for the next annual or
biannual conference

* Provide a write up in the local newspaper or TV
station.

PEACE SUMMIT
Note:
When planning a peace summit include numerous schools
and possibly find a non-government organization/s (such as
the MCC, World Vision, etc) who have peace as a focus and
who may be interested in sponsoring the event and possibly
making it a yearly event. If held every third year, every
junior high student would have an opportunity to be a
member of the conference during his/her junior high school
years if they wish to do so. Invite political leaders who also
have peace as a focus.
Invite the media to tell the story of the summit and bring
attention to the concerns and issues that youth are
expressing surrounding peace.

13. Create a Democracy in your Classroom
Planning a simulation and real life experience of fairness.
As a classroom determine how your class will be run as a democracy.

Explain to all students the objective of setting up a democracy
in the classroom.

Ask all students to select several leaders/facilitators/guides who
will plan an agenda (with the teacher’s assistance) for the class
in structuring a democratic process that will be followed in the
classroom for the entire school year (an election or vote may
also be taken since they have learned about a democracy in
grade 6). Explain the seriousness of the roles, responsibilities
and purpose of the leadership position. The entire classroom of
students who are now led by the student leaders/facilitators
(with the teacher as a mentor), establish guidelines and
principles of operation for all in the classroom so that everyone
has a sense of voice (being listened to and heard).

Once the leaders (2 or 3 who can work together and provide
backup in their roles and responsibilities) have been chosen,
students are lead through the processes of establishing
“guidelines to live by” in the classroom and the characteristics
and qualities of this democracy. Explore and discuss what the
rights and responsibilities of each citizen in the class are, and
how each member can be or become a contributing member.
(use the learning experience for the students to learn about
peace, fairness, and the other tenants of peace and
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democracy). Practice the democratic process as you brainstorm,
and make decisions about the “rules to live by”.

* A group of students could volunteer to post these guidelines for
operation as a reference in the classroom.

The teacher and student leaders/facilitators select several topics
from the curriculum that will apply the concepts of democracy (with
a focus on fairness, justice) and ask the students to vote and
decide which topic to begin with, timelines with deadlines and the
sequence of the other topics. (This process will give the students a
sense of choice and voice). Then determine with the class how they
will accomplish the learning (what must be learned and how they
will accomplish this). Some tasks may be small group activities with
individual work and homework. Establish with students the
understanding and importance for the need to do homework and
come to class prepared. The teacher now becomes the facilitator
of the processes for engaged learning and participation. It is
exciting to see students take ownership, work diligently as they
gain a sense of voice, become actively involved and see and
experience that their contribution matters. Students will begin to
own their learning, have fun, and be enthusiastic.

14. Have students choose one issue of unfairness or injustice, either in

their home, neighbourhood, or in another country, and publicly (in
class) make a decision and commitment to do something helpful about
that situation.

15. Show the movie “Arms for the Poor” (available from MCC Alberta).

Discuss the following questions:

-Is it fair for a nation without basic health and educational services to
spend resources on tanks and aircraft equipment? What limits would
you place on security costs?

-How do arms sales bring suffering to the people of the countries who
purchase them? What responsibilities do the suppliers of weapons
have before and after a sale?

16.World Council activity — have students form six groups (groups can be

as small as one person), and assign each group a ficticious country
listed on the World Council handout (included at end of unit 7). Each
group will represent the country they have been assigned, and will be
meeting with the World Council (all of the other country groups) to
discuss the injustices faced by their country. Each group will want all
the others to see that their need or injustice is the most important and
must be addressed before all others. Only the country with the most
serious injustices will be given support from the World Council to help
solve the problems. Have each group design their own country flag
and display it on their table for the other countries to see. Arrange
chairs in a circle so that all groups can see each other. Have groups
meet individually to plan how they will present their plea for
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assistance. Each country will have five minutes to make its
presentation. Have students also think about how they will respond to
other countries’ claims. After each country has made its presentation,
allow countries to react to what other countries said. The teacher will
act as moderator and allow only one representative to speak at a time.
After each person or country has had a chance to respond, hold a
secret ballot to see which countries problem(s) will be chosen as the
one the World Council will deal with. After the vote, have students
discuss how they felt defending their countries’ issue(s). How did they
feel trying to convince others about the seriousness of their problems?
How did they feel trying to decide and vote on which country would
receive help? How did they feel trying to decide on the worst

injustice? Aren't all injustices equally bad?
Adapted from “Responding to Injustice”, by Christine Yount, Group Publishing, Inc., 1991.

Student ResPonse:

In their journals, have students reflect on the theme “build fairness...support
those who are not heard”. Suggested questions:

All-

So what? Why should I care about issues of injustice in the world?
What do they have to do with me, and my life?

What are the consequences of not being fair or just, in your home,
your school, your community?

What are the consequences when communities, nations, or
governments are not fair and just with their citizens and/or with each
other? Provide some examples.

What can I personally do to create fairness and justice in my home,
school or community?

Class ResPonse:

As a class, respond to the theme, “build fairness...support those who are not
heard”. The response can be in the form of a poem, a song, a collage, a
painting, a readers’ theatre, etc. The all-class response can be displayed or
performed for the whole school, as well as at the annual MCC Alberta Fine
Arts Festival.
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Supporting Material:

We live in a world where poverty, war, disease, homelessness and refugees are a
stark reality. Too often when we turn on our televisions or radio we hear about
violence, deaths, natural disasters, countries being invaded, people shot in the
street, violence due to race or politics. In our own schools, homes and
communities there are issues of violence and injustice: domestic abuse, sexual
abuse, bullying, exclusion, racism, poverty, hunger, etc. Life is not fair. A
teenager’s sense of justice is strong. And young people want to know how they
can make a difference in their world. But often young people don't know how to
do it, or where to begin. And too often, the adults in their lives do not provide
them with healthy and strong examples of how to create fairness and justice in
their world.

While most of us enjoy the freedoms of going to school, going to church, voting,
eating at a fast food place, and police protection, many others in the world have
never heard of or experienced these freedoms. There are choices that people
can make in life in which the consequences can be that some of these freedoms,
rights or privileges are taken away from them. But often the absence of
freedoms, rights and privileges are not the result of choices or bad decisions, but
merely where a person happens to be born, what the colour of their skin is, their
culture, their religion, their health, etc.

In as many as 50 countries across the globe, children are caught up in armed
conflicts, as bystanders and as targets. In Uganda, for example, children are
forced to kill or to witness the killing of friends, family members, neighbours.
Their neighbourhoods are destroyed, their families have been killed or have fled,
and by the time the child has either escaped from the army, or the war is over,
these children find themselves on their own with no support and no place to live.
In the ten years between 1986 and 1996, armed conflicts killed over 2 million
children; seriously injured or permanently disabled over 6 million children;
orphaned more than 1 million children; and psychologically traumatized more
than 10 million children. Countless numbers of children, particularly girls, have
been raped or have experienced other forms of sexual abuse as a weapon of
war; 20 million children are homeless due to wars; 300,000 children are child
soldiers; and in one month approximately 800 are killed or seriously injured by
landmines.

None of this is fair. If fact, it is horrible. That North Americans and Europeans
have cars, drivable roads, televisions, newspapers, MSN, the internet and many
other forms of communication suggests that we have responsibilities in
promoting fairness and giving a voice to those who are not heard. Privilege
brings with it responsibility.

Supporting Material written by Helen Siemens
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Unit 7 — Activity 16
World Council

Calamerica

Problem: There are approximately 50,000 refugees in this small country that has
been ravaged by war for more than a decade. Hundreds of people who had
found refuge in a church and who thought they were safe from the rebels, were
shot and killed.

Mytholania

Problem: Muslims are being persecuted and imprisoned for their beliefs. It is
believed that certain high-level government officials are in charge of the anti-
Muslim actions.

Tongla

Problem: Homelessness, hunger and poverty are the reality for the majority of
people in Tongla, and each day approximately 100 people lose their homes and
are forced out into the streets. The minority, meanwhile, throw away millions of
dollars a day on clothes, food, entertainment, cars, etc.

North Bangila

Problem: Physically and mentally handicapped children are institutionalized,
neglected and the care they are given is very inadequate. Most of the children in
the institutions suffer from malnutrition, among many other conditions.

Durbinskia

Problem: Racial discrimination and prejudice are a big problem in this country.
Every day there are violent outbursts in which people are injured or killed. The
violence is caused by segregation and unfair practices.
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Adapted from “Responding to Injustice”, by Christine Yount, Group Publising, Inc., 1991.

Websites:

WoNOO AWM=

WWW.mcc.org

www.cultivatingpeace.ca
www.davidsuzuki.org
www.learning.gov.ab.ca/k 12/curriculum/
www.mcc.org/makepovertyhistory
www.pbs.org/kcts/affluenza
www.ecocycle.org
WWW.compassionatelistening.org
www.who.int/en

10. www.youthactionnet.org
11. www.behindthelabel.org
12. www.mbicresources.org

Additional Resources:

Websites:

1.

Mennonite Central Committee: www.mcc.org - information on
poverty, hunger, peace, and education work that MCC is
involved in. Also, excellent resources such as the AIDS Toolkit,
Waterworks Toolkit, Global Family Toolkit, and much more.

. MCC Resource Catalog — books, DVDs, videos, resource Kkits,

activity boxes, teachers guides, brochures and posters
available.

. Mennonite and Brethren in Christ Resource Centre:

www.mbicresources.org - videos, books, DVDs covering a wide
variety of issues.

. Cultivating Peace: www.cultivatingpeace.ca - classroom ready

resources for schools across Canada to encourage youth to
respect diversity, think globally, value human rights, recognize
injustice and respond to conflict without the use of violence.
Excellent resource.

. Behind the Label: www.behindthelabel.org - features extensive

information on labour conditions in the garment industry. Site
includes in-depth profiles of international sweatshop struggles,
mini-documentaries, photos and facts.
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. Human Rights Watch: www.hrw.org - works to defend human
rights worldwide. The site includes sections on women'’s and
children’s rights.

. Oxfam Canada: www.oxfam.ca - features topics such as fair
trade, sweatshops, education and hunger. Download resource
kits, workshop guides and campaigns.

. United Nations Association in Canada: www.unac.org - click on
“Youth for Diversity” to learn about national youth forums
against racism, and download a manual by youth to combat
racism through education.

. Artists Against Racism: www.vrx.net/aar - join leading
musicians, actors, authors and artists from around the world in
a public education campaign to combat racism. Check out how
youth can get involved through school concerts, videos and
other action.
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Safe and Caring Schools for Students of
All Faiths—A Guide for Teachers

Canada is a plurdist society with a diversity of religions and spiritua
practices. Because schools are microcosms of society, issues related to
religious beliefs and practices can emerge there, too. Dealing with these
issues is epecially challenging when students are ridiculed, harassed or
bullied because of their religion. Students who are victims of religious
intolerance suffer academically, emotionaly and sometimes even
physically. Some students withdraw and become isolated, some seek
solace by joining gangs and some simply lose their self-esteem and self-

respect.

For many students, religion is an important part of life; on the other
hand, many children come from homes that do not adhere to any faith
and may have little or no knowledge of spiritual matters. All students
backgrounds must be respected. Schools must be places where all
children are accepted for who they are without fear or intimidation.

Teachers play acritical role in fostering safe and caring learning
environments regardless of students ethnicity, race, gender, class,
ability, sexud orientation or religion. Though it is not the role of
teachers to promote a specific religious or spiritual belief system, they
can help students respect religious diversity and appreciate and celebrate
each other’s individua identities, worldviews and customs. They can
teach strategies to avoid or resolve conflicts peacefully and deal with
disrespectful behavior. Teachersin public schools! incorporate character
education in their teaching practice when they model respect and
acceptance and teaching proactive socia skills and positive values.

*In Albertapublic schoolsrefersto public and Catholic schools.
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Respecting diversity can be chalenging in any context. Religious faith is
deeply personal and embedded in family cultural and state traditions;
therefore, issues around religion can be highly senditive and potentidly
controversia. That iswhy it isimportant to create safe and caring
schools that foster an understanding of others' beliefs. This booklet
offersteachers:

0  suggestions to help students appreciate, understand and empathize
with others;

0 drategies to ded with conflicts and issues arising from religious
diversity; and

0 activities to promote peace, harmony and nonviolence.

NOTE: It is not the purpose of this booklet to say that schools should

promote a particular religious perspective, nor to provide information
about specific religions.?

2The best way to obtain thisinformation isto contact membersor clergy of aparticular faith. To
find information about various faiths or denominations, use the resources cited at the end of this
booklet.

Safeand Caring Schoolsfor Students of All Faiths 4
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Religion—What's It About?

Religionisaway of walking, not a way of talking.
William R. Inge

Higtoricaly, religion has been a powerful force in shaping both religious
and secular societies. It has shaped important institutions, influenced
laws and provided guidance for principled living in virtually al cultures.
There is archeological evidence of religious beliefs and practices from
the dawn of civilization. Early people created artifacts such as fertility
goddesses, painted caves to ensure successful hunting and buried their
dead in ways that indicate a belief in life after death. From the
beginning, humans have believed that divine and inexplicable forces are
responsible for the cycles of nature, the complexities of creation and the
mystery of death.

Knowing more about religion in generd is a good place to begin to help
students understand how religion can be an enriching, positive influence
rather than one that causes people to focus on differences. Problems and
misunderstandings can be resolved when students understand that al
religions have unique expressions of faith, most evident in outward
appearances and different customs and rituas. The information in this
section focuses on what religions have in common.

The ultimate aim of each religion is the same—to help people live
meaningful and fulfilling lives. All religions atempt to answer profound
questions related to the human condition: Where did we come from?
Where are we going? What is the meaning of life? Religion can be a
quest for savation, enlightenment, perfection, fulfillment and joy. It can
help people cope with or overcome suffering and loss.

Religion can be a binding force in communities. All religions encourage
people to respect others, to share and to cooperate. Each teaches
compassion, justice and peace. How these ideals are interpreted and
practised has resulted in a great variety of religious faiths. Ironically,

Safeand Caring Schoolsfor Students of All Faiths 5



231

sometimes differences in religious teachings have aso led to conflict
and disharmony.

Faith is an essential character of religion. It recognizes a transcendent
sacred order and offers ways to deal with the inexplicable elements of
human experience in this world and beyond. Faith touches our senses
and innermost feelings. People express faith and spirituaity through
song, dance and prayer. Religious faith is also reflected in artifacts such
asreligious art and architecture. Most religions recognize a god, creator
or supreme being—a deity or divinity responsible for cresting life and
the universe. Many religions recognize and worship more than one god.
Some people do not practise any religion or believe in any god.

Though it is important to recognize that specific beliefs, practices and
rituals are different, the ultimate purpose of al faiths is the same—to
address the mysteries of existence. Helping students understand others
religions is an important step in helping them understand others
worldviews, increasing respect and defusing potential conflict. It is dso
important to recognize that many people who do not practise any
religion are moral, ethical and responsible.

What Can | Do In the Classroom and School?

A seven-year-old Spanish child said, “ We would be much happier if we
learn to speak and to listen; if we know how to get along with each
other; if we could trust each other.”

Marcus Braybrooke, Faith and Interfaithin a Global Age

Teachers, counsellors and school administrators must be aware of
potential issues relating to the practice of different religious faiths.
Keeping open lines of communication between staff, parents and
students is the best starting point. The following practical suggestions
offer strategies to mitigate potential problems. Select activities that are
consistent with your district and school policies. Consider modifying
existing policies that are ingppropriate or that no longer apply.
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General Teaching Tasks

1. Provide leadership.

Strive to create a safe and caring environment that values everyone
regardless of faith backgrounds (or lack thereof). Involve parents,
teachers and students in updating, evaluating and modifying school
policies, procedures and practices that dea with religious diversity.
Focus on finding ways to eliminate barriers and ensure inclusion of all
faith groups in all school activities. Keep abreast of changes in the
demographics of the school population to address the current group of
students. Establish basic behaviora expectations in which respect for all
students is a given, regardless of faith. If you are in a high school, offer
and promote the socid science options: Religious Ethics 20, Religious
Meanings 20 and/or World Religions 30. In a junior high, offer Ethics 8.

2. Be apositive role model.

A teacher’s reaction to religious diversity is a powerful model for
student behavior. Make respectful references to students' religious
beliefs and encourage discussion that does not judge or stereotype.
Moded respect by being informed about religious practices that involve
the observance of dietary laws, prayer schedules, religious holidays, and
clothing or headgear requirements. Communicate with parents on how
best to accommodeate religious observances without drawing undue
attention to the student.

3. Challenge put-downs, jokes and comments that target religious beliefs,

clothing or customs.

Laughing at or ignoring derogatory comments can be interpreted as a
sign of support. You may wish to discuss hurtful language with the
whole class and come up with ideas about how to eiminate it in your
classroom/schooal. Caution students about the pejorative use of words
that are derogatory or apply negatively to specific groups. Discuss
stereotyping.

Safeand Caring Schoolsfor Students of All Faiths 7
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4. Teach conflict-resolution and conflict-management skills.

If an issue arises in your classroom, use discretion in bringing it to the
attention of the whole class. Provide direction about how to engage in
respectful discussions about differences. Discuss the harm of actions
such as garing, engaging in verba attacks and making ill-informed or
media-driven generalizations about others. Teach the skills and
strategies of conflict resolution and management. Encourage students to
come up with solutions that result in win/win situations. When an
incident does occur, talk to the victims and deal with the offenders
firmly in private.

5. Teachcritical thinking.

Congtantly think of ways for students to criticaly examine television,
magazines, newspapers and websites. Teach them to uncover biases,
points of view and other forms of reporting. Ask them, What is the
meaning behind the message, what is the agenda of the writer and whose
interest does the message serve? The following are examples of critica
guestions that can be used to stimulate dialogue with secondary

students:
0 Do phrases that imply that someone is typical of a particular faith
reinforce stereotypes?

0 Can people live moraly and ethically without adhering to a
religion? Explain.

Questions for elementary students may include the following:
0  What dowe mean when we say that a person is good?
0 Why do people hurt each other?

6. Teach character education.

Consder beginning each school day with a thought for the day.
Thoughts can be selected from a wide variety of sources and should
reflect principled action that can apply to al students. For example, read
adifferent golden rule each day, quotes from various scriptures, or select
anecdotes or short poems from various sources. Focus on concepts
important in any character-education program, such as honesty, respect,
forgiveness, responsibility, justice and fairness. Obtain the golden rule
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poster and purchase or create amultifaith calendar (see Resources for
Teachers). Use curriculum connections to further develop these idess.

7. Use current resources.

Upgrade library and school media resources to reflect the religious
diversity in your school. Use posters and other visua displays to show
pictures and symbols of faith practices from al religions. Broaden
school events to include both the religious and the secular—a spectrum
of voices and perspectives.

8. Establish good communication between students from all faiths.
Encourage dialogue but avoid debating religious issues. Finding
commonadlities rather than highlighting differences decreases the
likelihood that students will think in terms of us and them and builds the
concept of we. Teach the use of open-ended questions rather than closed
or confrontational questions which are likely to put someone on the
defensive. Encourage “how” and “what” statements rather than
aggressive pronouncements. Good questions develop positive
relationships. Encourage open-mindedness by showing an interest in
gathering information rather than dispensing it. A question such as “How
do you celebrate your holidays?’ is better than “Why do you light
candles and burn incense?’ because it is less likely to dlicit a defensive
reaction.

9. Be aware of your own biases.

We all have biases. Be aware of yours. For example, sometimes teachers
refer to students by the name of their faith rather than their given names.
This form of labdling, usualy done unconscioudy, can promote
stereotyping and draw unnecessary attention to the student.

10. Keep parents informed.

It is important that parents know that you value religious diversity and
that you are willing to discuss related issues with students. Parents
should understand that you are not proselytizing but, rather, that you
va ue opportunities to facilitate dialogue between students and want
them to understand each other’ s worldviews.

Safeand Caring Schoolsfor Students of All Faiths 9



Classroom Activities

The following activities suggest ways to establish a safe classroom for
students of all faiths. Many of these activities can be used to promote
respect and understanding while you teach the knowledge, skill and
atitude outcomes in your subject area. Attitude outcomes in the
curriculum mirror ethica principles that are fundamental to most faiths.
Stories in language arts offer rich opportunities to reinforce these
principles. Comprehension of literature sometimes requires knowledge
of faith perspectives to fully understand the meanings of some stories
and references. Many knowledge outcomes directly linked to the social
studies and science curricula can be related to issues of religious
diversity. Teach skills in math by asking students to collect data related
to behavior and interpret it.

If religious controversies arise in any subject encourage open discussion
and respect for others' worldviews. Be aware of the policies in your
school and school digtrict before using the following activities.

1. Recognize the holidays of other faiths.

Most schools in Alberta celebrate holidays at Christmas and Easter, but
it is aso important to acknowledge the holidays of other faiths. Know
which religious holidays affect the students in your classes and try to
accommodate students who are absent because of them.

2. Create bulletin boards, displays and other visuals for the classroom or

school hallway.

a) Create posters, diagrams, world maps, pictures and PowerPoint
presentations that illustrate key facts about the world's religions. Use
few words; instead, try to express this information visualy. Use graphs,
maps, diagrams, timelines, and basic or key words. Where possible, have
students make these visuas. On a world map, include information about
a Faith, such as place and approximate date of origin, name of the
founder (or prophet), name of the deity or deities, holy places, and rites
and rituals. This information can be shown in many interesting ways.
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When the visuals are completed, draw comparisons between the faiths.
Post the displays on your hdl bulletin boards or in display cases.

b) Find and display quotations from inspiring leaders or prophets,
focusing on peace messages. Start by asking students to brainstorm the
names of religious or spiritual leaders of the past or present. Encourage
students to examine the impact of these leaders and determine the
influence each had on his or her own society.

3. Examine artifacts and symbols.

Students can learn a great deal by examining artifacts and symbols.

a) Use stamps, flags, coins and pictures from the world' s nations.
These artifacts often represent important religious and secular
beliefs. Ask students to determine criteria for categorizing the items.
For example, stamps with portraits, important events or significant
symbols could be grouped and later discussed. Ask students to find
more information about these artifacts by using texts or the Internet.
Encourage students to bring their own collections to share with the
class.

b) Make awal map of the world and labdl the areas of the world's
major faiths. Use different-colored strings to connect pictures,
symbols and names of prophets and leadersto the area where the
faith originated.

4. Research and present information on religion.

a) Have students create photojournas, scrapbooks, portfolios or
PowerPoint presentations. Find or take pictures, collect articles on
faith topics and encourage discussion on topics that touch on
religious issues. Encourage written analyses and thoughtful sharing.

b) Have students write reports on their own faith or one that interests
them. Group the topics and ask students to present their reports to
the class. Discuss the presentations, focusing on what the various
faiths or denominations have in common.
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¢) Focus on Canadian history topics. Research First Nations, early
colonists and recent immigrants. What ideas, beliefs, ceremonies
and practices has each contributed to the Canadian identity?

d) SetupaT-chart that compares religious groups in Canada. List the
religious groups down the left-hand side. List the questions the
students would like to ask about these religions across the top of the
chart. Focus on how and what questions rather than why questions.
Fill in the answers to these questions. End the assignment by
focusng on commonalities.

€) Draw up seminar topics about religions of interest to the studentsin
your class. Invite guest speakers, elders, theology students or others
to participate. Present these seminars at times when the whole
school can attend.

f) Providealist of terms related to religion. Ask students to use the
library and the Internet to find definitions of these words. This list
providesafew examples: agnostic, animism, atheist, humanism,
monothei sm, panthei sm, polytheism, prosel ytize, sectand
spirituality. Meanings of these termswill vary. Thisexercise
provides an opportunity for students to think criticaly.

5. Take field trips.

Vigiting places of worship is a valuable learning experience. Pre-arrange
to have tours that provide question-and-answer time. Connect these trips
to curriculum outcomes. Inform parents and invite their participation.
Clearly state that the purpose of such visitsis to help students learn
respect for religious diversity and others' worldviews.

6. Invite guest speakers.

Invite speakers from various faiths to participate in panel discussions or
to provide a prayer or meditation for a school holiday, celebration or
special event. Panel discussions and roundtable chats can be
enlightening and informative. Prepare students by giving them basic
information about each faith and brainstorming questions. Caution
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speakers against proselytizing, and be specific about the purpose of the
class. Inform parents. Some schools may require written consent from
parents for students to attend. Alternative arrangements should be made
for students who do not have parental permission.

7. Explore controversies.

Help students understand all of the perspectives inherent in
controversies that involve matters of faith. Daily newspapers feature
issues or conflicts involving the church and state. Explore these issues
from al perspectives. Focus on principles of respect, dignity and
responsibility in guiding discussons. Role-playing helps students
understand and empathize with positions they might normally negate.

8. Use stories.

Stories can be powerful teaching tools and provide insights and
understanding that textbook information lacks. Stories can be told by
invited guests, dramatized or smply read aloud. Introduce stories from
each faith. To illustrate commondlities, highlight the virtues that they
share.

9. Use talking circles.

Many Aboriginal people use talking circles to ensure that everyone has a
voice in important matters. An object is passed around the circle, and
only the person holding the object can speak. This method of taking
turns is an effective way to give everyone an opportunity to both speak
and ligten.

10. Post quotations that illustrate respect for religious diversity.
Select quotations to serve as discussion stimulators. Here are two
examples:

“God of al beings, of al worlds and of dl time. . .grant. . . that
the little differences between [our] clothes, between al our
different and inadequate forms of speech, between all our
ridiculous customs and imperfect laws, between al our
senseless opinion and our estates, so disproportionately different
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in our eyes and so aike in Thee: grant that these little nuances
that distinguish the atoms known as men from one another may
not be signals for hatred and persecution.”

Voltare, Treatise on Tolerance

On my way to the Mosgue, Oh Lord, | passed the Magian in
front of his flame deep in thought, and a little further | heard a
rabbi reciting his holy book in the synagogue, and then | came
upon a church where the hymns sung gently in my ears and
finaly | came to the mosque and pondered how many are the

different ways to Y ou—the one God.
Sufi poet

11 Study celebrations as food for thought.

Cdebrations that include praying, singing, dancing, wearing certain
clothes and eating certain foods are outward ways that faith is practised.
Remind students that most faiths are deeper than they appear. Always
encourage students to look beneath the surface. True respect for
diversity goes beyond acknowledging celebrations and sampling food.
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Legislation

The ATA Code of Professional Conduct

www.teachers.ab.cal/professional/code.html
1. Theteacher teachesin a manner that respectsthe dignity and
rightsof all personswithout prejudice asto race, religious
belief, color, sex, sexual orientation, physical characteristics,
age, ancestry or placeof origin.
4. Theteacher treats pupilswith dignity and respect andis
considerate of their circumstances.

The ATA Declaration of Rights and Responsibilities for Teachers
www.teachers.ab.ca/about/decl aration.html
9. Teachershavetheright to be protected against discrimination
on the basis of race, religiousbelief, color, sex, sexual
orientation, physical characteristics, age, ancestry or place of
origin and havetheresponsibility to refrain from practising
these forms of discrimination in their professional duties.

Section 33 (1) Religious and Patriotic Instruction

A board may prescribe religious instruction and exercises and it may
permit persons other than teachers to provide religious instruction to its
students. A student can be excluded from such instruction with a written
request by aparent.

Alberta Learning’s Policy, Regulations and Forms Manual

Section 1—Education Programs and Services Policy Requirements
Locally Developed Courses
www.learning.gov.ab.ca/educationguide/pol-plan/polregs/122.asp
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Policy 1.2.2—Locally Developed Religious Studies Courses

Alberta Education recognizes the right of al school authorities to
reflect their particular views and belief systems in locally developed
religious studies courses, provided that such courses devel op respect
and promote understanding of individua and minority group
differences; develop an understanding and appreciation of the
beliefs, customs and practices, literature and traditions of other
magor world religions, develop critical thinking; develop desirable
persona characterigtics; and conform to other provincial policies.

Private Schools

The right of private schools to offer credits for instruction based on
their particular religious values and belief systems, is recognized by
this province provided certain conditions are met, such as
opportunity for students to develop a respect and understanding for
other mgjor world faiths.

In Alberta, teachers can inform students about the tenets of various
religions; however, they cannot proselytize a particular faith. All of
the secular schools in Alberta are based on mora principles and
adhere to the Program of Studies. This mandated curriculum
requires the teaching of positive attitudes in every course.
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Resources for Teachers

Books

Ontario Multifaith Council on Spiritual and Religious Care. 2000.
Multifaith Infor mation Manual. 4th ed. Toronto: Author. To
order, cal (416) 422-1490, e-mail omcsrc@omc.on.ca. or vist
www.omc.on.ca/orderform.html.

Russdll, J. ThisisWhere| Live: Character and Ethics: Music Kit for the
Classroom and Youth Choir. Montrose, Cdif.: Sugarbone
Records. To order, cal 1-888-784-2744 or visit
www.sugarbone.com.

Scott, S. L., ed. 1999. Soriesin My Neighbour’ s Faith: Narrativesfrom
World Religionsin Canada. Etobicoke, Ont.: United Church
Publishing House. To order, e-mail book@uccan.org.

TheBoard of Education. 1985. Readings and Prayers: For usein
Toronto schools. Toronto: Author.

Toropov B., and Buckles. 2002. The Complete IDIOT’ SGuide to World
Religions. 2d ed. Indianapolis, Ind.: Alpha

Other Booklets in the SACS Respecting Diversity Series

Safe and Caring Schoolsfor Sudentsof All Races: A Guidefor Teachers
Safe and Caring Schoolsfor Newcomer Sudents: A Guidefor Teachers
Safe and Caring Schoolsfor Aboriginal Sudents: A Guidefor Teachers
Safeand Caring Schoolsfor Islamic Students: A Guidefor Teachers
Safe and Caring Schoolsfor Lesbian and Gay Youth: A Guidefor
Teachers
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Brochures

Multifaith brochures are available from Recursion Press, 508 Roxboro
House, 330 26 Avenue SW Cdgary, AB T2S 2T3, phone
(403) 252-9686, e-mail ellish@consultskills.com.

Resource Centres

The Edmonton Interfaith Centre for Education and Action is located at
11148 84 Avenue, Edmonton, AB T6G 0V 8, phone (780) 413-6159, fax
(780) 413-6143. A multifaith caendar and the Golden Rule Poster are
available for purchase a the Interfaith Resource Library at the
Edmonton Interfaith Centre. E-mail intfaith@tel us.net.

Websites

The ATA’s Safeand Caring Schools Project (www.teachers.ab.ca/saf e/
index.html)

Calgary Inter Faith Community Action Association (Www.calgary-
interfaith.ab.ca/)

Academic Info: Religion Gateway (www.academicinfo.net/
religindex.html)

Ontario Consultants on Religious Tolerance
(www.religioustolerance.orgd). Describes many faith groups. Also, covers
new religious movements, including cults, and describes other belief
systems, such as agnosticism, atheism and humanism.

Comparative Study of Religion (www.rdigion.rutgers.edu/vri/
comp_rel.html)

Diversity and Motivation: Culturally Responsive Teaching
(edweb.sdsu.edu/csp/sp/resources.pdf)

Guidelines for Creating or Facilitating a Workshop or Group Discussion
on the Golden Rule Across the World' s Religions, by Paul McKenna
(www.scarboromissions.ca). Click on Interfaith Dialogue, Golden Rule.
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The ATA’s Safe and Caring
Schools (SACS) Resources

The ATA's Safe and Caring Schools Project’s resources and materials are available
through Alberta Learning’s Resources Centre (LRC), 12360 142 St. NW, Edmonton,
Alberta, T5L 4X9. Tel: 427-5775 in Edmonton. Elsewhere in Alberta call 310-0000 and
ask for the LRC or fax (780) 422-9750. To place Internet orders, visit www.Irc.learning.gov.ab.ca *These
materials are eligible for the Learning Resources Credit Allocation (25% discount). Contact the LRC
for details.

The ATA’s SACS Project has four program areas and an inventory of promotional
items:

I. SUPPORTING A SAFE AND CARING SCHOOL

This program area helps build a SACS culture. It includes information about SACS, an
assessment tool to aid in planning and quick, easy-to-read booklets that review current
research on SACS topics and successful programs.

Safe and Caring Schools in Alberta Presentation: video, overheads and 30 brochures

Q # 455297 $15.00
The ATA’s Safe and Caring Schools Project: An Overview (K-12) (Pkg of 30) Describes the
origin and objectives of the project (2001, 4 pp.)

Q #445298 $6.80
Attributes of a Safe and Caring School (K-12) (Pkg of 30) A brochure for elementary, junior
and senior high schools, describing the characteristics of a safe and caring school (1999)

Q #445313 $6.80
The ATA’s Safe and Caring Schools Project: Elementary Booklet Series (16 booklets) (K-6)
(see LRC website)

Q # 445610 $11.50
The ATA’s Safe and Caring Schools Project: Secondary Booklet Series (15 booklets) (7-12)
(see LRC website)

Q # 445628 $10.80
Preschool Bullying: What You Can Do About It—A Guide for Parents and Caregivers (1-6)
Provides advice on what parents can do if their child is being bullied or is bullying others (2000,
24pp)

Q # 445347 $1.33 ea for 10 or more $2.65ea
Bullying: What You Can Do About It—A Guide for Primary Level Students (K-3) Contains
stories and exercises to help children deal with bullies and to stop bullying others (1999, 28 pp.)
Q # 445397 $1.33 eafor 10 or more $2.65ea
Bullying: What You Can Do About It—A Guide for Parents and Teachers of Primary Level
Students Contains tips to help teachers and parents identify and respond to children who are
involved in bullying (2000, 12 pp.)

Q # 445454 $1.33 ea for 10 or more $2.65ea

PRICES SUBJECT TO CHANGE
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Bullying: What You Can Do About It—A Guide for Upper-Elementary Students and Their
Parents Directed at students who are the victims, witnesses or perpetrators of bullying, and
their parents (2000, 16 pp.)

Q#445321 $1.33 ea for 10 or more $2.65 ea
Bullying in Schools: What You Can Do About It—A Teacher’s Guide (1-6) Describes strategies
that teachers can follow to stop bullying in schools (1997, 10 pp.)

Q # 445339 $1.33 eafor 10 or more $2.65 ea

Beyond Bullying: A Booklet for Junior High Students (7-9) Explains what students should do if
they are being bullied or if they see someone else being bullied (2000, 12 pp.)

Q #445470 $1.33 eafor 10 or more $2.65 ea
Beyond Bullying: What You Can Do To Help—A Handbook for Parents and Teachers of
Junior High Students (7-9) Defines bullying behaviors and suggests strategies that parents
and teachers can follow to deal with it (1999, 16 pp.)

Q # 445488 $1.33 ea for 10 or more $2.65 ea
Bullying is Everybody’s Problem: Do You Have the Courage to Stop It? (Pkg of 30) (7-12)

A guide for senior high students, defines bullying and provides advice on how to respond to it
(1999)

Q # 445305 $4.76 for 10 or more pkgs $6.80/pkg
Bullying and Harassment: Everybody’s Problem—A Senior High Staff and Parent Resource
(10-12) Provides advice for parents and teachers of high school students on how to deal with
bullying (2000, 12 pp.)

Q # 445496 $1.33 ea for 10 or more $2.65 ea
Class Meetings for Safe and Caring Schools (K-12) Explains how regular class meetings can
help teachers and students work out conflicts before they become major problems (1998, 20
pp)

Q # 445587 $1.33 ea for 10 or more $2.65 ea
Expecting Respect: The Peer Education Project—A School-Based Learning Model (K-12)
Provides an overview of Expecting Respect, a project that trains junior and senior high students
to make classroom presentations on establishing healthy social relationships (1999, 16 pp.)

Q # 445462 $1.33 eafor 10 or more $2.65 ea
Safe and Caring Schools: Havens for the Mind (K-12) Reviews the role of SACS in healthy
brain development and learning

Q # 445503 $1.33 eafor 10 or more $2.65 ea
Media Violence: The Children Are Watching—A Guide for Parents and Teachers (K-12)
Contains tips for parents and teachers in countering the effects on children of media violence
(1999, 12 pp.)

Q # 445511 $1.33 ea for 10 or more $2.65 ea
Peer Support and Student Leadership Programs (K-12) Describes a number of programs that
have been used successfully at various grade levels to encourage students to help their fellow
students (2000, 30 pp.)

Q # 445503 $1.33 eafor 10 or more $2.65 ea

Niska News (K-12) A collection of articles about SACS reprinted from The ATA News

(1999, 36 pp.)

Q #445529 $1.33 eafor 10 or more $2.65 ea
PRICES SUBJECT TO CHANGE
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Principals’ Best (K-12) Describes activities that various schools in the province have
undertaken to create a safe and caring environment for students (1999, 16 pp.) See website.

Q # 445545 $1.33 ea for 10 or more $2.65ea
Volunteer Mentorship Programs: (K-12) Describes a number of successful programs in which
adult volunteers were assigned to serve as mentors to school-aged children (2000, 28 pp.)

Q # 445579 $1.33 ea for 10 or more $2.65ea

Volunteer Mentorship Program: (K-12) A video portrays programs in which adults from the
community work with children to help them develop various skills (1999, 9 ¥2 minutes)

Q # 445602 $ 7.00

Volunteer Mentorship Program: A Practical Handbook (includes 3.5” disk) (K-12) Explains
how to set up programs in which adults serve as mentors to school-aged children

(1999, 44 pp. plus a computer disk containing sample documents used in the program)

Q # 445595 $10.00

CHECK LRC FOR NEW TITLES

ll. TOWARD A SAFE AND CARING CURRICULUM—RESOURCES FOR
INTEGRATION

These resources are recommended and approved by Alberta Learning. They integrate violence
prevention into all subjects K-6 and are divided into five topics: (approximately 85 pp.)

1. Building a Safe and Caring Classroom/Living Respectfully

2. DevelopingSelf-Esteem

3. Respecting Diversity and Preventing Prejudice

4. Managing Anger and Dealing with Bullying and Harassment

5. Working It Out Together/Resolving Conflicts Peacefully

Student resource sheets are available in French. To order, check (F).

Kindergarten Q # 445446 FQ (Out of Province $69.00) $49.00
Grade 1 Q #445371 FQ (Out of Province $69.00) $49.00
Grade 2 Q # 445389 FQ (Out of Province $69.00) $49.00
Grade 3 Q # 445404 FQ (Out of Province $69.00) $49.00
Grade 4 Q # 445412 FQ (Out of Province $69.00) $49.00
Grade5 Q # 445420 FQ (Out of Province $69.00) $49.00
Grade 6 Q #445438 FQ (Out of Province $69.00) $49.00

Anti-Bullying Curriculum Materials: Social Studies Grades 10, 11, 12 Developed by Project
Ploughshares Calgary, this booklet contains a series of exercises that teachers can use to
incorporate the topic of bullying into the high school social studies curriculum (1999, 81 pp.)

Q # 445563 $10.00

Classroom Management: A Thinking and Caring Approach Written by Barrie Bennett and
Peter Smilanich, this manual outlines numerous strategies that teachers can use to cope with
misbehavior in the classroom and create a learning environment that encourages student
learning (1994, 342 pp.)

Q # 445660 $31.60

SACS series of six full-color posters A series of six full-color posters highlighting the Project’s
key concepts.
Q #444836 $9.00

PRICES SUBJECT TO CHANGE
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The ATA's SACS Project trains inservice leaders and workshop facilitators. The following
workshops are designed to help teachers implement the curriculum resources.

Toward a Safe and Caring Curriculum—ATA Resources for Integration: Kindergarten to
Grade 6*

Toward a Safe and Caring Secondary Curriculum—Approaches for Integration*
A series of short sessions focused on strengthening SACS teaching strategies is also available.

IV. TOWARD A SAFE AND CARING COMMUNITY

This program area is designed to help all adults who work with children—parents, teachers,
coaches, youth group leaders, music instructors—model and reinforce positive social behavior,
whether at school, at home or in the community. The community program includes a series of
2-2Y hour workshops for adults and older teens.

Living Respectfully*

Developing Self-Esteem*

Respecting Diversity and Preventing Prejudice*

Managing Anger*

Dealing with Bullying*

Working It Out Together - Resolving Conflicts Peacefully*

Who Cares? brochures (Pkg of 30) Provides background on the Safe and Caring Communities
Project, a collaborative effort between the ATA and Lions Clubs of Alberta (1998)
Q #444654 $9.80

Who Cares? CD-ROM and brochure Describes the Safe and Caring Communities Project, a
collaborative effort between the ATA and the Lions Clubs of Alberta (1998)
Q # 444646 $4.35

Who Cares? video and brochure Describes the Safe and Caring Communities Project, a
collaborative effort between the ATA and the Lions Clubs of Alberta (1997, 11 minutes)

Q#444638 $5.95

Toward a Safe and Caring Community Workshops Action Handbook: A Guide to
Implementation Provides specific information about how to implement the ATA's Safe and
Caring Schools Project—Toward a Safe and Caring Community Program. In addition, the
handbook provides suggested activities and strategies to help communities continue to work
on issues related to enhancing respect and responsibility among children and teens.

Q # 455304 $ 7.00

Violence-Prevention Catalogue of Alberta Agencies’ Resources Compilation of the
information that was gathered from over 200 organizations and community groups who work
in the area of violence prevention, and with children and youth in character development
through community leadership.

Q # 455312 $ 7.00

PRICES SUBJECT TO CHANGE
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A CANADIAN PERSPECTIVE

Welcome. This teacher’s guide contains basic facts, stories, and activity ideas to
assist you in introducing the topic of refugeesinto your classroom, whether in social
studies, history, geography or other lessons. It explains who refugees are, the concepts
of asylum and international protection, what Canada is doing for refugees and, lastly,
how students can take action to raise awareness and help refugees in their
communities. This guide points you towards other useful classroom-ready teaching
resources, most of which are available free of charge. These materials are described in
the accompanying Catal ogue of Teaching Resources.

Teaching about refugees isimportant. For many young Canadians, refugee issues
are distant and abstract. It is easy to grow up without a clear understanding of what
causes people to become refugees, and why some come to Canada. This guide is
based on the premise that educating young people about refugees and the new
perspectives they bring with them helps to build a welcoming, inclusive society.

By studying refugeeissues, your studentswill gain:

> an understanding of the root causes which force refugees to flee their countries;
> an understanding of the difference between refugees and immigrants;

> an ability to recognize and counter negative stereotypes;

> an understanding of Canada’s refugee policies at home and abroad;

> an appreciation of how national and international laws strive to protect the rights of
refugees; and

> an understanding of the concepts of justice and equality, and a sense of personal
responsibility for defending human rights.

Your curriculum has many links to refugee issues. Although social studiesis the
most obvious fit, many subjects can be viewed from a refugee perspective, including
world issues, history, geography, law, language arts, political science and media stu-
dies. For detailed curriculum links, and for further lesson plans relating to these sub-
jects, please refer to the enclosed Catalogue and the teacher’s section on UNHCR’s
website at www.unhcr.ch/teach/teach.htm.

You don't need to be an expert to teach about refugees. Few of us have had an
opportunity to study about refugee issues. Provided you have a general interest in the
subject, you don't have to have all the answers. You just have to be willing to learn
with your students.

Refugees: A Canadian Perspective — Teacher’s Guide il
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Persecution means sustained and
systematic violation of basic
human rights.

Human rights are those rights that
belong to every individual simply
because he or she is a human
being. They set out the basic
standards which allow people to
live in dignity. (See the Universal
Declaration of Human Rights at
www.unhchr.ch)

AlRE REFUGEES?

Asdefined in the UN’s 1951 Convention relating to the Satus of Refugees, arefugee
is a person who has left his or her country and cannot return because of a well-
founded fear of being persecuted due to race, religion, nationality, political opinion or
membership of aparticular socia group.

War and per secution force people to flee their homes in many parts of the world.
Refugees leave their countries because their basic human rights have been violated
or arein jeopardy. Persecution may be for a variety of reasons, such as political
opinion, ethnicity or religious belief. Refugees cannot count on protection from their
own government, including the police and the courts. Their only option is to seek
safety in another country.

Aninternally displaced person issimilar in many ways to arefugee, but has not
crossed an international border. Internally displaced persons flee within their own
countries because of war, human rightsviolations or natural disasters. There are more
internally displaced persons in the world today than there are refugees.

REFUGEES AND IMMIGRANTS

Refugees leave their countries to escape from war or persecution. They cannot safely
return home, and cannot count on their government to protect their basic rights.
Immigrants choose to leave their countries voluntarily to make a new life elsewhere.
They can return home at any time, and can still count on the protection of their own
government.

Activity: Trapped in School

GOAL
To have students relate to how it would feel to have their basic rights abused.

SITUATION

Following a series of burglariesin the neighbourhood, some witnesses have reported to
the police that youth of the age range in your classroom and from your school were
involved. No arrests were made, but the police have agreed with the school
administration that all students of your grade level will be confined to the classroom
every day after school for the rest of the school year. Any student found not complying
with this regulation will be expelled.

Refugees: A Canadian Perspective — Teacher’s Guide
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ASK YOUR CLASS

How do they feel about this decision? What actions would they take? Some students
might suggest an all-out strike, taking legal action or alerting the mediato their plight.
Next, present them with a situation where there are no legal remedies, as their rights
are not protected. The student who led the strike was arrested and jailed without trial.
The main newspaper that covered the story with a sympathetic editorial was shut
down. There is no other option but to accept the regulation or be expelled. Which
would they choose? Have them explain their choice. Encourage the students to draw
analogies to the plight of people who risk persecution and become refugees.

Corresponding Resources

For further details and information on how to order, please refer to enclosed
Catalogue of Teaching Resources.

TEACHERS' GUIDES

> Human Rights, Refugees and UNHCR: Unit Plan for ages 12-14; specificaly lessons 3-5

> To Be a Refugee (with video)

> Passages and Junior Passages; specifically “ Separation Activity” and “Crossing
the Border Activity”

RESOURCES FOR YOUTH

> Refugee Teenagers
> Refugee Children
> Refugees by Numbers; specifically “Who does UNHCR Help and How”

BROCHURES

> Facing Facts: Myths and Misconceptions about Refugees
> Refugees Magazine
> Helping Refugees: An Introduction to UNHCR

WEB RESOURCES

> Geography Unit Plan for ages 9-11, from www.unhcr.ch/teach/teach.htm
> History Unit Plan for ages 9-11, from www.unhcr.ch/teach/teach.htm

Refugees: A Canadian Perspective — Teacher’s Guide



Asylum is the protection offered to
someone fleeing persecution in
another country. An asylum-seeker
is a person who has crossed an
international border and applies for
protection as a refugee in another
country. Many countries, like
Canada, have special procedures to
decide whether an asylum-seeker is
a refugee to whom protection should
be granted. In Canada, asylum-
seekers are known as refugee
claimants.

“Everyone has the right to seek
and to enjoy in other countries
asylum from persecution.”

Article 14, The Universal Declaration
of Human Rights

The UNHCR extends international
protection to refugees who do not
enjoy the protection of their home
country. This means that the UNHCR
ensures that refugees receive
asylum, that they are not forcibly
returned to a country where
persecution is feared and that their
social and economic rights are
respected in their country of asylum.

AND INTERNATIONAL PROTECTION

The right to seek and enjoy asylum in another country is a basic human right.
Refugees seek asylum because they can no longer remain safely in their own
countries. The most important feature of asylum is protection from being forcibly sent
back to a country where a refugee's life or freedom would be in danger. This forced
return is known as refoulement. Non-refoulement isarule of international law which
stipul ates that no person may be returned against his or her will to a country where his
or her life or freedom would be in danger.

Itisimportant for countries of asylum to respect refugees’ basic rights. Refugees need
shelter, food, clean water and health care. Refugee children need to go to school, and
their parents should have the right to work. Economic and social rights apply to
refugees as they do to all other individuals. Respecting refugees’ basic rights means
enabling them to live norma lives.

The 1951 Convention relating to the Status of Refugeesisa UN treaty which has
been ratified by around 140 countries, including Canada. The Convention defines
who is a refugee, establishes the principle of non-refoulement and sets out basic
refugee rights, which states are bound to respect. Prior to this Convention, there were
no international guarantees for refugees. Many people who fled their homes did not
survive, because other countries would not take them in.

The United Nations High Commissioner for Refugees (UNHCR) is the
organization that has been given the task of protecting and helping the world's
refugees. The UNHCR strives:

> to safeguard the rights and well-being of refugees,

> to ensure that refugees are not sent back to a country where they would bein
danger; and

> to find solutions by assisting refugeesto return home or settle in a country of
asylum.

Resettlement is the organized movement of refugees from camps or other
temporary situations to another country where they can reside on a permanent basis.
Resettlement to another country may be the only way to guarantee protection of a
refugee who is at risk of forcible return or who faces other serious problems.

Voluntary Repatriation is the return of refugees to their home countries, of their own
free will, once conditions have become safe. The UNHCR helps refugees to return
home, arranging for transportation and providing them with basic assistance to get
back on their feet.

Persons who have committed war crimes, crimes against humanity or other serious
non-political crimes are considered not deserving of international protection and are
therefore excluded from refugee status.

Refugees: A Canadian Perspective — Teacher’s Guide
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Activity: Illegal Tunes

GOAL
To have students under stand why asylumis a fundamental human right.

SITUATION

A new principal has taken over at your school and outlawed all forms of music.
A search has been conducted of your students' lockers and desks; CDs, tapes and
musical instruments were discovered and confiscated. Some students from another
class have already been taken away and are said to bein jail. Your students manage to
escape to another school, but they are turned away because it is already full. They try
their luck at a third school and are informed that they may enter, but must leave
everything behind except the clothes on their backs.

ASK YOUR CLASS

How do they feel? What did they think when they were turned away from the first
school? Do they want to go back to their old school? What do they expect from their
new school? What will be the most difficult part of adjusting? What do they miss?
Encourage them to draw anal ogies between their situation and the situation of refugees.

Corresponding Resources

For further details and information on how to order, please refer to enclosed
Catalogue of Teaching Resources.

TEACHERS' GUIDES
> Human Rights, Refugees and UNHCR, Unit Plan ages 15-18, lessons 1,2,3,5

RESOURCES FOR YOUTH

> Refugee Teenagers
> Refugee Children; specifically pp. 16-26 “Finding Safety and Shelter.”
> Today's Children (six elementary level bookswith ateacher’s guide available a cost)

BROCHURES

> Protecting Refugees. Questions and Answers
> Refugees Magazine
> Helping Refugees: An Introduction to UNHCR

WEB RESOURCES:

>www.unhcr.ch
>www.refugees.org
> www.amnesty.org

Refugees: A Canadian Perspective — Teacher’s Guide



The Nansen Refugee Award

In 1986, UNHCR awarded its pres-
tigious Nansen Refugee Award
(formerly, the Nansen Medal) to the
people of Canada, in recognition of
their “major and sustained contri-
bution to the cause of refugees.” It
was the first time a country as a
whole was awarded this medal,
named after Fridtjof Nansen, who
won a Nobel Peace Prize for his
refugee work in the aftermath of
World War I.

ANDLREFUGEES

Canada has along history of helping refugees at home and abroad. However, there have
a0 been some very dark momentsin our history. One of those moments occurred in June
of 1939. A ship called the S. Louis, filled with 900 desperate Jewish refugees fleeing the
horror of Nazi Germany, was turned away by the United States. Seeing Canada as itslast
hope the ship sought refuge here, but Canada also said no. The &. Louis and itsterrified
passengers were forced to return to Europe. Only ahandful survived.

Canada has learned from the grave consequences of denying asylum to those fleeing
persecution. Since the Second World War, Canada has offered a new home to more than
700,000 refugees. In 1969, Canada ratified the 1951 United Nations Convention
relating to the Status of Refugees. This signified Canada's forma commitment to
identifying and protecting refugees in Canada, and making sure that their basic rights
are respected.

Citizenship and Immigration Canada (CIC) is the main federal government
department responsible for resettlement and integration of refugees in Canada. The
Immigration and Refugee Board (IRB), an independent tribunal, is responsible for
deciding whether refugee claimants who arrive in Canada by their own means are
entitled to refugee status.

The Canadian International Devel opment Agency (CIDA) provides humanitarian aid to
refugees overseas through the UNHCR and numerous other organizations, including
UNICEF, the World Food Programme, the Red Cross and Canadian non-governmental
organizations (NGOs). CIDA giveshigh priority to oversess projects which support peace-
building initiatives, war-affected children and refugee women. Canadian peacekeepers help
people afected by war in many parts of theworld. Ordinary Canadians aso directly support
NGOs abroad which provide assistance to refugees and work to address the root causes of
refugeeflight.

NGOs, faith communities, community groups and individuals throughout Canada
help refugees in many practical ways. NGOs are important advocates for the rights of
refugees, and help to influence government policy to make sure that refugees in
Canadareceive fair treatment. Canadians also directly assist thousands of refugees
through sponsorship programs.

REFUGEES COME TO CANADA IN TWO WAYS:

1. Some arrive as asylum-seekers (or refugee claimants). These are people who make
their own way to Canada and apply for refugee status when they arrive or after they
have entered Canada.

2. Others are selected overseas by Canadian visa officers and offered resettlement in
Canada

REFUGEE CLAIMANTS

The IRB isresponsible for deciding whether refugee claimants are entitled to
protection in Canada. They use the refugee definition contained in the 1951 Refugee
Convention (see page 2) and must hear each applicant individually. Roughly half of
the claims are decided positively.
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RESETTLED REFUGEES

Canadian immigration officias posted abroad select refugees for resettlement to Canada.
These are men, women and children who either cannot remain safely in the country
where they first sought asylum or who have close family ties in Canada. Many resettled
refugees receive assistance from the federal or Quebec provincial government, while
others are helped by private sponsors, including individual Canadians, faith communities
or groups of concerned citizens.

The Singh Decision

Canadians mark April 4th as Refugee Rights Day. On this date in 1985, the Supreme
Court of Canada handed down a landmark ruling which has become known as the
“Singh Decision.” The case involved seven refugee claimants from India who were not
allowed an oral hearing. Their application for refugee status was rejected and they
appealed to the Supreme Court. The Court ruled that refugee claimants in Canada
deserve the same standard of justice under the Canadian Charter of Rights and
Freedoms as Canadian citizens, and are entitled to a fair hearing. This decision paved
the way for the creation of the Immigration and Refugee Board (IRB) in 1989.

Canadian Charter of Rights and Freedoms
The Charter protects the fundamental rights and freedoms of all people in Canada, and
sets out specific rights of Canadian citizens. The rights contained in the Charter are
considered essential to preserving Canada as a free and democratic country — first
and foremost, the right to life, liberty and security of the person. The Singh Decision is
an example of how the Charter affects refugees. The basis of our Charter stems from
the Universal Declaration of Human Rights.

Activity 1. Making the Decision
GOAL
To give students an overview of Canada's refugee determination system.

SITUATION

The case studies below are examples of the dilemmas faced by the IRB when
deciding whether someone is a refugee. Have the students work in groups to review
the case study and answer the questions. Discuss their decisions. What was most
difficult in making their determinations?

CASE STUDY 1

Ms. H, who has no political affiliation, belongs to an ethnic minority, many members of
which want independence from the ethnic majority governing her country. In support of
their ideas, some members of the minority group have undertaken guerilla activities.
Each time one of these guerilla actions took place, Ms. H was threatened by some of her
neighbours, who belong to the ethnic mgjority. In addition, she received anonymous phone
callsfrom members of her own ethnic group, who criticized her for not taking their side.
Shewent to the police and asked for protection, but they were so overwhelmed by the events
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that they could not help her. Tenson grew in Ms. H's country, and many people were killed
in clashes. Three members of Ms. H's family were killed and the perpetrators were never
identified. Frightened, Ms. H obtained a passport, |eft her country by plane, and arrived in
Canada, where sheis now requesting asylum. IsMs. H arefugee? Why or why not?

Answer: Although Ms. H was not involved in guerrilla activities, her neighbours still
threatened her because she belongs to the minority ethnic group. In this case, her fear of
persecution because of her ethnicity iswell-founded. Sheisaso in the position of being
persecuted by certain members of her own ethnic group for not supporting the
independence movement. In other words, her perceived political opinion (that is, not
being involved at all) is at odds with othersin her ethnic community. Her fear
of persecution on political grounds is well-founded. She should be recognized as
arefugee.

CASE STUDY 2

Ms. Fisacitizen of Magnolia. She has been suffering from a serious disease for the past
three months. Her doctor believesthat she only hasafew more months|eft to live. Her only
hopeis anew, but very expensive, medical treatment. Unfortunately, Ms. F is very poor,
and the Magnolian government has suspended al free hedlth care services. All citizens are
now required to pay thefull cost of their medical care. Ms. F will never be ableto afford the
trestment that she needsto survive. However, in neighbouring Ruritania, hedlth careis il
subsidised by the government. If Ms. F isallowed into Ruritania, she is guaranteed free
hedlth care. With the help of afriend, Ms. F travelsto the Ruritanian border and applies for
refugee status. She claims that she will not surviveif she remainsin Magnolia. Do you
think her application will be accepted? Why or why not?

Answer: Ms. Fwould not be recognised as arefugee. Poverty and poor social conditions
alone are not grounds for granting asylum. To be considered a refugee under the 1951
Refugee Convention, there must be awell-founded fear of persecution for reasons of
race, religion, nationality, membership of a particular social group or political opinion.
Ms. F is not being persecuted for any of these reasons. Although Ms. F belongsto the
lower class, her membership of this socia group is not in itself enough to be recognised
as arefugee. There has to be some threat of persecution for belonging to this particular
group. In this case, the government health care policy appliesto everyone. No oneis
being disproportionately mistreated because of his or her race, religion, nationality,
membership of a particular social group or political opinion. However, if the government
refused to provide medical treatment to Ms. F because of her ethnicity, then she
might be arefugee.

Comment: Even though Ms. F did not meet the refugee definition, hers is a
compelling humanitarian case. Many refused refugee claimants, such as Ms. F, apply
in good faith believing that they are refugees, and although their story may not be one
of persecution, they face other threats and personal hardships.
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Activity 2: A New Home

(Adapted from UNHCR’s Publication “ Passages,” Activity 3)

GOAL
To help students appreciate the challenges faced by newcomers.

SITUATION

Divide the students into ‘families;’ each family is given a different color armband.
Blindfold the participants and gently guide the members of the families away from each
other. Throughout the separation, have people blow whistles, shout, and create noise.
Following this, give the participants a short amount of time to find their family members.
The less time, the more stress and anxiety will be created. Throughout their search, keep
making noise, have people obstruct the family members movement, and give false
directions to people searching for each other. After the family members have joined each
other, have the students remove their blindfolds and have them seek an area designated as
their homein their “new country;” the students will not know where these areas are and
must rely on the directions of others. Have people ignore them when they ask for
directions, or give them false directions again. After confusion and frustration has set in,
have one person smile and welcome them, giving them the right directions and showing
them to their “homes.” Once the scenes have been acted out, ask the students why they
behaved the way they did, and how they thought the newcomers felt. What could they
have done to help them fedl a home?

Corresponding Resources

For further details and information on how to place an order, please refer to enclosed
Catalogue of Teaching Resources

TEACHERS' GUIDES AND VIDEOS

> Human Rights, Refugees and UNHCR, Unit Plan ages 15-18; specifically lesson 4
> Passages and Junior Passages

> To Feel at Home; specifically pp. 31-41— Section 3 “Making aNew Life’

> Journey of Hope (video)

> Belonging

> Srangers Becoming Us

RESOURCES AT COST

> A Scattering of Seeds
> Destination Canada Multimedia Kit
> A Hundred Years of Immigration to Canada

BROCHURES

> Protecting Refugees: Questions and Answers
> Refugees Magazine

WEB RESOURCES

> Wwwwiweb.net/~ccr
> WWW.CiC.gc.ca
> WwWw. irb.ge.ca

Refugees: A Canadian Perspective — Teacher’s Guide
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Our Stories

The following stories are real life accounts of refugees living in Canada. Thefirst is
the story of a family resettled to Canada from overseas. The second isthat of a person
who claimed refugee status after arriving at Canada’s border.

JAWHAR SULTAN, TORONTO, ONTARIO

The expression “out of the frying pan and into the fire” aptly describes how Jawhar
Sultan and her family felt when they arrived as refugeesin Moscow after fleeing their
native Afghanistan.

Moscow was not considered a safe place for a person like Jawhar, who remembers how
the Russian army invaded Afghanistan in an attempt to take control of the country.
However, Moscow was the nearest place Jawhar and her family could reach when they
fled their homeland.

Afghanistan has been at war for the last 20 years. Many innocent people like the
Sultans have been caught in the crossfire as each new regime tries to punish anyone
connected to the old, even if those connections are tenuous at best.

Although Jawhar's family did not have any connection to the former communist
regime, they were still under suspicion, and several of Jawhar's relatives were killed.
Fearing for her life and the lives of her husband and five young children, Jawhar and
her family escaped to the relative safety of Moscow as fast as they could.

But Moscow was not the salvation they had hoped. The war between the two
countries had created a lot of bad blood, and the police were constantly harassing
Afghan people like Jawhar.

Desperate to find a country that would help her start a new life, Jawhar applied to
many embassies. Although she would go anywhere, she secretly hoped she would end
up in Canada because a friend who had already escaped there had sent her letters
telling her what awonderful and peaceful place it wasto live.

Jawhar was in Russia for five years, and the last three were spent organizing her
papers and trying to connect with a sponsor. Finally, she got in touch with Toronto's
Afghan Women's Counselling and Integration Community Support Organization,
who agreed to sponsor her once they made sure that she was indeed not connected to
the communist party and its activities.

“Her story touched our hearts,” says Adeena Niazi of the organization. “At first, her
case was not a priority, but then she sent us a picture of her children and told us about
the hard life they were living in the hands of their former enemy.”

“The staff got together to discuss it, and we all agreed that we wanted to help her,”
Adeenaexplains.

While Jawhar was thrilled to learn of her acceptance in Canada, her share of tragedies
was not yet over. Just as she got word that she had finally found a safe country to call
home, her husband Kokar got food poisoning and died. Three Russian hospitals had
refused to treat him because of his ethnic origin and his inability to pay.

Still, Jawhar was determined to give her children hope for the future, and so she
pressed on to Canada as a single mother of five. The family breathed a collective sigh
of relief as soon as the plane to Toronto left the Moscow airport in June 1998.
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“1 was very surprised by all the attention | received when | arrived,” says Jawhar, with
the help of atrandator. “1 am grateful to the Afghan Women's Organization because
they were so helpful. They spoke my language and helped me find an apartment,
register for English training and get the kids into schools. They a so showed us how to
live from day to day in Canada.”

Jawhar did get ahbit of ashock, however, when afire aarm went off in the building shewas
living in during her first week in Canada. At first, she didn't know what was happening
because there were so many flashing lights and so much noise coming from the fire trucks
that responded to the call. Luckily, it was afdsealarm, and Jawhar realized that, in Canada,
all that noise and light does not mean people are coming to take you away.

Despite having only nine years of formal education and no work experience, Jawhar
was determined to earn aliving to support her family. An excellent seamstress, she
was helped by the Women's Organization, who advertised her services. Now, she does
tailoring for agroup of regular clients.

She also takes English-language courses so that she can catch up with her children,
who became fluent in English after only three months. Her eldest son helps out by
splitting his time between taking courses and working at a part-time job. Someday, he
hopes to have enough training to be atelevision technician.

The youngest child isin junior high school and wants to become a psychologist so that she
can help others. The other three are doing very wdll in high school and are equally ambitious
— one hopes to become a doctor, and the other two want to be adentist and ajourndist.

While learning English is difficult for Jawhar, the biggest challenge is being a single
mother of five teenagers. “But this would be hard in any country,” says Jawhar.
She's thrilled that her children now live in peace but worries, like any typical
Canadian parent, about the drugs and violence in Toronto schools.

For the most part, however, Jawhar is very content with the way this stage of her life
is unfolding. She sends messages to those left behind through friends in Pakistan,
telling them how open, friendly and helpful Canadians are to her.

Although she may never be able to return to her homeland, Jawhar is happy. For the first
time in more than 20 years, she can stop looking over her shoulder and start living her own
life.

ANGELIQUE

The name and parts of the story have been changed to respect the confidentiality of
the refugee claimant in Canada.

Angéliqueis amember of the Tutsi minority ethnic group in the Democratic Republic
of Congo. Her husband was a prominent human rights activist who was forced into
hiding after the government ordered his arrest on charges of treason. Frustrated that
her hushand had eluded them, the security forces detained Angélique twicefor inter-
rogation. Each time she was repeatedly beaten and humiliated over a period of several
weeks.

After her second release from detention, she knew that she could not survive another
round of interrogation and decided to flee with her children. Unfortunately the costs
charged by smugglers to cover travel and false identity documents meant that she
could only afford to take one of her two children. She took her four-year-old son and
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left her thirteen-year-old son in the care of friends with the tearful promise that they
would only be separated for a short period. “| was convinced that we would all be
together very soon. If | had known that it would take so long | never would have | eft
my other child behind,” said Angélique.

She and her younger son arrived in Canada after a harrowing trip where every
moment was filled with the paralysing fear of being discovered and sent back home.

Angélique made a refugee claim as soon as she landed in Canada. Aside from the
small amount of money she had left, her only resources were her limited ability to
speak French, and the names and addresses of afew friends of friends.

During the first few months, Angélique found herself queuing up before government
offices and filling out an array of application forms. This was necessary in order to
seek basic services and to move her refugee claim forward. Often forms were
returned to her because they were found to be incomplete or wrongly filled out, and
she had to do them over again.

With the help of a“legal aid” lawyer, she managed to navigate the complex and
sometimes intimidating status determination process.

Though she was entitled to work while awaiting a decision on her application, the
main problem was finding affordable care arrangements for her child. Without day
care and the ability to speak English or French well, it was hard for her to find a job.
Eventually, with the help of afew Canadians who befriended her, she managed to find
some part-time cleaning work.

Finally it was time for her refugee hearing. This proved to be another challenge.
In order to explain her claim, she had to re-live what she had experienced at home,
and was forced to answer many questions which she found personal and troubling.
“Even though my lawyer warned me about the kind of questions | would be asked, it
was very hard for me to answer some of them” said Angélique. After the hearing the
waiting started again. Nine months have passed since she arrived in Canada. All the
while there is nothing she has been able to do to bring her other son to join her. She
still has had no news of her hushand. She has often felt that all her sacrifices werein
vain. There are times when she is overcome with guilt for having left her other child
behind.

Luckily, Angélique has found support and comfort from a small group of Canadian
friends. She hopes to receive a decision soon, and she is confident that the Canadian
authorities will believe her story. She regularly sends a small amount of money to the
family looking after her older son, with the same promise that soon, she will be able
to bring him to a safe new home.
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CAN | HELP?

Young people can take action to help refugees in their own communities. They can
also help raise awareness of what it is like to be a refugee. Sometimes, just a smile
and a word of welcome can go along way.Here are some more concrete ideas for
activities which you and your students could undertake:

> Invite guest speakers into your classroom or community center. These could be
refugees or persons who have worked with refugees.

> Encourage your students to think about the people immediately around them who
are refugees. Encourage them to talk to or interview family, friends or othersin
their community who came to Canada (or who had ancestors who came to Canada)
as refugees. There may be refugeesin your class who would like to share their
stories, but you need to be cautious and not force people to talk about experiences
they would rather keep to themselves.

> Arrange to show avideo with a refugee theme at school, or at your local faith
community or community center.

> Encourage students to organize a fundraising drive in support of refugees living in
camps abroad.

> Organize a contest for the best essay or artwork relating to the topic of refugees.

> Encourage students to find out which refugees are arriving in their community and
what services are available to them.

> Encourage students to set up a school committee to help newly arrived refugee
students and their parents.

> Encourage students to write an article for their school or local newspaper about a
refugee theme.

> Encourage students to volunteer for alocal agency or sponsorship group which
helps newly arrived refugees, if opportunities exist.

> Help students to organize a community event to celebrate the benefits of diversity,
for example a pot luck supper, or a cultural evening.
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ordering information

Please send your requests to:
Refugee Teaching Resources

United Nations Association in Canada
900-130 Slater Street

Ottawa, Ontario, K1P 6E2

Fax: (613) 563-2455
Email: refugees@unac.org
Website: www.unac.org

Requests will be confirmed and forwarded to

the appropriate agency.

This Guide is produced by

United Nations Association in Canada
WWw.unac.org

In cooperation with

‘ E‘ and
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-
United Nations Canadian Council for Refugees
High Commissioner for Refugees www.web.net/~ccr/
www.unhcr.ch

This Guide has been made possible through the generous assistance of:

Canada
l*l Citizenship and Citoyenneté et
Immigration Canada Immigration Canada

www.cic.gc.ca




266



John Humphrey Centre for Peace
and Human Rights

Youth Guide to the Canadian
Charter of Rights and Freedoms
— French and English

»
\ o, John Humphrey Centre
/\, for Peace and Human Rights

V4 pour la paix et les droits de la personne




R, John Humphrey Centre
/\( for Peace and Human Rights

2\ pour la paix et du droits de la personne

- ATH R NS - 375

Youth Guide to the
Canadian Charter of
Rights and Freedoms



<<ii

Acknowledgments

The John Humphrey Centre for Peace and Human Rights would like to
gratefully acknowledge the contribution of the Alberta Law Foundation
which enabled us to develop the second edition of this Guide. We

are also grateful to the Department of Canadian Heritage for their
ongoing support and their initial investment into making this resource
a reality. Thanks to Canadian Heritage's support, this resource has been
distributed and utilized across Canada.

We would also like to thank Jonathan Carlzon for his time and effort
in revising this Guide for the release of the 2nd Edition as well as the
commitment of Gerald Gall who oversaw the editorial process. A
special thank you as well to all of the students whose art is displayed
throughout the Guide.

We fervently hope that this publication will continue to contribute to a
better understanding of the Canadian Charter of Rights and Freedoms, an
important expression of the Canadian soul; may it nurture a culture of
peace and human rights in the youth of today.

Youth Guide

269



270

Contents

Acknowledgments ii

Introduction 1
What is the Charter? !
Who has Charter rights? 2
Are there more rights and freedoms than those described in the Charter? 3
Is the Charter the same as the Canadian CONStitUtion? ... 3
Can the government take away my Charter rights?. 3
When did the Canadian Charter of Rights and Freedoms
come into effect? 5
Was there any protection for the rights of Canadians before the Charter?.5
What can | do if my Charter rights have been denied?...............n. 6
Guarantee of Rights and Freedoms 7
Section 1
Fundamental Freedoms 9
Section 2 9
2(a) Freedom of Conscience and Religion 9
2(b) Freedom of Thought, Belief, Opinion, and EXpression ... 11
2(c) & (d) Freedom of Peaceful Assembly and Freedom of Association....... 12
Democratic Rights 13
Section 3 13
Section 4 14
Section 5 14
Mobility Rights 15
Section 6 15
Legal Rights 17
Section 7 17
Section 8 19
Section 9 19
Section 10 20
Section 11 21
Section 12 23
Section 13 24
Section 14 24

Youth Guide

iii >>



<<iv

Equality Rights 25
Section 15....... 25
Official Languages of Canada 27
Section 16 27
Section 16.1 28
Section 17 29
Section 18....... 29
SOCHION 19 et sssses s ss oo ssssssse s sssnsees s 30
SOCEION 20 ssesssees e 30
Section 21....... 37
Section 22 37
Minority Language Educational Rights 33
Section 23 33
Enforcement 35
SOCEION 24 eesessoess s ssssssssenes s 35
General 36
SOCHION 25 oo ss s 36
SOCEION 26 37
Section 27 37
Section 28 37
Section 29 38
Section 30....... 38
SOCTION 3T oo ssomss s ssssssss e sssnssees s 38
Application of Charter 39
Section 32....... 39
Section 33 40
Citation 41
Section 34 4]
Artistic contributors 42
The John Humphrey Centre for Peace and Human Rights............ 42

Youth Guide

271



272

Introduction

What is the Charter?

The Charter describes and protects certain rights and freedoms that
belong to all Canadians.

What are “rights and freedoms”? In their most basic form, rights and
freedoms are things you are allowed to be, to do or to have. Rights also
exist to protect you.

Some of the most important Charter freedoms and rights include:

Fundamental freedoms (section 2)
. freedom of thought, belief, opinion and expression
. freedom of conscience and religion
- freedom of association and peaceful assembly

Democratic rights (sections 3 to 5)
+  therightto vote
+  theright to hold office (become a politician or ‘an elected
representative’)

Mobility rights (section 6)
«  theright to move around

Legal rights (sections 7-14)
«  theright to life, liberty and security of the person
«  theright to a fair trial
«  theright to be free from unreasonable search and seizure
«  theright not to be subject to cruel or unusual punishment
«  theright to an interpreter in legal proceedings

Equality rights (sections 15 and 28)
«  theright to equal benefit and protection of the law without
discrimination

Language rights (sections 16 to 22)
Minority language educational rights (section 23)

Rights and freedoms such as these help define Canada. They are given
the best protection possible by being written into the Constitution.

Youth Guide

1>>



273

Who has Charter rights?

Most of the rights and freedoms described in the Charter belong to any
person in Canada, whether a Canadian citizen, a permanent resident or
a visitor. Some of the rights are given only to Canadian citizens such as
the right to vote (section 3) and the right to enter, remain in and leave
Canada (section 6).

The Charter applies to dealings between an individual or group and
the federal, provincial and municipal government and their related
agencies. For example, the Charter does apply to students attending
schools.

The Charter does not apply to non-government organizations, such as
businesses who are not part of government. For example, the Charter
does not apply to customers at a fast food restaurant.

Case Study

Dallas recently started attending a new school. He quickly gained a
reputation for getting into fights and taking risks. One of the other
students started rumours that Dallas deals drugs. One day at lunch,
Dallas found the principal searching his locker. The principal told
Dallas that he was searching for drugs or weapons.

Does the Charter apply?

The Charter does apply. In a famous court case called R. v. M. (M.R.), the
Supreme Court of Canada decided that for the purpose of applying
the Charter, “schools constitute a part of government”.

What rights are at issue?

Section 8 of the Charter protects individuals against ‘unreasonable
search and seizure!This means Dallas’ locker should not be searched
without a good reason. It also means that his personal belongings
should not be taken away unless there is a good reason. Schools must
have reasonable grounds to search a student’s locker. Reasonable
grounds in this case means that a locker search based on rumours
about a student would probably not be a good enough reason to
search a locker, unless the school had more information to justify the
search.
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Are there more rights and freedoms than those described
in the Charter?

There are many additional laws made by federal, provincial and
territorial governments that protect rights. Examples of this include
laws that protect against refusing to hire a person for a job because of
religion or race, laws that protect the environment, and laws that give
rights to people accused of committing a crime. The Charter does not
replace other laws or sources of rights and freedoms. However, the
rights and freedoms in the Charter have special protection because they
form part of the Constitution — the supreme, or highest, law of Canada.

Is the Charter the same as the Canadian Constitution?

The Constitution is the supreme law of Canada and sets out rules
explaining how our country works. The Charter is one part of the
Canadian Constitution. This means that the Charter is also part of the
supreme law of Canada. Governments have to make sure that new laws
agree with the Charter. The Charter only allows governments to limit
Charter rights in certain circumstances.

Can the government take away my Charter rights?

Yes. Section 1 of the Charter allows a government to take away

rights and freedoms only if those limits are reasonable in a free and
democratic society. More information about this can be found in Part 2
of this guide.

Section 33 of the Charter allows the federal government and any
provincial or territorial government to pass laws that take away certain
Charter rights and freedoms dealing with fundamental freedoms, legal
rights and equality rights. (Sections 2 and 7 to 15). It is rarely used and
laws that limit Charter rights under Section 33 only last for a period of
five years. This section cannot be used to overrule certain rights, such
as the right to vote, minority language education rights and mobility
rights.

Because Charter rights and freedoms are so important, the rules do
not make it easy for the government to change the Charter.To add or
take away anything in the Charter, the federal Parliament and seven of
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the ten provincial legislatures must agree to the change. As well, the
population of those seven provinces must make up at least fifty per cent
of the total population of Canada.

When did the Canadian Charter of Rights and Freedoms
come into effect?

The Canadian Charter of Rights and Freedoms came into effect on April
17,1982. On this date, a majority of Canada’s elected representatives felt
it was important to protect our rights and freedoms under the supreme
law of Canada, the Constitution. The Charter protects individual rights
and freedoms and reinforces the values and beliefs upon which this
country was built. One section, section 15, took effect on April 17, 1985.
More information on this section can be found in Part 2 of this guide.

Was there any protection for the rights of Canadians
before the Charter?

Yes. Prior to the Charter, Canadians relied on a mixture of federal and
provincial statutes, common or judge-made law, and customs and
conventions to define and protect their rights and freedoms.

For example, the Canadian Bill of Rights, 1960, guarantees many of
the same rights and freedoms as the Charter. A significant difference
between the two, however, is that as a federal statute, the Canadian
Bill of Rights can be changed at any time by the federal Parliament of
Canada. The Charter can only be changed by the federal Parliament
and a majority of the provinces (seven out of ten with at least 50% of
Canada’s population). As well, the Charter applies to both federal and
provincial governments while the Bill of Rights only applies to the
federal government. As part of the Constitution (the supreme law of
Canada), the rights and freedoms of Canadians now have far greater
protection and security.
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What can I do if my Charter rights have been denied?

The Charter provides three options to persons whose rights have been
denied. These actions allow persons to obtain legal ‘remedies’

The Charter states that a person who feels his or her rights
have been denied can ask a court for a remedy that is
“appropriate and just in the circumstances”. For example, a
court may stop proceedings against a person charged with a
crime if his or her right to a trial within a reasonable time has
been denied.

Anyone whose rights or freedoms, as guaranteed by this
Charter, have been infringed or denied may apply to a court

of competent jurisdiction to obtain such remedy as the court
considers appropriate and just in the circumstances. Section 24

A court can be asked for a remedy if a person feels that
their individual Charter rights have been violated or denied
because of the way evidence was obtained. For instance, if
a police officer searches a car or house without permission
or reasonable suspicion, the person can ask a court to order
that the evidence not be used against him or her in court.

Where, in proceedings under subsection (1), a court concludes
that evidence was obtained in a manner that infringed or
denied any rights or freedoms guaranteed by this Charter, the
evidence shall be excluded if it is established that, having regard
to all the circumstances, the admission of it in the proceedings
would bring the administration of justice into disrepute.

Section 24

Finally, if a court finds that a law violates Charter rights,

it can rule that the law is unconstitutional. If a law is
unconstitutional, it is invalid and cannot be used by the
government. Section 52 makes it clear that the Charter, as
part of the Constitution, is the supreme law of Canada and
that all laws in Canada must meet the terms of the Charter
to be valid. This clear statement that the Constitution is
supreme over every law gives the courts great discretion.
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Guarantee of Rights and Freedoms

Section 1

The Canadian Charter of Rights and Freedoms guarantees
the rights and freedoms set out in it subject only to such
reasonable limits prescribed by law as can be reasonably
justified in a free and democratic society.

Canada is a multicultural country and our laws protect and preserve the
diversity of our races, faiths and nationalities. The following are some of
the kinds of protections it offers:

«  fundamental freedoms;

. democratic rights;

«  theright to live and seek employment anywhere in Canada;

. legal rights: the right to life, liberty and personal security;

. equality for all;

«  the official languages of Canada;

+  minority languages of Canada;

«  Canada’s multicultural heritage; and

«  Aboriginal peoples’rights.

In Canada, even though great value is placed on human rights,
individual rights and freedoms are not guaranteed or considered
absolute. Limits may be placed on certain rights to ensure other rights
are also protected or to maintain Canadian moral values. For example,
though we have freedom of speech, certain laws limit that freedom,
such as laws that permit censorship of movies or not being allowed to
slander another person (i.e. saying something that may unfairly destroy
another person’s reputation).

Section 1 has become known as the “limitations” or the “reasonable
limits” clause. It provides for laws that put “reasonable limits” on rights
and freedoms, so long as the limits can be “"demonstrably justified” In
almost every case where rights and freedoms have been violated, the
court must consider section 1.
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In 1986 the Supreme Court of Canada explained what
limit would be considered reasonable in a case called
Regina v. Oakes. This case is famous for explaining how a
court should determine if a limit on a right is reasonable.

First, the objective or purpose of the law to limit a right
must be important enough to restrict a right or freedom.
The objective [or purpose] must relate to concerns
which are “pressing and substantial” before it can be
characterized as sufficiently important.

Second, once the purpose is recognized as sufficiently
important, the way a right is restricted must be related to
the purpose of the law and the means must be reasonable
and demonstrably justified. The means used must be
carefully designed to achieve the objective in question.
This is called the ‘rational connection’ test.

Third, the law should restrict ‘as little as possible’ the right
or freedom in question.

Fourth, there must be proportionality between the right
that will be restricted and the purpose of the law. The
fourth test is referred to as the “proportionality test”and
is used to decide whether legislation that violates rights
or freedoms can be justified. Does the benefit of the law
outweigh the right or rights being infringed? Are there
more ‘pros’ than ‘cons’?

The above steps are known as the “Oakes test”. To summarize,

governmental limitations on individual rights will be permitted so long

as they:
« achieve an important social goal in a reasonable manner;
+  obstruct individual rights as little as possible; and
. have an outcome that is not unequal to their purpose.
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Fundamental Freedoms

Section 2
Everyone has the following fundamental freedoms:
(@) freedom of conscience and religion;

(b) freedom of thought, belief, opinion and expression,
including freedom of the press and other media of
communication;

(c) freedom of peaceful assembly; and
(d) freedom of association.

Section 2 of the Charter grants Canadians the freedom to
believe what they choose, to express their values and to form
associations.

This section outlines freedoms that are considered essential or
fundamental to a democratic society. It grants Canadians the freedom to
believe what they choose, to express their values and to form associations.
Each of these freedom:s is detailed below.

2(a) Freedom of Conscience and Religion

Freedom of conscience and religion means that all Canadians are given
the choice of whether they wish to hold religious beliefs, practice their
beliefs or express their beliefs without fear of punishment. Issues that
have arisen in Canada dealing with freedom of conscience and religion
tend to be about laws that may place certain people at a disadvantage
because of their religious beliefs. Religious beliefs have to be genuine
for this right to apply. Examples include the opening of businesses on
Sundays, the education of children according to the religious beliefs of
their parents and discrimination on the basis of religion by requiring
people of certain faiths to work on their day of worship.
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Noteworthy case:

In 1985, the Supreme Court of Canada considered religious freedom
in a famous case called R. v. Big M Drug Mart Ltd. This decision is well-
known for stating that freedom of religion extends to even subtle
forms of discrimination. The Court decided that a law that required
stores to close on Sundays for religious reasons violated the right

to freedom of religion as the law gave special treatment to one
particular religion.
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2(b) Freedom of Thought, Belief, Opinion, and Expression

This part of the Charter means that Canadians are free to express

themselves. It applies to all forms of expression, including speech, art,

film, dance and written works.

Several court cases have upheld the right of individuals to be able to
express ideas that others have felt were wrong. However, some limits
on freedom of expression have also been upheld under the Charter.

For example, laws against hate propaganda, pornography and slander
have been considered to be reasonable limits on freedom of expression

because such limits prevent harm to individuals or groups.

Noteworthy case:
Irwin Toy Ltd. v. Quebec (Attorney General)

In 1989, the Supreme Court affirmed the importance of freedom of

expression. This case dealt with the question of whether advertising

to children was a right protected by freedom of expression. The
Court decided that advertising is a form of expression under the
Charter but that a limitation of the right to advertise to children
was reasonable in order to protect children from risks or harms
associated with advertising to children.

Youth Guide

11 >>



<< 12

2(c) & (d) Freedom of Peaceful Assembly and Freedom of
Association

This clause deals with the freedom of all Canadians to peacefully
assemble, picket, or demonstrate. This includes the right of people to
meet for any reason connected with government and includes meeting
to express disagreement with government policies.

These freedoms ensure the right of Canadians to create and to express
their ideas, gather to discuss them and communicate them to other
people. These activities are basic forms of individual liberty. They are
also important to the success of a free and democratic society like
Canada. In a democracy, people must be free to discuss matters of
public policy, criticize governments and offer their own solutions to
community problems.

The word ‘peaceful’in this section ensures that people are not allowed
to assemble when their purpose is to cause fear in others or be violent.
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Democratic Rights

Sections 3, 4 and 5 of the Charter guarantee rights that are related
to participation in a democracy and the operation of the territorial,
provincial, and federal legislatures.

Section 3

Every citizen of Canada has the right to vote in an election
of members of the House of Commons or of the legislative
assembly and to be qualified for membership therein.

Before 1982, no guarantee of voting rights existed in the Canadian
Constitution.

Section 3 gives Canadian citizens the right to vote in federal, provincial,
municipal or territorial elections, along with the right to run for

public office themselves. There are some restrictions on who can vote
depending on such things as age (you have to be at least 18 years old)
and residency. For example, each province requires a citizen to reside (or
live) in that province for either 6 or 12 months before being able to vote
in provincial elections.

Noteworthy case:
Sauvév. Canada

In 2002 the Supreme Court decided that inmates in federal
institutions have the right to vote in federal elections.
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Section 4

(1) No House of Commons and no legislative assembly shall
continue for longer than five years from the date fixed for
the return of writs at a general election of its members.

(2) Intime of real or apprehended war, invasion or
insurrection, a House of Commons may be continued by
Parliament and a legislative assembly may be continued
by the legislature beyond five years if such continuation
is not opposed by the votes of more than one-third of
the members of the House of Commons or the legislative
assembly, as the case may be.

This section limits the length of time during which a Parliament or
legislative assembly can govern or rule. If there are extraordinary
circumstances such as a war or national emergency, a government may
be allowed to stay in office for a period longer than five years.

Section 5

There shall be a sitting of Parliament and of each legislature at
least once every twelve months.

Section 5 of the Charter makes it clear that Parliament and the legislative
assemblies must meet and hold a session at least once a year. This rule
makes certain that elected members and the public have a chance to
question government policies on a regular basis.
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Mobility Rights

Section 6

(M

)

Every citizen of Canada has the right to enter, remain in
and leave Canada.

Every citizen of Canada and every person who has the
status of a permanent resident of Canada has the right

(a) to move to and take up residence in any province;
and

(b) to pursue the gaining of a livelihood in any province.
The rights specified in subsection (2) are subject to

(@) any laws or practices of general application in force
in a province other than those that discriminate
among persons primarily on the basis of province of
present or previous residence; and

(b) any laws providing for reasonable residency
requirements as a qualification for the receipt of
publicly provided social services.

Subsections (2) and (3) do not preclude any law, program
or activity that has as its object the amelioration in a
province of conditions of individuals in that province
who are socially or economically disadvantaged if the
rate of employment in that province is below the rate of
employment in Canada.

The rights to enter, remain in or leave the country are fundamental
rights of a free democracy and are guaranteed; as are the rights to move
freely, take up residence, and work anywhere within the country. It is

important to note that subsection (1) refers to every citizen of Canada,

while subsection (2) refers to every citizen and permanent resident of

Canada.

For certain individuals, there is a limit on the right to move from place
to place. For example, extradition laws state that people in Canada who
face criminal charges or punishment in another country may be ordered
to return to that country.
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Mobility rights (the right to move around within or leave the country)
allow Canadians to move freely between provinces in Canada. When the
Charter was created, some provinces were concerned that unrestricted
mobility rights would result in a rush of people to those provinces
where social services were most generous or where the economy was
particularly strong, causing a strain on the economy or existing social
services (such as hospitals). Subsection (3) makes it clear that provinces
may decide to give social benefits, such as welfare, only to persons who
have lived in the province for a certain period of time.

Subsection (4) allows provinces to give preference to local persons if the
employment rate in the province is below the rate of employment in
Canada. Even though this might be considered a form of discrimination,
provincial governments are allowed to make such laws or create
programs that favour its own residents. This is an example of what is
called employment equity.
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Legal Rights

Sections 7 to 14 explain rights of Canadians related to the justice
system. These rights ensure that people who are involved in legal
proceedings are treated fairly, especially those charged with a criminal
offence.

This section ensures protections such as the right against self-
incrimination and the right to make a full answer and defence in a fair
trial. Many cases concerned with this section of the Charter occur in
the area of criminal law where an accused person clearly faces the risk
that, if convicted, his or her liberty will be lost. Without section 7, the
authorities could put a person in jail without a fair trial or that no one
may be sent to prison unless there is some proof that they committed
an offense.

The protection offered by this provision applies to everyone in Canada,
including citizens, visitors, foreign students and permanent residents.

Section 7

Everyone has the right to life, liberty and security of the
person and the right not to be deprived thereof exceptin
accordance with the principles of fundamental justice.

A simple way to define life, liberty and personal security means that
people have the right to be free.
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Noteworthy cases:
Reference re. B.C. Motor Vehicle Act

This 1985 case has been important in helping to define the
principles of fundamental justice. Fundamental justice means a
belief in dignity, the worth of the individual and the importance of
laws that are fair.

This case is about a law that allowed people to be put in jail for
driving with a suspended license even if the person didn't know that
their license was suspended. The court decided that this law was
invalid. An individual should not be sent to jail if they did not know
they were breaking the law.

Suresh v. Canada (Minister of Citizenship & Immigration)

The Court decided in this 2002 case that deportation to a country
where a serious risk of torture is faced could be unfair as a person
could be tortured or even die. This goes against the right to life,
liberty and security — these are rights that describe our right to feel
safe and free.
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Section 8

Everyone has the right to be secure against unreasonable
search or seizure.

Section 8 means that people who are acting on behalf of a government,
such as police officers, must be fair and reasonable when carrying out
their duties. They cannot enter private property (for example, a person’s
home) or take things from an individual unless they can first show that
they have good reason for doing so. In most cases, they must get a search
warrant from a judge before they can enter private property to look for
evidence or take something away from an individual.

Section 9

Everyone has the right not to be arbitrarily detained or
imprisoned.

Section 9 means that someone acting on behalf of government, such

as a police officer, must have reasonable grounds (evidence to support
the police officer’s concerns) for stopping a person or putting a person
in prison. It is important to note however, that laws allowing officers to
stop drivers for breath tests (i.e. tests that show whether the driver of a
vehicle has been drinking alcohol) are reasonable and do not go against
the Charter.

Under Canadian law, police officers must be able to justify their actions. A
person who has been stopped by police is in a vulnerable position and is
entitled to certain rights.

Youth Guide

19>>



<< 20

Section 10
Everyone has the right on arrest or detention
(@) to beinformed promptly of the reasons therefore;

(b) to retain and instruct counsel without delay and to be
informed of that right; and

(c) to have the validity of the detention determined by way
of habeas corpus and to be released if the detention is
unlawful.

Section 10 guarantees that a person who is arrested or detained has
the right to challenge the fairness of the arrest (i.e. the arrest was
done within the rules set out in law). Finally, under this section, people
accused of committing a crime have the right to ask a judge to decide
whether their arrest was legal and, if it was not, to order their release.

The reason for the arrest or detention must be made clear to the
individual immediately. The police must also tell the person accused of
committing the crime that he or she has the right to speak with a lawyer
in order to get advice about the situation. As well, the police must tell
the accused what legal aid services are available if a person is unable to
afford a lawyer. Everyone who has been accused of committing a crime
should have the opportunity to seek legal advice.
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Section 11
Any person charged with an offence has the right

(@) to beinformed without unreasonable delay of the specific
offence;

(b) to be tried within a reasonable time;

(c) notto be compelled to be a witness in proceedings
against that person in respect of the offence;

(d) to be presumed innocent until proven guilty according
to law in a fair and public hearing by an independent and
impartial tribunal;

(e) not to be denied reasonable bail without just cause;

(f) exceptin the case of an offence under military law tried
before a military tribunal, to the benefit of trial by jury
where the maximum punishment for the offence is
imprisonment for five years or a more severe punishment;

(9) not to be found guilty on account of any act or omission
unless, at the time of the act or omission, it constituted
an offence under Canadian or international law or was
criminal according to the general principles of law
recognized by the community of nations;

(h) if finally acquitted of the offence, not to be tried for it
again and, if finally found guilty and punished for the
offence, not to be tried or punished for it again; and

(i) if found guilty of the offence and if the punishment
for the offence has been varied between the time of
commission and the time of sentencing, to the benefit of
the lesser punishment.

Some have said that “justice delayed is justice denied”. Section 11 sets
out several important rules that protect anyone charged with breaking
a federal or provincial law. If the right to be tried within a reasonable
time did not exist, someone accused of breaking a law could be held in
prison for a very long period of time even though he or she had not yet
been found guilty.
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Subsection (a) states that a person charged with an offence must be
informed immediately of the exact nature of the charges. This means
that a person who has broken a law must be told the details of how he
or she broke the law. Subsection (b) states that the trial of the accused
must take place within a reasonable time. Subsection (c) says a person
charged with an offence cannot be made to testify (give evidence as a
witness). This is the right against self-incrimination.

Subsection (d) explains that any person charged with an offence is
presumed innocent unless the prosecutor (the lawyer who represents
the state in a criminal case) can show that he or she is guilty beyond

a reasonable doubt. This ‘beyond a reasonable doubt’ standard is very
high and requires a judge or a jury in a criminal trial to find the accused
innocent unless guilt is proven beyond a ‘reasonable’ doubt. The trial
must be carried out in a fair manner before a court which is neutral and
independent.

A person accused of committing a crime is entitled to bail. Bail means
that a person can be released from prison on certain conditions.
Subsection (e) says that no person charged with committing a crime
may be denied bail without just cause. “Just cause” may be found if it

is believed the accused will not return to court or will be a danger to
society if he or she is released from prison. As well, an accused is entitled
to trial by jury when a finding of guilt for the crime could resultin a
maximum punishment of five years or more.

Subsection (g) says that if the activity for which the accused has been
arrested was not considered a crime according to the law at the time the
activity took place, the accused cannot be charged with a crime. Also,
subsection (h) points out that if a person is tried for a crime and found
to be innocent, that person cannot be tried on the same charge again.
As well, if the person was found guilty and punished for the crime, he or
she can never be tried or punished for that crime again.

Subsection (i) says that if there has been a change in the punishment
between the time the crime was committed and the time the
punishment (sentence) was assigned, the accused will get the benefit of
the lesser punishment.
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Noteworthy case:
Regina v. Oakes

The Court decided that a law that automatically found people guilty
of drug trafficking, even if people only had a small quantity of a
drug, violated the right to be presumed innocent until proven guilty.
When a person is found guilty and has to prove their innocence, it

is called a ‘reverse onus' While the courts sometimes find a reverse
onus law to be justified, the Court found that this violation of
Section 11 was not justified under Section 1 of the Charter.

Section 12

Everyone has the right not to be subjected to any cruel and
unusual treatment or punishment.

Section 12 protects people from punishment that is too harsh for the
crime committed. Some laws require minimum jail sentences (the least
amount of time a person must serve in prison) for specific offences.
These requirements have been challenged under section 12 and some
challenges have been successful.

Noteworthy case:

In 1987, the Supreme Court, in the case of The Queen v. Smith,
stated that a law creating a minimum sentence of seven years’
imprisonment for the crime of importing narcotics into Canada,
regardless of the quantity involved, imposed “cruel and unusual”
punishment. While the Court did not settle on an exact definition
of “cruel and unusual’, a majority of the judges found that imposing
a minimum sentence of seven years would, in many cases, be too
severe and unfair.

Some challenges to minimum sentences however, have not been
successful. For example, in 1990 the Supreme Court said in the case
of The Queen v. Luxton that it was acceptable to assign mandatory
life imprisonment without eligibility for parole for twenty-five
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years for first degree murder (unlawful killing that is planned and
deliberate or where the victim is a police officer or prison employee).
As well, in 2001 the Supreme Court upheld a law that states that a
person found guilty of second degree murder (all murder that does
not come within the definition of first degree murder) is not eligible
for parole for 10 years. If someone is‘on parole; it usually means that
they have been released from jail before their criminal sentence is
finished.

Section 13

A witness who testifies in any proceedings has the right not to
have any incriminating evidence so given used to incriminate
that witness in any other proceedings, except in a prosecution
for perjury or for the giving of contradictory evidence.

This section protects witnesses who give evidence in court from having
that testimony used against them at a later date. If a person lies while
giving evidence under oath, it is called perjury. In such instances, the
original testimony can be used against a person at his or her trial for
perjury.

Section 14

A party or witness in any proceedings who does not
understand or speak the language in which the proceedings
are conducted or who is deaf has the right to the assistance of
an interpreter.

People who do not understand the proceedings of a trial because they
do not understand or speak the language being spoken in court or
because they are deaf may request the assistance of an interpreter. The
underlying idea behind section 14 is that any person charged with a
criminal offence has the right to understand the case against him or her
and be given a fair chance to provide a proper defence.
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Equality Rights

Section 15

(1) Every individual is equal before and under the law and
has the right to the equal protection and equal benefit of
the law without discrimination and, in particular, without
discrimination based on race, national or ethnic origin,
colour, religion, sex, age or mental or physical disability.

(2) Subsection (1) does not preclude any law, program
or activity that has as its object the amelioration of
conditions of disadvantaged individuals or groups
including those that are disadvantaged because of race,
national or ethnic origin, colour, religion, sex, age or
mental or physical disability.

Section 15 says that every individual is entitled to equality without
discrimination.

Discrimination means that a person has been disadvantaged or denied
opportunities because of a personal characteristic such as age, race or
religion.

This section of the Charter makes it clear that every person in Canada -
regardless of race, religion, national or ethnic origin, colour, gender, age
or physical or mental disability - is equal. This means that governments
must not discriminate for any of these reasons in their laws or programs.
It is important to realize that these are not the only characteristics

that are protected under this equality section. It is possible to claim
discrimination on the basis of other characteristics not listed, such as
sexual orientation.

Equality “before the law” ensures every person has access to the courts.
Equality “under the law” makes certain the legislation applies equally
to everyone. There are exceptions to equality rights. For example,

age requirements for drinking or for driving, retirement and pension
have all been considered reasonable limitations on rights in a free and
democratic society.
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Section 15 came into effect on April 17, 1985, three years after the rest
of the Charter. This delay gave governments time to bring their laws into

line with the equality rights of section 15.

Noteworthy case:

In 1989, the Supreme Court considered a very important case on
equality rights called Andrews v. Law Society of British Columbia. In

this case, the Supreme Court stated that “the difference in treatment

between individuals under the law will not necessarily result in
inequality and, as well, the identical treatment may frequently
produce serious inequality ... the main consideration must be the
impact of the law on the individual or group concerned”. In 1999,
the Supreme Court went on to say that a disadvantaged person or
group must also show that a discriminatory law has resulted in a

loss to human dignity in a case called Law v. Canada. In other words,

the law must treat people differently in order for it to be considered
invalid. Human dignity means that everyone is important and
valuable in our society, no matter who they are.

The Supreme Court has said that discrimination occurs when a
person or group, for example, because of a personal characteristic
such as age, gender or race, is denied an opportunity that exists for
other members of society. This section protects those individuals
or groups that are disadvantaged because of laws, programs or
activities that discriminate against them.

Subsection (2) recognizes the need for a policy that gives disadvantaged

groups special help so that they will be able to obtain equality with
other people; this is known as affirmative action. An example of an

affrmative action program that the Canadian government might adopt
is a hiring policy which involves setting aside a certain number of places
for women, Aboriginal peoples, visible minorities, or those with mental

or physical disabilities.
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Official Languages of Canada

Sections 16 to 22 state that English and French are the official
languages in Canada. These sections establish that Canadians

have the right to use either language when communicating with or
receiving services from federal government offices, so long as there
is enough demand for such a service. These provisions cannot be
overridden by the “notwithstanding clause” in section 33.

Section 16

(1) English and French are the official languages of
Canada and have equality of status and equal rights
and privileges as to their use in all institutions of the
Parliament and government of Canada.

(2) English and French are the official languages of New
Brunswick and have equality of status and equal rights
and privileges as to their use in all institutions of the
legislature and government of New Brunswick.

(3) Nothing in this Charter limits the authority of Parliament
or a legislature to advance the equality of status or use of
English and French.

Subsection (1) explains that both English and French are the official
languages of Canada and that these languages are given equal status
in all institutions of Parliament and government of Canada. Either
official language may be used in Parliament, in any federal court and
at any federal government office. This right also exists in the legislature
and courts of New Brunswick and at any New Brunswick provincial
government office.

New Brunswick is the only province that is officially bilingual. This means
both English and French have equal status in the institutions of the
legislature and government of that province.

Youth Guide

27 >>



299

Section 16.1

(1) The English linguistic community and the French
linguistic community in New Brunswick have equality
of status and equal rights and privileges, including the
right to distinct educational institutions and such distinct
cultural institutions as are necessary for the preservation
and promotion of those communities.

(2) Therole of the legislature and government of New
Brunswick to reserve and promote the status, rights and
privileges referred to in subsection (1) is affirmed.

This section was added to the Charter in 1993. It explains that the
English and French speaking communities of New Brunswick have equal

rights, and that the government of New Brunswick has a duty to protect
and promote those rights.
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Sections 17, 18, 19 and 20 all deal with the equality of the French
and English languages in particular situations.

Section 17

(1) Everyone has the right to use English or French in any
debates and other proceedings of Parliament.

(2) Everyone has the right to use English or French in any
debates and other proceedings of the legislatures of New
Brunswick.

Every Canadian has the right to use English or French in debates and
other proceedings of Parliament and the New Brunswick legislature. For
example, a witness before a Parliamentary board may use either official
language.

Section 18

(1) The statutes, records and journals of Parliament shall be
printed and published in English and French and both
language versions are equally authoritative.

(2) The statutes, records and journals of the legislature of
New Brunswick shall be printed and published in English
and French and both language versions are equally
authoritative.

This section guarantees that federal laws and those of the New
Brunswick legislature must be published in both languages and states
that both versions possess equal legal status.
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Section 19

(1) Either English or French may be used by any person in,
orin any pleading in or process issuing from, any court
established by Parliament.

(2) Either English or French may be used by any person in, or
in any pleading in or process issuing from, any court of
New Brunswick.

This section protects the right to use either French or English in
pleadings of federal courts, including the Supreme Court of Canada, as
well as in the courts of New Brunswick.

Section 20

(1) Any member of the public in Canada has the right to
communicate with, and to receive available services
from, any head or central office of an institution of the
Parliament or government of Canada in English or French,
and has the same right with respect to any other office of
any such institution where

(@) thereis a significant demand for communications
with and services from that office in such language;
or

(b) due to the nature of the office, it is reasonable that
communications with and services from that office
be available in both English and French.

(2) Any member of the public in New Brunswick has the right
to communicate with, and to receive available services
from, any office of an institution of the legislature or
government of New Brunswick in English or French.

Section 20 states that we have the right to communicate with the
federal government in either official language. As well, the government
must provide services in either French or English to allow an individual
to communicate with any Canadian government office where there
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is “significant demand for communication with and services from

that office” if it would be reasonable to expect communication to be
available in both languages. This section also allows an individual in
New Brunswick to communicate with the New Brunswick government
offices in either English or French. These official language rights apply
to the federal government and to the provincial government of New
Brunswick.

Section 21

Nothing in section 16 to 20 abrogates or derogates from any
right, privilege or obligation with respect to the English and
French languages, or either of them, that exists or is continued
by virtue of any other provision of the Constitution of Canada.

This section protects language rights that already exist in other parts
of the Constitution. For example, the Constitution gives the people of
Quebec and Manitoba the right to use either English or French in the
legislatures and before the courts of those provinces.

Section 22

Nothing in section 16 to 20 abrogates or derogates from any
legal or customary right or privilege acquired or enjoyed
either before or after the coming into force of this Charter with
respect to any language that is not English or French.

Section 22 allows governments to offer services in languages other than
French or English.
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Minority Language Educational Rights

Section 23
(1) Citizens of Canada

(@) whose first language learned and still understood
is that of the English or French linguistic minority
population of the province in which they reside, or

(b) who have received their primary school instruction
in Canada in English or French and reside in
a province where the language in which they
received that instruction is the language of the
English or French linguistic minority population of
the province, have the right to have their children
receive primary and secondary school instruction in
that language in that province.

(2) Citizens of Canada of whom any child has received or
is receiving primary or secondary school instruction in
English or French in Canada, have the right to have all
their children receive primary and secondary school
instruction in the same language.

(3) Theright of citizens of Canada under subsections (1) and
(2) to have their children receive primary and secondary
school instruction in the language of the English or
French linguistic minority population of a province;

(a) applies wherever in the province the number of
children of citizens who have such a right is sufficient
to warrant the provision to them out of public funds
of minority language instruction; and

(b) includes, where the number of those children
so warrants, the right to have them receive that
instruction in minority language educational
facilities provided out of public funds.

The language rights contained in section 23 of the Charter only apply
to Canadian citizens. This section requires provincial governments to
provide education to Canadian citizens in the official language (i.e.
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French or English) of their choice where there is sufficient number of

eligible children to justify the service.

Canadian citizens have the right to have their children educated in
either French or English so long as at least one of the following three
conditions is met:

1.

The first language learned and still understood is the one

in which instruction is being requested. For instance, a

child living outside of Quebec is entitled to receive French
instruction so long as French is that child’s mother tongue.
The language that the parents are requesting for their child
is the one in which either parent was educated. For example,
if either parent has been educated in French, the parents
have the right to have their children educated in French. This
stipulation applies in all provinces and territories.

The language the parents are requesting for their child is the
same one in which another child in the family has received or
is receiving education. For example, if one child is educated
in English, all children in the family are entitled to receive
education in English. This stipulation applies throughout
Canada.

In all cases, the right to receive an education in a minority language
applies only when there are a sufficient number of eligible children to
justify providing the necessary facility. Where such numbers do exist,
the province must provide education in the minority language out

of public funds. These rights apply to both primary and secondary
education. The term “sufficient number”is not defined, but rather, itis a
local matter whether sufficient numbers exist in a community to provide
education to official language minority groups. Education provided in a
minority language must be equivalent to the education provided in the
majority language.
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Section 24

(1) Anyone whose rights or freedoms, as guaranteed by this
Charter, have been infringed or denied may apply to a court
of competent jurisdiction to obtain such remedy as the
court considers appropriate and just in the circumstances.

(2) Where, in proceedings under subsection (1), a court
concludes that evidence was obtained in a manner that
infringed or denied any rights or freedoms guaranteed by
this Charter, the evidence shall be excluded if it established
that, having regard to all the circumstances, the admission
of itin the proceedings would bring the administration of
justice into disrepute.

Subsection (1) states that any individual who believes his or her rights or
freedoms have been violated by any level of government can go to court
and ask for a remedy (anything a court can do for a person who has had
a right or freedom denied). That person must then show that a Charter
right or freedom has been denied. If a judge decides that a particular law
is not in keeping with the Charter, he or she can strike down the law (i.e.
state that the law is invalid because it violates a right or freedom that is
protected by the Charter) or provide another remedy that is appropriate
in the circumstances. For example, if evidence was obtained illegally, a
judge could order that the evidence should not be used in a trial. Another
example of a remedy is a court interpreting a law in a different way that
respects Charter rights.

Subsection (2) states that judges should not accept evidence that was
obtained in a manner that violates Charter rights and freedoms if such
evidence “would bring the administration of justice into disrepute”. This
means that the judge must determine if accepting the evidence would
cause the public to lose trust and belief in our system of justice. For
example, if police officers get evidence through a search for which there
were no reasonable grounds, then a judge may order that evidence not
be used in court. Canadians expect police to be fair when they are looking
for evidence. Allowing evidence to be used in court, if it wasn't obtained
in a fair way, may cause the public to lose trust in the justice system.
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General

Sections 25 to 31 provide general rights and principles related to
other values and characteristics that help to define Canadian society.

Section 25

The guarantee in this Charter of certain rights and freedoms
shall not be construed so as to abrogate or derogate from any
aboriginal, treaty or other rights or freedoms that pertain to
the aboriginal peoples of Canada including

(@) anyrights or freedoms that have been recognized by the
Royal Proclamation of October 7, 1763; and

(b) any rights or freedoms that now exist by way of land
claims agreements or may be so acquired.

The rights and freedoms of the Aboriginal peoples of Canada (which
include First Nations, Inuit and Métis groups) are recognized in both
section 25 of the Charter and in section 35 of the Constitution Act, 1982.

The purpose of these sections is to protect the culture, customs,
traditions and languages of Aboriginal peoples and to recognize their
unique status. The special status granted to Aboriginal peoples is based
on agreements between Aboriginal people and the government under
which Aboriginal people gave up a large portion of their land. Section
35 of the Constitution Act, 1982, guarantees the protection of “existing
rights” of Aboriginal peoples of Canada.

The limitations in section 1 of the Charter do not apply to Aboriginal
rights because section 35 is not part of the Charter.

Section 25 of the Charter says that no other Charter right can interfere
with the rights of Aboriginal peoples. For example, where Aboriginal
peoples are entitled to special benefits under treaties, other people who
do not enjoy these same benefits cannot argue they have been denied
the right to be treated equally under section 15 of the Charter.
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Section 26

The guarantee in this Charter of certain rights and freedoms
shall not be construed as denying the existence of any other
rights and freedoms that exist in Canada.

The Charter is not the only source for protection of individual rights
offered to Canadians. Parliament and the legislatures can create laws
that protect rights beyond those listed in the Charter. For example,
human rights laws, anti-discrimination laws and workplace legislation
provide additional sources of rights. Different government offices have
also been created by law to protect rights. Examples of this include
provincial ombudsman offices, child advocacy offices, and human rights
tribunals or commissions.

Section 27

This Charter shall be interpreted in a manner consistent
with the preservation and enhancement of the multicultural
heritage of Canadians.

The fact that Canada is home to many cultural groups is a source of
great pride for Canadians.

Section 27 of the Charter recognizes the value of diversity and ensures
that the courts and governments interpret the Charter in a way that
promotes our multicultural heritage.

Section 28

Notwithstanding anything in this Charter, the rights and
freedoms referred to in it are guaranteed equally to male and
female persons.

Section 28 guarantees that both women and men are to receive equal
protection under the Charter. This principle coincides with the equality
provisions outlined in section 15.
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Section 29

Nothing in this Charter abrogates or derogates from any rights
or privileges guaranteed by or under the Constitution of
Canada in respect of denominational, separate or dissentient
schools.

The rights of religious schools to choose students and teachers based
on their religion are protected under section 29 of the Charter. This
section states that the Charter does not affect the creation or operation
of religious schools provided for under the Constitution Act, 1867.

This means that section 2 (freedom of expression) and section 15
(equality rights) do not take away from the right to create religious or

denominational schools given to people under the Constitution Act,
1867.

Section 30

A reference in this Charter to a province or to the legislative
assembly or legislature of a province shall be deemed to
include a reference to the Yukon Territory and Northwest

Territories, or to the appropriate legislative authority thereof,
as the case may be.

This section explains that the Charter applies equally to all provinces
and territories within Canada.

Section 31

Nothing in this Charter extends the legislative powers of any
body or authority.

The powers given to the federal and provincial governments are set out
in the Constitution Act, 1867.This section emphasizes that nothing in
the Charter changes the sharing of responsibilities or the distribution of
powers between the provincial and federal governments.
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Application of Charter

Section 32
(1) This Charter applies

(@) to the Parliament and government of Canada
in respect of all matter within the authority of
Parliament including all matters relating to the
Yukon Territory and Northwest Territories; and

(b) to the legislature and government of each province
in respect of all matters within the authority of the
legislature of each province.

(2) Notwithstanding subsection (1), section 15 shall not have
effect until three years after this section comes into force.

Subsection (1) emphasizes the fact that the Charter only applies to
governments. It does not apply to actions of private individuals,
businesses or other organizations. However, the courts have often found
that the Charter also applies to organizations such as public schools,
government funded hospitals, municipalities and police services.

The Charter applies to all government laws.

Subsection (2) permitted governments a three year delay in order to
allow them time to bring their laws into line with the equality rights of
section 15. This meant that section 15 of the Charter came into effect on
April 17, 1985.
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Section 33

(1) Parliament or the legislature of a province may expressly
declare in an Act of Parliament or of the legislature, as
the case may be, that the Act or a provision thereof shall
operate notwithstanding a provision included in section 2
or sections 7 to 15 of this Charter.

(2) An Act or a provision of an Act in respect of which a
declaration made under this section is in effect shall have
such operation as it would have but for the provision of
this Charter referred to in the declaration.

(3) Adeclaration made under subsection (1) shall cease to
have effect five years after it comes into force or on such
earlier date as may be specified in the declaration.

(4) Parliament or a legislature of a province may re-enact a
declaration made under subsection (1).

(5) Subsection (3) applies in respect of a re-enactment made
under subsection (4).

Section 33 is sometimes called the “notwithstanding clause”. This section

of the Charter says that the federal and any provincial government is
able to pass laws that take away some rights under the Charter. Under
this provision, Parliament or the provincial legislatures are permitted
to pass a law that is contrary to the fundamental rights and freedoms
set out in sections 2 and 7 to 15. Although government is able to limit
Charter rights under this section, it must provide clear reasons for
limiting these rights and accept full responsibility for the consequence
of its actions.

This clause is rarely used. Laws that limit Charter rights under this
section are only allowed to operate for a period of five years. After
that time, if Parliament or the legislature involved wishes the law
to be exempt from the Charter, that government must make a new
declaration under this section.
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Citation

Section 34

This part may be cited as the Canadian Charter of Rights and
Freedoms.

This means the official name of this part of the Constitution (contained
in sections 1 to 33) is the Canadian Charter of Rights and Freedoms.
Constitution Act, 1982, Section 52

The Constitution of Canada is the Supreme Law of Canada, and any law
that is inconsistent with the provisions of the Constitution can be found
to be invalid.
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Introduction

Qu'est-ce que la Charte?

La Charte décrit et protege certains droits et certaines libertés qui
appartiennent a tous les Canadiens.

Que sont les « droits et libertés »? Dans leur sens le plus stricte, les droits
et les libertés sont des choses que vous avez le droit d'étre, de faire ou
de posséder. Les droits existent aussi pour vous protéger.

Parmi les libertés et les droits les plus importants de la Charte, notons :

les libertés fondamentales (article 2)
« liberté de pensée, de croyance, d'opinion et d'expression
- liberté de conscience et de religion
- liberté d'association et de réunion pacifique

les droits démocratiques (articles 3 a 5)

«+ droit de vote
«+ droit de se présenter a des élections (c'est-a-dire devenir
politicien ou « représentant élu »)

les droits de circulation (article 6)
« droit de se déplacer

les garanties juridiques (articles 7 a 14)

« droit alavie, ala liberté et a la sécurité de sa personne

« droit a un proces juste

- droit a la protection contre les fouilles, les perquisitions et les
saisies abusives

« droit a la protection contre tous les traitements ou peines
cruels ou inusités

« droit a un interpréte au cours de procédures judiciaires

le droit a I'égalité (articles 15 et 28)
«+ droit a la protection et au bénéfices égaux de la loi sans
discrimination

les droits linguistiques (articles 16 a 22)
les droits a l'instruction dans la langue de la minorité (article 23)

Les droits et les libertés de la sorte aident a définir le Canada. lls sont
protégés de la meilleure fagon possible puisqu'ils ont été insérés dans la
Constitution.
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A qui s'adressent les droits dans la Charte?

La plupart des droits et libertés décrits dans la Charte s'adressent a
quiconque vit au Canada, qu'il s'agisse d’un citoyen canadien, d'un
résident permanent ou d’un visiteur. Certains droits ne sont accordés
qu'aux citoyens canadiens comme le droit de vote (article 3) et le droit
de demeurer au Canada, d'y entrer ou d’en sortir a son gré (article 6).

La Charte s'applique lorsqu'il y a interactions entre une personne ou
un groupe de personnes et le gouvernement fédéral, provincial ou
territorial et leurs agences connexes. Par exemple, la Charte s‘applique
aux étudiants qui vont a l'école.

La Charte ne s'applique pas aux organismes non gouvernementaux
comme les entreprises qui ne font pas partie d'un gouvernement. Par
exemple, la Charte ne s‘applique pas aux clients d’un restaurant rapide.

Etude de cas

Etienne vient tout juste de commencer dans une nouvelle école.

Il se taille rapidement une réputation de batailleur et de preneur

de risques. Un des autres étudiants a lancé des rumeurs a l'effet
qu’Etienne vend de la drogue. Un jour au diner, Etienne trouve le
directeur en train de fouiller son casier. Le directeur dit a Etienne quil
cherche de la drogue et des armes.

La Charte s'applique-t-elle dans cette situation?

En effet, la Charte s'applique. Dans une cause célébre intitulée R. c. M.
(M.R.), la Cour supréme du Canada a décidé que lorsqu'il s'agit de faire
appliquer la Charte, les « écoles font partie du gouvernement ».

Quels droits sont en jeu?

L'article 8 de la Charte protege les personnes contre la « fouille et la
saisie non raisonnables ». Cela signifie que le casier d’Etienne ne doit
pas se faire fouiller sans raison valable. Cela signifie aussi que ses
effets personnels ne peuvent lui étre retirés sans raison valable. Les
écoles doivent disposer de raisons valables pour fouiller le casier d'un
étudiant. Dans la présente situation, la fouille d'un casier basée sur
des rumeurs au sujet d'un étudiant ne constituerait probablement
pas une raison suffisamment valable pour étre justifiée, a moins que
I'école dispose de plus de renseignments pour justifier la fouille.
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Y a-t-il plus de droits et de libertés que ceux décrits dans la
Charte?

Il existe de nombreuses autres lois édictées par les gouvernements
fédéral, provinciaux et territoriaux qui protégent les droits. Parmi
celles-ci, notons les lois qui protegent contre le refus d'embaucher
quelqu’un en raison de sa religion ou de sa race, les lois qui protégent
I'environnement et les lois qui donnent des droits aux personnes
accusées d’avoir commis un crime. La Charte ne remplace pas les autres
lois ou sources de droits et de libertés. Cependant, les droits et libertés
de la Charte jouissent d’une protection spéciale parce qu'ils font partie
de la Constitution, c'est-a-dire la loi supréme du Canada.

Est-ce que la Charte et la Constitution canadienne sont une
et méme chose?

La Constitution représente la loi supréme du Canada et établit des
régles qui expliquent comment notre pays fonctionne. La Charte n'est
qu’une partie de la Constitution canadienne. Cela signifie que la Charte
fait aussi partie de la loi supréme du Canada. Les gouvernements
doivent s'assurer que les nouvelles lois se conforment a la Charte. La
Charte ne permet aux gouvernements de restreindre les droits de la
Charte que dans certaines circonstances.

Est-ce que le gouvernement peut supprimer mes droits
inclus dans la Charte?

Oui. Larticle 1 de la Charte ne permet a un gouvernement de supprimer
des droits et des libertés que si les restrictions sont raisonnables dans
une société libre et démocrate. On trouve davantage de renseignements
a ce sujet dans la partie 2 du présent guide.

Larticle 33 de la Charte autorise le gouvernement fédéral, ainsi qu'un
gouvernement provincial ou territorial, a promulguer des lois qui
suppriment certains droits et libertés de la Charte qui se rapportent aux
libertés fondamentales, aux garanties juridiques et aux droits a I'égalité
pour tous (articles 2 et 7 a 15). Cette clause nest pas souvent utilisée et
les lois qui limitent les droits inscrits dans I'article 33 ne sont applicables
que pour une durée de cinq ans. Cette méme clause ne peut pas étre
utilisée pour annuler certains droits, comme le droit de vote, le droit a
I'instruction dans la langue de la minorité ou le droit de circulation.
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Les droits et libertés inclus dans la Charte sont si importants que les
régles a suivre compliquent les choses lorsque le gouvernement
souhaite changer la Charte. Pour ajouter ou supprimer des choses dans
la Charte, le Parlement fédéral et sept des dix assemblées Iégislatives
provinciales doivent étre d'accord pour apporter le changement. De
plus, la population de ces sept provinces doit constituer au moins
cinquante pour cent de la population totale du Canada.

Quand la Charte canadienne des droits et libertés est-elle
entrée en vigueur?

C'est le 17 avril 1982 que la Charte canadienne des droits et libertés

est entrée en vigueur. Ce jour-la, une majorité de représentants élus

du Canada ont estimé qu'il était important de protéger nos droits et
libertés en vertu de la Constitution, la loi supréme du Canada. La Charte
protége les droits et les libertés individuels et renforce les valeurs et

les croyances selon lesquelles a été construit notre pays. Un article,
I'article 15, est entré en vigueur le 17 avril 1985. On trouve davantage de
renseignements au sujet de cet article dans la partie 2 du présent guide.

Avant la Charte, les droits des Canadiens étaient-ils
protégés?

Oui. Avant I'établissement de la Charte, les Canadiens pouvaient
compter sur des statuts fédéraux et provinciaux, des lois en common
law ou judge law, et des coutumes et conventions pour définir et
protéger leurs droits et libertés.

Par exemple, la Déclaration canadienne des droits de 1960 garantit de
nombreux droits et libertés également décrits dans la Charte. Il y a
cependant une différence fondamentale : la Déclaration canadienne
des droits est une simple loi du Parlement et a ce titre, elle peut étre
changée par la volonté d'une majorité parlementaire. La Charte ne peut
étre modifiée que par Parlement fédéral et une majorité des provinces
(sept sur dix avec au moins 50 p. 100 de la population canadienne). De
plus, la Charte s'applique aux gouvernements fédéral et provinciaux
alors que la Déclaration canadienne des droits ne s'applique qu'a des
domaines qui sont de juridiction fédérale. Puisqu'ils font partie de

la Constitution (loi supréme du Canada), les droits et libertés des
Canadiens et des Canadiennes jouissent maintenant d'une bien
meilleure protection et d’une bien meilleure sécurité.
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Que puis-je faire si mes droits tels qu'inscrits dans la Charte
sont niés?

La Charte offre trois possibilités aux personnes dont les droits ont été niés.
Ces actions permettent aux gens d’obtenir des « recours judiciaires ».

La Charte statue qu’une personne qui pense que ses droits
ont été niés peut demander a un tribunal un recours judiciaire
qui soit « convenable et juste eu égard aux circonstances ».
Ainsi, un tribunal peut mettre fin a toute poursuite contre une
personne accusée d'un délit si ses droits a un proces dans un
délai raisonnable ont été niés.

Article 24

Toute personne, victime de violation ou de négation de droits

et libertés qui lui sont garantis par la présente Charte, peut
s‘adresser a un tribunal compétent pour obtenir la réparation que
le tribunal estime convenable et juste eu égard aux circonstances.

On peut demander réparation a un tribunal si une personne
croit que ces droits individuels en vertu de la Charte ont été
violés ou niés en raison de la fagcon dont les preuves ont été
obtenues. Par exemple, si un agent de police fouille une
voiture ou une maison sans permission ou doute raisonnable,
la personne peut demander a un tribunal que les preuves ne
soient pas utilisées contre elle durant son proces.

Article 24

Lorsque, dans une instance visée au paragraphe (1), le tribunal
a conclu que des éléments de preuve ont été obtenus dans des
conditions qui portent atteinte aux droits ou libertés garantis
par la présente Charte, ces éléments de preuve sont écartés s'il
est établi, eu égard aux circonstances, que leur utilisation est
susceptible de déconsidérer I'administration de la justice

Enfin, si un tribunal estime qu’une loi viole les droits

inscrits dans la Charte, il peut en conclure que la loi est
inconstitutionnelle. Si une loi est inconstitutionnelle, elle
n'‘est pas valide et ne peut étre utilisée par le gouvernement.
L'article 52 explique clairement que, faisant partie de la
Constitution, la Charte est la loi supréme du Canada et que
toutes les lois du Canada doivent s'y conformer pour étre
valides. Cet énoncé précis de la suprématie de la Constitution
sur toute législation donne aux tribunaux une grande
discrétion.
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Garantie des droits et libertés

Article 1

La Charte canadienne des droits et libertés garantit les droits et
libertés quiy sont énoncés. lls ne peuvent étre restreints que
par une régle de droit, dans des limites qui soient raisonnables
et dont la justification puisse se démontrer dans le cadre d'une
société libre et démocratique.

Le Canada est un pays multiculturel et nos lois protegent et
maintiennent la diversité de nos races, de nos confessions et de nos
nationalités. Voici quelques exemples des protections qu'elle offre :

« libertés fondamentales

« droits démocratiques

« droit de demeurer et de travailler n'importe ou au Canada

+ garanties juridiques : droit a la vie, a la liberté et a la sécurité

personnelle

- droit a I'égalité pour tous

« langues officielles du Canada

« droit a l'instruction dans la langue de la minorité

+ patrimoine multiculturel du Canada

- droits des peuples autochtones du Canada

Au Canada, méme si nous attachons beaucoup d'importance aux
droits civils et aux droits de la personne, ces droits et libertés ne sont
pas garantis ni absolus. Certaines restrictions peuvent s'appliquer a
certains droits pour maintenir d’autres droits ou pour maintenir les
valeurs morales canadiennes. Ainsi, bien que nous ayons la liberté de
parole, certaines lois limitent cette liberté, comme la censure de films
ou l'interdiction de calomnier une autre personne (c'est-a-dire dire des
choses qui pourraient détruire injustement la réputation d'une autre
personne).

Larticle 1 est plus connu sous le nom de clause limitative ou la « clause
des limites raisonnables ». Il permet I'adoption de lois qui restreignent
raisonnablement des droits et libertés, tant et aussi longtemps que ces
restrictions peuvent étre justifiées. Dans presque tous les cas ou les

droits et libertés ont été enfreints, le tribunal doit se référer a I'article 1.
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En 1986, dans la cause Regina c. Oakes, la Cour supréme

du Canada a expliqué quelles limites étaient jugées
raisonnables. Cette cause est célébre pour expliquer
comment un tribunal doit déterminer si la limite d'un droit
est raisonnable.

En premier lieu, I'objectif ou le but de la loi doit étre
suffisamment important pour justifier la restriction d'un
droit ou d’une liberté. Il faut a tout le moins qu'un objectif
[ou but] se rapporte a des préoccupations « urgentes et
réelles » pour qu'on puisse le qualifier de suffisamment
important

En deuxiéme lieu, lorsque l'objectif a été reconnu comme
suffisamment important, la facon dont le droit est
restreint doit se rapporter au but de la loi et les moyens
choisis doivent étre raisonnables et leur justification
pouvoir se démontrer. Les mesures utilisées doivent

étre soigneusement congues pour atteindre l'objectif en
question. C'est ce qu'on appelle le test du « lien rationnel »

En troisiéme lieu, la loi doit étre de nature a porter « le
moins possible » atteinte au droit ou a la liberté en question

En quatriéme lieu, il doit y avoir proportionnalité entre
le droit qui sera limité et 'objectif de la loi. Ce quatriéme
test s'appelle le « principe de proportionnalité » et on s'en
sert pour décider si une loi qui enfreint des droits et des
libertés peut étre justifiée. Les avantages de la loi valent-
ils plus que le droit ou les droits enfreints? Existe-t-il plus
d’'« avantages » que d'« inconvénients »?

On appelle les étapes précédentes le « test Oakes ». Pour résumer, les
restrictions de droits individuels, imposées par les gouvernements, sont
permises pourvu qu'elles :

« visent un objectif social important de maniére raisonnable

«+ restreignent aussi peu que possible les droits de la personne

« donnent des résultats égaux a leur objectif
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Libertés fondamentales

Article 2
Chacun a les libertés fondamentales suivantes :
(@) liberté de conscience et de religion;

(b) liberté de pensée, de croyance, d'opinion et d’expression,
y compris la liberté de la presse et des autres moyens de
communication;

(c) liberté de réunion pacifique
(d) liberté d'association.

L'article 2 de la Charte garantit aux Canadiens la liberté de
croire ce qu'ils veulent, d'exprimer leurs valeurs et de former
des associations.

Cet article décrit les libertés considérées essentielles ou fondamentales
dans une société démocratique. Il garantit aux Canadiens la liberté

de croire ce qu'ils veulent, d'exprimer leurs valeurs et de former des
associations. Chacune de ces libertés est décrite plus bas.

2(a) Liberté de conscience et de religion

La liberté de conscience et de religion signifie que les Canadiens
peuvent, s'ils le désirent, avoir des convictions religieuses, exercer ou
exprimer leurs croyances sans crainte de représailles. Les probléemes qui
surgissent au Canada a propos de la liberté de conscience et de religion
ont souvent rapport a des lois qui défavorisent certaines personnes a
cause de leurs croyances religieuses. Les croyances religieuses doivent
étre légitimes pour s'appliquer. Louverture des commerces le dimanche,
I'instruction des enfants selon les croyances religieuses de leurs parents
et la discrimination fondée sur la religion en exigeant de certaines
personnes qu'elles travaillent le jour de I'expression de leur culte en sont
des exemples.
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Cause mémorable :

En 1985, dans la célébre cause Regina c. Big Drug Mart Ltd, la Cour
supréme du Canada a soigneusement analysé la liberté de religion.
Le jugement rendu est bien connu : la cour a conclu que la liberté
de religion couvre méme les formes subtiles de discrimination.

La cour a décidé qu'une loi qui exige que les magasins ferment le
dimanche pour raison religieuses enfreint le droit a la liberté de
religion puisque la loi donne un traitement spécial a une religion en
particulier.
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2(b) Liberté de pensée, de croyance, d'opinion et
d’expression

Cet article de la Charte signifie que les Canadiens sont libres de
s'exprimer. Il s'applique a toutes les formes d'expression, y compris la
parole, I'art, le cinéma, la danse et les écrits.

Plusieurs proces ont confirmé le droit des personnes a exprimer des
idées que d’autres jugent mauvaises. Cependant, certaines restrictions
ont été imposées a la liberté d'expression en vertu de la Charte. Par
exemple, les lois contre la propagande haineuse, la pornographie et

la diffamation sont considérées des limites raisonnables a la liberté
d’expression parce que de telles restrictions empéchent que des
individus ou des groupes soient victimes de préjudices.

Cause mémorable :
Irwin Toy Ltd. c. Québec (procureur général)

En 1989, la Cour supréme a affirmé Iimportance de la liberté
d'expression. Cette cause posait la question a savoir si la publicité
destinée aux enfants était un droit protégé par la liberté
d'expression. La cour a décidé que la publicité est une forme
d'expression en vertu de la Charte mais qu’une restriction des droits
d'annonce aux enfants était raisonnable afin de protéger les enfants
contre les risques ou les dangers associés a la publicité destinée aux
enfants.
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2(c) et (d) Liberté de réunion pacifique et liberté
d’association

Cet article aborde la liberté dont jouissent tous les Canadiens de se
rassembler pacifiquement, de participer a des piquets de gréve ou de
manifester. Cela comprend le droit des personnes de se réunir pour
toute raison reliée au gouvernement et d'exprimer leur désaccord
vis-a-vis de politiques gouvernementales.

Ces libertés garantissent a tous les Canadiens la liberté de se former

des opinions et de les exprimer, de se réunir pour en discuter et de les
répandre. Ces activités représentent des aspects élémentaires de la
liberté individuelle. Elles sont essentielles au succes d'une société libre
et démocratique comme le Canada. Dans une démocratie, les personnes
doivent étre libres de discuter de sujets portants sur les politiques
gouvernementales, de critiquer leurs gouvernements et d'offrir leurs
propres solutions aux problémes de la communauté.

Le mot « pacifiquement » de cet article vise a s'assurer que les gens ne
se réunissent pas en vue de provoquer la peur chez d’autres personnes
ou d’étre violents.
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Droits démocratiques

Les articles 3, 4 et 5 de la Charte garantissent des droits qui sont
connexes a la participation a une démocratie et au fonctionnement
des législatures territoriales, provinciales et fédérale.

Article 3

Tout citoyen canadien a le droit de vote et est éligible aux
élections législatives fédérales ou provinciales.

Avant 1982, la garantie du droit de vote n'était pas inscrite dans la
Constitution canadienne.

L'article 3 garantit a tous les citoyens canadiens le droit de participer aux
élections municipales, provinciales ou territoriales et fédérales, ainsi que
le droit de se présenter a ces mémes élections. Certaines restrictions
s'appliquent au droit de vote : I'dage (personnes agées de 18 ans ou plus)
et la résidence. Ainsi, chaque province exige qu’un citoyen réside (ou
vive) dans la province pendant 6 ou 12 mois avant d'obtenir le droit de
voter dans cette province.

Cause mémorable :
Sauvé c. Canada

En 2002, la Cour supréme a accordé aux détenus des prisons
fédérales le droit de vote aux élections fédérales.
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Article 4

(1) Le mandat maximal de la Chambre des communes et des
assemblées législatives est de cing ans a compter de la date
fixée pour le retour des brefs relatifs aux élections générales
correspondantes.

(2) Le mandat de la Chambre des communes ou celui d'une
assemblée |égislative peut étre prolongé respectivement par
le Parlement ou par la [égislature en question au-dela de cing
ans en cas de guerre, d’invasion ou d’insurrection, réelles ou
appréhendées, pourvu que cette prolongation ne fasse pas
l'objet d’une opposition exprimée par les voix de plus du tiers
des députés de la Chambre des communes ou de I'assemblée
[égislative.

Cet article limite la période de temps pendant laquelle un Parlement ou
une assemblée |égislative peut continuer d’exercer le pouvoir. Ce n'est
que dans le cadre de circonstances extraordinaires, comme une guerre
ou une situation de crise nationale qu'un gouvernement peut continuer
d’exercer le pouvoir au-dela d'une période de cing ans.

Article 5

Le Parlement et les |égislatures tiennent une séance au moins
une fois tous les douze mois.

L'article 5 de la Charte établit clairement que le Parlement et les
assemblées |égislatives doivent se réunir et tenir une séance au moins
une fois par an. Cette loi assure que les membres élus et la population
sont en mesure de remettre réguli€rement en question les politiques du
gouvernement.
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Liberté de circulation et d'établissement

Article 6

(1) Tout citoyen canadien a le droit de demeurer au Canada, d'y
entrer ou d’en sortir.

(2) Tout citoyen canadien et toute personne ayant le statut de
résident permanent au Canada ont le droit :

(a) de se déplacer dans tout le pays et d'établir leur résidence
dans toute province;

(b) de gagner leur vie dans toute province.
(3) Lesdroits mentionnés au paragraphe (2) sont subordonnés :

(@) aux lois et usages d'application générale en vigueur
dans une province donnée, s'ils n'établissent entre les
personnes aucune distinction fondée principalement sur
la province de résidence antérieure ou actuelle;

(b) aux lois prévoyant de justes conditions de résidence en
vue de l'obtention des services sociaux publics.

(4) Les paragraphes (2) et (3) n‘ont pas pour objet d'interdire les
lois, programmes ou activités destinés a améliorer, dans une
province, la situation d'individus défavorisés socialement ou
économiquement, si le taux d'emploi dans la province est
inférieur a la moyenne nationale.

Dans une démocratie libre, les droits d'entrer, de demeurer ou de quitter
le pays sont des droits fondamentaux et sont garantis, tout comme le
sont les droits de circuler librement, de sétablir et de travailler partout
au pays. Il est important de noter que le paragraphe (1) s'adresse a tous
les citoyens tandis que le paragraphe (2) s'adresse a tous les citoyens et
a tous les résidents permanents du Canada.

Pour certaines personnes, le droit de se déplacer d'un endroit a un autre
est restreint. Ainsi, la Loi sur l'extradition stipule que les personnes au
Canada devant répondre a des accusations criminelles ou devant purger
une peine dans un autre pays peuvent étre déportées dans ce pays.

Les droits de circulation (le droit de se déplacer dans le pays ou d'en
sortir) permettent aux Canadiens de circuler librement entre les
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provinces au Canada. Quand la Charte a été créée, certaines provinces
ont émis des inquiétudes, alléguant que le droit de circulation

illimitée provoquerait un afflux de personnes vers les provinces ou les
prestations sociales étaient trés généreuses ou vers les provinces dont
I'¢conomie était florissante (ce qui entrainerait un engorgement de
I'économie et des services sociaux, comme les hopitaux). Le paragraphe
(3) indique clairement que les provinces peuvent décider de n‘octroyer
des prestations sociales, comme le bien-étre social, qu’aux personnes
résidant dans la province depuis une certaine période de temps.

Le paragraphe (4) permet aux provinces de donner priorité aux
personnes locales si le taux d'emploi dans la province est plus bas

que celui de la moyenne nationale. Méme si ce paragraphe peut étre
considéré comme une forme de discrimination, les gouvernements
provinciaux ont le droit de promulguer de telles lois ou de créer des
programmes en vue de favoriser leurs propres résidents. C'est ce qu'on
appelle I'équité en matiére d'emploi.
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Garanties juridiques

Les articles 7 a 14 expliquent les droits des Canadiens dans leurs
rapports avec le systéme juridique. Ces droits garantissent que les
personnes impliquées dans des procédures judiciaires sont traitées
équitablement, surtout les personnes accusées d’une infraction
criminelle.

Cette section assure des protections comme le droit contre l'auto-
incrimination et le droit de répondre et de se défendre durant la tenue
d’un procés équitable. L'article 7 est souvent invoqué dans les affaires
criminelles lorsqu’une personne accusée d'une infraction risque de
perdre sa liberté si elle est déclarée coupable d’une infraction. Sans
I'article 7, les autorités pourraient emprisonner sans tenir un procés
équitable. Larticle 7 garantit qu'une personne ne peut pas étre envoyée
en prison a moins qu'il ne soit établi qu'elle a commis une offense.

La protection offerte dans cet article s'applique a tout le monde au
Canada, y compris les citoyens, les visiteurs, les étudiants étrangers et
les résidents permanents.

Article 7

Chacun a droit a la vie, a la liberté et a la sécurité de sa
personne; il ne peut étre porté atteinte a ce droit qu'en
conformité avec les principes de justice fondamentale.

Pour définir la vie, la liberté et la sécurité de sa personne de fagon
simple, disons que les personnes ont le droit d'étre libres.
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Causes mémorables :
Référence : B.C. Motor Vehicle Act

Cette cause de 1985 a été importante pour aider a définir les
principes de justice fondamentale. Par justice fondamentale,
on entend une croyance en la dignité, la valeur de l'individu et
I'importance des lois qui sont justes.

Cette cause porte sur une loi qui permettait d'emprisonner des
personnes qui conduisaient un véhicule avec un permis suspendu,
méme si la personne ne savait pas que son permis avait été
suspendu. La cour a décidé que cette loi n'était pas valide. Une
personne ne doit pas étre envoyée en prison si elle ne sait pas
qu'elle enfreint la loi.

Suresh v. Canada (ministére de la Citoyenneté et de I'lmmigration)

En 2002, la cour a décidé a l'occasion de cette cause que I'expulsion
vers un pays ou il existe de graves risques de torture pourrait étre
injuste puisqu’une personne pourrait étre torturée et pourrait
méme mourir. Cela va a I'encontre du droit a la vie, a la liberté et a
la sécurité de sa personne - ces droits sont des droits qui décrivent
notre droit de nous sentir libre et en sécurité.
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Article 8

Chacun a droit a la protection contre les fouilles, les
perquisitions ou les saisies abusives.

L'article 8 signifie que les personnes qui agissent au nom d’un
gouvernement, comme les policiers, doivent agir équitablement et
raisonnablement dans l'exercice de leurs fonctions. Ces personnes ne
peuvent pas entrer dans une propriété privée (comme la maison de
quelqu’un) ou prendre quelque chose entre les mains de quelqu’un

a moins de pouvoir démontrer qu'elles ont des motifs valables pour

le faire. En général, elles doivent d'abord obtenir un mandat de
perquisition, émis par un juge, avant d'entrer dans une propriété privée
a la recherche d’éléments de preuve ou pour saisir des choses.

Article 9

Chacun a droit a la protection contre la détention ou
I'emprisonnement arbitraires.

L'article 9 signifie que quelqu’un qui agit au nom du gouvernement,
comme les policiers, doit avoir des motifs raisonnables (c’est-a-dire

des preuves qui appuient ses soupgons) pour garder une personne en
détention. Il est important de noter cependant que les lois permettant
aux policiers d'arréter les conducteurs pour des tests-haleines (des tests
qui montrent si le conducteur d'un véhicule a consommé de l'alcool)
sont des lois raisonnables et ne contreviennent pas a la Charte.

Selon la loi canadienne, les policiers canadiens doivent étre en mesure
de justifier leurs actions. Une personne détenue par la police est
vulnérable et a droit a certains droits.
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Article 10
Chacun a le droit, en cas d'arrestation ou de détention :

(@) d'étre informé dans les plus brefs délais des motifs de son
arrestation ou de sa détention;

(b) d'avoir recours sans délai a I'assistance d'un avocat et d'étre
informé de ce droit;

(c) de faire contréler, par habeas corpus, la Iégalité de sa
détention et d'obtenir, le cas échéant, sa libération.

L'article 10 garantit qu'une personne arrétée ou détenue a le droit de
remettre en question la [égalité de son arrestation (c’est-a-dire s'assurer
que l'arrestation a été conforme a la loi). Enfin, en vertu de cet article, les
personnes accusées d’avoir commis une infraction criminelle ont le droit
de demander a un juge de décider de la |Iégalité de leur arrestation et, le
cas échéant, d'ordonner leur remise en liberté.

La raison de l'arrestation ou de la détention doit étre immédiatement
donnée a la personne. Le policier doit également informer la personne
accusée d'avoir commis une infraction criminelle qu'elle a le droit de
communiquer avec un avocat afin d'obtenir un avis juridique sur sa
situation. Le policier doit aussi mentionner a la personne accusée d’avoir
commis une infraction criminelle quels services d'aide juridique sont
disponibles si la personne n'a pas les moyens de faire appel a un avocat.
Toute personne accusée d’avoir commis un crime doit avoir la chance
de chercher des conseils juridiques.

Article 11
Tout inculpé a le droit :

(@) d'étre informé sans délai anormal de l'infraction précise quon
lui reproche;
(b) d'étre jugé dans un délai raisonnable;

(c) de ne pas étre contraint de témoigner contre lui-méme dans
toute poursuite intentée contre lui pour l'infraction qu’on lui
reproche;

(d) d'étre présumé innocent tant qu'il n'est pas déclaré coupable,
conformément a la loi, par un tribunal indépendant et
impartial a I'issue d'un proces public et équitable;
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(e) de ne pas étre privé sans juste cause d’une mise en liberté
assortie d'un cautionnement raisonnable;

(f) saufs'il s'agit d'une infraction relevant de la justice militaire,
de bénéficier d'un procés avec jury lorsque la peine
maximale prévue pour l'infraction dont il est accusé est un
emprisonnement de cing ans ou une peine plus grave;

(g) de ne pas étre déclaré coupable en raison d’une action ou d’'une
omission qui, au moment ou elle est survenue, ne constituait
pas une infraction d'aprés le droit interne du Canada ou le
droit international et n‘avait pas de caractere criminel d’aprés
les principes généraux de droit reconnus par I'ensemble des
nations;

(h) d’une part de ne pas étre jugé de nouveau pour une infraction
dont il a été définitivement acquitté, d'autre part de ne pas
étre jugé ni puni de nouveau pour une infraction dont il a été
définitivement déclaré coupable et puni;

(i) de bénéficier de la peine la moins sévere, lorsque la peine qui
sanctionne l'infraction dont il est déclaré coupable est modifiée
entre le moment de la perpétration de l'infraction et celui de la
sentence.

On a pu dire qu’« une justice retardée était une justice niée ».

Larticle 11 établit plusieurs régles importantes afin de protéger
quiconque est accusé d’une infraction criminelle aux termes des lois
fédérales ou provinciales. Si le droit d'obtenir un procés dans un délai
raisonnable n'existait pas, la personne accusée pourrait étre détenue
en prison pendant longtemps, quand bien méme elle n'aurait pas été
déclarée coupable.

L'alinéa (a) stipule qu'une personne accusée d’une infraction criminelle
doit étre immédiatement informée de la nature exacte des accusations
qui pesent contre elle. Cela signifie qu’'une personne qui a enfreint une
loi doit étre mise au courant des détails a savoir comment elle a enfreint
la loi. L'alinéa (b) stipule que le procés de I'accusé doit se tenir dans des
délais raisonnables. L'alinéa (c) stipule qu’une personne accusée d'une
infraction criminelle ne peut pas étre forcée de témoigner (donner des
preuves en tant que témoin). Ceci est le droit contre l'auto-incrimination.

L'alinéa (d) explique que toute personne accusée d’une infraction
criminelle est présumée innocente a moins que le procureur (l'avocat qui
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représente la couronne lors d'un proces criminel) puisse démontrer sa
culpabilité au-dela de tout doute raisonnable. Cette obligation, « hors
de tout doute raisonnable », est un critére trés élevé exigeant que, dans
un proces criminel, un juge ou un jury déclare I'accusé innocent a moins
que les preuves de sa culpabilité soient démontrées sans aucun doute
«raisonnable ». Le proces doit étre tenu de maniére équitable devant
une cour indépendante et impartiale.

Une personne accusée d’une infraction criminelle a le droit a un
cautionnement. Lorsqu'on parle de cautionnement, cela signifie qu'une
personne peut étre libérée de prison selon certaines conditions.

L'alinéa (e) stipule qu’une personne accusée d'avoir commis

une infraction criminelle ne peut pas se voir refusé le droit a un
cautionnement sans motif valable. Il y a motif valable si I'on soupconne
que l'accusé ne se présentera pas devant la cour ou qu'il constitue un
danger pour la société s'il est remis en liberté. Quand la peine maximale
d’emprisonnement pourrait s'élever a cing ans ou plus, un accusé a
également le droit a recevoir un proces avec jury.

L'alinéa (g) stipule qu'une personne ne peut pas étre accusée d’'une
infraction criminelle si le motif de I'arrestation n'était pas considéré
comme une activité criminelle aux termes de la loi a 'époque ol a eu
lieu ladite activité. Par ailleurs, I'alinéa (h) souligne que si une personne
a été jugée et déclarée innocente d’'une infraction, elle ne peut pas étre
a nouveau jugée pour la méme infraction. De méme, si une personne
est jugée et punie pour une infraction, elle ne peut plus jamais étre a
nouveau déclarée coupable et punie pour cette méme infraction.

L'alinéa (i) stipule que si la punition a été amendée entre le moment ou
I'infraction a été commise et le moment ou la sentence (condamnation)
est prononcée, I'accusé a le droit de bénéficier de la peine la moins
sévere.
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Cause mémorable :
Regina c. Oakes

La cour a décidé qu'une loi qui déclare immédiatement une
personne coupable de trafic de drogue, méme si la personne ne
posséde qu’une petite quantité de drogue, enfreint son droit a étre
présumée innocente tant qu'elle n'a pas été déclarée coupable.
Lorsqu’une personne est déclarée coupable et doit prouver son
innocence, cela s'appelle «inversion du fardeau de la preuve ».
Tandis que les cours déclarent parfois qu’une loi d'inversion du
fardeau de la preuve est justifiée, la cour a déclaré que cette
infraction a l'article 11 n'était pas justifiée en vertu de l'article 1 de la
Charte.

Article 12

Chacun a droit a la protection contre tous traitements ou
peines cruels et inusités.

L'article 12 protége les individus contre une punition trop sévere pour
I'infraction commise. Certaines lois prévoient une condamnation
minimale pour des infractions bien précises (le minimum de temps
qu’une personne doit passer en prison). Ces conditions ont été
contestées avec succes aux termes de l'article 12.

Cause mémorable :

En 1987, dans la cause La Reine c. Smith, la Cour supréme a statué
qu’une disposition |égislative prévoyant une peine minimale
d’emprisonnement de sept ans pour importation de drogues au
Canada constitue une peine « cruelle et inusitée », peu importe
la quantité. La Cour n'a toutefois pas défini les termes « cruelle et
inusitée », mais une majorité de juges ont estimé qu'imposer une
condamnation minimale de sept ans était dans de nombreux cas
trop sévere et injuste.

Certaines remises en question d’'une condamnation minimale

n‘ont toutefois pas réussi. Par exemple, dans la cause La Reine c.
Luxton en 1990, la Cour supréme a déclaré qu’une peine minimale
d’emprisonnement a vie sans possibilité de libération conditionnelle
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pendant vingt-cing ans était acceptable pour un meurtre au premier
degré (meurtre illégal, prémédité et délibéré, ou si la victime est un
policier ou un employé des services correctionnels). Pareillement

en 2001, la Cour supréme a maintenu la peine minimale
d'emprisonnement a vie sans possibilité de libération conditionnelle
pendant dix ans pour un meurtre au deuxiéme degré (tout meurtre
qui nentre pas dans la définition de meurtre au premier degré).

Si une personne est en libération conditionnelle, cela signifie
généralement qu'elle a été libérée de prison avant la fin de sa peine
pour infraction criminelle.

Article 13

Chacun a droit a ce qu'aucun témoignage incriminant
qu'il donne ne soit utilisé pour l'incriminer dans d’autres
procédures, sauf lors de poursuites pour parjure ou pour
témoignages contradictoires.

Cet article prévoit que la déposition d’'un témoin ne peut pas étre
utilisée contre lui pour l'incriminer dans des procédures subséquentes.
Si une personne ment pendant un témoignage sous serment, cela
s'appelle parjure. En pareille circonstance, la déposition d’'un témoin
peut étre utilisée contre lui durant un proces pour parjure.

Article 14

La partie ou le témoin qui ne peuvent suivre les procédures,
soit parce qu'ils ne comprennent pas ou ne parlent pas la
langue employée, soit parce qu'ils sont atteints de surdité, ont
droit a l'assistance d'un interpréte.

Les personnes qui ne comprennent pas ou ne parlent pas la langue
employée devant le tribunal peuvent demander |'assistance d'un
interprete. Lidée sous-jacente a l'article 14 est que toute personne
accusée d'une infraction criminelle a le droit de comprendre la cause
contre elle et d'avoir la possibilité de se défendre adéquatement.
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Droits a I'égalité pour tous

Article 15

(1) Laloi ne fait acception de personne et s'applique également
a tous, et tous ont droit a la méme protection et au méme
bénéfice de la loi, indépendamment de toute discrimination,
notamment des discriminations fondées sur la race, l'origine
nationale ou ethnique, la couleur, la religion, le sexe, I'age ou
les déficiences mentales ou physiques

(2) Le paragraphe (1) n‘a pas pour effet d'interdire les lois,
programmes ou activités destinés a améliorer la situation
d'individus ou de groupes défavorisés, notamment du fait
de leur race, de leur origine nationale ou ethnique, de leur
couleur, de leur religion, de leur sexe, de leur age ou de leurs
déficiences mentales ou physiques.

L'article 15 dit que toute personne a le droit a I'égalité sans
discrimination.

Il'y a discrimination lorsqu’une personne a été désavantagée ou qu'on
lui a refusé des occasions en raison de caractéristiques personnelles
comme |'age, la race ou la religion.

Cet article de la Charte précise que toutes les personnes au Canada,
sans distinction de race, de religion, de nationalité, d'origine ethnique,
de couleur, de sexe, d’age ou de déficiences mentales ou physiques,
sont égales devant la loi. Ce qui signifie que les gouvernements ne
peuvent pas faire preuve de discrimination fondée sur ces raisons, dans
leurs lois ou programmes. Il est important de comprendre que ces
caractéristiques ne sont pas les seules a étre protégées par cet article. Il
est possible de démontrer qu'il y a eu discrimination sur la base d’autres
caractéristiques qui ne sont pas mentionnées, comme l'orientation
sexuelle.

L'égalité « devant la loi » garantit que quiconque a acces aux tribunaux.
L'égalité « en vertu de la loi » assure que les dispositions législatives
s'appliquent équitablement a tous. Il y a des exceptions a ces droits
d'égalité. Par exemple les restrictions d’age requises pour conduire

ou pour consommer de l'alcool, pour la retraite et pour bénéficier de
prestations d'assurance vieillesse sont des restrictions raisonnables aux
droits dans une société libre et démocratique.
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Larticle 15 est entré en vigueur le 17 avril 1985, trois ans apres la
Charte. Ce délai a permis aux gouvernements de prendre le temps de
conformer leurs lois aux droits a I'égalité selon I'article 15.

Cause mémorable :

En 1989, la Cour supréme a statué dans un proces retentissant
portant sur les droits a I'€galité, le procés Andrews c. Law Society of
British Columbia. Lors de ce proces, la Cour supréme a statué que

la « différence de traitement entre individus devant la loi ne doit
pas nécessairement résulter en une inégalité et que, par ailleurs, un
traitement identique peut fréquemment provoquer une inégalité
sévere... la considération primordiale doit demeurer les effets de
la loi sur la personne ou le groupe en question ». En 1999, lors du
procés Law c. Canada, la Cour supréme a ajouté qu’une personne ou
un groupe défavorisé devait démontrer qu’une loi discriminatoire
avait provoqué la perte de la dignité humaine. En d'autres mots,

la loi doit traiter les personnes différemment pour étre considérée
non valide. Lexpression « dignité humaine » signifie que toutes les
personnes sont importantes et ont de la valeur dans notre société,
peu importe de qui il s'agit.

La Cour supréme avait expliqué qu'il y a discrimination quand une
personne ou un groupe ne jouit pas des mémes occasions qui
existent pour d’autres membres de la société, a cause par exemple
de caractéristiques personnelles comme I'age, le sexe ou la race.
Cet article protége les individus ou les groupes socialement,
politiquement ou juridiquement défavorisés au Canada.

Le paragraphe (2) reconnait le besoin de politiques qui offrent aux
groupes défavorisés une aide spéciale pour leur permettre d'obtenir
I'égalité avec d'autres individus. C'est ce qu'on appelle I'action
affirmative. Un exemple de programme d’action affirmative que le
gouvernement canadien peut adopter est une politique dembauche
selon laquelle un certain nombre de postes a pourvoir soit destiné aux
femmes, aux peuples autochtones, aux minorités visibles ou a ceux et
celles qui souffrent de déficiences physiques ou mentales.
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Langues officielles du Canada

Les articles 16 a 22 stipulent que le francais et I'anglais sont les
langues officielles du Canada. Ces articles stipulent que les Canadiens
ont le droit d'utiliser I'une ou I'autre langue lorsqu’ils communiquent
avec les bureaux du gouvernement fédéral ou en recoivent des
services, tant et aussi longtemps qu'il y a une demande suffisante
pour de tels services. Ces articles ne peuvent pas étre supplantés par
la « clause nonobstant » de I'article 33.

Article 16

(1) Le francais et I'anglais sont les langues officielles du Canada;
ils ont un statut et des droits et priviléges égaux quant a leur
usage dans les institutions du Parlement et du gouvernement
du Canada.

(2) Lefrancais et l'anglais sont les langues officielles du Nouveau-
Brunswick; ils ont un statut et des droits et priviléges égaux
quant a leur usage dans les institutions de la Législature et du
gouvernement du Nouveau-Brunswick.

(3) La présente Charte ne limite pas le pouvoir du Parlement et
des législatures de favoriser la progression vers I'égalité de
statut ou d'usage du francais et de l'anglais.

Le paragraphe(1) explique que le francais et I'anglais sont les langues
officielles du Canada et que ces deux langues ont un statut d'égalité
dans les institutions du Parlement et du gouvernement au Canada.
L'une ou l'autre langue peut étre utilisée au Parlement, devant nimporte
quelle cour de justice fédérale et dans tout bureau du gouvernement
fédéral. Ce droit existe également au sein de I'assemblée législative du
Nouveau-Brunswick, de son systéme judiciaire et dans tout bureau du
gouvernement provincial du Nouveau-Brunswick.

Le Nouveau-Brunswick est la seule province officiellement bilingue. Cela
signifie que le francais et I'anglais jouissent d'un statut d'égalité dans

les institutions de I'assemblée législative et du gouvernement de cette
province.
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Article 16.1

(1) La communauté linguistique frangaise et la communauté
linguistique anglaise du Nouveau-Brunswick ont un statut
et des droits et priviléeges égaux, notamment le droit a des
institutions d’enseignement distinctes et aux institutions
culturelles distinctes nécessaires a leur protection et a leur
promotion.

(2) Lerole de lalégislature et du gouvernement du Nouveau-
Brunswick de protéger et de promouvoir le statut, les droits et
les privileéges visés au paragraphe (1) est confirmé.

Cet article a été ajouté a la Charte en 1993. Il explique que les
communautés francophone et anglophone du Nouveau-Brunswick ont
des droits égaux et que le gouvernement du Nouveau-Brunswick a le
devoir de protéger et de promouvoir ces droits.
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Les articles 17, 18, 19 et 20 traitent tous de I'égalité du francais et
de I'anglais dans des situations particuliéres.

Article 17

(1) Chacun a le droit d'employer le francais ou I'anglais dans les
débats et travaux du Parlement.

(2) Chacun a le droit d'employer le francais ou I'anglais dans les
débats et travaux de la Législature du Nouveau-Brunswick.

Tous les Canadiens et Canadiennes ont le droit d'utiliser le francais

ou l'anglais lors de débats ou autres procédures du Parlement et a
I'assemblée du Nouveau-Brunswick. Ainsi, un témoin devant un comité
parlementaire peut s'exprimer dans I'une ou I'autre langue officielle.

Article 18

(1) Les lois, les archives, les comptes rendus et les procés-verbaux
du Parlement sont imprimés et publiés en francais et en
anglais, les deux versions des lois ayant également force de loi
et celles des autres documents ayant méme valeur.

(2) Les lois, les archives, les comptes rendus et les procés-verbaux
de la Législature du Nouveau-Brunswick sont imprimés et
publiés en francais et en anglais, les deux versions des lois
ayant également force de loi et celles des autres documents
ayant méme valeur.

Cet article garantit que les lois fédérales et celles de la Législature du
Nouveau-Brunswick seront publiées dans les deux langues et donne aux
deux versions la méme force de loi.
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Article 19

M

Chacun a le droit d'employer le francais ou I'anglais dans
toutes les affaires dont sont saisis les tribunaux établis par
le Parlement et dans tous les actes de procédure qui en
découlent.

Chacun a le droit d'employer le francais ou I'anglais dans
toutes les affaires dont sont saisis les tribunaux du Nouveau-
Brunswick et dans tous les actes de procédure qui en
découlent.

Cet article protége le droit d'une personne d'utiliser le frangais ou
I'anglais lors de plaidoiries devant les cours fédérales, y compris la
Cour supréme du Canada, ainsi que devant les tribunaux du Nouveau-
Brunswick.

Article 20

(M

Le public a, au Canada, droit a I'emploi du francais ou de
I'anglais pour communiquer avec le siege ou I'administration
centrale des institutions du Parlement ou du gouvernement
du Canada ou pour en recevoir les services; il ale méme droit
a I'égard de tout autre bureau de ces institutions la ou, selon le
cas:
(a) l'emploi du francais ou de I'anglais fait 'objet d'une
demande importante;

(b) l'emploi du francais et de I'anglais se justifie par la
vocation du bureau.

Le public a, au Nouveau-Brunswick, droit a I'emploi du francais
ou de I'anglais pour communiquer avec tout bureau des
institutions de la |égislature ou du gouvernement ou pour en
recevoir les services.

L'article 20 dit que nous avons le droit de communiquer avec le
gouvernement fédéral dans I'une ou 'autre langue officielle. Par
ailleurs, le gouvernement doit offrir des services en frangais ou en
anglais permettant a un individu de communiquer avec n‘importe
quels bureaux du gouvernement canadien la ou « la demande de
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communication et de services de ce département est suffisante », s'il
est raisonnable de s'attendre a ce que la communication dans les deux
langues soit disponible. Cet article permet a une personne résidant au
Nouveau-Brunswick de s'exprimer en francais ou en anglais dans les
bureaux du gouvernement provincial. Ces droits des langues officielles
s'appliquent au gouvernement fédéral et au gouvernement provincial
du Nouveau-Brunswick.

Article 21

Les articles 16 a 20 n‘ont pas pour effet, en ce quia traitala
langue francaise ou anglaise ou a ces deux langues, de porter
atteinte aux droits, privileges ou obligations qui existent ou
sont maintenus aux termes d'une autre disposition de la
Constitution du Canada.

Cet article protége les droits linguistiques qui existent déja ailleurs
dans la Constitution. Ainsi, la Constitution donne aux populations du
Québec et du Manitoba, le droit d’employer le francais ou I'anglais a la
Législature et devant les tribunaux de ces provinces.

Article 22

Les articles 16 a 20 n'ont pas pour effet de porter atteinte aux
droits et priviléges, antérieurs ou postérieurs a I'entrée en
vigueur de la présente Charte et découlant de la loi ou de la
coutume, des langues autres que le francais ou l'anglais.

Larticle 22 permet aux gouvernements d'offrir des services dans des
langues autres que le francais ou I'anglais.
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Droits a l'instruction dans la langue de la

minorité

Article 23

(M

Les citoyens canadiens :

(@) dontla premiére langue apprise et encore comprise est
celle de la minorité francophone ou anglophone de la
province ou ils résident,

(b) quiontrecu leurinstruction, au niveau primaire, en
francais ou en anglais au Canada et qui résident dans
une province ou la langue dans laquelle ils ont recu
cette instruction est celle de la minorité francophone ou
anglophone de la province,

ont, dans I'un ou l'autre cas, le droit d'y faire instruire leurs

enfants, aux niveaux primaire et secondaire, dans cette langue.

Les citoyens canadiens dont un enfant a regu ou recoit son
instruction, au niveau primaire ou secondaire, en francais ou
en anglais au Canada ont le droit de faire instruire tous leurs
enfants, aux niveaux primaire et secondaire, dans la langue de
cette instruction.

Le droit reconnu aux citoyens canadiens par les paragraphes
(1) et (2) de faire instruire leurs enfants, aux niveaux primaire
et secondaire, dans la langue de la minorité francophone ou
anglophone d’une province :

(a) s'exerce partout dans la province ol le nombre des
enfants des citoyens qui ont ce droit est suffisant pour
justifier a leur endroit la prestation, sur les fonds publics,
de l'instruction dans la langue de la minorité;

(b) comprend, lorsque le nombre de ces enfants le justifie,
le droit de les faire instruire dans des établissements
d'enseignement de la minorité linguistique financés sur
les fonds publics.

Les droits se rapportant aux langues officielles contenus dans l'article
23 de la Charte ne s'appliquent qu’aux citoyens canadiens. Cet article
oblige les gouvernements provinciaux a offrir I'instruction des citoyens
canadiens dans la langue officielle de leur choix (a savoir, le frangais ou
I'anglais), la ou le nombre d’enfants admissibles a ce service le justifie.
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Les citoyens canadiens ont le droit de faire instruire leurs enfants
en francais ou en anglais si I'une des trois conditions suivantes est
satisfaite :

1. La premiére langue apprise et encore comprise est celle de
I'instruction demandée. Ainsi, un enfant vivant a l'extérieur
du Québec a le droit de recevoir une instruction en francais si
c'est sa langue maternelle.

2. La langue demandée par les parents pour l'instruction de
leur enfant est celle dans laquelle I'un des deux parents a
été instruit. Par exemple, si I'un des parents a été instruit
en francais, les parents ont le droit que leurs enfants soient
instruits en francais. Cette condition s'applique dans toutes les
provinces et tous les territoires.

3. Lalangue demandée par les parents pour l'instruction de
leur enfant est la méme que celle dans laquelle un autre de
leurs enfants a recu ou regoit son éducation. C'est-a-dire, si un
enfant recoit son instruction en anglais, tous les enfants dans
la famille ont le droit de recevoir une instruction en anglais.
Cette condition s'applique a tout le Canada.

Dans tous les cas, le droit de recevoir une instruction dans la langue de
la minorité s'applique seulement la ol le nombre d’enfants justifie le
service. Lorsque ce nombre est suffisant, la province est tenue d'offrir
I'instruction dans la langue de la minorité a méme les fonds publics. Ces
droits s'appliquent par ailleurs a I'éducation primaire et secondaire. Les
termes « un nombre suffisant » ne sont pas clairement définis, il revient
donc a chaque communauté de décider s'il y a un nombre suffisant
d'enfants pour offrir I'instruction a un groupe minoritaire dans la langue
officielle de son choix. Léducation offerte dans la langue de la minorité
doit étre équivalente a I'éducation offerte dans la langue de la majorité.
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Recours

Article 24

(1) Toute personne, victime de violation ou de négation des droits
ou libertés qui lui sont garantis par la présente Charte, peut
s'adresser a un tribunal compétent pour obtenir la réparation
que le tribunal estime convenable et juste eu égard aux
circonstances.

(2) Lorsque, dans une instance visée au paragraphe (1), le tribunal
a conclu que des éléments de preuve ont été obtenus dans des
conditions qui portent atteinte aux droits ou libertés garantis
par la présente Charte, ces éléments de preuve sont écartés s'il
est établi, eu égard aux circonstances, que leur utilisation est
susceptible de déconsidérer I'administration de la justice.

Le paragraphe (1) stipule qu’un individu qui estime que ses droits ou ses
libertés ont été enfreints par un palier de gouvernement peut demander
réparation devant la cour (ce qu'une cour de justice peut faire pour
quelgu’un dont les droits ou les libertés ont été niés). Cette personne
doit alors démontrer qu'un droit ou une liberté inscrit dans la Charte lui
a été nié. Si un juge décide qu’une loi particuliére ne se conforme pas a
la Charte, il peut rendre cette loi inopérante (c'est-a-dire, déclarer que la
loi n'est pas valide parce qu'elle enfreint un droit ou une liberté protégé
par la Charte) ou, il peut proposer un autre recours en fonction des
circonstances. Par exemple, si les preuves ont été obtenues illégalement,
un juge pourrait ordonner que les preuves ne soient pas utilisées au cours
d’un procés. Comme autre exemple de réparation, citons un tribunal

qui interprete une loi d'une facon différente qui respecte les droits de la
Charte.

Le paragraphe (2) stipule que les juges ne devraient pas reconnaitre
devant la cour des preuves obtenues en violant les droits et les libertés
garantis dans la Charte si ces preuves sont susceptibles de « déconsidérer
I'administration de la justice ». C'est-a-dire qu'il appartient au juge de
décider si lI'acceptation de certaines preuves entrainerait, de la part du
public, une perte de confiance en notre systeme de justice. Par exemple,
un juge peut ordonner que ces preuves ne soient pas admises en cour, si
des policiers ont obtenu ces preuves lors d'une perquisition dont le motif
n‘était pas raisonnable. Les Canadiens et les Canadiennes s'attendent a

ce que le corps policier soit juste lorsqu'il est a la recherche de preuves.
Le fait d'admettre que des preuves soient utilisées au cours d'un proces,
méme si elles n‘ont pas été obtenues de facon juste, pourrait faire en
sorte que le public ne fasse plus confiance au systéme de justice.
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Dispositions générales

Les articles 25 a 31 présentent des droits et des principes généraux
qui ont rapport aux autres valeurs et caractéristiques qui aident a
définir la société canadienne.

Article 25

Le fait que la présente Charte garantit certains droits et libertés
ne porte pas atteinte aux droits ou libertés - ancestraux, issus
de traités ou autres - des peuples autochtones du Canada,
notamment :

(@) auxdroits ou libertés reconnus par la Proclamation royale du
7 octobre 1763; et

(b) aux droits ou libertés acquis par reglement de revendications
territoriales.

Les droits et libertés des peuples autochtones du Canada (comprenant
les Premiéres nations, les Inuits et les Métis) sont reconnus dans
I'article 25 de la Charte et I'article 35 de la Loi constitutionnelle de 1982.

Le but de ces articles est de protéger la culture, les coutumes, les
traditions et les langues des peuples autochtones et de reconnaitre leur
statut unique. Le statut particulier accordé aux peuples autochtones se
fonde sur des accords entre les Autochtones et le gouvernement a qui
les Autochtones ont cédé une grande partie de leurs territoires.

L'article 35 de la Loi constitutionnelle de 1982 garantit la protection des

« droits existants » des peuples autochtones du Canada.

Les restrictions que l'on retrouve dans l'article 1 de la Charte ne
s'appliquent pas a ces droits autochtones parce que l'article 35 n'en fait
pas partie.

Larticle 25 de la Charte stipule qu’aucun autre droit dans la Charte ne
peut interférer avec les droits accordés aux Autochtones. Par exemple,
si un avantage est accordé aux peuples autochtones en vertu de traités,
les personnes qui ne jouissent pas de ce méme avantage ne peuvent
pas faire valoir que leurs droits a I'égalité, énoncés a 'article 15 de la
Charte, ont été enfreints.
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Article 26

Le fait que la présente Charte garantit certains droits et libertés
ne constitue pas une négation des autres droits ou libertés qui
existent au Canada.

La Charte n'est pas le seul document qui protége les droits individuels
conférés aux Canadiens. Le Parlement et les assemblées Iégislatives
provinciales peuvent édicter des lois qui protégent des droits autres
que ceux que l'on retrouve dans la Charte. Par exemple, les lois qui
portent sur les droits de la personne, les lois sur I'antidiscrimination et
les lois sur le lieu de travail constituent des sources supplémentaires de
droits. Différents bureaux gouvernementaux ont également été créés
en vertu de la loi pour protéger les droits, notamment les bureaux de
'ombudsman provinciaux, les bureaux d'intervention en faveur de
I'enfant et les tribunaux ou commissions de droits de la personne.

Article 27

Toute interprétation de la présente Charte doit concorder
avec l'objectif de promouvoir le maintien et la valorisation du
patrimoine multiculturel des Canadiens.

Les Canadiens sont trés fiers du fait que leur pays abrite de nombreux
groupes multiculturels.

L'article 27 de la Charte reconnait la valeur de la diversité et vise a s'assurer
que les tribunaux et les gouvernements interprétent la Charte de fagon a
promouvoir notre patrimoine multiculturel.

Article 28

Indépendamment des autres dispositions de la présente
Charte, les droits et libertés qui y sont mentionnés sont garantis
également aux personnes des deux sexes.

L'article 28 consacre I'égalité des hommes et des femmes en application
de la Charte; ce principe d'égalité est également reconnu dans l'article 15.
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Article 29

Les dispositions de la présente Charte ne portent pas atteinte
aux droits ou priviléges garantis en vertu de la Constitution
du Canada concernant les écoles séparées et autres écoles
confessionnelles.

Les droits des écoles confessionnelles de choisir leurs éléves et leurs
enseignants sur la base de la religion sont protégés par l'article 29 de la
Charte. Cet article stipule que la Charte ne porte pas atteinte aux droits
garantis par la Loi constitutionnelle de 1867 concernant la création et

la gestion d'écoles confessionnelles. Ce qui signifie que la liberté de
conscience et de religion garantie par I'article 2 (liberté d’expression)
de la Charte et les droits a I'égalité énoncés a l'article 15 (droits a
I'égalité) ne portent pas atteinte au droit accordé aux Canadiens

et aux Canadiennes par la Loi constitutionnelle de 1867 concernant
I'établissement d'écoles séparées et confessionnelles.

Article 30

Dans la présente Charte, les dispositions qui visent les
provinces, leur législature ou leur assemblée législative visent
également le territoire du Yukon, les territoires du Nord-Ouest
ou leurs autorités |égislatives compétentes.

Cet article précise que la Charte s'applique de la méme maniere a toutes
les provinces et tous les territoires au Canada.

Article 31

La présente Charte nélargit pas les compétences |égislatives
de quelque organisme ou autorité que ce soit.

Les pouvoirs de chaque ordre de gouvernement, fédéral et provincial,
sont décrits dans la Loi constitutionnelle de 1867. Cet article souligne

que rien dans la Charte ne modifie le partage des responsabilités nila
répartition des pouvoirs entre les gouvernements fédéral et provinciaux.
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Application de la Charte
Article 32

(1) La présente Charte s'applique :

(@) au Parlement et au gouvernement du Canada, pour tous
les domaines relevant du Parlement, y compris ceux qui
concernent le territoire du Yukon et les territoires du
Nord-Ouest;

(b) alalégislature et au gouvernement de chaque province,
pour tous les domaines relevant de cette législature.

(2) Par dérogation au paragraphe (1), l'article 15 n’a d'effet que
trois ans apres l'entrée en vigueur du présent article.

Le paragraphe (1) souligne que la Charte ne s'applique qu'aux
gouvernements et non aux gestes des particuliers, des entreprises ou
d‘autres organismes. Cependant, les cours ont décidé que la Charte
s'applique également aux organismes comme les écoles publiques,
les hopitaux financés par les gouvernements, les municipalités et les
services de police.

La Charte s'applique a toutes les lois gouvernementales.

Le paragraphe (2) est important parce qu'il donne aux gouvernements
un délai de 3 ans pour s'assurer que leurs lois sont compatibles avec les
droits a I'égalité dans I'article 15. Ce qui veut dire que l'article 15 de la
Charte n'est entré en vigueur que 3 ans apreés le reste de la Charte, soit le
17 avril 1985.

Le Guide de la Charte a l'intention des jeunes
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Article 33

(1) Le Parlement ou la Iégislature d’une province peut adopter
une loi ou il est expressément déclaré que celle-ci ou une de
ses dispositions a effet indépendamment d'une disposition
donnée de l'article 2 ou des articles 7 a 15 de la présente
Charte.

(2) Laloiou ladisposition qui fait l'objet d'une déclaration
conforme au présent article et en vigueur a l'effet qu'elle aurait
sauf la disposition en cause de la Charte.

(3) Ladéclaration visée au paragraphe (1) cesse d'avoir effet a
la date qui y est précisée ou, au plus tard, cinq ans aprés son
entrée en vigueur.

(4) Le Parlement ou une législature peut adopter de nouveau une
déclaration visée au paragraphe (1).

(5) Le paragraphe (3) s'applique a toute déclaration adoptée sous
le régime du paragraphe (4).

L'article 33 est parfois appelé « clause dérogatoire » (ou « clause
nonobstant »). Cet article de la Charte explique que le gouvernement
fédéral et les assemblées |égislatives des provinces peuvent édicter
des lois qui dérogent aux droits inscrits dans la Charte. Selon cet article,
le Parlement ou les assemblées Iégislatives peuvent adopter une

loi qui va a I'encontre des droits et libertés fondamentaux contenus
dans les articles 2 et 7 a 15. Bien qu'un gouvernement soit en mesure
de restreindre les droits de la Charte en se fondant sur cet article,

il doit donner des raisons claires pour ce faire et accepter l'entiere
responsabilité des conséquences de ses actes.

Cette clause est rarement utilisée. Les lois qui restreignent les droits
contenus dans la Charte aux termes de cet article ne peuvent étre
opérantes que pour une durée maximale de 5 ans. Aprés cette période,
si le Parlement ou l'assemblée en question désire que la loi soit
soustraite de la Charte, ce gouvernement doit formuler une nouvelle
déclaration se fondant sur cet article.
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Article 34

Titre de la présente partie : Charte canadienne des droits et
libertés.

Cet article prévoit simplement que les articles 1 a 33 de la Constitution
portent le nom officiel de Charte canadienne des droits et libertés.
Loi constitutionnelle de 1982, Article 52

La Constitution du Canada est la loi supréme du Canada; elle rend
inopérantes les dispositions incompatibles de toute autre régle de droit.
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Hayat Kirameddine
Leduc Composite High School
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Jonathan Bellrose
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Echo Morita
Suzuki Charter School (Edmonton)
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Le John Humphrey Centre pour la paix
et les droits de la personne

Le John Humphrey Centre pour la paix et les droits de la personne, nommé en
I'honneur de l'auteur principal, né au Canada, de la Déclaration universelle des
droits de 'homme des Nations Unies, a comme vision un monde qui fait montre
d’une culture de paix et de droits de la personne dans laquelle on respecte,
apprécie et célébre la dignité de chaque personne. Le centre travaille
principalement a encourager une culture de paix et de droits de la personne
par lI'intermédiaire d’activités et de programmes éducatifs, de collaboration
communautaire et de création de liens guidés par les principes consacrés
dans la Déclaration universelle des droits de 'homme. La croyance sous-jacente
est la suivante : beaucoup des problémes sociaux tels que la pauvreté, les
conflits, le taxage, le racisme, les luttes civiles et autres maux peuvent étre
éliminés si l'on s'engage a respecter les droits de la personne.

X/,  John Humphrey Centre

/ U/ for Peace and Human Rights
/ pour la paix et les droits de la personne
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Youth guide to the United Nations’
Universal Declaration of Human Rights

— French and English

\J
\ o, John Humphrey Centre
/\/ for Peace and Human Right:

s
2\ pourla paix et les droits de la personne



362

sqybiy uewNH JO uoijeJe|23(] |BSJBAIUN
SuoneN pallun aya 01 apinb yanoA




363

sybiy uewn pue 8984 Joj 84387 As.yduwin uyor “uspisadd
‘00 'I1eg 1 pledag

‘Ajead e uonedejoag

|esJanun ay3 axew o3 ‘yinok su Buipnjoul '‘pluom ays jo sjdoad ayj o1dn s1 1 e

g pakolus aq o3 s3yblu UBLUNY JO pJEPUR]S DISE( B 8UlBp uoieJe|aag ay3 Jo sajdioud
33 aJaym plJom B pJemos Jom 01 Aouaosp pue [im poob Jo sienpinipul uoj Aiunjuoddo
UB '8f6| Ul PIP 9 SE ‘'sdayo 3 1eys si Aepol uoijede|oaq aysl 4o anjea andy ayl sdeydad

‘B4l] J0 3084

Ajep e aJe sasnge sybilu ueLUNyY BJaym pldam s1U3 Ul s301u09 BuioBuo Ausw ade auayy
‘fuesdaniuue yigg s,uoijede|na(] ayl Jo UoIseda0 ayl uo usas ‘Apeg ‘gig | 8ouls aqo|b
ayy anoybnody) paddnooo aaey Auewny jsuiebe sawiuo pue sawilo Jem ‘apioauab
Buipnjoul 's3yblu uewny jo sasnge quedwey Jaded uo spJom 1snl aJe asay) ‘suosdad
Auew Jojang ‘pldom sy noyBnaodys uosdad Ausns o3 Aidde pinoys 1ey1 spaepuels
winwiuiw pue s3yBiu 8yl N0 18s uopeJeOa(] |BSJBAIUMN Ayl JO sajaie Ayl ay ]

‘suoiedauab aungny pue juasaud

JD} PlUOM JB118q B JBIS04 01 8AJ8S sa|diould pue sanjea [euoneuJalul 1Byl asuedent
01 JNOAEBPUS [|IM YInoA uBlpeUED paLUJolul 18U J8113G 8y sejowodd aujua]) AsaydwingH
uyor ay sybiy uewnH pue 8gead Joj asjuan AsJydwnH uyop ays jo sjonpoJd

aJe 'swopasd4 pue siybiy jo usueyn uelpeued syl 01 aping yno A ays ‘uoilesignd
uoluedwog JaiJea sy yim uayiabol 'uorede|oaq |Bsdaniun ay3 03 aping YInoA ay |

‘Raayduwiny uyor Jo sJom pue ayl| 8yl 03 3Ngil

B SB S8AJBS UDIEJR[I8(] [BSJBAIUN 83 J0 AlBSJBAILUE 4IQg 8UL 1ONPUOD JO SPJEepUBIS
pue saybiu uewny paziubooad Ajjeuoineudsiul Jo Jusuododd UBM|BIS B PUE UBIDBRUED
quauiwodd e ‘Aysaaaiun (1I99|A Jo Asuydwny sJa18g UYor JOSSaj0dd 818| ayj sem
sJajjedp s11 jo aug ‘epeuen ul soueoyiufis [piIoads e sey uoreJR|03(] [BSJBAIUN BYL

‘||e Joy Byl Jamaq e Buunsua ul uoneJe0a(] [BSIBAIUN

341 J0 sIUBLLYSIdWOIDR 811 UO 198[1aJ 071 UDISEDI0 UB Uaaq 0s|g sey AJesdaaluue
siy) "s3yBu UBLUINY [BIUBLUEPUN JO SBSNIE DNELWBISAS pue JUB|0n8|BW JBUI0

pue uoissaJddo ‘a3ey Ag pasnea diyspaey pue 8j1u3s By LIOJY BUNLUILLI 8J J8Y3 SBAI|
folus ajdoad ||e 32U3 BUNSUB 03 Op UBD PIJOM BU3 JBUM JO JBPUILLS] B SB PBAJSS 1UaNS
SIYl ‘UokeJePa(] |BSJBAILN B3 JO AJBSIBAIUUE YINg BU3 payJell plom Uyl ‘800z U

1oadsad pue

AuBip jo sJaydsowne ue ul aA| suasdad ||e jeys aajuedenh 0] sy)@8s uoneJe|oa ay |
‘Bi6 | Ul suoreN payun ays jo Agwsassy [edausg aua Ag paadope siubiy uewny jo
uaieJB[0a(] [BSIBAIUMN BU3 Ul 1IN0 188 S| JaNpUad Jo 8pod |ejuawepuny siy| 's|doad (g o3
pue suoiieu || 01 ajgeoldde 30npuod Jo pJepuels diseq e abuoy 01 Jayiabol Jom gsnw
S39B1S UOPEU JBY3 82I|B8d 07 BWED PIJOM B} 'UBAA PMOAA PUOZSS aus jo poluad auy Bul
~INP Pa33WWwoo saninoJge sjybiu uewiny Jayjo pue 1SnNeoojoH 843 JO SJoJJoy By] Jayy

UoI139NPoJIU|

‘|12 pjedag) pue nig Apue|y ‘sioabnep sauay :ssaooud

uBisap pue |elo3ipa aya ul pajedionded oym suosdad Buimojos aya Jo
aoueasisse ay3 abpajmousjoe Ajjnieaedb 01 ysim osje apn plIOM BYd
pue epeueq noybnodys yanoA uiyaim saybiy uewnH jo uoieJeas
[BSJBAIUMN 8Y3 UIYIM pauldysua sa|diouldd pue sanjej ayil

j0 Buipuejsuapun uamaqg e 03 @3nquauod Apueoiyiubis m uoreagnd
siy3 3ey3 adoy Ajguanaay apn 8pINg siy3 Jo uoreJdedadd ayj

ul ukjeg ejfy pue uapad eyiJel Jo suoinguIuod syl abpamousoe
01 81| p|NOM pun4 UCKIEINPT WSIeJMN2IYNIAl pue diysuaziaig
‘syyBiy uewnH e1Jaq)y 8y3 pue ‘abejuaH ueipeuen Jo JuawiJedsa(
aya ‘saybiy uewny pue 80es Joj 8.43u89 Agiyduwniy uyor ayjl

squawabpajmoud oy




<< G apIng yina,

364

qUaLWINO0P 843 JO 1Xa3 |eNjoe 3yl

paeJp UISSEN) 38Uy Je|0yas youad 8|iym Uojede|oa(] 8yl Joj auljano
ue padojaasp aH ‘uoiseJe|a( ay3 Jo Jayedp ajdioulud syl aq 03 ‘suonep]
paliun aya Jo uoising saybiy uewinH aya Jo peay 8yl Sem Oym UBIpRUR)
e ‘AeuydwinH uyop payse |esauss) Aup1aJoag suoieN palun ayl

¢uonedepaq aya padojanap oypn

‘AJ0gsIy Ul JUBWINOOP paje|suRJ] 1S0W 8Y3 SI 9| "1J0S SIYl

10 uoissaJudxa |eqo|b 1sJy ay3 sem uoieJejoa(] ay | 'saybid uewny 308304d
pue Ajuapl 01 AueSSa08U SEM JUBLINJOP SUCIIEN PalUM e Jeyl paaJbe
Aiunwiwos jeuoreudalul 8y ] ‘suoiie|joia s3ybiu uewny ssodb yons

j0 uonnadad B MOjje Jou pjnom AJunwiwod [ruUOIRUJBIUI BY] JRBY] BapI
ay3a Jo ‘,uiebe Janau, jo Juswnuas ayl pakeddod 3) "JEAA PUOAA PUOIBS
ay3 Buunp paxiwiwoo sainodle ayl 03 asuodsad B Sem JU3WNI0P

ayl ‘861l ‘0L Jeqwaaaq uo Aiquassy |Bdauss) suoieN palun

a1 Ag pasjdope Ajeioiyo sem saybiy uewiny Jo UOIIRJIRID3(] [BSJBAIUMN YL

¢ pajeadn uoiede|aaq aya sem AYpp

SybIY uewWnK JO UOIIBIEIIF(] |ESJIFNIUS

3yl JO MainJanQ uy

(BY6 L6981 ] 18mmoe saead ‘pueys ewgeyepy -

. PI1om ay3a ul aas o3 3uem nof abueya ayg ag,




"uOKBJR[O3(] 8y Ul paulejuog saybid 8yl yam aouepdoooe

ul sI epeueq) ul uone|sibs| (uoneulwdosip-aue ‘Ajleruasss) saybid
uewny |eloulnodd 1S0W ‘UBA08J0JA "SUoIsIoap J1ayl ul sabpnl uelpeuen
Ag papnjour uayo si uoinede|aa(] ay3l ‘82J0y |eba| adow Apueayiubis
seyJ/a2/ey7 ayl eyl a1eJjsuowap saouadayip asays ybnoyapy

‘suelipeueq || 03 swopaad) pue siybiu uieluao sasjuedenbuyaz/eyy ayl
a|Iym ‘susziyo Jisyy aajuedent o Aug pjnoys saiess jeys saybiu uewny
JO pJepuURIS WNWIUIW B saquosaJdd uoieJejos 8y 'SpJeoq |00yos
pue 891j0d 8y3 Se yons ‘s|eIoljo 81e1s pue sjuawuJdanoh [eiouinodd pue
|edapa} uo Buipuiq sI 3eY3 JUBWINJOP [BUOIIBU B S| [/a3/ely7)] SWopas.-{

pue saybiy Jo Ja1uey) vepeues aya ‘puey Jaylo ayl uQ ‘epeue) uo
Buipuig Ajleba) q0u sI 9843 UBLUIND0P [BUOIIBUJBIUI UB S| UoIIeJe|oa(] 8yl

£ SWwiopaa.
pue saybiy Jo Ja34eYy) UBIpLUES 3yl Se aWeSs ayj uoleJdejpa(] aysl si

"uoieJe|oa ay3 ul pauluysua sajdioulud ayg sjuawajdu

Swopaa. pue sybiy Jo 433847 Uepeugs ay)l ‘epeUB] Ul "UCIBJR|93(]
a3 ul o 3as sa|dioulud aiseq aya uodn pjing 3ey3 SaieaJl [euoijeulalul
fayBia ueys auow adue aJay ] 0adsad 03 pey sajeas |enpiAlpul

1eya saybu uewny Jo pJepuels |eucKeudalul Ue Joj paau a8yl paziubooad
uoleJe[0a(] 8y '|anss| [euollRUJaIUl UB Bweoaq siybiu uewny
‘uoieJe|Pa( 8yl Jo uoleaJdo syl JaYy 'saybiu uewny Buroaloud suam
$31e1S 1Y) 8Jnsua 01 a|qissodwil sem 9| ‘adam saybid asoya seym Buiuyap
Joj pue suaziio sy jo syybiu uewny ayy Buieajuedenb Joj a|qisuodsad
Aj8j0s aJam saje)s ‘uoiiede|aa(] 8yl JO UOIIRaJD 8] 8J0jag ‘|esJdaniun

aq 01 s3ybiu uewiny saJejoap 31 asneodaq quelodwi S UoKkeJe[Oa(] 8yl

‘me| s3yblu uewiny |euoreuJalUl

J0 uorewJoy ayl ul ajod queoiubis e pey uonede|oa] aya ‘Hgdol

8yl pue 4530l aya Jo uoneado ayy 01 Buipes| Ag (Auozeubis paiined e si
21e1s aya se Buoj 0s) sjueusA0D OM] B8SBYI S8IB|0IA Ul JI B|gIsuodsad a1e1s
B p|oy uea Aqiunwiwo [euoreudalul 8y 'sybiy Jo |ig [euoieudaju] 8yl
SE UMow| S Jeym dn ayew ‘uoiede|2a( ayl Yim pauiquuod ‘sjueusand
omg 8say] (Hd00l) syl /813104 pue [inig Uo JUeUsA0s) [eUOIIeUI&IL)
aya pue (40S301) swybly jelnyng pue [eia0s ‘aiuouo93 Uo JUeusAo)
/euoieuJlaIy) 3yl ‘'Me| |euOiieUJaIUl Ul 82404 [eBa| aaey 1eya sauBUBADD
[BUOEUJEIUI OM] JO UoIdope pue U0KEaJD 8yl 01 P3| UDIERJIR|D3(] 8y |

Juonede|paq ays Jo 3oedwi aya uaaq sey Jeypn

‘pani| Aaya adaym Jo ssajpiebad ‘ajdoad ||e

jo sybiJ uewINY 8y3 ssaJdxa 03 sem Juawnaop ayy jo asodund ayj aouls
uonejuasaJddad |eqo|b siyl aney 07 [BIIUBSSA SEM 9| “PlJOM 3Y3 punoJe
S81J3UN0D SNOEA WO0J} uorejuasaddad JO pajsisuod 8a33iuuuod ay |
"BOIJBWY JO SB1BIG Pajiun 8yl Jo Juspisald puodas-Aluiyl ays ‘yanasooy
‘0 UIpjued4 Jo ajim YBnasooy Jouea|3 Aq padieyo sem 83111luwoD

ay| ‘uoneJejoa(] ayl jo juawdojanap aya Buleasdano Joj a|gisuodsad
sem 1ey3 89791WW09 Buiyedp e paysijqelsa suoneN panun ayl



<< £ 8PINg YyanaL

‘abpayd siy3 jo uoneziead jrny ay3 Joj 8aueiodwi 3583e846 ay3 jo Si
Swiopaa.dy pue saybli 858y Jo BuipueISI3pUn UoWWOI 8 Se3JaL/lY)

swop3aa.ty

jeausaLuepuny pue saybi ueLunt jo 8oUBAISSqO pue J0j 198058
[BSIBNILN JO UOROWOJd 847 ‘'SUDIIEN PaIILr) 8Y1 Yaim Loielad0-02
Ul ‘ananjoe 03 seNaswayl pabpa)d aney s83e1s JaquISyY Sealay)

‘wiopaaJdy Jab.iel Ui 84l JO SpJepueIS J8338q

pue ssaJsboud jeioos a3owold 03 pauILIaI8p aAey pue Uauwom pue
usw Jo sjybis jenba ayg ul pue uosJad uewiny ayl o Yom pue
AuubBip 8y wr ‘saybis ueLuny 1eauauwIepuny Ul Yuel Jayi palullead
JBIRYT BYT Ul BABY SUOIBN PaliUr) 8y 0 S3/doad ayg sealay/)

'SUOIIBL U88MIFq SUDIIEIS.]
Apusiy Jo Jusuidojerap 8y 830woJd 03 [81IU8SSE S U SBI8L/Y)

mey

JO 8/nJ 8y Ag pa1oaioud aq pinoys saybii uewny ey ‘uoissalddo
pue Auueifl 3surebe uoyiaqal 03 940584 358 € Se ‘54N0I8.J

a/ey 03 pajadwos aq 03 30U S| UBLU JI 181IUESSE SI 3 SE3JaY/

‘g/doad uowiwoo

ayq Jo uoreidse 3saybiy aya se pawue/oold usaq sey Juem

PUB JB3) WO WOPaa.J) pue Jaysq pue (as8ads Jo wopas.ly Aolua
Jjeys sbuiaq uewny yaiym ui plIom e JO JUSAPE 817 pue 'puueL
JO 80U8I95U09 8Y7 pPabeJino a8y Yalym SIoe SNoJeqleq Ul
paynsaJd aeney sybit uewny Joj 3dwaiuoa pue plebasip sealsyi)

DJJOM 83 Ul 8oead pue 8213snl ‘Wopaa.y) JO Uorepunoy
8y si fwey uewny ay Jo s1aquusLy jle Jjo saybly gigeusayeul
pue jenba ayg Jo pue Apubip Juslayul 843 Jo UoIIUB098. Sea48L/)

a|jquea.d

S3yBI4 UBWINK JO UOIIRIE[IF(] [BSJ3AIL[] BY3 JO SIU3U0D By

uoijeJe|aa( ayL

366

<< 8PING) YINOA §




Mubleianos

1O UOnBYLLY JBYI0 Aue 43pun Jo BUIIENOB-Y85-tuot I5N47
wgpuadapur 8q 3 JaL8YM 'sbuoiaqg uossad e yaiym o3 AJoilia7
JO A13uNoo ay3 Jo SnNIeIs |BUoIIeULEIU! JO [8U0RIIPSIIn 1eaiod
Y1 JO SISeq 8y U0 8peLU a4 [eys UoKIUISIP OU "8J0UIISYIIN-

'SN3835 JELI0 JO Y1ig Aiadosd ‘uibiio

JBI00S J0 [euorey ‘uoiido Jayio Jo 1eaigijod ‘uoibya. ‘abenbue) xas
Unojoa ‘gaed se yans pury Aue Jo UoKIUISID INOYTM ‘UoIeIEI25(]
Siy7 Ul Y3404 395 SWopaad) pue siybis ay3 i 03 pejaus si auohieny

2 319114V
Aqjenb3 jo asjuedeng

'syBid asoyy Buisiodaxa wody pajuanald sem [enpiaipul 8yl sueaw Ajuo 9
's9yBid JBY JO SIY 3S0|, SBY [ENPIAIPUI 8Y] 1BY3 UBSLU 10U S80P 1 ‘|BenpIAIpUI
Jayzoue Ag Jo Auaunoo e jo q0e ue Ag saybid uay Jo siy Buisiouaxa

wioJ} pajuanadd si [enpiaipul ue J| “Buodm pue By usamiaqg aouaJdayip
aya mowy 03 Ayige uewny anbiun ay3 Jo ‘92UBIOSUOD puUeB UOSEead,

aJe s3ybu asays Joy siseq ay] *,sybid quadayul, pauapisuod aq 03

s3yBlu uewNyY Jo} sueaw 3 3eyMm si siy] “uewny Buiaq jo anuia Ag saybid
ulelJao sey uosdad Auana qeya si saybld uewiny [ESJaAILN, JO B3PI aY |

‘Jauuew AjpuaiJy B Ul JBYJ0UB BUO SPJeMO] 0B

PINOYS pUB 80U3I2SU0D PUB UOSEaJ 3ARY S|BNPIANIPU| ‘paleads aJe ajdoad
MOy 3934e j0uU pinoys uoiBijad Jo Ayoiuyae ‘abe se yons saauaJdayi(]
‘8WIES 8Y3 pajeaJl aq p|noys pue aaJj udog aJe ajdoad jey3 sueaw j
"wayy usamiaq saouadaylp andsap sajdoad |je Buowe Ayun pue Ayjenbs
‘Luopaad) :uonedejoa] aya Jo Aydosojyd Buikjuspun aya suieidxa |, 8jo1Jy

POOYI8YI0IG JO YIS £ Ul JaYIoUE SUO SPJIEMO:
708 pJnoYys pue 89U8I9SUOI PUE UOSEE YIM Pamopus aJe Aal ]
syl pue Ayubip ur jenba pue aaJy uJoq aJe sbuisg uewny Iy

'L F19ILHY
sqybiy uewny Jo siseg

quawnoop Jo AeaJs jeuoipeudalul Buipuig

B Ul paijipo2d uaag jou sey ang sadnpasoud pue sajnd |eba| Buiuuaouos
sa1e3s Buowe s3sixa jeys Buipuejsuapun ue si me| jeuoeudajul Adewoy
-SN7) " ME| [BUOIBUJBIUI AJBLUOISND, SB 03 PaJJajad S| Jeym S31n313su0d
pue saje3s ||e uo Buipuig si uoiede;aq ay3 1ey3 ‘Janamaoy ‘enbue awog
"uoIE|OIA 18] 1984400 01 UOIIBJBIOS(] 841 8SNn J0uued uazinio syl ‘saybid
uewiny s,uszilo e sae|oin 81e3s e J| ‘Buipuiq Ajjeba) 1ou sI uonedepag
8 'suoneN palun ays Jo Alqwassy |edauas) aya Aq passed uoinjosay
B Sy 'JBYI0 YoEea 07 9MO SUazIq10 18yl PUB SUSZII0 JIByl 9MO S3IBIS

IIe 3eya saajuedenb sjybiu uewNy WiNWiuIW 3y3 N0 $18s UoeJe|d3(]
a1 1ey3 sueaW siy] ‘SaIeIs JOj ,JUBWBA3IYJR JO PJEPURIS UOWLWIOD, B
Se uoieJe|0a( aya sauyap 3| , uoneonpa pue Buiyoeas, ybnodys ‘Ajgweu
‘paruswajdwi aq pjnoys uoieJdepa ayl moy sajels ydedbeded jeuly ay)

'sybid

uewny Jo uonowodd pue uonoajodd 8yl 01 AIUNWWOD [RUOIIRUIBIUI

aya Aq quswiwiwioo ay) ssaddxa uanas 03 anlj sydedbBeded ajiym ‘sqybid
uewny Joj siseq ayj aulano ajqueadd ayj jo sydedbeded aaayy xau ay |

‘2 pue |, s3jo1Jy ul pajenainge sybid ay3 03 |pjuawepuny

si eapi siy| ‘Aeme uayel aq Janau ueo jeys sybiu uiejusd sey [enpiapul
Adana 1eya espl ayl 01 seejad ydedbeded siy]| Ajwe) uewny syl

Jo sdaquuaw ||e jo sybu ajgeualeul, pue Aqnubip quadayul, 8yl 03 sJajad
ydedBeded 3su1y a1 ‘sjdwexa Jo4 "uoineJe0a(] ay3 Jo uoneiaddasiul syl
ul spie os|e a|queadd ay] "uoieJeoa ays jo asodund pue Aydosojyd
ay3 sa1e|nNaJe ‘8Jaymas|a punoj sajqueadd o3 Jejwis ‘ajqueadd ay |

UOKIIPSIINT I8y JEpUN Saiiodilla] Jo sajdoad

ay Buowe pue sanaswayg sae1s Jaguusy) Jo ssjdoad ayg Buowe
/30q '8oUBNIBSGO PUL UOIIUB0I8] SNII0848 PUE |BSIBSAILN JISYT
aJnaas 07 1euoIeUIaIul pUR [BUOIRY ‘S81NSeal 8NIssalb0.4d Ag
pue swopaady pue siybis 8sayg Joj 398dsa.4 830wold 03 uoieanpa
pue Buiyoeag Ag aniugs jeys ‘puil Ul AaueIsuos Uoielelas]

siy1 Buidaay Maioos jo uebio Adana pue 1enpinpul Aleas el

pusg 8y3 03 ‘suoieu e pue ssidoad jie Jo) JUBLSASIYIE JO PJIepUeIS
uotitios e se 5| HEiH NvIH 40 NOLLYE Y TOF0 TVSEIN

NI SIH.L Swiej204d A TGNFSSY TvHINTS FH.L 8404848t MON




368

'(Aauow samo auo
asneoaq a01AJas [euosJdad e aBueyoxa isnwl auo usym) abepuoqg 1gap Jo
‘UBJp|IyD PUBR UBLUOM JO JuaLWIRal] 8AIIe0|dxXa ‘'UN0ge| PaoJay) Jo sasea Ul
Aepog sanunuoo 1 ‘sysixa Jabuo| ou Adanes 1ey3 yuiyl uayo am ybnoyyy

‘[suoneN

pajun ayl 03 Jossaoapadd ayl) suone jo anbea ayl Ag pajesdo

SeM 1Rl LorUaNUO) AusAe)s /26 |, 843 Jo auids ayl s108pad 9 “Auadoud
SE |enpIAIpul Jayjoue Ag paumo Jo pjay ag jou pjnoys |eNpPIAIpUl UB Jeyl
108} 8Y3 03 SJ4ajad {7 9|21y ‘uieb jeuosdad Jo qyoud Joy wopaad) s,uosJdad
Jayjoue sjwi| Jo s|0Jjuo9 uosJdad auo usym sunaoo Auane|g ‘ane|s

B SE [eNPIAIpUI JBYJOUR JB8J7 J0UURD [ENPIAIPUI UB JBY] SUBSW {7 8|91y

v I10ILEV

', 8SNE|0 suorelIwl|, ayl
Se uMou| 0s|e ‘g2 3J91Jy Jo asodund aya si saybiu uewiny U UOKDIISU
queasodwi sy 'saybid uewny s,uosJad Jayaoue ym sadaylajul saybid
9s0U3 JO as10Jaxa ay3 Jl pajwi| ag Aew g ajonJy Ag paqiosadd saybia ay

‘wey
|eaisAyd wiody ayes aq 03 aybiu aya si uosdad a8y jo Ayunoag ‘aoroeud
snoibijaJ pue uoissaJddxs ‘qusWBA0W JO Wopaad) sapnjoul Adaqi 01 aybid
8y ‘(4s38YS pue JsIEM 'PO0Y) |BAIAINS JO SUBBW JISeq 8yl Yaim papirodd
ag 01 aybiJ ay3 sapnjoul pue ‘pa|| aq 03 30u aybid aya st 8yl 03 B By |

&£ 10118V

‘95|83 auofdana se saybil
awies ayj aney pue uewny aJde Aaya - uoneJdejos(] aya Agq paroajoad
aJe pa|gesip aJe oym ajdoad jeys 30ej ay3 abueya j0u saop suosdad

pajgesip jo uoniubooad |BoI0ISIY 8Y | ‘SUOSJI- PaIGesIT JO SIYbIH ay3 uo
uoneseogg ayy Apweu ‘Aypgesip jeauaw pue |eaishyd yjoq passadppe
SuoieN palun 8yl ‘G/B | Ul 'SUoSJa4 papteidy Ajeiuapy 40 saybiy

87 Uo Uo1esejos] 8yl Jo uoneado ayl yam AJjigesip |[eauswl Jo anssi ay
passaJdppe SuoneN pallun 8yl | ZB | Ul ‘pajgesip aya 01 saybii olwouoos
pue |e100s uIe1Ja9 sasjueJlent siy| "uoinede|aa ays jo [ )ge ajuy

Ul pauoiuaw si Aigesi(] "uoiIeJR[O3(] 8Y3 JO 2 8|21y Ul UOIBUIWIIOSIP
JO wJoy pajiqiyodd e se papnjaul 30u sem Aqjigesip Aym aesjoun si 9

‘SWopaa. pue saybiH Jo Ja3ielyn)

ueipeues) ayl Jo (|,)g| uooas ul uoreulwJosIp jo punodb pauqiyoud

e se paas|| sl Mijigesip |eaisfyd pue |eausw ‘epeuen) u| ‘2 3|01y
S87e|0IA PUB UCBUILLIIOSIP S8IN111su00 Ajigesip [eaisAyd Jo |eausw

JO SISBQ 83 U0 juaueaJ) [eiuaJdaylp eyl aadbe pjnom suaziio pue
S37B1S 1S0W 1BY1 YINs ‘G176 |, Ul UOKEJR|23(] 8Y3 JO UOIRWJI0) 8yl 80UIS
pabueyo aney Aijgesip |eaisAyd pue |ejuaw spJemo] SapniiIe [BI100S Y

EE 8/a13dy Ul papnjaul 30u S| 31 Ybnoya uana uoI3euILlIaSIp
Jo punoJf pazigiyoad e Aujigesip jeauaw 4o jeaisAyd sy p

‘uoiBijad Jo A301uy38 se yons o1nsidaloeJeyo

[euosdad e Jo asneoaq sJaylo 03 a|gejiene saniuniioddo paiuap

s Jo sabejuenpesip sJayns uosJdad e Usym SJNJ20 UCIIBUILLIIOSI(]
‘Apuadayip ajdoad uayjo qeady jou pjnoys ajdoad pue ‘swedboud Jo
SME| JIay3 Ul Suaziyio Jiay3 jsuiebe ajeulludosip j0u 4snu SjUdWUJIaN0.)

‘Auqunoo uieguao
B Ul SBAI| 8UO 8snNeoaq 10U ‘UBwWNY SI 8uo asneoaq s1ybiu sey aup
‘ani| 8jdoad aJaym JO SISBQ 8y UO UDIRUILLILOSIP S1IqIyodd 0s|e 2 8|01y

‘PJJOM JNO 03 SSBUYIL
sBuliqg 3eys |lenpiaipul yoea jo AMisdanip pue ssauanbiun ayj si 3| ‘sdayio
jo sqybBu ay3 108dsad pjnoys ||e pue sjybilu swes ayj 03 SS839e S8AIBS3P
auofAuang ‘uoiounlsip anoym saybiu uewny pjoy Aguadayul sienpiapul

||B ‘sonslua10edeyo Jayio Jo yaie) ‘ebenbue| 'xas ‘Aioiuyls Jo seousdayip
jo ssa|pJebay 'saniuapl qusJdayip yim ajdoad Buowe 108dsad

ajowodd 03 s)a8s 1| ‘|enba si |enpiaipul Aans 1eyl S81eas 2 8|213dy



7369

paluM 8yl Se yons ‘sjeunguj [eucneudalul 03 uiejdwod Jay Jo siy
Bulug ueo uaziio e ‘os op 03 sasnyad AJJunoa e Ji ‘JSABMOH ‘|93 [BUOIIRU
ay3 e suazimo s31 Jo s3ybid ay3 aoJdojus 03 saels sabeunooua g 8|01y

'sqyBiu uewny o3 Buiueaw

|[eonoedd anib saipaway ‘Mme| AJOIBUILUIIOSIP B JO |eADWSJ J0 07 abueyo
B - wJojad |eba| os|e si Apawad vy ‘(ABojode ue Jo Asuow Jo 1sISU0D
1yBiw yoiym) saybid Jo uore|oIA B SpUl) JBYBLWI-UDISIDSP B UBYM SaAI8dad
[ENPIAIPUI UB JBYM PUB ‘QINSMme| B yaune| 03 Ayjige ay3 si 41 :sBuiueaw
Auew sey Apawsau, v ,Apawad, |eB3| e Joj yse 03 3|ge ag p|noys

auo ‘pajoadsad j0u ade Auaunoa s,auo Aq pajuedb saybiu aya usypn

&8 F1olLaV

"01slJeoeleyo [euosJtad e Jo asneoaq

sJayio 03 a|gejieAe sainiuniioddo paiuap st uosdad e usym Buludnooo
SE UONBUILUIIIISIP S8UlBp g aj91Jy 03 Auejuawiwos ay] “uoibijad

pue xas ‘Ajo1uyla se yoans ‘uoreulwiosip jo spunodb pajqiyoad ayy
s181| 2 8Pndy ‘Aem awes ayj ul ||e 03 paljdde aq pjnoys pue ‘aauadayip
Aue jo ssa|puebad ‘auokuana Joj awes ayl st Me| 8yl 1ey3l sueawl

siy| ‘uoneulwuosip asuiebe uonoslodd |enba pue me| aya Jo uonoalodd
|enba ‘me| aya adoyaq Aijenba Buiaajuedenb Ag os saop 1 ‘wa1shs

|eBa| aya ul Juawieady |enba sani@dad auokuana Jey) SauNsua / 8|21ndy

£ F10IL8V

‘Me| 841 Jo uoieoldde sy ul seabnjad Jo ‘susubladoy ‘suaznio
usami}aq ajeulLlluoSIp J0uuUeD a3e3s e jey) sisabbns suofusna, puom
ay3 Jo asn ay] 'as|a auokdana ayjl| pue auaymidana swes ayl pajoalodd

AjeBa) s1 auo jey] saunsua g a|o1nJy ‘(paiejoin uaaq aney saybid
S,8U0 1BY3 SaAal|aq auo i ‘aidwexa Joj) saybiu uewny s,8u0 90J0juUd
ueo aua aJojag me| aya Aq uosdad e se paziubooad aqg 1snw auQ

9 3F10lLav

"ME]| JO 1Jno2 e ul AyinB uanoud

[Inun juasouul pawnsadd aq [jim auo jeys ajdioulud ay3 se yons ‘walshs
a21snl ayj 03 |ejuawWwepun} aJde jey3 sydaouog 03 Jajad os|e sybi

|eBa ‘susoiyo ao1jod se yans ‘sjeioiyo aiess Ag pue |eungids Jo anod e Aq
pajeaJ) ag p|noys auo moy - ssaosodd |[eba| ay3 uusouaa syblu (eba 1y

Zs1ybis jebaf aue 3eyin o

'spyBiu uewiny Jay Jo siy Jo siseq ays si 3eys Aiubip s,wijoin ayj sajejoin

‘os Buiop Ag ‘winoiA pue Jasnge Jo diysuoiejad ayj 03 Juadayul aouejequul

Jamad ay3 jo asneoaq Ajijenbaul jJo uoirenis e sajeadd asnge ‘||dwexa
Jo4 's3yBiu uBWINY SB3E|0IA ‘|0J3U0D pUB 82404 YBnoJys [enpinpul Jayjoue
Buisnge Ag ‘auniuol yoiym ul Aem aya 01 syeads g sjondy ‘Ajledauab adojp

"3WIJO B IN0QE UOISSBJU0D B UIB}q0 03 BUO3WOS
8Jn3J073 J0uued a9ijod ayj ‘ajdwexa Jo4 ‘BuBwWNY 8q 03 PaJapIsuod s
1eym puohaqg sdapuayo Jo s30adsns |eulwid Buiead) wodj S|elioijo ajels
Jgiyodd 07 SI G 3[21Jy JO Siseq ay] "uosiud ul 3jiym 13Ip Pajallsad e Jo
quawauluod AJeqlos sjgeuoseaJlun apnjoul pinoo auawueady Buipedbap
Jo ‘uewinyui ‘|andn), ‘| 8|01y Ag paajuedent sBuiag uewny (e jo

AubBip quadayul aya saaejoin 1Byl 8snge |ealbojoyohsd Jo |eaisAyd Jo wJoy
Buyiedde ue si aunjuo] ‘uosdad Jayjoue aunjuol 03 1ybiu 8yl sey ApoqopN

G J710ILEV



<<,

370

1Jn09 ul uakme| e Aq pajuasaddad aq 01 pue ‘el Buieme ajiym aoijod
aya Ag Ajuiey pajeadl aq 03 ‘el Joy adedaud 03 awil ybnoua aney 01
‘8SE0 JBy J0 SIy Inoge mous| 821jod aya 1eym mouy 03 1ybiu sy sey awiuo
e yum pabaeyo uaaq sey oym [enpiaipul ue ‘ajdwexa Jo4 'ssaoodd |eba)
Jadoud ay3 Buimojjo} sepnjoul asje |eldl Jiey, e Jo 1daouod ayl ‘epeue) U

‘80UBPINS B|gE|IEAB BU3 ||B JO UOIIBJIBPISUOD Ul 8peLWU 8Je SU0ISIoap

1eys pue pajoadsad Buiaq ade sjybiu uewny jeys aunsus 03 Aem

0U SI 8Jayl uayj '1840as ul spaaododd |elul e J| ‘Aunndos 03 uado si ssaoaud
|eBa| aya 1eya saunsua siy] "olgnd ul pa3ONPU0 aq p|NOYs |el4l a8y

‘Aem Aue ul Jay Jo wiy 3084e J0U [jIM 91 1BY3 YINS ‘UCISIOBp

a3 Ul 1s8J4ajul pajsan OU SeY Jaxew-uoisioap Jo abpnl ayj jeys sueaw
SIY] "SJa¥ew-uoisioap juapuadapul pue |eJanau aJojaq pajonpuod

SI Jey3 BUO SI [Bl3 JIB} Y "SJ030B4 |BUJaIX8 AQ paouanjjul 8g 30UUED

aseo aya Buueay Jayew-uoisioap Jo abpnl ay3 ‘|elu3 uo si [enpiApul ue J|

L JIBY, |BIJT B @3B JBY] SUOIIPUOD OM] N0 S38S (]|, 3|21y
wiy gsurelbe abieya jeuilio Aue jo pue suorebyqo pue siybis

Siy JO UOKIBUILWLILISIEP 8y Ui jeunglul jeiseduw pue auapusaspul
ve Ag Burseay aygnd pue aiey e 03 Ayenba jjny ur psjaaus s/ suoAIang

oL 1911V

quawiuosluduwil JO uoiualsp

Aseugigue Buluuaosuoo swopsa.4 pue saybiy Jo Ja1uelyr) uepeuer) ayl Jo
B UDI30as 03 Je|lWIS S| uoisiaadd SIY| ‘B82UBpIA3 |BNJOE UD paseq uosead
poob anoyam Auaunoa s,auo wody Aeme juas Jo pauosiudwl ag j0u

-UBD 8UD JBY] SUBSLW 3| '8|IXa JO U01UaIap Isadde :paliwi| aq ued Aylaq)
S,8U0 yaiym ul shkem asJaya ay3 pue fquaq [euosdad yum s|eap g a1y

GJIXE JO UOIIUBIEP 1S8Jle Auelligle 03 paiaslgns aq jleys auo opN

6 10118V

"JNI90 suUoe|oIA s3yBlu UBWINY UBYM SaIpawad

|eBa) quaioiyns apinoad 03 pue pajoadsad ade saybid uewNy 3BY3 8UNSUB
03 sa3e3s 03 dn 8| si 4 ‘sajess uo Buipuig Ajjeba| jou si uonede|oa

a3l asneaaq sl sy ‘paje|oin aJe uorede|aa ayl ul sayblu uewny ays yi
paule1go aq ueo Apawad |eba| e uayzaym noge 21y10ads J0U SI 3| "PaIL|oIA
aJe SMe| JO uorN1Isuoo s Auunoo Jay Jo siy Aq pasauedend saybid

ayl Jl Apawad |eBa| e aney [IM SIENPIAIPUL 1BY3 SBJNSUS g 8|01y 'SBA 'V

£Sybis uewny jou
pue mej Agq pazue.l saybls Sassnasip g 8/913JY 1ey3 Juessoduwll 3 s)

'sqyBiY ueLWNH JO 24N07Y) PUB UOISSILUWON) UBDIIBWY-J8Iu| 81 pue 'sybiy

uewnH Jo .noq ueadodng 8yl ‘sanwwon saybiy uewnH suoneN



s,uosJad Jayjoue uo sassedsadl uosdad e asoddns ‘ajdwexa Jo4 ‘B
31 PanIWILIOD |ENPIAIDUI UB Usym paisixa 1eya Ajeuad ays ueys Ayjeuad
Jaineay e Buuajsiuiupe wody a1e3s ayl sauanadd osje (2] uonoassqng

‘PEMILILIOD SEM 31 BWI 8yl

1e |ebajj1 30u sem jeys Aianoe ue Joy uayjoue ysiund Jo uwapuod 03 ybid
aya sey uosdad op ‘Bwuo e yum pabaeya aq jouued auo uays ‘aoeld
003 Ayninoe ayz awng ay3 e me| ay3 03 Buipuooaoe awild B paJapisuod j0u
SEM pa3saJJe Sem auo yaiym Joy Aiaioe aya i qeys skes () uoinoasqng

J|@sauo puayap 01 1ybiu aya eaey 01 ybno auo ‘swido e

yam pabueya uaypp “3WILI0D J0U PIP 8YS JO 8y 1BY3 8WIJD B Joy uosiud ul
and pue pajsaJde ag pjnoa [BNPIANIPUI UB ‘8simJayiQ) ‘pajuasadd aouaping

jo siseq ay3 uo uanadd si Hinb jnun quadouul paJdapisuod ag 03 3ybno auo
‘@ulua e ypm pabueyo s auo J 1eyl sueaw |, |, 8|91Jy 4o (| ] uoinoasgng

DUILLIOD SEM 82UEYH0 [eusd 8y awil 8y 3e ajqeaydde

Sem 3ey1 U0 ay3 Uyl pasodiul aq Ayeusd Jameay e jieys Jop
PAIUUILIOT SeM I UBYM BLUIG 837 I8 ME| [PUoIeUI83u| JO jeuoiieu
J8pUN ‘oU8YO jeuad e 81n33SL09 30U PIP YIIYM UOISSILLO JO 308
Aue jo Junoaoe uo aougyo jeuad Aue Jo AN piay aq jeys auo o

‘80U8}ap

SIl) JOJ AueSS833U Saa3uelent ayl jje pel sely ay Yaiym e jelsd
aygnd e w mey 01 Buiploaae Aynb peaodd jaun ausoouu pawnsald
aq 01 3ybii 8y3 sey aouayo (euad e yum pabieyo auosiang

JOM pue

SAI| 03 81| PINOA BUO 8J3YM 8S00YD 03 8UO SMO|[B JUSLUBACW JO LUOPaaJ) ‘LL FTILEY
03 2yBiu a3 ‘ajdwiexa Jo4 '33e1s ay3 UIYIm SaAI| JIBY] JOAO [0J3U0D 1J8X8
07 S81B1S JO SUBpISaJ pue suazio ajgeua saybiu ([earijod pue Ing iy

£Saybis jearod pue [inia ase ey o ‘pie
[eba| 03 qybiu 8y3 ueaw 03 epeuen) Ul pajaJddiajul g pINOM ‘UoieJR[O3(]
mpr_m_w_ |e3il1|0d pue |IAID ay1 Jo Q| 8jonJy ul pauiejuod Aijenba |ny, asedyd ayl 1eys [njgnop

SI 91 ‘UCISIOBP SIYL JO Y NS8d B SY 'SWOopaal pue siybiy Jo Jaiiey)

veipeuer syl Aq pasjuedenB |asunoo |eba| papuny-a1ess 03 ybBiJ |edauab

0U SI 8J8y3 18yl p|ay epeueq Jo 1noq awaJddng ays ‘Z00e Ul papiosp

"PB1ILILWIOD sem awiluo 8y3 uaym soe|d ul jou sem Agjeuad BHSIIYT N [jes8use) A8uI0N] eIquunioD) ySiIig P8||ed 8sed Byl Ul Jakme

1ey1 asneoaq Buissedsauy Joj [enpiapul 1ey) Uosiiduwl J0uURD 81eIS e PJOJE J0UUED OYM [ENPIAIPUI UE 03 [asunod |eBaj apinoad pjnoys ajels

ayj ‘me| aya ul sbueyo aya ajdsa(] quawuosidduwil se yans ‘ssedsad) 8U3 Jayjaym Inoge uJisouoo e uaaq sey adayl epeue] ul Apusoay 1y
Joj Agjeuad Jaineay e asodwi 03 sapioap a1eas aya ‘pied si auly 8y

Jayy “Asuow Jo qunowe uieluso e Joj aul e si kyeuad ayj pue Ausdoud cpie (ebs] 03 3ybis uesw gy aja1dy Ul Ajenba jjny, ssog @



372

‘wnjfse

jo AJaunoo aya spIsINo awilo [eoanijod-uou snolas e Jo ‘Auewny sulebe
auwIJo B ‘awida Jem e ‘aoead jsuiebe awiJo B paniwiwog sey Jay Jo

siy JI winjAse wieo jJ0UUBd [ENPINIPUI UR JRY] SBNIJR|D S8abnyay JO Snieis
ay3 uo UoIUsAUO) SUOIIEN Paails] L GE L 3yl ‘wnjAse wiep 03 ybid ayy
8>0AUI J0UUBD BUO UBY3 ‘UOIIRJIR[D3(] 8Y3 Ul pauiejuod s3ybiu ayj se yons
‘suoreN pajun ays jo sajdioulud ay3 03 Aueajuoo si jeys Aem e ul pajoe
sey auo Jl 1ey3 shes 9| ‘wnjAse 3aas 03 bl 8y3 sHwi| (2] uoiassgng

‘Jayjoue
Ag pamwwoo suoiejoin saybia uewny ay3 4oy Aijigisuodsad sawinsse
Auaunoo auo ‘Aem siya u) *Asunoa Jayjoue Jo s19e 8yl JO 8sneaaq

- Auunoo jeys Jo suaziyio jou ade oym - saabnjad 1dasoe 03 Augunod

e saJdinbaJ 91 :me| [euoreudalul ul ydasuod Bunsadajul ue si wnjhsy
JwnjAse, wieo saabnyad yoiym uo siseq ayl st siy| ‘uorRaalodd Joy
Auqunoa uayoue se 03 3ybiu a8yl suohuans 03 saajuedenB (| ) uonoasgng

‘dnoub |e10os JejnainJed e 03 diysdaguusw

Jo uoiuido |eoijod ‘Ayjeuoneu ‘uoibijad ‘AI01uYIB JO SISeq 8yl UO
uonnoasJad Jes} Jo asneaaq Auunog Jay Jo Siy pajl ARy Oym S|eNpIAIpUI
se 53a6njay JO SNILIS 8y7 U0 UOIUSAUGT) SUCEN] PEIILST [ GE L

ay3 ul pauyap aJe oym ‘saabnyad jo syybiu ay3 sudaouoa 17|, 8|21y

vl J10/18V

SuoI199304d 9abnjay

*AJqunoo Jiaya Ul

$850040 auo aJaym anl| 03 ybid aya pue Asunoo aya uiyaim anow 03 1ybiu
81 Se Yons ‘qualusAoW [BuJaIUl yam paileloosse saybiu sasquedentd Ajuo
£ 801y ‘aplosp 01 AuuNoo uoreunsap ayl Joj uornsanb sjededss e s
1eys ‘Augunoo Juayroue Jsqua 03 9ybid aya sajuedenb Jou sa0p £ 3|21y

0}
uJnjad pue AJaunoa Jisysy anes| 03 ybiu aya suazino sanib (g) uonoasgng

‘souinodd Aue ul aouspisad dn ae] pue 03 aAoWw

07 sjuUBpIsad uauewJad pue suazig || sauwdad swopaa. pue siybly jo
Ja3/ey7) uepeue) ayl Jo (g]g uonaas ‘epeuen ul ‘ajdwexa Jo4 ‘AJqunoo
ay3 uiyym adaymAue >Jom pue aouapisad dn ayel 03 syybiu ayj ade

se ‘uoneJe|oa ayl Ag pasjuedenb si g A18100s aad) e Jo Jued quejdoduul
UB S| JUBWIBAOWU JO WOPaaJ ‘uoissiwdad Joj 3se 03 pasau ayl noym
Auunoa s,auo uiyam anow 03 3yBiu ay3 saajuedenb (| ] uoroasqng

€L F10LLEY
1U3WIBNO0A] JO WOpaad4

" uoneweyap, se 03 padJdajad si uonoe |eba) siy
"anJ] q0u aJde 1eys suonebaje uo paseq uonreindad Jay Jo siy pawidey
sey |enpinpul ue Ji ans 03 1yBiu 8yl yam auo sapinodd os|e 2|, 8|01y

‘s3saJdajul Aoeaud uo salbojouyoaal yons Jo 19848 JIayl pue ‘audajy)

ay1 se yans ‘saibojouyoay udapow jo ybi| ul pajaadaajul ag pjnom

2| 801y ‘Aepo] 'suoijesdanuod suoydajal Jo aouspuodsadJlod |euosdad
U3IM 80UBaJajJajul paudaouod sanssi Aoealud ‘G, |, Ul "payedp sem
uoeJe|2a(] ay3 uaym palsixa jeya Aoeaud jo 3deouoo sy puiw Ul dasy
03 quejdoduwi st 4 ‘Aoenud 03 3yBlu e sasjuedenb z |, ajo1uy ybnoyyy

clL 10V



‘pajesuadwod ag pjnoys

Jaumo pue| aya “sJed mau e Bureado Jo Aeemybiy e Buiping se yans
‘fuadoud aya Aeme ae1 03 spunodb ajqeuosead sey 21e1s ayl J| ‘uosead
poob 1noym Aguadoud s ,uosdad e Aeme axe1 10U pjNOYS 81e1S 83

qeys sueaw siy| ‘Auadodd jo uonenudsap Adedigde sjusnadd / | 8j01Jy

| paads ays Aaqo asnwi Jaumo aja1yan e ‘ajdwexa Jo4 AJaunod ayj
Jo sme| ay3 03 308lgns si Aquadoud s,8U0 JO 8SN BY3 ‘Y YIM SJUBM BUO JOAS
-Jeym op ueo uosdad e ey ueaw jou saop Auadouad umo 03 ayblu ay |

‘s|doad Jayio yam
paumo Jo Ajlenpiaipul paumo Auadodd o1 sandde aybuu siy| ‘suoissassod
|euosdad Jo pue) si 11 uayzaym ‘Auadoud umo 03 qybid ay3 sey auohuang

ZL J10lLEV

'sdaquuaw Ajiwey Jisya pue ajdoad

|| 108104d pjnoys a1e1s 8yl 1eyl sajepuewl (g) uonossqng ‘saljie)
aney Ajuessaoau jou op ajdoad palJew pue ‘Aiwey e ueis 01 paldJew
8g 07 pasu j0u saop uosJad e asneoaq si siy| "Ajwey e ues 03 ybu sy
pue paldJew 186 07 qyBiu ay1 uaamaaq saysinbunsip g|, ajo1dy ‘Ajjeuly

‘spua abeldJew Jiay3 JI Jo paludew ade Aaya usym saybiu swes ayy

aABY pinoys uswom pue ua|y ‘uosJdad Jayzoue Ag paadoy Buiag noym
paluew 386 03 saube Aj@3adwoo pjnoys uosdad e eyl suesw siy| “Any
pue Aj@aJ) oqul paJaius aq pjnoys abeluuew eyl seepuew g|, 8|o1dy

‘Ajlenba papinip aq im Auadouad disys Jo |je ‘spua abelddew

ayl J| 'wayl usamiaq paJeys sawaoaq umo Aaya Buiyahuans ‘saungno
uieguao ul Ausew ajdoad omg usym ‘ajdwexa Jo4 ‘saouanbasuog

[eba| sey 11 ‘quawaadbe [eba| e sI abeluJew asneosag “Jayjo yoea

07 sanjBswWay] 3wwod 03 8|doad om3 usamiaq 30eJ3uad e si abeludely

‘auohuana
03 Ajlenba saldde g|, spiuy ‘pjo sdesh g| se Auolew jo abe ay

palauapl Sey SUIIeN Palun 8yl ‘q0u op

Aaya Ji ang ‘Auolew Jo abe ue sulwdaIBp

P s31e1S 1S0|A ‘Ajlwie) e aney pue
o paluJew 136 07 qybid ay3 sey ays Jo ay
‘Aaolew jo abe ayy se umowy asimiaylo
Jabe |ny, sayoeaJ [eNpIAIpUl UB UBYAN

9L F1olLdVv

‘paIsanbad JI Ayjeuoineu Jo diysuazio

Y3m Jay Jo wiy apinodd 03 ‘uaziio B 30U aJe [BNPIAIPUI UB Y3Iym JO
‘91e1S JByjoue aJdinbad J0u saop 4l ‘JanamoH ‘uosead poob anoyam Aeme
uaye1 aq qouueo diysuaziyio s |enpIAIpuUl UB 1B SUBSLU 0S|B G|, 3[01dy

‘(s@abnyad se yons) susziio uelpeuR?) J0U
aJe 0ym INQg BPRURY Ul 3AI| OYM S[ENPIAIPUI 07 paajuedenb jou ade sjybid
8say] ‘EpEUBT) 8AB3| PUEB ‘Ul ulewad ‘Jajua 03 3ybiJ ay3 pue ajon 03 ybid

ay3 suazmo uelpeuen 03 saajuedenb swaopaa. pue siybly Jo Ja3Iey)
ueipeues) ayl ‘a|dwexa Jo4 ‘suaziyo-uou 03 pajuedb jou saybiu suo sanib
diysuaziig ‘Auaunod e jo uazio e aq 03 yblu aya sasjuedent G|, 8|21y

G J10ILEV



374

(swooJ 7Y 38UJIBIUI SEB YINS]
Sal|quUBsSse |BNJIA pue (sal|jed |eorljod se yons) saljquiasse |eaishyd
y10q 192104d pjnom Qg 8joidy ‘saibojouyoal udapow s Aepol jo ybi u)

‘SUOIIBID0SSE
Jo sdnouB 03 Buojaq Jo sBureaw puamne 03 padJoy ag 30UUED S|ENPIAIPUI
1ey3 sajess (2] uoraasqng Jua|oIn aJe Jey3 salquuasse juanadd

07 papnjoul sem |njaoead, pJOM 8y | ‘SUOKEJQa|8I puB SUoneJISUoWSP
|jnyjeoead ul sredionded pue Jayieb 01 sjenpiapul smojje os|e 9

‘Jauuew Jiej pue uado ue ul Juawudanob Jiayy azioniuo

07 9|ge aJe suaziio jey] [eauawepuny si 4 ‘Aoedoowap e ul ‘kya100s
J13eJo0WIap pue aaJ) e ul Buial jo 30adse quejsodu ue siqybid siy
'J|9s31 uorneziuebuo adnua ays jo aybiu 8yl ||am se ‘suoipernosse Jo sdnodb
JO sJaquIaLW 8W02a(g oym s|enpiaipul jo saybid ays s1oa3add Qg 8oy

O0c 7018V

‘uoreuUIWIIOSIP 03 193lgns aqg jou ybiu s,uosdad e ajowoud Aayy
asneoaaq uoissaddxa JO wopaad) JO uoIIeliwl| 8|qeuosead e 8In31asuod
SME| YoNng ‘uoieulwidosip Jo punodb paliqiyodd e uo paseq paJiey
a10woJd Ajpiignd o1 [eBa|i s1 11 S81uUND0 BWOos Ul ‘8|dwexs 404 'SJaylo
Jo s3yBiu ay3 308304d 03 JBPJO Ul UOISSAJAXS JO WOPaad) SHWI| G2 3|21y

‘eIpaw a8y Buijoujuoo Ag seaquedent g |, 8013y 1BY3 UOKEIIUNLILIOD 8Y3

quanadd 30u pinoys Aued ajeaud Jo a1e3s ¥ uawysiund Jo Jea) JnoyIm
$81J3UN09J JBY30 WOJ S89JN0S SMau Jaylo pue Aujunod Jay Jo Siy uiyam
S804N0S SMaU $S8939e 01 8|ge aq pjnoys ajdoad sueaw siy| °,SJa1IU0l)
Jo ssa|pJebad, pasjuedent siqybiu siy| "eipaw jo wdoj Aue ybnodaya
UOIIBLUJOJUI BAIBD8d pue ¥83s 03 9yBiJ 8y sapn|oul 0S| G|, 3[91JyY

'SHJOM US1IIIM PUB 32UBP ‘WY
Je ‘yosads se yans ‘uoissaddxa Jo swJoy ||e 01 saidde aybid siy| Ajgad)
wiayj ssaJdxa 03 pue ‘seapi pue suoiuido pjoy 03 3ybid ay3 sey uosdad y

6L J10/LE8V

'sJayl0 Jo Ajajes ayj aunsua 03 JapJo

ul pajiwi sem uolblad s 80130ed4d 03 dnodb ays Jo qybiu
ay3 ‘yons sy ‘Aajes s ,dnoub ayj aajuedenb o3 ajgeun
aJam salJoyine a1els asneaaq a|qeidasoe sem Aepijoy
e 81edqa|ad 03 (spindg aya) dnodb snoibijad e Ag pasn
Buiaq sem jey3 aus abejday |euonipeJs e jo 8Jnsojo ay3l
punoj ‘waopbury pauun A uobelpus pa||ed wopbury
pajiun 8yl ul R, Ul paploap aseo e ‘ajidwexs Jo4

[ENPIAIPUI JBYIOUR
jo saybid ay3 yum adayajul Aew Jo ‘suoibijaJd Jayjo jo suoissaldxa Jo
sjallaq aya 1suiebe ob Aew suoissaddxa snoibijad awos asnedaq si Siy |
", 8SNEeJD suorew!), ayl ‘g2 oty Aq paaiwi aq Aew uoibijad e ssaddxa
03 AMIjige 8y3 ‘ysnamop ‘saouenJdasqo snaibijad Bulpuaie Jo suaylo

01 91 Buiyoea) apnjoul pinoa siy] "uoiBljaJ ssaJddxa 03 sjuem ays Jo ay
MOy 8S0042 01 8|ge ag pjnoys uosdad e sueaw  uoibiad e 1s8j)luRW, O

‘uoiBijaJ e ao1noeud Jo 3dope 03 padJoy) aq pinoys
auo o uawysiund jo Jeay anoyam ‘syaliaqg snoibijad Jay Jo siy uopueqge
Jo abueyo ‘asooyd 03 8|ge aq p|Noys |[enpIAipul ue jeys sapinoad 9| -ajdoad

||le Buowe ‘suaiBijad ||e Joy 108dsad a3owoud 03 payedp sem g, 8|21y

8L 1018V



Ln
to< /2 apIng yanoL
pue ‘Ja3|ays ‘pooy 8pnjoul Aew pue 18w aJe Spasu [eIjuasSSa S,[eNPIAIPUI
ue jeya sueaw Buiny jo pJepuess aiseq e Buiuieny ‘Buiny jo puepuels
aIseq e Jo ‘Ayunoas |e1os 07 qyblu e auokuana 07 saajuedenb 91 ‘puodag

‘9|191JE siy]

Ul paulejuoo s1ybiu a8yl swda) oyoads pue 8318J2U02 8J0W Ul S81BJI0qE|D
SIybIY [eJnyng pue jeI1o0s ‘anuouoIg Uo JUBUSACS) [EUOIBUJSILY

Buipuig AjjeBaj ay (ayy [eanana) /g 8jo1Jy pue (uoieonpa) gg ajoldy
‘(Buini Jo spaepuels aenbape) gg ajo1Jy (8Jnsia| pue 1sad) 2 3oy
‘luom) g2 ajo1uy Ul uo pajedogeld Jayidny ade yaiym sjybia |eanano pue
JILIOU0D3 ‘|BID0S Y3 S80NpaJIUl U 9Sdl4 ‘sasodund om] sandas 2g 8oy

Agyeuosaiad

SIY JO JuawIdoanap 8844 8y1 pue Auublp siy Joy sigesusdsipur bl

/BINYNI PUE [BIT0S ‘JIUIOU0IS Y3 JO ‘BILIS YIB8 JO S8I4N0S8 pue
voreziueblo ayg yum aaueploaIe Ul pue Uuorelsdoos [euoieusa3ul
pue 1Joya jeuoneu ybnoJyy ‘uonezyes. o3 pajaIus si pue

Anunoas je100s 03 3ybii ay3 sey A39120S Jo JaqUIaL e Se ‘UOAINT

cc J10/L8V

<< 8pING Yo 92

‘Sal|iWey Jdisyl

pue sanaswayl uiejsns pue aoddns o1 sjenpiaipul jo Ajige aya Buluesw
‘S|ENPIAIPUI JO BJBJ|BM 8Y73 UJaau09 saybld 8say] ‘uoijede|oaq 8yl jo /2
03 22 S8|21y Ul pauiejuod aJe sjybiu |ednano pue |B100S '0ILIoU0d] Y

£52YBiIi [eun3ina pue [e120S ‘JIuWou09a aJ4e 18YM O

sqybiy |eJn3|ND pue |RI20S ‘OIWOoU09]

qybBiJ siya pajuedb ausam sueipeueq 1sow Jaye Buol ‘ggE |, Ul 830 01
pamoj|e 1sJiy adam sajdoad jeuibluoqy ‘ajdwexa Jo4 ‘sajdoad |euiBluoqy
pue uswom se yons ‘30 01 1ybi aya paiusp usaq aney ajdoad

awos ‘epeuen ul ‘AjjeoluolsiH "anjen |enba jo aJe sajoa ||e 1Byl pue
‘830A 03 pamoj[e s1 aucAuana jeys sueaw ,a8bedyns |enba pue [esdaniun,

‘I Jisy3 Bunuasaddad qou st quawudanch aya |88y Aaya J

uoejuasaddad quadayip 8s00yd UBI SJa30A Aem qeys ‘suonos|a uanbady
ag os|e p|noys adJay] -quawysiund Jo Jea} Inoynm uem Aayl Jenaoym
9S00Y9 UBD SJ3I0A 1BYJ 0S ‘[BIIUBPILUOD 8q pinoys sa10/\ ‘aadbe pjnom
SJ370A 1S0W YIIYM YIM SUOISIDBp S¥eW [|IM pue $a30A jo Auolew ayy
paniaaad Aayj esneaaq pajoa|a ag pinoys s|eloiyo eyl Buiueaw ‘ajdoad
ay3 Jo |m ay3 juasaddad pjnoys juawudanob ayj jeys sapinodd | g ajo13dy

‘Jleyaq Jay Jo SIy U0 SuoISIoap axew 03
uosJad e Joj Bunon Ag Jo |eloyo paroale ue Buiwoosaq Aq Juayms ‘Augunoo
Jay Jo siy Jo quawudanob aya ul egedionded o1 1yBid 8y sey [enpIAIpUl Uy

‘saJnpaosotd Bunon aa.y Jusieninba Aqg Jo 83oh 38.493S

Ag pray aq jeys pue abesyns jenba pue jesianun Aq aq jjeys

YaIym suoi3osya auinusl pue oipollad Ul passalaxa aq [Jeys Jjim Siy
quawuisnol jo Aioyine Jo siseq 8y 8q jjeys g/doad aya Jo jim at |

Adqunoo
Sy Ut 89in48s aljgnd 03 ssaa0e jenba 03 3ybil ay1 setf sUoAIaNT

SaNIIUBSBIAE UBSOYI NBa.y ybnouyq Jo Ajgoauip Auaunoo
SIY JO JUBLWILIBAOE 8y] ui Jued ayeq o3 3ybli 8y3 sey suofsang

‘Le 10118V



376

JOM pue 8jl| usamiaq aoueleq e aaey 03 ajidoad

||le Joj paau ayj sabpamouoe {2 8ja1nuy s3yblu uewny 4Byl asioaxa 03
pue ‘salioedeo |en193j|@aul pue |eaishyd ‘|edow dojansp 07 ‘Bjdwexs Joy
‘BUD SMO||e BJnsIa| pue 1sad 01 1ybiJ 8yl aAey 0] uawdo@Aap uewny
07 |e211J0 ade ‘Aejd se yans ‘saninRoe adnsia) 1ey) saziubBooad ose 9
'5158J93Ul [euosJsad jo ansdand ui Jo Ajiwiey yum quads st awig siy3 Jayiaym
‘uoieoeA pled pue sunoy JJom ajgeuosead ybnodyj xejad 03 JJom

wioJ} Jjo awig azenbape aney 03 ajdoad jo qybiu ayj saadojuiad 3) ‘Buiag
-|[@M S,8U0 03 |BJI3IJD 8JE BJNSI8| pue 1sad jey) saziubooad {2 8|21y

vec 19118V

'sU0I303sgns Jolud ay)

ul paule|dxa sdaxJom Jo saybiu [enpiaipul syl Buieajuedenb 01 yoeoudde
BAI1709]|092 B quasaJdad suolun saoJd 01 3ybid 8yl sey 1 ‘sabem
ajenbape Buiuues jou aJe suaquiaw s3I 1ey) ‘ajdwexa Joj ‘pajoajold
Bulaq j0u ade suaquiaw sy Jo s3ybBid BY7J S|8a) uoIuN B J| "SJayJom Jo
sybid 8y3 308304d 18yl suoreziueblo aJe suoiun aped| ‘suoiun apedJj uiol
03 984} 8q p|noys ajdoad 02 8|21y Ul passnasip 1dasuod e ‘uoijelnosse
J0 wopaaJ} Jo saueluodwi syl saziseydws-ad (4] uonassgns ‘Ajjgui4

‘Buiny Jo paepueis winuiuiw

B 188W Suazio Jiaya djay 03 Juswiudanoh syl Aq pajusws|dwi aJe
.suoioaloud [e100g,, , suoroajodd |BID0S, 0 SS8J2E 3ARY PINOYS 8ys JO
ay ‘spaau 2Iseq Jay J0 SIY 183 J0UUBI [|13S [enpIApul ue ‘Bupjuom ajiym
‘4] ‘Buini Jo paepuess ajenbape ue ulejuiew pue Ajiwey Jay Jo siy woddns
03 3uaio1yns aq pjnoys Adejes s enpiaipul ue jeys sapirodd (g) uoioasgng

‘ABojoulwdal udapow ul eapl siyy shaauoo anjea |enba jo yuom Joy Aed
|lenba, asedyd ay] qunowe awes ayj pied aq pjnoys Aayy ‘syuswiadinbad
IS swes ay3 yam ‘qol awes ayj op UBWIOM B pue uew e Ji ‘ajdwexa
Jo4 ‘Boualadxa Jo ||pjs ‘asijdadxa ‘uoirealylenb ul saouaJayip uo paseq
aqg 3snw Aed ul saouadayi] xas Jo AJ01uyl8 Se yans ‘sonsiJaloedeyo
pajejad JJom-uou uo paseq saouadayip Aed siqiyoud (2] uonossqng

‘pakojdwaun sawooaq Ajlusppns uosdad
e JI uoioajodd |eioueUl pue ‘8snea 1snf anoyaim Juswhojdwsa s JaxyJom

e Buipua wouy uafojdwa ue Buiqiyoud sme| ajeado pnoys ajels e eyl
Saje2IpUl OS[E 3] uawuoJinud Bupjuom ajes e pue syeadq ayel 03 Ajjge
‘SdN0Y »JOM B|JBUOSEBJ SEB JINS ‘B|qBJnoAR) PUB JIB} PaJBpISu0d aq

03 juawAhojdwa Joj 38w 8q pP|NOYS Jey3 SUOIIPUOD UIE1Jad 8Je 8Jay] ‘0op
01 quem Aaya yJom jo adAl 1eym 8S00YD 01 8|gR 8F P|NOYS S|ENPIAIPUI pUB
‘asooyo Aaya 41 uom 03 1ybid aya yam sienpiaipul sapiaodd (|, ] uoinoasgng

quawAhojdwa 03 pajejad saybiu saajuedenb gz a1y

&c 1oLV

"uoieJeRa]

ay3 Jo Juids ay3 pue gg ajo1Jy Jo abessaw ayj
S308|j8J BOURISISSE SIY| "Pal0aye S[ENPIAPUI 8S0Y3
03 A&31un23s |BI20S JO [8A8] WNwWiuiW e 8ajuedenb

01 soue)sisse Adedljiw pue Buiyiopo ‘pooy ‘Asuow
pajeuop plJoOM 8yl PUNOJR Sa1JUNCD ‘BISY UJBYIN0S
1Y IWBUNS] BAISSBW B UByM ‘002 Jaquisos(]

ul ‘ajdwexa Jo4 18w si ajdoad e jo Ajunoas

[BIDOS 8Y3 1BY] 8JNSUa 03 JBYI0 Yyoea yium ajeladooo
03 saje)s sadinbad gz ajonuy ‘sybiu uewny

03 AuBip quadayur jo asuejuodwi 8y3 Jo asneoaq

fauBip
quaJayul Jay Jo siy Buluieauiew pue siybiu uewny Jay Jo siy Buisiouaxa
Jo 8|gedea aJdow sI uosJad e ‘panaiyoe si paepuels siyl aou() ‘Buiyio|o



/377

8y3 93e3s 8y3 uo sasodwi gg 8j91ldy } PJOYE JOUURD BYS JO

ay asneoaq uonreanpa Jaybiy jo ansand ayj paiuap aq 1ou pjnoys a|qibi@
si oym uosdad y 3 Buinsand ur 9sadaul pue Mijige aya yam auokue 03
a|ge|leAR 8g pjnoys uoneonpa Jaybiy ‘paiuap aq jou pinoys Aqiunjuoddo
siya ‘a|qibija sI auo pue |0oyos AJepuoaas Jajle [00yas |BIIUYIa] JO
Aqisuaniun ‘aba|j00 puarie 03 sadisap auo Jl 1eyl sapiaodd 0s|e gg 3oy

‘faa100s ul 8bebua 01 moy pue saybiu uewNyY aN0ge uaJdp|iyo

Sayoea) uoneanps ‘eauassa u| ‘uoiBljaJd pue xas ‘A1o1uy3e Jo saousJalIp
Jo souejdsooe sua1so) pue ‘sdayio yum Buoje 186 03 wayg ssyoeay ‘o))
ul yage| sariuniuoddo Jiay) spuedxa 91 8sneoaq uaJdp|Iyo Joj Auolepuewu
S| uoKeoNpP3 "8ad} aq 03 1yBno uoineonpa Adeguawa|a jeys sapirodd

pue ‘|jooyos puape 03 3ybid Y3 usJdp|iyo 03 seajuedent gg ajoidy

9c F101L8V

‘pPalJJBW aJe sjuaded Jiayl Jaylaym Jo SIseq ayl uo uaJdp|iyo

1suieBbe uoreulwuosip syqiyodd osje () uoiaasqng "yadigpiyd Jaye pue
8J0jaq »Jom wodj Aeeme awg jo polad 8|qeuOSEad B 8B OYyM SJayjow
01 Auejes e apinoud 03 anuiuoo pinoys sJdakojdwa ‘adwexa Jo4 ‘sqyausq
f1unoas |e10os |eloads sdaylow 07 saqiuosadd saybiy jelnyng pue
181008 ‘0ILOU09T U0 JUBUSAOT) [BUOIILUJIEIL 3] 1O 0| 8j01ndy “A18100s

Ul UsJp|Iyo pue sdayjow Joj aoejd |eioads aya saziubooad (g)ge 8j01auy

‘Buiag-j|am pue yjjeay Jo pdepuels ajenbape ue yim suelpeueq) |e
Buipinoud Ag g ajoinuy 01 Bulueaw |earnoedd sanB epeuen) ‘aded yieay
|esdaniun jo washs e ybnody) ‘saoinuas [eadsoy pue sdauoininoedd aJeo
U3|eay 01 SS800E 8aJ) ARy BpPEUR] JO SIUBPISaJ Sueaw siy| waishs
aJeo yjjeay [esdaniun e sey epeuen ‘ajdwexa Jo4 ‘Buiny jo paepuess
a1enbape ue Jo sjuawa|a JuelJodwi aJe 8say] ‘S8JIAJSS [BIJ0S PUB 8Jed
yaieay o3 ssaooe ajenbape jo Ayssadau ayj saziseydwa os|e Gg 8|01y

" suoipeloosse |eonijod

Jo saninioe [eangno ‘quawAhojdws ul sbebus 01 8|qe 8q 01 BUO JOJ YNJIYIP
11 S8¥eW JB3|8ys Jo poo} Inoym aq 03 ‘ajdwexa Jo 'saybiu uewny uayio
JiIaya Jo uoroajodd ays aunsus 03 ajgeun aq pjnom ajdoad ‘3 INOYAAA
‘uoieJe|3( 8yl ul paulejuod siybid Jayjo ay3 03 [B2IYIUD SI G2 8|01y

‘Buiyropo pue JayBys
pO0} SEB YINs ‘BAIAJNS 0F 8)l| JI8y] Ul SpPaau auo jeys sjuaws|a Jiseq ayl
aJe sjuswaJinbad asay | ‘@1enbape ag 01 Buiny| Jo pJepuels s |eNpIAIPUI

UE J0J JBpJ0 Ul 38W 8q p|Noys 1eyl siuswadinbad sauljano Gg ajoialy
‘g|doad ||e Joj |einuassa si Buial jo paepues ajenbape ue Buinaiyoy

Gc 10118V

‘8dnsia|
pue 3saJ Joj Ayunjuoddo ay3 pue ‘sjuaWBAaIYIE. |BID0S PUB JILUOU0I3
JIaya 83e4qgaja9 01 Aepijoy e yum sdaxJom sapinodd U1 ‘2 8|01y 01
paulequoo saybid aya jo uoneasajiuew e si Ae unoge Aeq Jnoge, se
umous| sl Jaquuaadag yoes Jo Aepuojy| 1Sl 83 ‘8J8ymas|a pue epeue] U




378

‘l8m se suayio jo saybid

ay3 Buiziubooad sanjonul qybiu s,8uo Buiwie|) ‘gz ajonJy ul paisabbns
quswiuoJInug a8yl Buineado pue ‘syybiu uewny Bunoaloud pue Bunowoud
Jo} a|gisuodsad ade sjenpinpul 1ey) saziubooad 9| ‘paloadsad ade

sybid uewny 1eY3 8unsua 03 Anp e auohJana uo sasodwl (| ) uonoasqng

6c F70/L8V

'sqybiu uewny sjoa704d
pue ss10wodd yoiym plJom e si ‘Jayio yoes sidaooe suohdans yoiym
ul pue |njeoead sI Yaiym pjJom e qeyl Bapl ayj 01 syeads gg ajondy

‘uoIIeJeD3(] 8yl JO

sa|dioulud ay3 suoddns eyl JUBLUIUOJIAUS [BUOIIBUJBIUI UB JO Sajduuexa
8Je 3JN0J [_UIIIIY |BeUOIEUJSIU| B3 pue s3yBiY UBLWINH UO UOISSILWLWOY
suoneN paljun 8yl se yans salpuaby ‘saybiu uewny jo sjoadse

snolien uo puedxa yoiym uonedeos] syl waodj Buluwals syuswnoop
|eBa| jeuoneudajul AayBia Jano jo quawdojenap aya pue me| saybid

uewny |euoineudalul Jo yamodb aya ui ‘sjidwexa Joy ‘uass si siy| saybid
uewny Jo uoioalodd pue Juawsauepe 8y aJoddns 01 apew ag pjnoys
S1J048 ‘|9A3| |BUOIIRUJIEIUI UE 1R 1ReY] UOKou a8yl s1uoddns os|e gg ajo1dy

'57yBiJ uewny aJoddns 07 swsiueydaw aanoajodd sapinoud

PUB JUBLIUOJIAUB SIY] 8388JD 03 SHJIOM SWOopaa. pue siyblH Jo Ja3/ey)
vepeuen syl ‘epeueq u| 'saybiu uewny (jyn) uea qeyl auaydsowije
|eioos pue |eBa| e y10q 818840 07 SBJINSE3LW 3¥B7 P|NOYS S3181S 1841 BpI
ay3 07 saaNqluauod 1 ‘uayaey aybiu oiyioads e Ayiquapi 30U ss0p 82 8|01y

&8c 10118V

‘uieb Jayjo Jo |eloueuly

Joj aisnw qeys Buiieals wody uosdad Jayjoue syqiyodd /2 8jamdy

‘OIsnwi Jo 89aid e sesodwod [enpiaipul ue i ‘ajdwexa Jo4 ‘pajoajoud
AjeBa| ag pinoys suorngiuog Jay Jo Siy ‘89usias JO e Ul JUSLUSIURAPE
aijloads e Bupew Aq Aylunwiwios Jay Jo siy 03 S3INgIIaU09 [BNpIAIPUI

ue J| ‘Auadoud |enjos||@ul 10a304d 01 paubisap si (2] uoinoasqng

‘Ayunwiwoo

ay3 Jo sdagquuawl ||e 03 3|ge|IeAR g PUB Jjauaq pinoys aseasip

B JOJ 8JN2 B Spulj 1ey] YyoJeasad ayiuaios ‘ajdwexa Jo4 ‘Ajunwiwos

B Ul 8peLWU SJUBWBJUBADE 21413Ua10s ay3 ul 8jedioijued 03 JO ‘JJe |BNSIA pue
‘01snw ‘adieays Buipnjour ‘Aunwiwos ay3 Jo 8y |BJNND J13SIIJE 8Y3 Ul
abebua 03 ybiu ay3 sapnjoul siy] “AJUNWILWIOD S,8U0 JO SIUBLUBABIYOE 3Ll
wioJdj qyauag 03 ybno auo 1eya sapinodd 91 ‘Usnoadoj) Ayunwiwoo s,auo
‘01 83Inqlu09 pue ‘ul aedioinued 03 ybiu 8yl sesuelenb /2 sjonuy

Zc 70118V

'syjie} uaJdayip Joddns pue sabenbBue| snoluea ul

a1eJado Jey3 S|00yos ‘epeURT) Ul "UOIIEONPA JO SWJoj dinolied Jo ‘oiuyla
‘snoiBijad apnjoul pPNO3 Y2Iym ‘BAI80ad |[Im UaJp|iy2 Jidy3 Uucijeanpa

J0 pupy ays asooya 03 1ybiu ay3 syuaded sjuedb gg ajoiuy ‘Ajjeuly

‘uoieanpa Jaybiy
Joy Aed 07 ajgeun asoya Bunsisse pue sjooyas Buipuny jo Aljgisuodsad



379

e3JaQ|y uojuowp3l
‘Aueguawia|3 sejueyn 13 ‘g apeds) ‘edngo] enysopr .

B1709G BAON Yyanowdeq
‘Auejuawa|g Asjuap|y ‘g apeds) ‘puiajdang uely -

euaqy
uojuowp3 |00yag Jaldeyn HNzng ‘e apeds) ‘ejldon 0yog .

21480y uojquowp3
100Y0G pJ092ag pJeydly ‘|, apeJs) ‘noy]) UBUYG-NA e

:apnjoul sasinJe yanok Jayan
‘6002 J0 Jawwns aya Ul 8Jauan) UedILY 8yl

pUB UOIBID0SSY 3|8 |Blus|A UelpeURT) 8y3 1e p|ay sdoys
-|JOM WOoJ Pa393||00 sem apinb siya ul ydomade ay3a Jo Yoniz|

'PaILI| ‘S8SBO 8LIOS Ul pue ‘paule1e ‘pazijead aq Ajuo uea Aaya Aeme
uayel aqg jouued sybiy 'sbuiaq uewny se ajdoad ||e 07 |eSJBAILN puE
a|geualjeul ‘quaJdayul aJe s1yblu uewNyY 1BY] B|qUUEaI4 83 Ul PaUIRjU0D
B3PI 8Y3 S8aJojulad Qg 8j01y "duohuana 03 saldde eyl Anp |esaaaiun

e sl suaylo 108dsad 03 Aanp 8y "JByjoue Jo yjesp Jo uoieljiwuiny
‘uoiepedbap ay3 ybnodays saybid Jay Jo siy 8s1odaxa 03 %8as jou

-ueo auo ‘a|dwexa Jo4 ‘suayio Jo saybiu ayy Buizipaedoal wody sjenpiaipul
Jo sdnodb ‘sajess Bunuanadd Aq (g)g2 201y 01 Sppe Qg 8oy

o0& 1911V

‘suoieN pelun ayl jo sajdiouud ayj 03 Adedjuod
sl qeya Aem e Ul s308 |ENPIAIPUI 83 JI UOIEBJRID3(] 843 Ul pauIejuod
sybid aya Buisiousxa wod) [enpiaipul ue sjuanaJdd (g) uonossgng

‘AubBip uewny s enpiaipul 1eyy 10edwi AeAnebau

Jo |enpiaipul yayloue jo saybid ays uo abuldjul 30U pjnoys auo eyl eapl
ay3 07 S398UU0D OS|B ,@SNed uoKrejwl|, 8y A3Jnaas |[erucreu BuNsua

07 SUBZIID SI JO JUBWIBAOW JO LIOPaad} 8y3 12141SaJ 03 8|ge ag pjnoMm
quawudanob e ‘ajdwexa Jo4 ‘A38100s 834} B J0 swopaad) pue sjyblu ayy
ym aosuepaosoe ul pue saybiu Bunowoud jo asodund ay3 Joy si 4 i saybid
UBLWNY 8WOSs S)IWI| 8SNe|9 uoreywl|, B ‘me| saybid uewiny uj ,8sne|o
uorelIwl|, B se s19e (2] uonoasgns ‘yons sy saybid Jayio yaim 101juoa
Aew sqybiu uewiNyY awos qeya saziubooad g2 8jo1Jy Jo (2] uonassqng



380

saunal sap uoluajul| e
9WWOH,| 8p s3i0J( Sap 3|jasJaniuf) uoijeJe|asq
Bl 8p 8pIng

Eu:u. hu.ﬂmﬂmﬁ




auuosJad el ap sodp sey 18 xed g) unod auauan) Assydiun uyor uspIsald 87

‘D0 e 1 pedsg

"871|E8J BUN BUUBIABP 8||3SJBAIUN UoeJe|29(] B| 8nb JaJnsse s

ap ‘saunal sa| siudwoo A ‘aspuow ne auuosJad ainol e squuooul || “Ji
JUOP BLILWOY,| 8p SHOJP SBp 8JallelU Us 8Seq ap awdou aun jusssiuyep uorneJenaq e|
ap sadiould sa| no apuowl un Jnod 3|qLUBSUa JUCJ3||IBABI] ‘BOUBASUAIq 8p 18 10} auuaqg
ap quos Inb s3||80 'aJJa1 e| ap sauuosdad ssuuog sa| anb sygissod e| adyo 8||3,nb 153
uoeJdR[0a(] B 8P Jnajea ajgeldan e] anb uaiq nad as || ‘BizE |, U 8Wwwoa ‘Iny,pinolny

'sdnaisn|d unod uaipronb ey un juos

auJLIoY,| Bp S10JP Sap SUOKE|0IA SBP 18 apuall ne Jnolded quaninsdnod as Inb s3ijuod
sap sJnolnog e A |1 ‘UoKEJRD3( B| 8P BJIESJBAIULE ,Jg NP UOISEI0,| B alugLl ‘quall
-asnaJdnayie| ‘876 | sindap apuoud 80 suep juasinpodd as ajuBwINy,| 8J3U00 Sawl
-1J9 s8] 18 aJdJanf ap sawiuo s3] ‘apioouab 8| sudwoo A ‘awwoy,| ap s)oJ4p sap sjuedh
-e)} snge se ‘abed aun uns sjow sajdwis ap anb 1Be s su |1 'ssuuosJad ap sdquou
uoq Jnod ‘sie|y ‘@puow np uakolio 1no3 g uanbidde s Juaniop INb sajELUILIW SBWJOU
53| 18 s3104p S8| Jua|ndils B||asdanun uoKeJea3a(] B) JUBI3U0D anb s3|a1nJe BjuaJy S8

‘saJdnIny 18 ss||anijoe suoredaush sa| unod Jns||IBW BpUOLL UN JBSIIOAE) B JUSAJSS
xneuoreudaul sadioud 18 sanajea s8] anb JBJUNSSE,S ap 1U0Ja3ua] SaLJI0jUl SUaIPpEUE)
saunal sa| anb adipuud np uonowodd e| 3y aJujuan) Asuydwny uyor a7 "saybiy uewiny
pue aoead Joj aaauan) AsuydwnyH uyop a| Jed sasiiead a8 U0 saunal sap uoiuaIL |

€ 58743q)) 38 SHOJIP 580 SUUFIPEUEI 834847 &/ 8p 8ping 8| 'adiejuawg|duiod uoneo)gnd
BS 98AB 180U 8P 'S8UNa/ Sap UOIUBILL | € S)f8SI8NILIN UOKMEJIEIo8(] &l 8p Sping 87

‘Aadydwny uyop ap aJan | B 18 aln B B sBewwoy,p 8s 8|j@sJanun
uoredJe|2a(] k| ap aJdiesdaniuue (g a7 '8|eunileudalul 8||ayoda,| 8 snuuodad 83Npuod
ap SaLUJoU SB8p 18 3LULLOY,| B8P SHDJP S8p Jnapusyap 98 juesiodwi uaipeuen ||Igajp

a31sJaniun),| B unassajodd ‘Aauydwingy sdarad uyop ‘| 918 B sunajoepad suaiwadd
$38S 8p U ‘BpRUR] ne aJalnanJded anol uoneoyiubis aun B 8|j@sJdanlun uoleJeoa( B

'snoj Jnod

3lA 84N3||I8W 8UN,p 30UBJNSSE,| 8UJ82U0D Inb 82 U3 8|jl3sJanun UoIIEIE[D3(] B| 8p SiuswW
-955!|dW020E Sap JIUSANDS 8S ap UDISEJJ0,| 918 ISSNE B 8JIBSJanluue 187 "awuioy,|

ap s110Jp S8| 8J43u02 sanbiewalsAs 18 sue||IBA[RLW S810B S3JINe,p 19 uoissaJdddo|
‘auley e| Jed 8gsnea aJgsiw | 8p lge,| B 158 Inb ain aun p Jinal 3nad suuosJtad

aIno3 anb Jaunsse,s Jnod spuow 8] aJiej anad anb 20 ap |added ap 1AIBS B JUBWBUIND
187) '8||@sJdaniun uolede(oa(] B| 8p aJdiesdaniuue g 3| 8403|390 B spuow 3| ‘go0e u3

‘auuosJad 81noa Jnod 108dsad ap 18 anubip ap aJaydsouwe sun Jadnsse

e 8siA UDKeJRDa(] B ‘8176 | U8 salun suoneN sap sjedsuab ag|jquiassy,| agjdope enb
3LILWOY,| 8P S10JP SBp 8]|3SJaAUN UDNEJR|D3(] B| 8p UI8S NE [RIUSLUEPUD) 83INPU0D ap
3p00 80 9AN0JY UQ ‘NPIAIPUI IN07 B 18 UoieU 21n01 e yedanbidde,s inb aseq ap aunpuoo
8p 8WJOU aun JaJoge|a,p Ule uoiieloqe|jod ua Jajjieneds ap aouelloduul| nuuooad

1UO 8pUOLW NP SUOIBU S8| ‘8|RIpUOLL 8JJang) awaixna(] .| ap apouad e| juepuad
8UWILIOY,| 8P SHOJP XNE S800J18 SIUDIYE SBJINE P 18 83SNEJ0|0H,| 8p JnadJoy,| saudy

U0IIONPOJIU|

‘[1e9 pledag) 18 nig Apueyy ‘sioabnep aauay : uordaouog

ap 38 uoigoepad ap snssaoodd ne adioigued quo Inb sajueAins sau
-uosJad sap apie| JaloJawad Juswaleba suoyeynos snop ‘spuow
np 18 epeuen np saunal $3| zayd awwoy,| ap SI0Jp Sap 3|[aSJaA
-lUN UOKIRJR|O3(] B| SUBP saJoesun9 sadioulud sap 18 SUNajeA sap
uoisuayaJsdwog aJnajjiaw aun g uode} sapuedb aunp eJanguIuoo
uoneolgnd 83389 anb quawspuedb suodadsa snop ‘8pinb juasadd
np uonedJedaJd e| e uAleg ejfy,p 18 uspad BYIJB|A 8P UoKrNglIauoD
B| JBI0J8WAaJ JUaIBJBLUIIE pUN{ UOKEINPT WSIeInnanni pue diys
-uaziyn ‘syybiy uewnH elJaq|y 8| 38 USIPEUBD BUIOWIJIRH NP BJ33S!
Uil 8| ‘sybiy uewnH pue agead Joj aJjuan) AsuydwnH uyop a7

SlUgWiSI0JdaUlgy




Jouea|3 aw ‘uocKeJe|23(] B| ap uoKneJoge|a,| B Jaj|iaA ap a|jgesuodsad
11232 Inb uoroepad ap 831Wod un paid Jns SiW JUO S3IUM SUCIIEN ST

‘1anb

|93 JuBLUNo0p NP 33xa1 8| abipaJ e ‘siedued) 8JIRASIBAILN ‘UISSET) 3UaY ‘|A
anb sipuea uoneJejoa(] | ap saubl| sapuedb s8] 8J0ge|9 B || ‘uoieJe|28(]
| ap Jnajoepad [edioulud 8] 8438 p ‘S8IUM SUOIIEN S8p aWWOoy,| 8p SU0JP
Sap UOISIAIP B] 3p Jayd sJoje 11e3a Inb usipeue) un ‘AaaydwinH uyopr ‘A

B 9puBwWap B Salun suoneN sap uoniesiuelblQ, ap |edauab aJieladoag a7

Juoiede|og( e aJoqe e Ing

‘aJI03s1y,| @p AnpeJ3 snid 8| Jusawnoop np 116e,s || ‘8jeIpUOW uoISSaJdxa
8||21 aun adJe|oap Inb juawnoop Jalwadd 8| 158 uoKreJde|2g(] B "BLILIoy,|
ap s1104p s3] 8bs104d 98 B|NdINs INb s8IUM SUDIEN SBp WBWNI0P

un,p 821ISS803U B| JNS BNPUBIUI 1S8,S 8|BUOIBUJISIUI 9INBUNWILLIOD

BT "BWULLIOY,| 8P S1I0Jp S8| SJ8AUS SIUOJYE S|97 ap uoiadad

aun JaJa|0l sn|d su e ajeuUOKEUJBIUI @INBUNLWIWOD B| ap Juswabebus |
910S ‘«siewel snidy ap JuswWUas 8] JO3P || "BRIPUOLW BJJBNS) BLUBIXNS(]
B| JUBJNP S3SIWWO0D S93100J438 XNe asuodad ua abipad 238 e quaWNoop a7
‘Si76 | 8Jquuaoap (| 8| swwoy,| 8p SHOJP Sap 8||8sJaniun uonedenaq

e| @adope Juawa||aIo10 B salun suoreN sap ajeJauab ag|quiassy,]

¢uoiedejoa(g el 8349 uo-3-e |1onbunogd

auwIuIoL, | ap S30JP S3P BfjaSJ3MUN UOIIIEII3(]
e| ap ndJade un

&

382

(861698 1) xed g snod Juelw pueys) eweyey - ” v ¢ .

-

Lapuow 3| . . : .
suep J1on zajnon snoa anb Juawabueys a) 34339 zanap snay, . . :



/383

‘uoieJeloaq el suep sandis

$110Jp XNE S8WJO0JU0I JUOS [UOIBUILLIIOSIP-UR,| JUBLUS||B1IUBSSS)
epeuen Ne aWWOoY,| 8p S10Jp S8p 8Jallew us sajelouinodd sio| sap
qJednid g| ‘'snid 8 "uoISIoap JUBPUaJ S|I,NDSJ0| UOKBJR|I(] B JUBANOS
qU8J3pISUo sualpeued sabnl sa| I0Jp us Jnajen ajuesdodwi snid
aun apassod a2/ey7 | anb uaiq jusjuowap saouaJdaylp sao anb uaig

'S3UUBIPBURY S8| S3IN03 18 SUSIPBUEN) S3| SN03

e 8|ndis a||9,nb sa1JaqI| 38 sI0Jp SB| BUNSSE a2/ey) BT 'suakold sao e
aWJoU 81189 JaJnsse,p Jakesss 110p 1819 aN01 8nb ajndis 18 swiwioy,| 8p
S9I0J4p S8| 8UJ82U0J INb 82 UB 8jEWIUIL SWJOU 8UNn J1|qeI8 uonelejoa]
7 'S8JIB|0JS §|1I8SU0J S8| 18 SJ8101j0d §80IAI8S 88| 8Nnb s|a] 1833, 8p

queauasaJudad aJine o3 anb 1sule xneiouinodd 18 |edapa) sjuswausaAnob
Sap NESAIU NE 8JI0INITX3 |RUOIEU JUBLUNJOP UN 1S8 [32/el7) B)) $83.43q)
98 SHOJP SIP BUUBIPEULI 31JeY7 B| '3Jlu0d Jed ‘epeue] ne aJiojebiqo
9040} sed juefe,u |RUOIIEUJBIUI JUBLUNJOP UN 1S3 UOIEJ.|D3(] BT

¢S9143q1
18 S3/04p S3p auusipeued aa/eys e| e anbijuapi ajja-1sa uoijeJe|og(] e

‘uoieJe|oa e| suep sandins

sadioulud sa| uoigesldde ua 18W S82/84Gf 38 SHOJP S8pP BUUIIPLLEI
g1/ey7) e| ‘epeuen ny ‘uoijedelos e| ap aseq ap sadioulud sa| Jns indde
quauuadd Inb sa1edl 1B6un-surenb ap snid aadwoo uQ 'uar08dsad Jensp
1213 anbeyo a||anbe| ‘awwoy,| ap S0Jp S8 8JalIEW UB 8|RUOEUJSIUI
aUWJOU BUN J1|qBI8,p UIOSa(q 8] NUU0D8J B U0IIeJe|03(] B |RUOHEeUISIUl
nalua un sSNUaAap JUOS 3WILWOY,| 8P SI0JP S3| ‘UCIIRJIR[D3(] B| 8P UOIIR3JD
e| saudy ‘awiwioy,| ap syoJp sa| juaieabajoud sie13 sa| anb Jaunsses ap
a|qissodwul SJoje 31e18 || "s310Jp $82 qusiedpusudwos anb a0 Jiuysp ap 18
suafol1o suna| e awWWOY,| 8p S1I0Jp S8| Jaunsse,p sa|qesuodsad Juale)d
S7833 S8| ‘UOIIBJE|0B(] B| 8P UCIEJD B| JUBAY 'S[BSJBAIUN JUOS 8WIWOY,|
ap sy104p s8] anb awejpoud ajja,nbsind squeluodwi 1s8 uoeIRP] B

‘auuosJad e[ 8p S310Jp 8p 8JallEW US |[RUOITRUJSIUI JI0JP NP UIBS NE 8|0J
un anol e uoneJeoaq el ‘'d3adld NP 18 3S3AId NP U0NesJd B B 82BJ9
'sa30ed xnap sao sed jiedajoadsad au Inb adiejeubis 9213 In03 8jgenduwil
Jiua] Jnad 8|BUONBUIBIUI 9INBUNLILIOD B "8WIWOY,| 8P S10JP S8p
8leuoileuJajul uoleJeOa( e| 8|jadde uo,| anb Juawnoop un,nb juawJoy
au ‘uoieJe|D3(] B| J8AR 482U09 Bp ‘sajoed xnap san (d0ald) senbuayod
98 S/IND SIOID XNE Y1988 |BUOIIBUISILI 83984 8| 18 (1S3AId) s/8+nyno

98 XNeIo0s ‘Sanbiliou09a S0P XNe JIIEJ8 [BUOIIRUISIUI 8108 3|

710S ‘|RUOIRUJBTUI JI0Jp NP uias ne anbipiunl unajea aun quo Inb xneuoijeu
-J2ul sa10ed xnap ap uordope,| 18 U0IIE3Jd B| B 3USLW B UOIIRJR[D3(] BT

suoijedae|oa( e| ap joedwi,| 238 B [anp

‘auibluo, p shed una| ap 83dwoo Jiual Sues ‘adJa) e| ap sauuosJad

S8| s8N0 Jnod awwoy,| ap S30Jp S3| Jawludxa,p 1132 JUaWNI0p

np JaiwadJd ng 8| anbsind 8||a13uassa 11B18 8|RIPUOW UDIIRIUBSaIda
81197 ‘spucw ne shed sjuadayip ap sjuelussaddad ap Aesodwod

85 921U 87 '8UW09 3] apIsaJd e “YBnasooy ‘(] UIpjued ‘|A ‘enblswy,p
SIUM-S3813 SBP JUBPISBUd BLIBIXNBP-83UBJ] NP 8SN0d ‘JYanssooy



384

<< U0IIBJBJa3(] €l 8p 8pINg) (]

gp ‘anbuey ap ‘axas gp 'Jnsjnoa ap ‘80ed gp JUSWILLILIOU ‘BUNINe
U0R2UIISIP SUES ‘U0IIRJeI28(] 83uasaJd g suep sawej20.4d Sa11aqy
58/ 887103 8p 38 SIOJP S8| SNo3I 8p JigjeraJld as nad unaey)

c 1018V

911|eba p aosuednssy

'S7104p S89 ap Jiojeaaud as ap auuosdad 81389 ayoadwa e uo,| anb j03n|d
ayubis ej@n "uonsanb ua syoJp s8] npJad e suuosJad 83389 anb sed
aijlubis au eja9 ‘s3i0Jp sas ap JiojeaaJdd as ap auuosdad aun ayogdwia
npiapul aaane un no sfed un 1S ‘|ew 8| 38 UaIQ 8| 843U 30UBJBHIP

| 8J2IEUUOD B ulewny 8J4319,| ap a31oeded anbiun | 310S ‘«82ual0suU02

| 98 UOSIBJ B|» JNS SBPUOJ JUOS SHOJP S87) (SjuaJdayul Sjodpy

S8p awWwWoy,| 8p S1I0Jp S8| 8JapIsuod uo ajjanbe| unod uosied g| ap 116e,s
|| 'UIBLUNY 8478 UN 1S3 |1,Nb 3B} NP NJJBA UB SHOJP SUIR1JBI B NPIAIPUI
anbeyo : 9| dwis 358 s|@sdaniun awiwioy,| ap sjodp sap adiouud a7

‘uleyoodd uos SusAua 8|edIWE UQJE) Bp

JiBe 110p 318 80U8aI0SU0D 8p 38 UOSIed ap anap 3sa NpIAIpul anbey) ‘suab
s8] sdanua q16e uo quop uodey e| uaouanpul sed juaaiop au uolbiad e| no
anbiuyia suibluo,| ‘abe,| |81 saouadaylp sa7 ‘|ebs quawaledy un p Jajyoud
0P 18 8JqI| 83U 188 auuosJad 81n03 anb aJIp IN8A B8] 'S8UBJIBYIP SINI|
aJbBjlew adJda] e| ap sajdnad sa| snog Iwded a3un | 18 811163, ‘81Jaq)| g
110S ‘uoeJe|23(] B| 8p aseq ap alydoso|iyd e| anbidxs Jsiwsadd ajoiJe ]

BYUIBIRL] 8P IJASS UN SUBD S84INE S3| SI8AUS SUN S3f

J1Be Ju8NI0op 38 82U8I25U0I 8P 38 UOSIE] 8P SSN0P JUOS S| “SHOJP
U8 38 auubip ua xneba 18 sa4qy JSSSIeU SUIBLINL S8J38 S8 SNa/

dIINFHd FT1OILEV

awiwoy,| ap s310Jp sSap aseq e

‘|BUOIIRUJIBIUI BJI0IND3X8 831BJ3 UN NO JUBLUNDOP UN SUBP 8314p03
219 sed e.u Inb siew sanbiplunl saunpaooud ap 18 sa|bad ap aJanew us

<< LI01BJeI98(] 8/ 80 8pIN5) §

780 Juawsuig)d JydwaJ Jnod aauellodiur aaney snyd g ap 3sa
$8748q) 38 SAOJP S99 8P SUNUILIOI UOKHAFIUOI 8un,nb JUelapISUoT)

‘sgejua
-epUO) 53318q) S3P 18 SUILLOL,S 82 SHOJIP S0 10848 18 [8548NUMN
9080584 8/ 'S8IUf) SUOKEN S8p UoIeSILeb)] 28/& U01IeJ3d009 Ua
uaJnsse e sabebus Juos 8s sa.quigy\ s1e33 S3) 8nb JueJ8pISuoT)

‘gpueJl snjd a348qy aun SuBp Gin 8p SUOIIPUOI SSJNEJJIBLU

ap JaJneisur e 38 jeioos saJboud gf J8sII0N.) & SNJ0SE.d S84elI8p
oS 8s sy,nb 38 ‘sawILIg) S8pP 38 SO S3p S0P Sap 33elbs,)
suep ‘aulewunty auuosJad e ap Jnajen gj 38 auubip gf suep ‘auuLoL)
8p XNejuswepuoy) SH0Jp S8f SUBP 104 JNgj NesANoU & aweaold

JUO S3lU) sUIeN S8p saidnad sa) aaieyn) g suep anb JUeJspISUCT)

'SUOIIBU 8JIU8 SEIBIILUE SUOIIEIE]
ap uawaddojanap g) uabeinoous,p |817U8ssa 3538 Ji,nNb JUelspIsuos)

VoIssa.ddo

98 aIueIf] Bl 843002 830N8J ] B ‘SIN0I8J UIBJANS U8 ‘JUIBIIUOD
sed gi0s au swiuodyy anb Jnod J104p 8p awibas un Jed sabaioud
JUBI0S BLLILLIOY,) 8P SHOJP S8 8nb [817U8sSa 158 Ji,nb JueI8pISUo)

‘suioly) ap uoreJIdse

agney snyd 8| awioo auea0Jd 833 B 'aJ9sIlu 8] 8P 38 JN8JJ37

8/ 8P S8J3qY ‘31042 8P 38 J8JJed 3P SaIq)l JUO0JIBS SUIBLINY 5833
$8/ N0 PUOLL UN P JUSUIBUSAB, 8nb 38 8IURLINY,| 8D 82UBI9SU0T
B/ JUBIOAS INb SI1LGIEG P S8108 S8P & JNPUOI JUO SLULLIOL,/

8p SY0JP S8pP SIJA8L 8] 18 FIUBSSIRULOIS B 8nb JUBJIEPISUOT)

‘gpuow 8| suep xied gy

8p 38 80135N/ &) 8P '91/8G)| € 8P IUBLISPUCY 8] 8NYISUOI SFIqRUSIEUI
98 xneba s30Jp S.1Ns| 8p 38 SUIBLUNY FlIUE) B 8P S8JqLUBLL S8f
SNo3 e 83uaJayul aYubIp g 8p 8oULSSIBUL0IE] 8] 8nb JUeJapISuO’)

a|nqweaJdd

awwoy
8p S3/10Jp S3P 3[/aSJ3NIUN UOIILIL[IF(] €T



/385

'582./8q 38 SHOIP
sap suuaipeura a3ey) .| ap (]G | ajo1Jde,| uoes 8l uoiouIISIp ap
Jow un 3sa anbisAyd no |ejuaw deaipuey un,nb a4apISUOD UO ‘BpeUEN)
Ny g 8|213Je,| JuIaJjua uoinoursip a1382 anb 38 anbisAyd no |ejuaw
deaipuey un Jns 83seq UOIFOUIRSIP BUN |ge38 Uo,NbSJO| UDIFRUILUIJOSIP

e A 1,nb aujieuuooad e quapuajua,s susholio 18 sie1q sap ednid g

anb a140s 8p QG| Us uoneJeoaq g ap uoredogels,| sindap abueyo quo
sanbisAyd 18 xnejusw sdeoipuey s8] SJaAUS SB|RID0S S8pNINIe S8 Y

c& d/a1nue, e siudwoa sed 3sa,u [I.s awaw a3l
uonrouasIp ap jraow un ji-3sa anbisAyd no jeauaw desipuey un :

‘uoiByad e] no anbiuyla auibluo | anb a)|21 a|jauuosJad anbiisiugloeled
aun,p UOSIBJ U3 S3JINep B S814340 Sa1|iqissod sauiellan

qipJajul In uo,nb no sebejuenesap sap gns auuosdad aun nbsJdoj
uoreUIWIIOSIP B A || "XNa aJjua uoiouisip ap Jijqela sed juaniop au
sauuosJad sa| 18 sawwedboud ap no sio| ap uoieJogea,| suep suafoo
SJN3| 8J3ua uoousIp ap Jigqela sed juaalop au sjuawaudannob sa

'sfed ulequa0 un suep a1gey |I.nb soJed sed
UuoU ‘uleWINY 8J33 UN 1S3 |I,Nb 11B) NP S1I04p SBp B UNoeY”) 'sauuasdad sg|
JUSAIA NO I0JPU3,| JNS B3SE(J UONBUIWIJISIP B ISSNE UPJajul 2 8|21Je, T

‘8ssayold apueJdb aun p ajjoud spuow aJ30u ‘UNJRYD 3P JUSISAIP B| B 18
anbiun auajoeJEd NE 80eJS) "UIRYDd0Jd UOS 8p S0JP SB| Jajoadsad Jop 18
uleyooud uos anb s310Jp S8WAW XNEe $329. | 831J8W UNJBYD) UDIJOUNSIP
SUBS S3UBJaYUI BWILUOY,| 8p S)0Jp Sap juailap unoeyo ‘sanbiisiugloeded
saJine no 10} ap ‘@nBue| ap ‘©xas ap ‘@30IUYIB, P BJBIFEW U 30UBJIBHIP
ap 81dwo9 JIua] SUBS ‘SaUBJBYIP SIUBp! sap juefe suab sg

Iwued 10adsad 8| Jaoul 1naA 18 |eBa 158 unoeyo anb aindins 2 sjo1e

189/LL)

aun e sil
208 841094437 NO S/
1LOp 810314437 Np No sAe

2N3€35 8 JNS 8PUOJ U7

U 1O /0 ‘anbiioa

ne ey edJas au I snia gy

gJIne

BU 8p ‘aun;

gpf dieIoos |

81103 8p no anbiyjod uoiul

30 .—” H__..__ ..__._._\w.h \._._.-n.nw__— c

UoIRouIIsIip sUes i

) 587107 8P 38 SU0JP S

1d as gnad unoeyy

(W

c 1014V

911jeba p aosuednssy

'S710Jp S92 8p JiojeAadd 8s ap auuosdad 81389 ayoadwsa e uo,| anb j01n|d
aylubis ejan 'uonsanb us sji0dp s8| npJad e auuosJdad 81380 anb sed
aljiubis au B[22 ‘sy0Jp sas ap Jiojeaaud as ap suuosdad aun ayogdwa
npiaipul asane un no sAed un IS “|ew 8] 18 uBIq 8] BJIUB BAUBJBHIP

B| 8J11IEUU0D B UlelUNy aJ413,| ap ayoedea anbiun, | 310S ‘«30Ua10SU0D

| 98 UDSIBJ B[» JNS SBPUODJ UAS SU0JP S87) "«SauaJdayul S1adpy

Sap aWIWIOY,| 8p S10JP S8| 8JapIsuoo uo a|janbe| unod uosied e| ap 116e,s
|| "'UlBWNY 8438 un 188 |I,Nb 3B} NP NIJBA U SU0JP SUIBLISD B NPIAIPUI
anbeyo : aidwis 358 s|@sJdaAlun awiwoy,| ap s30Jp sap adiould a7

‘uleyo0Jd Uos SJBAUB B|BIIWE UOJE) Bp

JiBe 110p 78 80U8a19SU0D Bp 38 UOSIed 3p anap 3sa NpiAipul anbey] ‘suab
53| suanua 16e uo quop uodey e| Jaouanjul sed quaaiop au uoibiad e| no
anbiuya auiBluo | ‘abe | |83 saouaJayip sa7 ‘|eba juawaleds un,p Japjoud
0P 18 84qI| 83U 188 auuosJad 81N07 8nb 8JIp ANaA B8 "S80UBJBMIP SIN3)
aJbjew auJa g) 8p sajdnad sa| snoj 1wJed ayun | 18 a311eb3,| ‘a1Jaq)| e
110S ‘UoneJe|23(] B| ap aseq ap alydoso|iyd e| anbidxa Jsiwadd ajonJe

) 58JINE ¢

Je.) 8p 3/4as8 Un s

0 338 doU3IoSU0I O 38 UOSIES dO S3rNop JUOS Sff "SI0

Janug surn sgf

0 Ua xneba ja sa. LI355IBL

J—.u_.____, I~glal

IL i

dIINFEd FTOILEV

awiwoy,| ap s1i0Jp sap aseq e

|RUOIIRUJIBIUI BJI0IND3Xa 931BJ1 UN NO JUBLUNJ0P UN SUBP 831IP0J
819 sed e,u Inb siew sanbiplunl saunpaooJud ap 18 sa|bad ap aJaew ua



386

=

w
e ¥

%

No sulewNYuI ‘SjanJa sjuawalied) say Jaiwadd sjonJe,| Jed

ainueJeb 1sa a|janbe| uiewny 8438 anbeya ap ajuaJdayul saulewny guubip
e| aubiaJyjus Inb anbibojoyoAsd no anbisAyd snge p ajgeAcdya swdol
aun 188 84N1J07 B ‘8uu0sJad 8Jine sun JaJnidol ap 10dp 3] B,U |NN

G F70/LdVv

'(auabue,| ap 110p uo,| anb soued |guuosJtad a2InIBS

aJpuad 310p uo,nbsJo|) sanep Jnod apnIIAJES B| N0 SJUBJUA P 18 SaLULIB)
ap uoilelio|dxa,| ‘92J0} [IBARJ] 8] BLULIOD SBD S38| Suep Iny,pdnolne 4ns
-Jnod as eja9 ‘snid a3sixa,u abeneasa,| anb quannos asuad uo,| anb uaig

'S8IUM SUDKEN S8p WOU UsIJue,| ‘SuoieN sap

9719100gG e| Jed 9840 219 B Inb /26 |, 8p 8be1gjass, e anielal uoiuaAuos)
Bl @p Jdsa,| B puodsaddoo ejag) "usiq sp 84113 B NpIAIpuUl aJine un Jed
nusjJtedde no nuajad 843 Inad au |nu anb e} Ne aJajad 8s {7 8|011Je, ]

‘|auuosdad uieb no qyoud JaJdil us unod suuosdad aJine aun.p saldaq)| S3|

371w No 8jgJ3u0d auuosJdad aun nbsJo| AnpoJud as abenejosa ] ‘anejosa
ua npIAIpul aJane un Jajieds sed nad au npiaipul un,nb aiubis { sjoRJe

v 1018V

‘BAIRWI| uoisodsip

8p Wou 8| SNOS ISSnNe J1euuod uo,| anb ‘g2 8fa1nJe,| ap Ing 8| 1s8
aWIWOY,| 8p S30Jp S8| NS ajuelioduwl UoaIISad 81187 'auuosdad adine
aun,p 8WWOY,| 8p SHPOJP SB| IBAB JJUOD Ua BJIUB SHOJP S8s ap Jiojeaaud
as ap e} 9 Is sawl| aJ3a uaanad g ajarnJe | e saindils soJp sa
‘18Joduoo abrwwop 9No7 8J7U02 UDINO3704d

aun 18 831UNJ3S UB JIJUBS 8S ap JI0Jp 3] 1S8 auuosJtad es ap 91840s

e| & 110Jp 87 'sesnaibijad sanbinedd ap 18 uoissaddxa,p ‘UoKEINJJIO Bp
91JaqI| e| puaudwoo gjJaqi| e| e J104p a7 (Iuge un 18 nes | ap ‘|8Jniiddnou
| 8p aJIp-B-158,0) XNejuauwepuo) aIAINS ap SBPOLW Sap JI0A82ad B J10Jp
9| puaJddwoo |1 18 ang aJla sed au ap J0Jp B3| AL} UB IS8 Al B| B J10Jp 97

£ F10ILE8V

‘NPINIPUI BJINE 3N03 831404d JUOp XNaa
anb sji0up sawaw sap juajyoud 18 sulewny saJja sap juos deoipuey
un queAe sauuosJad sa| anbsind uonedJejoaq e| Jed sabajoud quos Inb

sy04p xne ual abueyo au dealpuey un juele sauuosdad sap anbiuolsiy
90UBSSIRUU093d BT ‘saadeaipuel sauuosJad sap syoJp sap Uor
-2J8J98(7 €| I|ge18 1uo 18 Xxnejuaw 18 sanbisAyd sdeaipuey sep uonsanb
e| Jns saayouad Juos 8S SIuM SUonepN sa| ‘G/6 | U3 yeuaw uaio

-Hap Np SJoJp S8p Uorelelag(] | ap uonedoges,| Jed |ejuaw deaipuey
un,p uoisanb el Jns saayouad JUOS 8s Saluf) SUoneN S8| ‘L /B

u3 'deoipuey un jquefe sauuosJtad xne xNeID0S 18 sanbiWouo23 sICJP
SUIR1Ja0 8JNSSe e|an) ‘uoiede|oaq el ap (L ]ge ao1le,| e sdeaipuey sa)
auuonrUaW U 'B2101||I UCIIOUIISIP BP JI0W 3WWO0D dedlpuey ap uoluaw
1184 BU UOIRRJR|D(] B| 3P 2 3j21nJe,| lonbunod sed sunolnog 31es au uQ



387

‘swiwioy|

Bp S1I0JP S8pP BUIBDIUBWEJISIUI UOISSILULIO B 18 BLULIOY,| 8p SI10Jp S8p
auuaadouna Jno7) B ‘S8IUM SUCIIBN SBp aWWOoY,| 8p SI0JP S8p W00
9| |81 |BUOIIBUJBIUI [BUNQIJ] UN JUBASP 8SNEI BS Jausawe sJoje anad
uakoo un ‘adie} 8] ap asnyad shed un Is ‘8J3U0D JBd ‘|EUOIIEU NEBAIU NE
suaholio sana| ap sioJp s8] Jabgioud e s1e13 s8) 8beIN0OUB g BoIE, T

‘8LILIOY,| BP SHOJP

xne anbiedd uoneoyubis sun qUsUUOP SIN0J8J S87 "B8JI0IRUILUIIOSID

10] ®un Jauiwid no Jabueyo e 81sISU0D INb adieRIpNl 8wWJolad B| 8418
Issne qnad sudnogad UM 'JNapIoap un p UoISIOap aun,p aaiNs B| B awwoy |
ap s1104p S3S ap uoile|oiA aun Jnod [sasnoxa no quabue,p awwos)
uoresuadwod ap 84311 B 309aJ NpIApuUl un,nb 89 puaJdwod 18 aJdieoipnl
ajnsdnod aun Jawejua,p a3oedeo e| ap Jibe,s anad || 'sunooad un p
suoniuyap sasnaJquiou ap e A || ‘aJdieloipnl sunodad un Japuewap Jioanod
710p uo ‘sg12adsad sed juos au shed uos Jed sangiuie sjoJp s8] anbsJdo]

8 F70/L4v

‘g||auuosJad anbisiuajoeles

auN,p asnNe9 B SaJiNe,p B 834440 UDISRID0 aun asnjad JI10A

8S NpIAIpUl un nbsdo| uoreulwyosip e A 1.nb sindins z ajonJe,7 ‘uoibiad
B| 38 9xas 3| ‘81101uy31a,| anb sja1 82101||I UOIOUNISIP 8P SHI0W S3| 8JaWNUI
2 8|o11Je, "'unde} awaw e| ap 10| g] Janbidde 110p uo | anb 18 ‘aauadayip
el ajJodwi nad ‘snoj unod awaw e| 1s3 10| B] anb ayubis ejan) ‘npinipul
103 unod uoreuIWIISIP B 843u02 3jeba uonoajodd el 13 10| e| ap ajeba
uonoajodd ef ‘o] B| auenap 231jeba | auedeb |1 nbsind anbipunl awaishs
np uias ne npiaipul Ao Jnod [eba quawaliedy 8 aunsse / a|o1de,

£ 7018V

10| B] 8p uoneoldde |

ap 1Be s |,nbsuo| aiBnyad un no yabueJja un ‘uafolo un aJjua UOIFOUIISIP
ap adJiej sed gnad au 3833 un,nb asoddns @0 anbsind «npiAipul N0
sawJa] s8] 8sijan uQ ‘nNpIAIpul 101 Jnod anbipiunl uonoejoud swsaw aun
aJnsse g a|o13Je, (sHoJp ses ap uoie|oin e A 1,nb 31040 uo | I1s ‘B|dwaxa
Jed) swwoy,| ap syodp saudodd sas Janbipuanad e uaouaWILIOD ap
JUBAR 10| B| UDJ3S auuosJad aun awWwaod NPIAIPUI IN03 8JIIBULOIAI 20P UQD)

9 770118V

‘leunqiy ne adJieJjuoa np aanadd e nbsnl ajgednoo uou 388 uo |

anb adiouud 8] awwoa ‘anbipunl awajsAs np xnejuawepuoy) s3daouod
s3] Issne quauuaJdwod xnebia| S}oJp Sa7 ‘NPIAIPUI UN JajeJ] 110p
‘Jaloljod un awiW0d e33,| ap juejuasaddad un No |eungll un JUOP UoJe)
B| 8JIp-2-158,0 ‘aJigioipnl sunpaooJd e| quayonol xneBa)| s1oJp s8] : Y

cxneba| s3104p saf 3uos ang :

‘auIWIOY,| 8p SHOJP S3S ap aseq g
1/0S ‘awinoin e| 8p 23ubip B] 8p UOKE|0IA BUN 1S3 SNQE,| ISUlY "BWRIIA B| 19
Jnasnge,| 84aus uolle|aJd | 8p quaJdayul aJqiinbasap ne aoedb sujebaul p
UOoIIeNS BUN 8340 snge,| ‘8|dwaxa Jed a0y | 8p SH0JP S8p UOIe|0IA
aun a3Jodwo9 ‘8|0JIu0d 8| 18 8940y B| Jed NpIAIpUl 8JIne un.p snge,|

110S ‘84n3J07 B| Uop Uodey B| awiudxa g ajonJe | ‘ajedauab snid uodey ag

"BWIJO un,p 18lns ne naae un Jiualqo

Jnod auuosdJad aun JaJun1uog sed anad au Ja19ijod un ‘a|dwaxa Jed
‘BuIBLLNYUI B8J3PISU0D uo,| anb aJsiuew ap Jnassadbsuedsy No [8uiLUIJO
108dsns un Ja1ieJ] uassind 9e13, | 8p sjueluasaJddad sa| anb usyoadws
2 8SIA G 8|21JE,| 8P qUBLUSPUOD) 87 ‘NUSIBP 1S8 U0 | IS 93ILWI| 8JIejuaLUIje
awiBad no aJiejn||@a juaws|os! no] adpuaddwod quaanad «sjuepedbap



388

LL F1O0ILE8V

‘anbipunl apie,| g 3104p 8] Juayiub

4SO} 8jonJe,| e snuajuod «ayeba auad uay sjow sa| anb adapisuod
uo, anb xnajnop 3sa |1 ‘uanbasuoo Jed 1e13,| Jed aoueuly anbiplanl
lI8sU02 JIU31qO.p |eJauab YoJp unone AuedeB au saz/aqgy 18 sHO0IP

sap guuaipeurs g3Jey] e| anb aJejoap e 18 UoISIO|p Npuad B BpRUB) NP
awaJdns uno9) e| ‘002 8p 84Sy O [jedaush unainaod] eanbiuueiig
-a1quio/07) a|1adde uo,| anb sea 8| puadd u0,| IS "1BI0AR UN P SBIINISS S3|
aJ13awdad as nad au Inb npiaipul un e anbiplunl apie,| 8p Jiudnoy JeJAsp

1213,| IS JIOABS B SION0S SUIRJ80 890U UO ‘BpRURD NE JUBLUIWIBISY : Y

canbipranl apie,] ap J1usaqo,p 3/04p
e uo,| anb sp-aualyiubis g 8/ai34e,] e «azebs augid uay sjow sa7: g

|eUNqIJ] 8] JUBABP 1BO0NR

un Jed Jajuasaudad adie} as ap 18 sad0J4d 8] Juepuaie ua Jaiolod sduod
9| ued jquawsisnl uajieds adiey 8s ap ‘saooud np ana ua JaJdedadd as unod
sdwaj ap quawwiesiyns ap Jasodsip ap ‘asned es ap 3alns ne Jaioljod
sdJoo np snuuog sjuswWaubIBsUad S8| 8JlIRUUOD 8P A0JP 3] B 8WIJD

un SILWWIOD JIOAB P 8SNO0R NPIAIPUI un ‘ajdwsaxa Jed ‘alddoudde sdieioipnl
870e Uun I1ssne puaJldwo ajgelnbs saooud ap 1deouoo 8| ‘epeue) Ny

'sa|qiuodsip saanadd sa| 83n03 JUBJBPISUOD ua sasiud

qUOS SUOISIOBP S3| anb 18 sa108dsad JUOS 3SNJJ.,| 8P 8LILUOY,| Bp SHOJP
sa| anb JaJunsse,s ap uafow unane sJoje e A u || ‘'sOJ sINY & 3|noJap as
sgo0Jd un Ig "quswasnarnuUIW Jaulwexa nad uo,| anb juaano adiedipnl
970B UN aJnsse e|a7) 'oljgnd 3| JUBASP J3|N0J3p a8s J10p S$a204d a7
"uoISIoapP BS JNs 1848 unone ae A u j1,nb 82 B 83J0S 8p ‘BJIRye, | BUJBIUOD
Inb 82 ua 398J1p 38J33UI UNANe B,u unapiaap no abnl 8] anb ayubis ejan

'sjuepuadapul 18 S8J4IN3U SINBPIDSP SBP JUBASP 3|N0J3P 8BS Inb un 1s8
ua a|geainba saooud un ‘sauJaixa sunajoey sap Jed gouanpul 838 nad
au asneo e| puajua Inb unapioap no abnl 8] ‘sgaoud un NS NpIAIPUI UN 1S

. 8|geainba
18 @3snl saooud un quapuad INb SUCIIPUOD XNBP Jge1a8 Q| 3|213e]

oL F10lLav

‘sadieJaigJe

quawauuosiudwa, | 18 UoIUaIBP B| BUJBDUOD Inb 89 Ua S32/8G) 38 S0P
Sap suUBIpeuLI 8348y Bl 8p g 8|911Je,| B 8|ge|quuas 1sa uoiisodsip
917190 's83840U09 saAnaJd sap Jns aseq as Inb uosied auuoq sues shed
uos ap asseyd no auuosiudwa a3 anad au |nu anb ayiubis Bjan) g|Ixa
NO NUBIP ‘@laJJe 8413 : 8931w 8412 Inad npiAipul| Bp a1daq) e| sjanbssg
Jed suafow si043 sap 38 auuosJad es ap 33Jaq)| | ap alled3 § 3[a1e,

afxa Il 2 JUILUSINESTIGIE 3LIT G

6 F70/L8V

"‘8LWILLIOY,| BP SHOJP Sap UOIIe|0IA

e A j1.nbsJo| anbiplunl sunooaJ q1e A |1.nb 18 s2108dsaJ qualos awwoy |

ap sy0Jp s8] anb 89 e Ja||IBA 8p S3|gesuodsad QUoS s1e13 587 'S1e1] S9|
Jnod q04p us aJiogebijqo sed 9sa.u uoreJePa( e anb soJed uonede|oaQ]
| suep sa|ndils awwoy,| ap s)0Jp sap uone|oia e A [1.s anbiplunf sunooad
8| 8uJaou09 Inb 82 us uoisiaadd aunane aanoJlad A u uQ 'shed uos

ap SI0] S38] No uoINyIIsuod | Jed siuedeb quos In| INb syo0Jp Sap uore|oIA
e A 1.5 npinipul ano3 Junod anbipunl suno2adJ un adnsse g aja13Je. ] In0 Y

£awuioy,[ ap S3I0Jp
s3] uou 33 xneba| s3104p s3] awilidxa g ajailyy,| anb juezsodw [1-353 : B



‘8oulnoJd 8jjanb ajuodwiu

Suep Ja||e3sul,s ap 38 uabeuawap ap epeueq np sjuauewdJad sjuapisad
18 suakolio sa| snol e 18wJad $32/8G) 38 SYOJP Sap SUUSIPEUEI

a1/ey7 e| ap (2)g 9uiue,| ‘epeueq ne ‘gidwaxa Jed sfed ne xioyo uos
ap 110Jpua,| B Ja||leARJ] B 18 JB||BJSUIS 8p H0Jp 8] anb swsw ap ‘a3Jaq)|
97992 JyueJseb uorede0aq e ‘aJdq) 838120S aun,p juellodwl Joadse

un 9S8 U0IIR|INJID 8p 81J4aq]| BT "uoIssiwJad B| JBPUBLUBP US B JIOAR
sues sAed uos ap uIds ne Ja|nNaJIo ap YoJp 8| adnsse [ |, ) aydedBeded a7

sAed uos suep Jiuana. ap

78 ‘U3IS 3 109 A 0 040 8] e 8uLos./ad a3na
9873 Un,p JNalJa e 99U8pISS]
85 JISIOya 80 38 JUSLUEIG JBINIJI 8P J0Jp 3 8 aUL0SIad 3110

EL F10/LEV

uoI3e|N2JID 3p 93J3qI

‘uoneweyIp
e| @a1asnl ua uonae 81182 a)|ladde uQ ‘suonualadd sassne) ap NS S3puU0)
sodoud sap Jed uoreandad es e 3iNuU e INb auuosJdad aJine aun aJjuoo
$800J4d UN Ja3uUBUIP NPIAIPUI IN0T B JI0JP B ISSNE 8UUOP 2|, 8[913Je, ]

‘2anud aIn e| ap xnalua sg|

Jns aibojouyoss e e,nb j843,| 38 “9BUJBIU| BWIWOI ‘Budspow aibojouyoss
| ap 83dw oo jueus’ us g38J4ddajul 8438 J0P 2|, 3[QIME,| ‘Iny,pJanolny
'sanbiuoyds|al suoiestanuog sa| 18 a|juuosdad aouepuodsaddoo

| Juaieyonol asAlld ain e] ap 18ins ne xnalua sa| ‘g |, U3 @abipad 218 e
uonredJde|oa(] el no juawow ne jeyiubis «aanud ain ey anb a9 ap Jajadded
as ap jueldodwi 1S3 |1 ‘@anld aIA B B 10Jp 8] 84nsse 2|, 8j91Jde,| anb uaig

cL F10/LEV

‘leaedl ap 18 uoileljgey

p Nal| Uas JISIoya ap
unoeyo e 18wdJad uonenaJdio ap a14aq)| g| ‘ajdwaxa

Jed 1813 8P UISS NE 8IA UN3| 8P 8|0JIU0T UIBLISD
un,p uesodsip ap je13 un,p sjuspisad 18 suafolo
xne quanawdJad s|iAi0 38 sanbiyjod sa0dp s8] 1 Y

ZSsanbigiod 38 spnia s3i04p S8 UOS SIBNE ! )

S|InID 38 sanbigijod sjio0uQ

'SILILIOD 918 B 8WIJO 3] N0 Juawow
ne sed je3sixa,u aulad 83380 anbsind uoisnJjulp
asneo unod auuosJdad 81389 Jauuosiudwsa nad

au 1e13,| ‘10 ] 8p Neanlu ne juawabueyo a| aJbje)
quawauuosiudwa | swWwo9 adanas snid sulad aun Jasodwi p apioap
1e13,| ‘epuawe | ahed Jione saudy ‘anbuogjanb quabue p swwos sun

158 annaud aulad e| anb 18 suuosJad aune suN P UIBLIS] 8] JNS LOISNJIUI
aun 18wwod auuosdJad aun nb suoulBew ‘@ dwaxa Jed ‘uoisanb

ua 839.,| SILULWOI B NPIAIPUL| NO JUBWOW NE Je3sixa Inb 8|30 anb aJanas
snid aulad aun Jasodwi p 9e33,| Issne ayoadwsa (2] sydedBeded a7

qiNpoJd as a3nnoe |

no juawouw ne 3|eba)| sadapisuoo sed 1s8,u Inb 311AIR0e aun Jnod npiApul
aJine un Jiund ap NO JBUWERPUOD 8P 1I0JP 3] B,U [N "BWIJD UN SILUWAOD
JIoAR p 88sno9e 8418 1nad au suuosdad 81189 ‘Unpodd 8s 811A110., | NO
JUBLIOW NE 10| B| UOJ3S 8WIJO UN 309 83J9pISund sed 158, U 8933JJe
158 auuosJad aun ajanbe| unod ayanoe | I1s anb aindis (2) aydedbeded a7

‘8JpuUB}ep 8S 8p 310JP 3| JIOAB JI0P U0 ‘BUUIID
un SILIWOD JIoAR,p 9snaoe 358 uo,nbsJoT 'siwwaod sed e,u |1,nb awiuo
un Janod Jauuosiudwa | 18 NPIAIPUI UN Ja3aJdde Jieddnod uo ‘quawuadlny
's@ajuasaJd sannaJd sa| uojas aJdiedauod np aanadd e,nbsnl ajuaosouul

auuosJad 81999 JaJaPISU0D 0P U0 ‘8LUIJD UN SILUWOD JIOAB P 83SN20.
1s8 auuosJad aun Is anb ayubis | |, ajorJe,| ap (| ) sydedbeded a7

100 838 e XnNari;

igp 8398, N0 U




390

9L F10lLdv

‘usholio sed 188U

INb NpIAIpUI UN B 8YRUOIEU Bl NO 938uusAol0 B 8pJ0ade 9817 adine un nb
sed abixa,u G|, 8|21lJe,| ‘8JU0D JBY "B|(E|BA UOSIBJ SUBS 93418 813
1nad au auuosdad aun p a3auuaholo g anb i1ssne ayiubis g |, 8joJe,]
‘(21Bnyau un ‘aidwexa Jed] syoup s89

ap Jiojeaaud as quannad au sualpeued suaholo sap sed Juos au Inb siew
epeue] Ne jualgey Inb sauuosJdad sa7 ‘BpeuUERn) 8] J81Inb ap 18 shed

ne Ja1sad ap NO JaJiua,p 110Jp 3| ‘810A 8p A0Jp 3| Sualpeurd suakolo
xne yyueJdeb saz/Bqy 38 S0P Sp suusipeurs a1/ey) e| ‘a|dwaxa

Jed 'sed quo,u sushojio-uou sa| anb sj104p sap ajJo0dwoo a38uushogo

e "shed un p uafolio adia e unoeyd ap J0Jp 3] Jueleb G|, 8jo1Je, ]

SL J70lL4v

‘glise.p shked np Jnalua1xa | B xnaldas anbrijod uou awiJo

un NO 8lIUBLWINY,| 8JIU0D 8WIJO UN ‘BJJanb ap awiuo un ‘xied B| 8JqU00
BLUIJO UN SILUWOY B 3|3 IS 8|Iske JayoJayo anad au suuosdad aun nb
as10add |,GE | Ua salun suonep sa| Jed asydope saibnys. ssp 1n3eis
ne 8A1gj8J uoIIUBsALO ) BT '8|ISe uaydJayd ap J104p 8| Janbipuaaad nad

Bu 3||3 sJoje ‘uoiede|ds e| puasdwoa anb sji0Jp sa| anb sja3 ‘saiun
suonep sap sadipuud sap aJjuooua,| ea Inb uodey ap 16e e suuosdad
aun 1s anb a|ndis || ‘ajIse JayaJdayo ap 3o0J4p 8| aawi| (2] saydedbeded a7

‘shed auaine

un Jed SasIWLWIOD 8WWIOY, | 8P SI0JP S8p SUOIIR[OIA ap 8Jjigesuodsad

el swnsse sAed un ‘Isuly 'sfed aJane un Jed sILIWOD S8398 S3P

uosied ua ‘shed a0 ap auuaAolio sed 3s8,u Inb suuosdad aun ‘@Bnjad un
JadJjua aJiey ap Jajdaooe qi0p sAed un,nb ayiubis || |euoIRUJEIUI JI0JP NP
BUIBLUOP 3] SUBP JueSSaJa3ul 3d8ou00 un 1s8 9|ise,p 1dsouod a7 “«a|Isen
ayaJayo Inb aiBnyad un yed anboaul 04p np 26e,s || "sAed aJane un unp
uonoajodd e| Japuewap ap 110Jp 8] snol e qnuedeb (| ) saydedbeded a7

'sanbiyjod suoiuido sas sap no |e1oos adnodb uieldad un e aoueualledde
uoSs ap ‘ayjeuoieu es ap ‘ucibijaJ es ap ‘8oed BS ap e} NP uoinogsJad
ap ajuiedJa unod shed uos 3iny e INb npiAipul un awwod aibnjad

un Juyap | G| ua salun suonep sa| Jed aadope saibnya. sap 1neIs
ne anrejas uoruaiugs) e 'saibnjad sap s30Jp Sa| 8Yyonol {7|, 8|21Je,

vL J70lL4V

saibnjaJ sap uoi3aajoud

'sfed uos suep xI0Yo UOS ap Nal| un g Jalgey,p

J04p 9] 38 shed uos ap uias ne Jaoe|dap as ap J0Jp 3| |87 ‘SIN3IJIIUI
sjuawaoe|dap s8] auJaauod Inb 80 ua sj0Jp s8] anb qyuedeb au g |,
8|o1Je, "JayoueJs 3op aJdiejeuinsap shed 8| a||anbe| uns uonsanb aunp g
16e s || 'shed auane un suep Jadjua,p 3oJp 8| sed jnuedeb au g |, 8jo1Je,
‘Jaudnolad Ap

18 sfied uos uanainb ap 2104p 8| B Ushol0 un,nb awuiye (2] saydedbeded a7



391

ap adnodb 3| e,nb 2104p 3| 1suny ‘adnoJb np 931uN23s

el Jiquedeb jeanod au je33,| anbsind ajgejdanoe

91219 asnaibijaJ 819} aun p uonedqa|ed el Jnod (sapind(]
s9|) xnaiBijad adnoub un Jed asijan 1e31a INb |3uuoIpey]
aulowiied np 83s un p adnjawJay) el anb aAnoJl e
‘8661 us lun-awneloy ne anpuaijua ‘wopbuly pauus]
N uobeJpus 8|adde uo, | snb asneo aun ‘ajdwaxa Jed

NPIAIPUI 8JINE UN, P S1I0JP S8| 08AR JI|jU0D U

JaJjua juaieddnod no suoiBijad saJane,p ap suoissaJdxa,p no saouelouo
ap aJjuooua,| e Jaj|e jualiedunod sasnalbijad suoissaJldxa saulead

anb aoJed I1sule 358 U3 || “«uoKrelILWI| 3p uoKisodsipy | J10S ‘B2 3[o1lJe,|
Jed aaqwi au38 anad uoibijad es Jawiudxa e a10eded e| ‘8Jjuad Jed
'83)ND NP S30IAJBS SBp B J21SISSE N0 SaJine p e saouehada sas adilsw
-sueJ) adpuaJddwoo 1nad ejgn) ‘uoibijad BS Jawiudxa INaA | JUBWLWIO0D
JISIoyo ap 1104p 8] e suuosdad aun nb ayiubis «uoibijad BS Ja1sajiuR|A

‘uoibiad

aun Janbieud e no Jajdope e 82404 8438 anad au NN ‘BaJieuldiosip
aJnsalu ap ajuleJdo sues sasnalbijad saouehodo sas Jauuopuege nNo
JaBueys ‘uisioyo sioanod 310p npiaipul un,nb aindis g, ajorJe, ] ‘uoibyad
21n07 ap 30adsad np uonowouJd e| aJiey unod abipad 2318 & g | 9|91Je,]

8L F10lLHV

‘uolesuadwod aun JIoA39ad

J10p uleJJa3 np adJiejsiudoud 8| ‘oded neaanou un Jabeusgwe no a3nod
-03ne 8un aJinyjsuog Jnod ajdwaxa Jed ‘npiaipul un,p g3aiudoud e| Jadnad
9p S8|ge|eA SUOSIBJ S3p B 1873 UN IS "8|(B|BA UDSIBJ SUBS 8uuosJad
aun p g1eudoud e uaunad 1nad au 1313, anb ayiubis ejen ‘e1@udoud

BS ap aAlud qUBLWBJIRIYIGIE YOA 8S NPIAIPUI UN.ND JIPJauI / |, 8|91%Je, T

‘89| 88S8IA B| Jaj0adsad 11op

a|naiyaA un p adiejaludoud ) ‘ajdwaxa Jed 'shed uos ap si0| so| Jajoadsad
110p 932iudoud es ap abesn 7 ‘g1aiudodd S 98Ae 8)qLUaS IN| UOQ BLWIWAOD
aJiej anad auuosdad sun nb sed ayubis su g1aiudodd e| B Y0J4p 87

'S8JINe,p 98AR N0 8|Nas auuosJad aun apassod
anb g3aiudoud ainog e anbijdde,s q104p 87 's8||@uUUOsJad suoissassod
8p No uieJJal ap assibe s |I.nb ‘@1aiudodd e| e y04p 8] B suuosdad 8Ino |

ZL F70lL8V

"3||lwey) BS ap sadquaw s8] 18 auuasJdad ainol uabajoud 10p 1833
anb swuiye (g) sydesBeded a7 gjjwe) sun Japuoy JuswaJiessassu sed
qUBAI0P 83U salJew juos Inb suab sa| anbsind 938 a)jwey} aun uapuoy unod

8lUBW 3J38,p aJiessadau sed 3s38,u |1,nbsind 3jjiwey aun Japuoy ap 310Jp
9] 18 JalJBW 8S 8p J0Jp 8| 8JIUB UOIJOUISIP B[ 1B} g |, B[OIME,| ‘Juawa|eul

‘qnjouoo as abeluew g I1s 18 abeew

8] Juepuad S110Jp S8WBW S3| JIOAR JUBAIOP SBLUWS) S8| 18 S8y S8
"JalJew 8s ap JueAe auuosJad aJine aun Jed 89040} 8418 sues 18|dwog
pJ022e UoS Jauuop 310p auuosdad aun nb ayubis ej@n) ‘gJb audoud uos

ap 79 juawWaJqI| JaleW as Jop auuosJdad ainog anb ajndins g|, 8jo1Je, ]

‘8|genba uodey ap asiAIp 1S8 sualg Sa0 8p 8|qWIAsSUa,| ‘BulLUJa]

as abeliew a| 1 'sabelded suaig ap 8|qUIasUa UN JUSIABP SUBIQ SJN3

9p 9|qWIasuUa | ‘S8Jn3IN9 SBUIRLIA SUBP ‘qualJew 8s sauuasJdad xnap
anbsJo] ‘s|dwaxa Jed ‘sanbiplunl saouanbasuog sap auieJaua |1 ‘anbipanl
pJoooe un 1s8 abeluew 38| anbsing ‘aJine, | suaAua un | quawabebus

JNa| awJIye 18 sauuosJad xNap aJjua JeJjuod un 3sa abelew a7

‘8|geainbg uodey ap snoj e anbidde,s g|,

ajonJe,7 ‘aJolew e| ap abe,| swwod sue g|, ap abe | aubisap juo saiun
suonep s9| ‘uoulg ‘auJdolew e| ap abe | ap quapiosp s1e13 sap 1edn|d
7 '9||IWE} BUN JBpUO) 8P 18 JaIJBW 8S ap 10Jp 8] SJO| € |l ‘«auolew

e| ap abe» gjadde I1ssne “«a3|ignu abe |» JuiB1Ie NPIAPUI Un NbsJoT



392

J10p uQ ‘aJieuldiosip 8JNsaw 8p 8juUIBJO SUBS JuaJISap S|i,nb suuosJad g
Jisioyo quassind sunaj08|@ sa| anb Jnod |aiquapiu09 JaJnauwlap JI0p 3301
87 ‘pJ02oR,p HeJas 1ed0303|3,| ap edn|d e| sa||anbsa| 98Ae suoISIoap sap
quodpuaJdd s|i.nb 8oJed 13 sa10A sap ajuolew B] nualgo quo sji.nb aoJed
SN|@ 8J33 UaAIop 1e13,| 8p saueluasaJddad sa| anb aJip-e-1s9,0 ‘ajdnad uos
ap 9]U0|0A B| JaguasaJldad q10p Juawaudaanob a| anb aindis |, 2 8|o1Je

"LUOU UOS U3 suoisioap sap suuadd auuosdad
aun,nb unod quejoA Ua No N|9 JuejUasaJdad un JUBUBASP UB J0S

‘shed uos ap quawaudannob ne uadioiued ap j0J4p 8] B BuuosJad aun

Le F10ILEV

(abepuene|o 8p UO|ES UN BLUWOD] S3||BNJIA S33|qUUBSSE s3] 18 (anbiijod
qUaWB|quIassedJ un awwod) sanbisAyd sag|quuasse sa| abajoud
02 9|91ue,| ‘Iny,panalne,p audspow aibojouyoal e| ap nual aadwaon

‘uonienosse aun e no adnodb un e yiuajuedde e no quaw

-9|gwiassed un e Jadionded e 8040} aJ38 1nad su npinipul unnb aindis (2)
aydedbBeded a7 'sajus|oin sag|quuasse sa| Jayoadwa Jnod «sanbijioedy
j0w 3| sludwoo e uQg ‘senbiyioed suoreJga|ad Sa8p 18 SUoeJISUOWAP Sap
e JadionJed ap 18 Js|quuassed as ap SNPIAIpUI XNe ISsNe j8wdJad aja1Je, T
‘21sn[ 98 83J8AN0 Uode) ap JuawauJdaanob Jna| uanbiuo quassind suakolo
53| anb |219UaSSa 183 | ‘819RJO0WISP BUN.P UIBS Ny ‘anbreJoowsap

18 84ql| 8181908 aun p jueldodwi 198dse un 188 J10Jp 87 "uoisanb

us awsiuebuo | ap 1104p 8] anb Isule suoienosse, p no sadnodb ap

saJquuaw qusuuainsp Inb sauuosdad sap s1104p sa| 8bBajoud Qg ajo1de,]

Oc F'10lLEV

"UoIRUILLIIOSIP
e| e 1alns aJja sed au e 3104p 8| Juassnueseb sa|j@ anbsind

uoissaJdxa,p 83Jaq|| B| 8p 8|geuuOoSIeJ UOIRYIWI| 8un U8l 0dwod S| san)
"87101||I UOI3OUIRSIP 8P JI30W Un Jns 8apuoy auley el ap anbijgnd uonowoud
e| aJie} ap |eba||1 158 |1 ‘'sAed suleluad suep ‘ajdwaxa Jed ‘sadine

sap s1oJp s3] uabajoud unod uoissaddxa,p alaq) e] awil g2 8jo1e,

‘selpaw sap uonendiuew
el Jed g| 8[onJe,| muedeb anb uonesunwwos e) yayosadwsa sed 310p au
18 gnad au agaiud anJed aJane aun No 3e33 un ‘sadieuldiosip saunsaw ap
aquIeo sues shed sauine.p ss||@Anou ap uorNgUIsIp e| e 18 shed audodd

UOS 8p UIBS N S3||aAN0U 8p UOIINgIIISIP B| B S320E JIoAR JioAnod ji0p
auuosJad ajnog anb ayubis |87 "«SaJa13U0J} 3P SUOIIEJBPISUOD SUBSH
1nuedel 1sa 104p 87 ‘anbielpaw awJo} aIn01 e aoedb sjuawaubiasuad

S8p J1Ua1qo,p 18 Jayodayo ap 10Jp 3| Issne puaJldwod G|, 8|213Je,
‘S8JIBJZ131| SBJANYD S3| 38 BWAUIO 3| ‘4e,| ‘8joJded el anb
p awuJoj a3no3 e anbidde,s j104p @] JuawaJql Jawidxa

|93 uoissaJdxa,
S3| 8p 18 sa3pl sap 18 suoluido sap JIoAR,p J0Jp 3] B auuosJad aun

6L 701V

's8JIne,p 2314nNaas e| Jaunsse Jnod aiwi| 2318 e uoibijaJ es Janbredad



7.393

8J3pIsuna 310s 10jdws | anb Junod Ja30adsad B SUOIYIPUOD SBUIRYISD
21sIxa || ‘aJiej anaA |I,nb ieaeds ap aJduab 8| Jisioyo f__o_p:on_ ap 18 uaiq Nan

| |I,S JajjleAedl 8p nNpIAIpUl 1nog e .nb j0J4p 8] awidudxa (| ) aydedbeded a7
10jdwa,p 8Jaiew ua S)0Jp S8 BJINSSE 2 8|01e, T

SUSIFP 8] JNod SIBIPUAS STP e JaIIYE.S 80

DIOUAS rﬁE S8/INE P I8AE JEPUOY 8P J0JP g & auuossad a1na

53dJ43a3Ul 535 30 I

33 57

g/E.
e ___q S 8373/t ._:.bﬁ_ﬁ_ 38 guieLunt guoIp gf € alulojuiog
gaua8Isixa aur gifitue} es m_..d.:ﬁ__ ISUIe JUBINSSE If]] ILUESIEISIIES

138 diqeqnog uoetauniiad aur e JoJp € gfjIeAEJI] af Jﬁ__imir_hﬁﬂ

snog Jed ‘na

1863 jieAea un

1IEUILIIOSID BUNINE SUBS 0P U0 SNO

Jnod jeba a4

S Une u

‘Bt ,,::: g/ 83409 UONL
S 38 Sg/1qeil .ﬂJﬂ.. SUORIDUOI St ..,.\.. 7

NEST NE JOJ0 € SUUOS. s/ad a: 110/

d m..,__‘.. &€ 338 [IBAE] D S3IUESIE.

e JIeAeJ3 Uuos ap Xiolya aJqif ne i

Ec 101V

‘uoreJe|0aQ
e| ap 2Jdsa | ap 18 2g 9jo1e,| Jed swiudxs abessaw np ajdwaxa

uog un 31sa aluJdnoy apie, ‘aydodJiseled e| Jed sayanol SNPIAIPUL XNE
[ELUIUILL B]RID0S 391JNJ3S 8p NeaAlu un JjuedeB unod aJiedliw apie,| ap
18 SjUBWIAIBA Sap ‘adnjiudnou e| ap ‘quabue | ap auuop
qu0 apuow np Jnojne shed s8] ‘png np aisy,| addedy

B JN31e1seAsp IWeuns) un,nbsJo| ‘ty 002 aJqwadsp
ua ‘s|dwaxa Jed ‘unJeya 8p 8|BID0S JYINIS

B| Jadnsse Jnod uoileJoge||00 ua Jus||IBABJ] SIBID S3|
anb abixa zz ajonJe | ‘awwoy,| ap s10Jp Sap adanew
ua ajuaJdayul aubip e| ap aouelJodwi,| B 80eJS)

‘8juaJdayul aubip es Jiusjuiew ap 18 awwoy,| 3p SI0JP

sas JanbipuanaJ ap aunsaw ua sn|d 388 auuosJad aun ‘quUIaIe 158 NEaAIU
80 anb saudy 'S1UBWSI8A SBp 19 107 UN ‘8JnJiJdnou e aJpuaJddwod
quannad Inb s|a13uassa suI0sSaq Sa8s e JIUSAQNS B 8AIJJE NPIAIpUl un,nNb
alyiubis m_nmﬁmoom BIA Bp NEBAIU UN P mu:_mﬂm,._ m_pmﬁmuum 3IA 8p NEeaAlu

un 710S ‘8|BIN0S 911UNIBS | 8P 2I0JP 3| SN0T B AueJseb || quswswaIxna]

'839J0U09 18 99||Ie18p sn|d uodey ap
3[013J. 180 puaJsdwoo anb sji0Jp s8] swiludxa JoJp ua aJdiojebijqo 1sa Inb
S/84N3N3 38 XNeI20S ‘SanbiioucIa S0P XNE JI38/8. [BUOIIBUIEIUI 8708

a7 (8)8umna aiA] /2 8jo1aue, | 18 (uoreonpa) gg ajunJe,| ‘(sjgeidasoe
8IA 8P NEeaAlu) G2 8[213Je,| ‘(sJIsio] 18 sodad] {2 8jo1nue | ‘(|ieneda)
©2 9|911Je,| e s|ie19p ua snjd aulwexa uo,| anb sjaJnino 18 senbiwouoog

'XNBID0S S0JP S8| 1UNPOJIUI |1 “JUBWIBJBILBIH 'SINQ XNBp B 22 8|onJe ]

5397,

105581 S3p 38 UOIESILEL

@\_ﬂﬁ.w a.4qiy ne

S3f u___x.w______ Louooa

:u____\__n_muxw

.,.H\M_%,S n_wr LO1: ;&1 es

\___ C______hq____ :Q___.\H _:‘J f 158 _____‘_______ __qmu_____.Uﬁ__ u__ 11 J?uf
e/ e J04p B ‘8131905 Ef gp ¢ ::, e anb L] Ug ‘guUOSI3 l_ﬂ 10/

‘g||iLue) BS 9p XNao
B 19 SUI0Saq Sas B JIuaAgns ap 9310edeoa Bs aJip-e-188,9 ‘NpIAIpUl 1N03 8p
8J18-UaIq 8| UBYIN0] SII0JP S27) "UoIeJe|29(] B 8p /2 & 22 9p SajoiJe
59| Jed sawiddxa qUOS S[BJNYYNo 18 XNEIDOS ‘SanbILOU0I8 SU0JP S87 @ H

£5/84n3na 38 XNeI20Ss ‘sanbiwouosa s3104p s8] JU0S Sfang !

S|aJn3jna 38 XNeI20s ‘sanbiwouoo9 sj104(]

‘susipeuen) sap lJedn|d

e| sadde uaig 110s ‘0gE |, ua Ssioj adalwadd e Jnod aj0A 3p 310Jp 8] N3

qu0 sauojyooine sajdnad sa| ‘ajdwaxa Jed 'SaWwa) S8| 18 SaunjyooIne
sa|dnad s8] 8Ww09 SUIR1Ia0 B 830/ 8p H0JP 8] 8SNJad B U0 ‘BpeURT)

np aJiojsiy,| sueq ‘8jeba unajen e quos sa30A s3] sNoj anb 38 830A ap JoJp
8| e auuosJad ainog anb juayiubis «jeba |asuanun abedynsy sawJual sa

"8AI1308||02 33U0|0A B| sed
8juasaJdad au quawaudaAnob 8| anb 91040 |15 SIUSJBYIp sauejuasaJdad
sap Jisioyo assind 1e40308|3,| anb unod juawwanbaJd) suoKoa|a sSap Jiual



394

S710Jp SaJine sap uornoaodd e| Jaunsse qieddnod au uo ‘ajoilde 189 sueg
"uoKeJRID9(] Bl JUBIUDD anb s)I0Jp SaJINe XnNe |81Uassa 1Sa G2 8|211Je,

‘SlusLU@IgN Sop

18 9107 UN ‘8JNJIJJNOU ] BP 8WWOI 8JAIAINS Jnod ul0saq e uo quop aseq
ap SjUBWIgIa S8| oS sanbisiualoeled S87) '8|qe1dsooe BIA 8p NeaAlu
un B sa||a1nuassa sanbislualoeled sa) awlldxa Gg ajo1Je,] '8|qeidasoe
aIA 8p NEaAIU un aJpuialie assind npiaipul 3Nag anb [81UBSSa 153 ||

G2 7014V

'sJIsIo| sap e Jadionded ap 38 Jasodad as ap U0ISea90)|

84440 18 XNBIJ0S 38 Sanbilou093 sjuBWassI|dwoaoe sung| JaJga|ao
quassind sana|jieaeds sa| anb unod aaudnol aun 310na4d a)1@,nbsind {2
8|onJe | B sa|ndns s110J4p sap a|dwiaxa un 1S3 [IBARJ | NP 8134 BT "«|IBARd |
np a38)» auqualdas ap ipun| Jaiwadd 3| 8|jadde uo ‘sunaj|ie 18 epeue] ny

‘9||lauuosdad ain es 18 a|jpuuoIssajodd alIn es
aJqua aJqiinba,| uaAN0J) Bp 93ISS80U B| JIBUU0I38 172 B[J19Je, ] 'BlwWoy,|
ap S1I0Jp S3s ap Jiojeasdd as ap 18 sa|j@njo8||@lul 18 sanbisAyd ‘sajedow

sgj0eded ap jquawaddojanap 8| 18wJad ‘sdisio] sap e 1ued aupuadd

ap 38 Jasodad as ap J0Jp 87 ‘uiewny juawaddoeAap ne s|aIuassa
qu0s ‘nal 8] 8WW09 ‘sJIsI0| S8 anb Issne Jieuucoad 8jo13Je, ] ‘sjpuuosdad
S19J33ul S8s aJdansJdnod no s|jiwe) es oaae sdwal np Jassed Junod
abuoo ap assibe s |I.nb ‘sefed sabuoo ap Jaioyauaq ap 18 S8|geuUUOSIRI
|leABJ] 8p saJdnay sap quepuad aJpusiap 8s ap ‘saludoddde sabuoo

sap aJpuaJd ap NpIAIpUI 1N03 8P HOJP 3] awiddxa || ‘NPIAIPUL| 8p 8J18-ualq

Ne S|213UasSsa JUOS SJISIo| S8| 48 sodad 8] anb qleuU28d {72 8j213Je,

vc F70/18V

'sjuapaoaJd saydedBeded sa| suep guuoruaw anb |93 ‘saJdquusw

Sas ap UNJeyd ap SY0Jp sa| Jijuedeb ap ule aanoa|0d ayooudde aunp
a1nJed quo) s1eaIpuAs saT "uorewe|dad aun adiey sdoje anad || ‘ajgejdasoe
aJiejes un,p sed juassinol au sadquaw sao anb ajdwaxa Jed ‘sabajoud
sed qJuos au saJquawl sas ap s310Jp s8] anb 31040 jeaipuls un I
'sanaj|ienedy sap siiodp sa| uabajoud inb sawsiuebuo sap juos s1eoIpuls
$87 eoIpuAs un p auquUBLU JIUBABP 3P 3JqI| 8438 Jop auuosJdad aun

‘02 8|911Je,| B aulwexa e uo,| anb 1dsouoo un ‘soueualledde p a148q)|

B| 8p souelJodwil, | JNS 1UB09R | 18Wad ({7) aydedbeded | Juswa|eul4

"3|qeadaooe an ap NneaAlu

un aJpuiaiie e suakolo sas Japie unod quawsaudannob 8| ued auano

U8 S8sIlW JU0S 8|e100S UoKoa10Jd 8p SB8JNSaW S87 '8|eI00S uoloaj0dd ap
S8JNSaW Sap B S300. JIOAR JI0P 3|2 ‘S|213USSa SUI0Saq Sa8S B JIUBAGNS
sed sJnalnol anad au 18 g|jileARJ] suuosJad aun IS '8|qeadasoe ain ap
NESAIU UN JIUSIUIBLU 18 3||ILUB} BS 8P SUl0sSa( Xne Jiuaagns Jnod juesiyns

8413 710p auuosJad aun p aJiees 3| anb ajndns (g) sydedJbeded a7

‘auJapow anbue| ua abessaw as uaiq JNpeJ;

«eba jileaeug unod |eBa aJiejesy asedyd e "awdW 8] 8438 0P aJIB|ES
Jng) ‘sa||auuaissajold saouabixa sawaw sa| 18 10jdwia awaw 3| U0
auwWa) aun 38 awwoy un Is ‘s|dwaxa Jed ‘8oualJadxs p no saiajqey p
‘sasiyuadxa p ‘suonealijenb ap aJainew ua saouaJaUIP Sap JNS

S83pUO) 8419 JUSAIOP BJIB|ES 8p 8J3IBLU UB S80UsJaIp S87 '8xas 8| o
87101uy38,| ewwo9 1ojdwa,| e sed jquajdodded as au Inb sanbisiugloeleo
S3p JNS S38PU0) Sa|BIIR|RS SB2UBJ3HIP S8 ApJajul [2) aydedbeded a7
‘10jdwa sues aAn0J3 s auuosJad aun IS aJaloueUl UOI3Oa30dd B| BUNSSE
18 8|ge|eA 8sNeo SUBS NPIAIpUl un p 10jdwa | e uly 88w Jnakoidwa un,nb
quasipJalul Inb si0] sap JaaJo J10p 933 un,nb 1ssne awuiye aydedbeded
87 "8J1E2JNJ3S [IeARS] 8P NaljiLw un 18 sasned sap aJpusdd ap anoeded
B| ‘S3|QRUUOSIE] |IBARJ] BP SBJNay S3p awwiog “uUesie)siies 18 a|gelinba




/1395

ap 110Jp 8| pusddwoo Bja7 '@INBUNWIWIOI BS 8p sjuawass!|dwoooe

sap Jaoyauaq Joanod qop uo,| anb aindns |1 'snid 8 "@INBRUNWIWIOD
BS B Janglijuog ap 18 Jadionued ap 0Jp 8] 8JNSSe /2 8|01e, T

£ F1IILEV

'SI0} SajUBJIYIP

quauuarNos 18 sanbue| sajuaJdayip suep JuaJdan Inb saj0o3 sap aAnoJ]
uo ‘epeueq ny ‘anbioljed no anbiuyia ‘asnalbijad uoieaNPa,p SaWJ0Y
sap aJpuaJddwod nad a||gnbe| syuejua sJna| JucJAadad anb uareanpa,p
adAq 8] JiIsioyo ap sjuaJed xne J0Jp 8] BUUOP g2 3|JI3e,| ‘Juawa|eul

‘adnaladns uoneanps,| sunswJad as ap adnsawl us sed Uos

au Inb $3]|30 78 XNa92 B JBIJURUY UBIIN0S UN JIUJNO) 8p 18 S3|003 S3| 439
-ueul ap a|qesuodsad 110s 1e13,| anb abixa gz 8jo1de, ] JuaWaJaIouURUY
auawad a) as qnad au |1.nb ajxaraud snos s|gissiwpe sed 3s8,u Inb
NPIAIpUI UN B aJnaldadns uoreanpa,p ajjiqissod e| Jasnjad anad au NN
"UOISE200 81339 aJdainsJnod ap jaJa3ul| 18 a310edea | e Inb npiApul N0
B 97J8}J0 8433 210p aJ4naluadns uoreoNpPa, "UoISEI20 811890 aJipJdajul nad
au [nu ‘s|qissiwpe 3sa A uo,| anb 38 anbiuyoal 8|08 aun No asJBAILN
aun ‘aba|j0o un yajuanbauy auisap uo | Is anb 1ssne ajndins gg ajo1Je,
'919100S U3 8JINPUOI 8S 8p UDJe) B| 8P 18 aLILWIOY,| 8p SH0JpP Sap 18[ns ne
aJpuaddde us p juejus un e 18wdJad uoreonps | ‘awwos uj ‘uoibiad ap
18 8xas ap ‘@312I1uy3a,p 8J3IIRW U S30UaJBHIP ap uoeldadae,| asIJon.)
18 S8JINe S3| 98AR 8JpU3IUa, S JUBLUIWOD aubiasua In| ‘JiuaAe,| B IN| B
quoJdauasadd as Inb sayjiqissod sa| ajuswbne g)j@,nbsind quejua un Junod
aJio1ebiqo 9s8 uorneanpa, ‘aniedb 1sa aJiejuawg|a ucKeanpa,| anb

a|ndias 19 8009 | & J3||B,p WE‘ED 8| SIUBJUB S8| SN0T B 8JNSSE g2 8|o1nJe

9c F10/L8V

'squaded sas ap

9[BIUOWIJIBLU UOIIENIIS B] 8P UOIFOUO) UB JUBUS UN 8J3U02 UOIBUILLIJOSIP
e| auawiajeba qpJuajul (2) aydedbeued a7 -quswayonoooe,| saude

18 JUBAR 3|geuUOsSIed apoldad aun juepuad [ieaeJdy np abuoo quauuadd
INnb saJaw sa| unod nusAad un JaJdnsse p Januruoo Jop Jnakojdwa

un ‘ajdwaxa Jed 'sadaw sa| unod 8|eI00s 911Jn0as ap sajelnads
suonelsaJdd sap Nonadd s/asngna 38 XNeioos ‘senbiiouoas sIoJp XNe
J18J84 |euOIeUIBIUI 83984 NP ()|, 8|219J., ] '813100S B| 3p UIas Ne Sjuejus
s3] 99 saJaw s3] Juadnooo,nb ajeinads aoe|d g| JRUUODAJ (2] G2 3j213Je T

‘susIpeue ) sa| sno}

B 8J32-Usiq 8p 18 9IUeS ap Sulos ap 3|qe3dadae neaniu un,p uoisinoud
| 8JIp-8-188,0 'Gg 8jo1Je, | anbredd us 18w epeuR) 8| 'S|asJaniun
9IUES 8p SuIos 8p awashs un e soedq) quawsuNIedb susijendsoy
S80IAJSS S3p 18 SUIJ8PaW SBP B S3J0B JUO BpERURT NP SjuapIsad sa| anb
ayuBis |87 's|asJanluN FIUBS Bp SUI0S 8p awalshs un p asodsip epeue)
3| ‘ajdwaxa Jed "a|qeidadoe aiA 8p neaAlu un p sjuellodwl sjuswg|g,p
1Be s || xneloos sa2InIas sap 18 9jues ap suIos sap e jenbape

S200B UN JIOAB,P 93ISS803U B| JNS JUBI0E, | ISSNE 19U G2 8j01Je, ]

‘sanbnijod suoreIoosse sap g No S8||8JMno
s21A1708 sap e Jadioinded ap ‘lojdwsa un JBAN0J] 8S 8p 8|I0IUIP 158
|| ‘lUgB,p IU BJNJJINOU SUBS BAN0DJI3J 8S U0 | IS ‘Bjdwaxa Jed ‘awwloy,| ap



396

'salun suoneN sap sadioulud
sa| asoddo inb uodey ap 96e npinpul 189 1S UOIIRJIR|D3(] B| Suep sgindils
S310Jp S8p JiojeAadd 8s ap npiaipul un aysadwa (g) aydedbeded a7

‘npinpul

180 ap sulewny a3ubip | B 8JINU NO NPIAIPUI 8JINE UN,P S3I0JP S3)
aJpulaJjus sed 110p au suuosdad sun nb aapl| B 88| ISSNE 1S3 UOIIRIILI|
8p uonisodsip 7 '8|EUONEBU 311JNJBS B| Jadnsse Jnod susholio sas ap
uoIeN2JID 3p 81J3qI| Bl Jagiwi| Jeddnod quawaudaanob un ‘sidwaxa Jed
'84Ql| 8318190S auN,p sg1Jad|| 18 SI0JP S3| UO|3S 18 SH0JP S3| JIoAnowoJd
ap aNQ 8] SUep 1B} 1S8 B30 IS 3WILUOY,| 8P SI0JP SUIRJJIB 33wl
anIelIWI| uorisodsip aun ‘suuosJad B) ap SHOJP 8p aJalew ua 30J4p

np aulewop 8| sue(] ‘aAiReliwI| uailsodsip ap aJq1] e 3be (2] aydedbeaed
8| 'ISuUly "SI0JP SaJdIne,p 98AR JJU0d Ua JaJjua juaanad awwioy,|

8p s1104p Sap sule1Ja9 anb 11eUUOD8Y B2 Bj01Je,| ap (2) aydedbeded a7

'SaJdIne sap S30Jp S8| 8JlleuU0Iad ney |I,.nb quawajeba

ayubis q104p uos Janbipuanay ‘g aja1nJe,| e auabbns quswauuodinua |
Ja3J9 8p 18 awuwoy,| ap syoJp s3] Jabajoud ap 18 JioAnowoud

ap 8|gesuodsad 158 NPIAIpUI N0} 8nb JIeUUOad || ‘BWIWIOY,| 3P SICJP
sap 10adsadJ 8| JaJnsse p Jionsp 3] snoj e asodwi [ |,) aydedbeded a7

6c F10/1L8V

'8LILWIOY,| Bp SAI0JP SBp uoKosl0Jd Bl 8dnsse
18 uonowodd e| 3ey INnb apuow un 488 83daooe,s spuow 8| 1IN0l [anbnp

ulas ne 18 xied ua 81sixa Inb apuow unnb aapi| awiudxs Qg 3j213Je 7

‘uonedJe|aaq e| ap sadioulud s8| JuaIINos INb jeuorEUJIBIUI
qUBWIBUUOJIAUS un p sajdwaxa suog ap juos ajeuoreudajul ajeuad

JNo7) B| 18 S8luM SUDKEN Sap aWwOoy,| 8P SH0JP Sap UDISSIWWOD) B
BaWIW09 saousbe s87 'awwoy,| 8p SH0Jp Sap S10adse sjuaJdayip s|ielsp
ua sn|d uasodxa juauuaIA INb uoKede|03(] B| 8p JUBIN0I3P XNeUOIjRUJSIUl
sanbipunl sjuswnoop 1Buin-suizenb ap snid ap uonedoge|a |

18 auuosJad e[ ap SJ0Jp Bp 8J31IEW US |BUOIIRUJSIUI 2I0JP NP B2UBSSI0JO
| auIwexa uo | Is ‘a|dwaxa Jed quapIAg 158 B30 'aLLWIoy,| 8p SHOJP

sap uoroajodd e| 18 Juawasueae, | Jakndde p ule ‘|euoreUIaIUI NEBAIU
ne s1J0jja sap adie} 3o0p uo,| anb adioulud 8| 1ISSne quaINos 82 8jaIJe, ]

‘8LIWIOY,| Bp SAI0JP S3)
Jiuainos Jnod uoos104d 8p SBWUSIUBIZLU SBP 840 18 JUBWBUUCJIIAUS
1890 B840 INBA S8248q) 18 SI0JP SEP BUUBIPBUEI 8387 €| ‘epeuen

ny ‘swiwioy,| ap s30Jp S8 JuasiJoAe) INb [B190s 18 |eB3| 83x83U00 UN J83Jo
8p anA ua saJdnsaw sap aJdpuadd jusniop sieag sa| anb agp| e 303n|d
8Nnquauo9 || “JainonJed us 3i0Jp un,p uoruaw sed ey 8U g2 BjoIe, ]

&8c F10/LdV

lauuosdad uieb aaane

no yjodd Jadi3 ua ynod anbisnw 81380 JB|0A 8p auuosJad aJine aun e
1pJa3ul / 2 8]011Je,| ‘8|RaISNLU 8JAND aun asodwod npIApul un Is ‘ajdwaxa
Jed 10| Jed saabajoud 843 quaniop suoingiJiuog sas ‘anbiaside no anb
-y1nua19s sadBoud ap ajuiene,| Jed ajneuNWILLOD BS B 8nglJjuod NpIAIpUl
un 1§ 'a|j@n39a||eaul 3sludodd e| uabajodd e asin (g) sydedbeded a7

"‘93N_UNWILLOD
e| ap adquiaw anbeys e Jaqyodd J10p 18 9|quodsIp anpuad 8413 J10p
alpejew ap uasiuanb el e suaw inb anbyyuaios ayadayoad e| ‘ajdwaxs
Jed '@3neunwiwog es ap uias ne yinpoJd as inb anbiyjuaios sauboud
ne JadionJed ap no sjansia saJe s8| 18 anbisnw g| ‘syjeayl 8| sludwaoo
A *@aneunwwiod e| ap anbiside 18 8||adn3 N2 alA g| e jJ4ed adpuadd



397

eaq|y uojuowp3
‘Adequawalg sajey] 1S ‘g apeds) ‘edngoT BNYSOP e

B1900G BAON YanowiJeq
‘Adeauawia|g Aejdaply ‘g apedq) ‘puispang uely e

exaqy
uojuUoOWpPT ‘|00Yag Jaliey] MNzZNg ‘g apeds) ‘B0 0o

e3Jag|y uojuowp3
‘l00Y9g pJ02ag pJeydly ‘|, 8peds) ‘noy]) ueyg-np e

:quan|oul aunal ap sajsie sadine,q

‘8002 918 U8 UIedluy 8J4ius]) Ne 318 sauusipeuen
9|RJUB|/\ DIUBS Bp UOIIBID0SSY,| B SNUS] SJal|a3e sap alj|landad
918 e apInb 89 suep 1J4e,p [Ieaeda np aded apuedb aun

sanbijsinue sunajngluiuon

<< gOINE] INAL FE

"S3IWI| ‘'SBO SUIR3JIBD SUBP 18 Sjulalle ‘sasijead aJig,nb

quannad au s|| "sadi3ad 8438 Juaanad au SI0JP S87 ‘UIBWNY 8439 8WWO0I
suuosJad ano] unod s[gsJaAlN 18 SB|gEeUSI|BUI ‘SjuaJayul JUOS SWLoY,|
ap sj0Jp s8] anb aJip-e-1s8,0 ‘ajnqweadd 8| uauod anb aapl,| J8oJojusd
quUaIA Qg 8[91nde, ] 'snol e anbidde,s inb |asJaaiun Jioasp un 1sa saJdane
58| 48398dsad ap JIOASP 87 'NPIAIPUI 8JINE UN P 1JOW B| NO UCIeljiwny,|
‘uoinepedJBbap e| ued sy0Jp S3S 3p JiojeAsJd as e Jayodaya nad

au uo ‘ajdwaxa Jed INJINE,p S)0JP S8| 8JpuiaJdjua p npinpul no adnoJdb
“Je13 no3 ayoadwa |,nbsind ()2 8jo1Je,| 4a3g|dwoo Juain Og 8jo1Je]

‘sgououa Juos A Inb

587484 38 SYOJIP S0 UOIINIIS3P B 8 JUBSIA 8798 Un JidWoIIep
N0 8INIFIE LN € JBJN)Y 85 8p anbuogianb 3odp un ‘npnpur un

no guswadnoJb un 9e13 un Jnod uenbydwi 8w 8838404331
8498 nad au uorelejogy] aauasald el ap uoIysodsip aunanty

o€ F1olL8v



398



HIV Edmonton
Patrick’s Wish

HIV

EDMONTON




400

34hyoMIpd Ag paplrodd sydpdbojoyy
uyold) p229gaY M [PYIRW USID3 Aq USTILIA

KAREN MITCHELL WITH REBECCA UPJOHN

5=
@
=
%)
2
o
E
&

D2°ssaad TLO*w—u:OQWm.}gg

ssad] _\ao__m, puoseg

8-0/-/8T/68-1-8.6 NGSI

'3NU] BUWI0D YSIM S 3OlIDY SoW
$157 '3dnd b pul pjnom am App 3uo by} pub ‘aSpasip Sy} nogo
Udp3| ||p PJNCYS SM Jby] Som USIM Sl ‘SATY pUb ATH Aq pa1oagp
plom 2yl ul 5jdoad Jayjo Aupw SusM 8434l 1bYl MBUY dOMIbY

‘uaddpy 3 3w 0} pdpy pasom ay
SAIID SOM 3Y J)Iym pub ‘PlUoM Y] Jog ysSim b pby oH .w>__m 0] Yyonw
05 ppy 3y 3oy} pup BDINCD SIY SPM WY pUNodD 3|9 SUCAIIAS
puD 43y PaMOYS YIIIDg FOYAA USAS UDY] SU0W SpUsldy pup Ajiuupg
SIY papasu 3y oY) JUDSW SSIUNDIS S MOMIDG DY) MUY SUUDAT

'SN0IUSS SJOW USAS SDM PIYM ‘STY pajjod 9spasip
b 0Ul Udn} pjnom Abp 3uo Jpy} poojq SIY Ul SNUIA D ppy 3y JUDSW
YoIym ‘9NYISod ATH SDM S HIS Som 3y Joy) J3y pjo} Holog
‘puUD}SJSPUN 0} YBNOUS pjo SbM SYS USYAA UdYyjedq D Sb ||9m SD
puslt b ‘Uny pup B4 J0 [N} SoM YOMIDY J8Ylodqg JSpjo S SUUDAT

Ysim S Moldlpd 4o Ado]s anul oy S! siy|




401

mmmn_ﬂ_ ?_oa_m/ wCOuwW

4IhSoMIng Aq paplrodd sydpdabojoyy
uyoldn) pd3Gay UM [IYORVY Uadb3t A USIIMAN

SEHAY
>, 2OM10d]



‘Addpy oW spouwd 1YL

00} U0 94104 ‘SPUSLY JO SUGY INY T, Splgod Jou 3nq Buop
BulBbo} Sua)S!S S| JISUF JUDM UoP sJayjodq dwes Usbl

b Ul Joop 34} 300 3G pOM PUY b 539] 'suupkq uo dway,

‘5w s Apjd pjnom 8y
pup “Apjd 03 para] 3y mausy enf T Mouy 1P 1 02 194035 3!

1day) ay awiy Buoj b Jog ysim b poy 3bod o4q Big AW




"Yonw 31 nogp
U 1UPIP T Solog ypm som 31 Apm 41 350 som 3o 1ng

PUDY SIY jo ulsa a4y ul spasu
b yBnouyy Apog siy O3u! poojq 1oy 306 3y ‘poojq s 5jdoad

49410 papadu sy ‘dos Bulpasg sy dioy of “Apog siy Spisul
pausddoy Bulpasig awiog 1910 3,4pInod poojg sy asnpoag
awly buo) b Joy pasjg PINOM 24 351ng 40 300 b 106 3y 41 Jupaw
H oljiydowsy pajps dspuosip Bulpasig b yim udog Spm
SIP23U b 3AbY 01 PbY MolIDY 10 JuSM SM 940}3qg Sawijawog




404

BuIyzAdors b poob Som aH Wiy
Yim dn daay 03 pdpy Ajjpad AJ3 01 ppy T

Joyple
Mou bulyowos

‘

aw paddojs bulyjou os

Buikiy Jo pajupm 2y Joym bulop wodd
wiy paddols BulyioN Yonw 0s 3dny 1oy}
squlefl siy ul bulpas)q Jo sasindq 196 ybiw
34 Ubnoy} UusAs aW MOYS pjnom oluipg

"2dojs ay3 umop

podooMs om S 30py AW Ul pulM By} o
Buijaay aup pano| T, 6493504 b oM op Moy
L8

upbbogoy ayp ue 204 p am ‘Buliss Adjunco
-55040 Jo Buljpys 3 Usdom oM $I JaJUIM UT




405

o3 x| sbulgy pip
18nf 3 Aym mouy 3.uop T By b aw aApb uaY) pub pdpy A3334d paybnp) Holjng

,/954n0d 40 '2231d43]SDW S MoluIDg pub SUUDAT

SMIog paysp Al [|pd NoA pjnom JoYAA,

Plos T,9p1 Ajis b spyl,

,/2221d3]SDW S SUUDAT pub Moy, "3jiws 340s big sIy aApb yolujng
‘20U0 Umv‘m.c Eo<< :mbw__co “._ m‘ﬁur_z..

4b1 380l papunos am Jaysbol.

AUOWIDY Ul 349M SM 0S Sa]0U JuaJagip Buisn 1ng aw ypm Apjd pay S} op
II1 puy, 4340 pup Jano Apjd 0] Spdoyd awos aw mMoys p o | ‘Jdpd Sy op noj

WoMJod 8pIsaq Youaq oupld ay] ojuo J00ds p

SIY] YiM oW djoy awod SUUpAT Aoy

“ "

'95N0Y JN0 Ul DISNW 0 10| D SHM 243Y] 05 JaYopa] oubld b SI Wow Jnp




406

poolq S4
Ul SpM J] 00} MOU SuIA 4} PRy 3OM3Pd 104}
plos aus Uyl " A-T-H, S4oH°l o4 M| 3 plos
WOy ‘ATH P2l } Ul SnaIA b paLIDD pIsh ppy
a4 poojq Sy} $o swos Ing 5doad Aupw woJy

5Wwoo 0] ppy 1 ‘dliydoway Sly o poolq Yonwi
05 papasu MolIpg 95Nbd3q 3P} W PIo} Wwow

194095 JoYM
0 3y }uplp 1 'SnoMas 08 paNOd) BN SEY |

,9llym D Joy
Buidaay Uaaq AT JoU} 194038 D MDY T ‘SUUPAT,
5u0B Spm IS Sl AU 0} JXaU b YOMIPd

"BW pup pdoYoly 494304q
15430 AW ‘yolgng P ‘WO 2|qP} a4 3P APS
ID S\ “MOU 0] r_mgocw pjo som T plps pbd pup
Wo\ “YsIM § Molod 310gp 00 punos T App a3
spm 71 ‘pabupyp Buiygkians App auo U puy




407

MoMIod
YaIm Buodm som
Buigihup 1oyp 191
U3A3 1 Upjnod nok
‘swiy buoj b Jo4

Jsyjodq big swps Aw
115 SbM B "SolIb Y| PISO0] 8Y pUD SUIDS AL 1194
pUD SWDS 3U} PAJJoWS S "BW pUNOID SWID SIY 35 T
'5pa] 3JoW ou ppy T [IJun au pjay snf o "94ay} Som
SolUIDY USU} puY PloUgD 934 pub AL SDM Op PJnod T
[l 19035 SIy mousf 0} JUDM Juplp T ¢ppaisul o SIY
Komp 3501 31 pjnod Mo juily djay o3 pasoddns spm
poojq 34 “way dojs 1,upjned T pub buljipg Sip3} 304 1

'24nd Aup
108! 242y ‘ulbbp Jlom 36 0} 3jqp 3G FupINom Apog
SIy ‘SATY 0} paudn} ATH Sy Usym Ing duly oG pjnom
splIog ‘Mou dod "SATY opul SdopAsp ATH App duo
puy "uol}oa4ul JyBY 0} Apoq Jnok Joy pupy 3! SAHDU
11 Aomp ob Jussop I Joy} pup SNOMIS SDM ATH
10U} SW pjo} pp PuD WO ng Us332q Job nok pup
ApMD USM 31 UBY} Jng "P|od b Jo Nl 4] 3y HOIS nok
appW SniA b MaUY T Komp Jybld pupjsuspun 1uplp I



408

punoy ag pjnom
SALY +o4 94nd b ‘uoow jiny xau sy 24045q b4} paysim op

4332601 Ysim 101 appw am voow lIN 343 Uo yjuow Kuss og

LCOW Yl ysim nok
KN ATH Yim U0 Auo aup Jou w1 SUUDAT, plbs 3y 5Ty
404 2dnd b Jo} ysim L, YsIm sy 1nogp ow PIo} oy uay

PIOYRIY pub ‘pog
WoW M Buojp usdesy-1a100s SI4 SbM T mou 3py) pips ayy

‘




409

Nolgog Spm oy "3|doad 4o sjo] yiim paybno)
SH "Ybnp] SW appbw o Uayyla uplp T 05 Wiy dojs 1ad0as
SIy 32| Jarau o ‘plp SApmIp 2y Joym Bulop uo jday) yoling

1994 T Moy Ja)3bw
ou ‘BuiypAup Jay |93 Upd T ‘dUUDAT |ploads Sayg, pjnod
3y 2UaymAdaAs WY YIIM ‘UpllpWibg Jno ‘0dld 3001 doluipd

ow g8l yiim
sbulyy plp 9y SawIWos puy/ ‘Mpdp Jo Spdod Abjd pup Wims
PINoM oM 3Jaym 36p3300 U} 0] JUSM US0 SN PUDIASUSI(] Jo
3WiDH $0 [|DH |PgaSbg Yt 0F 3yl SAlU} AJIby UC JUSM [|D M
sawiljawos buljigowmous Juam pup SIUU} pup $job pakp)d
AL papyoly i Jo ppd M duojp SBUly] plp 2y Sawijauiog

App WS J0oop AousbJsaWwd Up 8G 0} PAJUDM 3 |, dUUDAT
‘Ioidsoy ayp ul Ajpusidy Ajpad aup A3y, pulwl Juplp 8y aw
P[o3 3ol Ao Y] Ul S10300p 34} YpiM Sdn-y334d Jpjnbad
SADY 0] pbY 3y pIpS WO\ SaWlowos ApMp JUsM ydlIbg




410

'§53] JoU SpUalY4 JIay] Wody djay adow
pasu HoIS adb oym 3)do5q PbW W SpbW I puy PoS SW
Spbw 3] ‘pudldy Aw bulsq paddols ays pup Us1sl| 03 paUpds
00} sbm Ajlwpy 43y 3ng dayieboy buikpid wods 1 396 3 upd
NOA "Pa3034Ul 3W0daqg 0F ASPa 1 USDM J1 1oy} paulpjdxa woly

.

AIH Y0100 pjnom ays 1oy} pipdb Som Ajluipy Jop "sdowAup
Apjd pup 3snoy AW 0] SWod 0} PaMOJ|D JUSDM SpUaldy AW

40 3ug 'plbdp adom jdoad swios puy ‘djy 0] pajupm
5)doad swog ‘palud S)doad swog pausysl sjdoad so\N

‘YSIM SIY Way] pjol 8y pup 1doss
SI4 nogp o Wy pjo} o |ooyds SIy pjo} 9y uay| ‘Spudlly
SIy p|o} 3y Uay[ Alwby 343 40 1534 3y} pupb Spuadpdpupdb
dno pjo3 3y Sd4 Ypndl Sy} Jpay 0] Wiyl pajubm o
'SAIY PUD ATH 40 plodjb 3uom 3jdoad plps oy “pldom 3joym
AU} UM JoU03S SIY Sdpys 0} pajupm 3y plbs &y App aug




411

1y upBBogoy ay} uo S20D5 Ino ur Buiysooym puim 34}

oyl 124 31 59K A pasop T 41 SN pajjws 1 dip 3y} o3l
KpadS SSADM U] PAYIIOM M ‘DXD| Y} Y usypebol

100 JUaM |3S A\ UIDYIIFYM S paysnd T ‘Umo

SIy U0 Jpy Ym0} XIS 00 106 yolog USYM

} Wody SoNSUIS] 109304d p|ned
Aoy Moy pup SndlA 9y} Jnogo sjuspn}s Aupw 0} pax|o} oH
‘Meu } padbys w_aowa aJow 95nNbdaq Madb pup Madb ysim Sy
wiy dogs 1Bnouy Jo plos ajdoad 1puM 3] JUPIP MR 318




412

"30JJ0 S 40Jo0p 34} b Sa|pasu buig3ab wiody o poojq bulaib wody ATH 196 3.Upd oA S
way 3o bupjoo) Aq 350l ATH 2Apy 9jdoad 41 [j3} 3,Upd NoA h

Buo)
Jdoy Apog upwiny 8y apISIno Al Jouupd SndIA 3Y[ "poojq Yt Ul palddpd S SATY/ATH '€

'SaYJ0p Iy Wody

10 ‘ss1y b ‘Bny b Wodg Jo 1 Soy oym uoawos ypim buiddou wody 31 Yo3od Jouupd noj

19d b o ‘31lg bnq b ‘|eod BulWWIMS D ‘Gousdoop b ‘1pas 33]10} b Wody 31 396 Jouupd ok

'SyobUS 0 SaySIp Buldpys do Ybnod b ‘9zaaus b wiody 11 396 Jouupd nop

) SpY oYM SU0aWos M Buiydom Jo Buial Buikpid wody SqTY/ATH 196 J0uund noj
I SDY OYM SUOBWOS UM [0040S 0} Bulob wouy 1 156 Jouupd nog

'SQIY/ATH 16 0} UaJp|Iyp Jof pipy KidA 81T T

“U0i3094ul Jybl JobUC| ou UPD A3Y] PUD UMOP UdoM

3dp Apog dIay} ul S)j90 Ja1ybl 343 uaym 396 upd 3jdoad 3oy) sassaull o dnodb b SI 3T
“dWodpuAG Aoualoyapounww] paJinbay/ subaw STy

“uol3034ul

4Bl 1043 Apog J1aul Ul S)j90 ayp Bulsppiio 4G ojdoad s304p 1oyt Wsb b S 3T
SNAIA AOUSIDYSPOUNWT UDWNE SUDSW ATH |

SQATY PUD ATH 310Gy MoU3} 0] NOA JUDAY PINOAA Syolpog sBuly] awog

8% NOA UM upys 0} sulw s YSIM S Moldapg mou puy/

PInom T 1oy3 Jayjouq big Aw pasiwoud I

LSALY sdow ou Joy YsIM T ¢9spasip J|giday siyp
wodg 3o1s 356 |jim spusluy do Sdayoy do susyjow o m(_&_m_m
10 Sd3joug suow ou App suo 043 0s Auogs Aw 153 nok =_.z
2dowup 34y J0u W T UoYM 'Sareswayy 109704d up \Gﬂ
U\ “plodgo bulag dogs upay A3 05 31 1nogo Yynay 34} udpa)
0} 9Apy 9ydoad mou oy g ‘SQIY Jdoy adnd b 3q |IIM 33y
Appawos adoy 1 dOUUDAT “ysim Aw Bulypw daay nok A

.bnwcw.wm,: I

s 'Yindy ayp pjop SAbmp oym oldiog
SOM 31 Ing oW ypim Buiag j0u day104g
Blg 4w 30 sui of Juom 1upip 1

4PoY 0} Jubm 1,Uplp 1 pIbS T jjjm i,

App 3uo plps Molpd , ¢aUUDAT ‘nok
Juop ‘sw Joy oNd} awod 0} ysim
AW Joy mMou 91p) 001 S 31 Mouy noj



413

@DH<\>HI oJoW ON|

JYSIM SIY Jagquiawad 0] noA JUbM pjnom YFod ‘o Jo Jsow puy

$254noA 109104d 0 Moy udpa ‘nok o Buluaddpy wodg
7 JusAs4d UPD NOA 3ng "3dND ouU ||I}S S1 343 BUIDIDA OU SI 3d3Y] ‘QUSWOW Y} 1Y 6

‘24D b
pul 0] puby Buiydom |13 adp §351Ua1S |polpa\ “3jdoad swos ul 5Ty Bulwosag wody
AIH paddols aApy 1y} sBndp padarodsip SAbY SUaUoUpasad ‘Sdpak Moy 1Sb| aU} UT ‘g

7 SDY 0YM SU0BWOS U0y BulIpd Wody SATY/AIH YiIM pajodsul
3UI0d3q JOUUPD NOA 0P SN 40 1S3 3yl ADM 3] SpUslUY pub Ajluipy wody djay pub 2.4pd
paau A3y} 3pIs 196 A343 USYAA "W pup nok ayl| 3dp SATY PUb ATH YiiM 3jdoad '/

SPMIbG 3yl pa1odul Jom

awip 303 10 3jdoad aWoS pub ATH 04 1537 b SbM 3434] 240§ag Suolipucp paojq S1y
Buig3ab spm Solind KPS ATH AdJDD 3,US0P 31 94nS Sy 0} p3)sa} SI poojq papuop
'3U0AUD 0] USAIB ST J1 340§aq 'SADp 353 "POojq PIDUOP Wod) ATH YIIM pajodul
5W023q 0} d|gissoduil Adpau S1 1 Appo} S3143uN0d AUDW pup DMWY YJJoN| UT ‘9



414



HIV Edmonton
TALKING to KIDS about HIV/AIDS

HIV

EDMONTON



about
HIV/AIDS

(d>]

=4
Mmu“
=S




ONIMIVL

'SPIY UM S19B) 9S8 SSNIsIp 0] MOY U0
suonsaBions surejuoa ) pue ‘gqiy Pue A[H Inoge sjoej aiseq
} sapinoid 3 "SAIV/AIH INOGe SpI 0} Y[e} SHNp. Juedipubis

18410 pue sjuased djay o) uaLIM Usaq Sey 18[%00q SiyL

¢19400q siu} Aum

"/66 | "BPEUBY U}EsH
«'SQIY Inoge uaIp|IyY 1By L YUm Bui[eL uo sjualed 1o} 9ping v :SAIY INOGE Mouy| 0} PAaN M, UO paseg

“BpRURY J0 Aouaby UleaH 21lqnd 8y} JO SMaIA 8y} Juasaidal A|LIeSSao8U 10U Op UlaIaYy Passaldxa SMaIA 8| “Bpeuey Jo

Kouaby yieaH 211gnd 8u} WO UONRNGLIU0D [BoUBUY B YBNOJY) 8]qIssod apeL Uaaq Sey JUaWNIop SIY} JO UONINPOId

'G00Z Y2Je\ “BpeuR) InoyBnoiyy
SAIV/AH Aq pa1osye Jo yum Buiay ajdoad pue siapinoid 891A18s SAIV/AIH ‘SHadxa UoRINPa Xas y)m uoiesado-0d
Ul “UONBI20SSY L1[BaH 1jand uBIpeuR) 8y} Jo weiboid e ‘aijua) uopewlo| SAIv/AIH Ueipeue) auy Ag paysiigngd



"SAIV/NH
1n0qe aJow uses| noA djay |jIm 1eyl pus ayl 1e paisl| $82In0Sal Jay10 Auew aie 8Jayl pue ‘|00]
Buipels |nyasn e aq uea apinb siy] SAIV/AIH Inoge Buiyjel 81ojaq uonaly wolj 108} sjesedss 01

juepodwi s3] "ynoA Jo uaJpjiyo yum Buiyel 810jaq ued nok se yonw se uses| ‘Apuepiodwi 1SO

"9|qe1|aJ 8.Je UOBWIOUI JO $39IN0S Jeym Buissasse
1noge 99uepinb awos wayl sAIb pue uonew.Ioul aiow 196 ued Ayl a1aym mouy Wayl 187 e

'suonsanb alow aAey
10 ‘alow ey 01 JueM Aauy JI a|qe|ieAe SAeme 81,n0A mouy Way) 18] ‘peyel oAy Nok aouQ e

‘sjuawabpnl woJj 984} SI 1BY) pUR
‘a1qe-an04d SI 1BY] UONBLWIOLUI 0] |[9M puodsal SpIy — uonew.ojul [enjoe) Buipinodd uo sSNJ04 e

‘RemAue .1 01
Juem noA plIya InoA |81 01 81ns 8q INq ‘PaSSELIBAWS dJe JNOA 1By} JWPE 0] pleJje 8q Juoq e

‘noA uey) seapl ualayip aaey Aew ynoA 1o
plIyd e eyl 1daade 01 ybnoua ainjew ag auo pifeA Ajuo ay} Si uojuldo InoA swinsse Jou 0q e

" J[e1 61q,, 8uo uey) Janag ale
U310 a0 ,SY[e] 31|, ‘UOIBSISAUOD 3UO Ul $21d0] |[B J9A0D 0] BABY NOA JBUL YUIY] L,UOQ o

“WALL YUM JaMSUR 8] pulj 0}
13110 10 ‘N0 puly ||,N0A Mmouy way) 18] ISn[ ‘SIaMmSUB aU |[B 9ARY 0} 9ARY NOA 1ey) [99) 1,uoq e

*UOIIBSJIAUO0D INOA
apinb suonsanb vy 18] pue ‘A|snolias suonsanb pue sesuodsal Jiay) axel “A|injaied ualsI e

"199.11s Aem-omy e si Buryje] "1seuoy aq sAemje pue ‘jjasinoAk suonsanb Jjamsue 0} Buljim ag e
"99UBJaYIP B SI 848y} — uoiewoul [euostad jou ‘suouido o) 3sy e

‘puelsiapun Aayl ains axew o0} seapl pue abenbue| sjelidoidde-abe Buisn ‘|oAs| Jidy1 1B YBL e
*8]0eLI0JWO09 310w SPIY YUM SUOIIRSIOALOD SAILSUSS ayew 0] op ued noA sbuiy) ase aiay)

"90U9IS$3|0PR JI9Y} Ul 8SIN02ISIUI [eNxas aARY 0} Aj9y1] SS9| aJe Ajijenxas noge Bupjiel ui
9](BLOJWI0D PUB PSWLIOJUI [[9M 818 OUM UBIP|IYD 1BYL SMOUS YdIeasal ‘Jaquiaway "aAde Ajjenxas
30923 0} Way) abrInoaua |[IM ynoA pue uaip(iyd yum xas Buissnasip 1eyl A1iom sjdoad awos

"ssaulddey pue yyeay Jisyl 1noge ased noA 1eyy wayy buimoys
aJe noA ‘sa)ew dAIISUSS 1N0GR SPIY 01 Y[l noA uaym ‘Ing ajdoad awos 1o} ASes 10U aJe Jeyl
soido] “‘asn Bnip pue xas 0} paje|al saidol 1noge Bumyiel sueaw usyo SAIV/AIH 1noge Buryer

" HYNOIYIP 8q ued bunjje]

'$9910U9 JBIY}[BaY 9Yew INoge a1ed

noA YyinoA pue uaip|iyo syl djay pue ‘s8aInos a|qel|a. SSo| WoJy uonewloul Buoim ayy bumah

118y} Jo san[Iqissod ay) ploAe ‘siea) 8anpal ‘A1IsoLINd pue suonsanb ssalppe uea noA ‘uonewlioul

a1e.naae Buipinold Ag °|le sn s1oale SAIV/AIH “PawLojul g 0] pasu Aayy ‘Jueaiyubis Jo 1ybis swass

uo198UI JO s Juasald sy Jayaym ‘Ing Ases aq jou Aew spiy yum Saly pue AJH inoge Bujer
*asn Bnup uonaalul

UHM Pa]BID0SSE SYSII U1 9aNpaJ pue puelSIapun 0} JapJo Ui uoieuriojul pasu ajdoad Bunoy e

'$99110e1d X8s Jajes asn 0] aAlloe Ajjenxas Apealje ale oym spiy abeinodus
ued noA ‘s8210y9 JaIyl[eay pue Jajes axew 0} pasu Asy) uonewloyul sy} wayy buinb Ag e

'XaS pue ‘an0| ‘sdiysuoneal
noqge sepnuye Ayyeay aiow aAey Spiy djay |jIm SYNPe Paisn.i} YIm SUOISSNISIP dAIISOd e

“IN0IABYA(
[enxas Aiea yum pare1oosse sysii ayl Buionpal snuyy ‘aousiiadxa [enxas 1si1) J1ayl Aejap
JIIM X8S YJIM PSJRIJ0SSE SYSLI PUB S19B) U} PUBISISPUN OYM UINOA 1Byl SMOYS UYdIeasay e

‘Jamsue 0} pasedaid
ag 0] paau noA 1ey} suonsanb yse Aew pue AusouNd |einjeu aAey Yinok pue uaipjiyy e

"99URINSSEAl 10} UONBLLIOJUI USAID 8 0} Paau pue ‘Saseasip IN0ge Siea) aney Spp| AUBY e
‘pajjadsip aq 01 paau 1.yl SAIV/AIH 1noge sylAw ansijaq ajdoad Bunof swog e
:SAIV/AIH 1noge yinoAk pue ualpiys 0} Buyjel 4oy suoseal Iayjo maj e ale aloH

"siseq A|iep & uo 898} SAIV/AIH Uum Buinj ajdoad

1ey) ewbns ay) ayemadiad 0] 4o ‘saxol [an.o |81 Jo 8z101110 0} Ajay1| S$8] aq |Im AU ‘SAIV/AIH
yum ajdoad 01 uoissedwod pue 19adsal yum puodsal wayl diay |jIM UoBWIo| *SNIIA 8y}
SBY OyM auoawos mouy |j1m ajdoad BunoA eyl Ajayi AjBuisealoul i1 ‘sasil AJH 10 81el a8y} sy

*SAIV/AIH SPUNO.LINS 1By} UoieUIWLIISIP pue ewbis ayl BuiSSaIppe ul PaAjoAul

way} 106 pue ‘ae sdiysuoneas (Ayyeayun pue) Ayyeay 1eym mouy ‘suoisiosp Ayiesy axew

0} paau Aauy siims sy dojanap spiy djsy ued Buipuelsiapun siuL "SAIV/AIH Ym Buinlj ajdoad

10 pue SAIV/AIH 1o Buipuelsiapun Janaq e alinbae ajdoad HunoA djay 0} 8|qe aq [|Im Sjelisew
Buiutes) arelidoidde-abe ‘o|qipalo 0] $S8I9B 9ARY OYM S}NPE PaIsni} Jaylo pue SIaylom yiesy
a1jqnd ‘sJayaea] ‘syuaied ajqeabpajmouy “s1aad Jisy) J0 SUOIIBSISAUOD JNP. ‘BIPSW 8y} WOl SAlY
10 A\IH 1Inoge pJeay Apealje aney ajdoad BunoA 1sop “priom ay) 1noybnolyy Ajpide Buipeaids

SI 1Ry} 9SBasIp SN0LISS B SI SAIV/AIH "Suoseal Auew 1o} SQIV/AIH In0ge Mouy 0} pasu Spiy

¢SAIV/NIH Inoge (e} Aym




’MOUY 0] paau NOA UsyM JBU} INOGR H[B) UBd B\, e
.'ssauisng Jnof jou sJeyl, e

. "Buiop aJe spuall) InoA Jeym 8Jed JLUop |, e
«YeU} Jeay nok pIp 8IBUM,, e

.Bunof 00y a1,n0p, e

1,$19S0]2 Joop,, 8Je sjuawale}s Buimojjo} ayL
‘uoissnasip abeinoasip ey} sbuiyy buifes Aq uonesianuod e doys Aew am ‘sawiy JaylQ

«Teyl noge aw pjo} noA pef w,|, e
(6SUBSW PIOM JBU} 1eUM MOUY NoA 0Q,
IO pul 1,1 INQ ‘MOUY LUOP |, e
J‘uonsenb poob e seyl, e

UL nok op Jeum,, e

:Slauado Joop,, aIe syusLwa)e]s asall
"[e1 0} spiy abeinooua ued suonsanb yse Jo sbulyy Aes am Aem au) ‘saLunaLIoS

“**uonesJanuod e buiddols

(181 NOA UBD ¢AIH INOGR paLIea] No.

.£SBUIL 8say) 1noge ssejo ok 0] el 3] 1
0( "SWOPUOI SN 0] SI 11 JuBLI0dWI MOL PasSNISIp
sse|o s Jaybnep siy pies yiom 1e Apogawos, e

«¢SIUL pJeay
noA aney "pea.ds 0} A\[H Buisnes s sajpasu
Bulleys pue xas ajesun pres Jey} S|oILe UB peal |, e

423k SIU} SAIV/AIH Inoge Buiyihue paures| nok sney
|00Y9S Ul SAIY/AIH IN0geR 1yBN.) 19AU BIaM B\, e

:paLIels uoIssnasIp . 1ah 0] S19)eaiqa9l
M9} e ale alaH suado 10auad ay} SI pauels
U01IeSI9AU0I 1ealh B 196 0] Saye] Ml [[e ‘Salawos

'|J00Y9S 18 paJanod saidoy sy suonuaw ays 1o ay Ji pjiyd

InoA yum uonesIaauod e Lels 0} Apeal ag ‘A1unod ay)
$S0.9e S|00yas Auew ul ybne} si yyeay |enxas “Apea. ai1.kayl usym s|qejieAe ale noA 1eyr

mouy [|im Aay) ng ‘Aeme 1ybLI UOIIBSIBAUOD B LIB)S 0] JueM jou Aew Spry "91do] 8y} 9onposu| e

"}l INOCE UOITBSIBAUOI B LIRIS Uay} pue abpLy syl uo SaIv/AIH 1noge Huiddio jededsmau B 1S0d e

'saysip ay} Buiop Jo [eaw e Bupjew se yans ‘4ay1aho] AAIOR awWos
Buiop ase nok uaym 198(qns sy} dn Bulig ‘pealsu| uea e ul Se Yyans ‘pliyd syl JauIod Luoq e
"SUOIJOBJISIP OU 8JB 818} PUB ‘paxe|a. Uyl0q 81,n0A Uaym swi} B asooy) e
:suonsabbns awos ale aloy "yje} 0} awi Jo Auajd aney
pue 8]qBLIOJLIOD 3 [[IM PJIY2 8Y) pue nok yjoq 12y} 0S ‘auoy auy 18s 0] Juepodw S ‘1114

"UOIBSIaAUO0D B BuiLe)s Inoge 06 01 sAem jualapip ale a1yl ‘aAey NoA 99uo asuodsal e Jo yonw
186 1,uop Jo ‘198lgns ayy dn Buibulig swin psey e aey noA J| “Aew synpe Jaylo ueyl SAIV/AIH
1noge el 01 Jaises ) puly Aew noA ‘yinoA Jo ppiyd sy yum diysuoneyal JnoA uo Buipuadaq

‘e8| 8y} 8xe) J,uop synpe

JI passiw aq |im Ayunpoddo ayp pue ‘inoge Buryjel sjgenoiwodun ale synpe yuiyl Ayl 1eyl
sBulyl 1noge suonsanb YSe 1,UoM UaJp[Iyd 1SON “suonsanb yse 01 Spiy auy} Joy Buiiem si yyeay
[enxas 0} pajejal sa1doy noge Sppy 03 Buiy[el Jo Swis] Ul 8yew Synpe sayelsiw 1sab6iq ayp Jo suQ

**UOIBSIaAUO0D B Bulpe]S



‘Bulooyey Jo sbuioaid op 0] pue (spiosals Buipniour) sbnip 198(ul 0] sajpasu Bulieys Jo ysu ybiy
3y} 1noge Mouy 0] paau Aayy pue ‘uawabipnl Jiay) 10948 UBI [0Yode pue sBnIp MOy IN0ge mouy
0] paau Suas| “uoneJiduad apnjaul 10U OP 1By} SANIAIIE [BNXaS JBYI0 pue uoneginisew ‘Buissmy
Se 4ons ALIAOE [BNX8S JO SWLIO) SAIBUISYE PUB |03U09 YLIG ‘SWOPUOI INOGe MOUY 0} paau
Koy} ‘uoseal sy} 104 “Apeas ale Aayy yuiyy noA aloyeq xes ul abebua Aew pue ‘AlIAIoe [enxas
1N0ge SMAIA JuaJayIp aAey Aew A8y} 1By} Joquiawal 0] pasu SHNPE ‘Suds) 0} SaWo09 3 UayMm

'0S 0p 0] Juawjulodde

Ue 9yew 0} way} abenodua 0} ains aq ‘quiod syl Aq yyesy
[BNXas 1N0ge [euoissajod a1ed yyeay Jo 10jo0p e 0} usxods
1,usey uaa} InoA J| ey 01 a|qejieAe shemfe aJe noA mouy Wauy
19| puB ‘Way} 1o} 159 S, Jeym Juem Ajuo noA Jey} mouy wayy

19] 1nq 10} 9S8y} U0 Sapnuye Jo saljaq J1ay} abpnl 0} jou

K1) "so|paau Bulleys pue xas psjoaoidun se yans SINOIABYS(Q
MS1 0 saljieal 8y} IN0R MOUY SUS) 19] 0} Pasu S)Npe Inq
‘S11S Joy3o Jo AIH Aq pajosjul 8 Jouued Aay eyl aasljeq YinoA
Auey\ "Buons si aAij9e Ajjenxas aq 0} ainssaid ayy ‘abels siuy 1y

(61-9| Sabe) suaa)] aje

"$9IP0Q UMO J18y} IN0ge ayew Aoy} SUOISIdap 8y} JO [0J1U0D
ur Buiaq Jo aauepodwi ayy pue ainssaid Joad noge Y.y pue
‘sdiysuonelal Ayyeayun pue Ayyeay Usamiaq aouslayIp au}

181 01 Moy ssnasip 0} abe poob e 8 piNom SIy| "Uieay [enxas
1N0Qe Suas} 0 Y[el J0390p AjiLie) & 9ARY 0} Bap! poob & aq
os[e Aew 1| *saAl| [euosiad Jiay) oul Aid 01 Juem noA asnedaq
10U ‘9JS 9q 0} WY} JUBM NOA 8SNBIq WaY] YIIM e} 0} Juem

noA mouy Wway} 187 "sinoireyaq AYsu Jo S

-1apun pue s|ielap ay} Jaquiawal Aayy ains axew o} urebe dn
Burig 9sed sy} ul 1 Inoge payel Apealje 9A,NOA J| ‘uowwosun
10U sI a6 siy} 18 AJIAIOR [BNXas asneaaq ‘syS SAIY/AIH pue
sBnup ‘xas Jnoqe susay Aliea ypm Bumyjel ploae jou oq s}aslgns
[euosiad noqe BHurye) 0} Juelsisal oq ybiw spiy ‘abe siuy} punoly

(GL-£| sabe) suaa) Ajue3

'suoIs19ap Ayjeay axew ues Aayy

1ey1 0S ‘00} asn Bnip pue |0Yyod[e IN0ge UoieLLIoUl PaaU
£oyl *(S1LS) suonosjul paywsuel) Ajjenxas Joyo Se |jam

Se AJH Wouj Sanjesway} 199104d uea Asyy moy pue ‘pealds
SI AIH MOY ‘Sa}IAIIOB [BNXaS ‘UO0IIBJUSLIO [BNXas ‘AJi[enxas
1N0Qe Way} 0] Y[el PINoys NoA '19a(qns auy} Jeym Japew ou
e} 0] a|qe|ieAR aq 0} Juepoduwi Si Ing ‘NOA YIIM SUIBIU09
118y} 1noge Ajuado se e} Jou Aew Aay] 19849 pue asned
J0 BapI 8y} puejsiapun ued Aay) ‘abe SIul 1y "SY00| 1oy} pue
$9Ip0Q J19Y} 1N0Qe PauIaduod alow Huiwodsq ale suas}-aid

(ZL-01 sabe) suaa)-aid

o189 0] ASLA JRU) 10U SI AJH 1BY] PUB]SIAPUN 0] PA3U [IM KoLy
— yBnoy) ‘pjoa B 81| 10U S,11 1RY] MOUY WAL 187 "aLul} JAA0
9IS Way] ayew ued Jey poojq s,8|doad awos ui wisb e

SI AIH 1BU) Wwau) 13 0} Juem Aew noA puy "ueaw ,SqAly, pue
H,, SwAuo01oe 3y 1eUM Ure|dxa LRI NOA "[eoIUy2a) 00) 196
1,U0p pue ‘swia) ajdwis ur wauy) 0} ) urejdx3 “paniwsues s
MOU PUE S1 )1 JeyM puelsIapun jou Aew Ing ‘SqIv/AlH noge
pJeay aney Aew Aaly] "Saseasip pue Sassau|l INOe SIea)

10 suonsanb aaey Aew pue ‘) ui 89e(d 1AL} pue plom auy)
1N0ge aJow pueisiapun o Buiue)s ale abe)s siy) 18 uaIp(Iy9

(6-G sabe) uaipjiyd Bunoj

‘AL UO J0 ‘spuali) woJy Buiyiawos pieay Aay)

11 suonsanb yse 0] way) abeinooua ues nok Ing ‘aseasip
pue SasnIA 1noge suoissnasip yidap-ui Joj BunoA 0o} ase
$19]00U9S-81d 1SOW ‘UONBLLIOMI SAIY/AIH O SWJa) U] "S|iIb
pue sAog UaaMIaQ SAOUIAIP AU} INOge suonsanb Jamsue
pue ‘sued Apoq 10} SAWBU 8ONPOIIUI ‘SI X8S 1BUM 8YI|
sBuILY UAIP|IYD |81 UBD NOA "LIONRIILNLILLOD JO Saul| poob
Usi|qesa 0} awi) poob B si siy] “ued Aay) Ul am uey)
210W YoNwW pue)siapun ues abes sy 1. uaip|iyd awog

(-¢ sabe) s19j00y9s-0.1d

1BUM JO 8uIjapING & Se Jueaw SI uonewojul Buimojo) ayL

"198dsaI-1|3s 10 aouepoduwi 8y} pue sdiysuone|ai

Au[eay 1N0ge SUONBSIAALOI WOJ] 11jauaq Uea sabe |

10 SpI 1BY) Jaquiawal o] Juepodwi osfe s el big,
U0 SN[ UBY) BAI10313 AIOW Q) [|IM ,SH[B] aj1],, 10 yaung

© 18] Jaquiawal 0} Juepodwi SJ1 05 8w au) 18 Wauy)

0] 1UBAS|2J 10U S| 1RUM PIRISIP pue ‘Wwayy Buljja) ase nok
JBUM LIOJ) Paau Aau) JeUM aye) A[Bnsn (1M SpIY ‘puy “Mmouy
0} Paau KBy} UOIEULIOJUI JO PUIX JBYM PUE ‘SQIV/AIH IN0ge
puejsIapun 0} 8|q. aq [|IM SpIy S1oe) Jeym abneb o) nok

0} dn S| )1 ‘Ynpe au} Sy JuaJaLIP SI YINoA pue pliyo A1aag

~ ¢NIHM ANV
IW3HL T1dL NOA
A1NOHS LVHM




"pINj} [UIBEA 10 ‘UBLWLAS ‘PO0|q PBIBJUI LM 1DBILOD 3PNOUI TRL) SAIANIR JaLo Aue Ul Led aye] e

18Sn yoea o} Way} uo Wopuod mau e Buisn Inoyym Jo
‘Burieys aloyaq Apadosd wayy Buiysem NoYUM AJH SBY OYM BUOBLLOS UYM SAO) X3S aJeUS e

("euiben Jo snue ay} JaA0d 0} pasn xale| Jo 99a1d asenbs e S| Wwep [ejusp )
WEp [e1uap B J0 Wopuoa e Buisn 1noyum AlH SBY OUM 8UOBWOS YUM XaS [BI0 9ABRY e

Wopuod e Buisn INoyIM AJH Sey OUM SUOBLIOS UHM Xas [BUE 0 [eulben aney e
:noA JI wealspoo|q InoA ojul 106 ued SnJIA ay|

"upjs JnoK uj Jea} 10 2 feaiq e ybnoayl WRSIISPOO0|( nok o sieb uosiad
pajoajul ue jo pinjj [eulbea 1o ‘uawas ‘poojq auk it AJH 186 ue9 noa

*asuajap Ajuo ay} sI UOJUAA3I]
"SIV 84n9 10 AJH 10 pui 186 j0uued sBnp asay) 1ng “awi Jabuoj e Joj Jaiyyeay Aels nok
1BU) 0S 9SBASIP AU UMOP MOJS LD 1ey) SBnip awos aJe aiay] "Saly 10 AIH 101 34N ON S! alay)

*0p NOA Jeym s3] 'uondajul A[H 4o} Ysu Je noA spnd jeys ate nok oym jou S “uibLo
OIULIA 10 3011 ‘UONBIUALIO [BNXAS ‘X3S ‘aBk JeUM JaJIBL OU AJH YNIM Pajoajul aq Ued auokuy

"SQIV aAey nof ‘suaddey iy} 89UQ "NOA |11y UBD LOIYM SI30UBD 10 SASBAsIp ‘SUoNoajul
wouy Apog InoA puayap 0} a|qe aq Jabuo| ou [jIM WalSAS BuNLILI JNOA ‘pajeanun Ua| I e

$9SSAU||I JUBJALIP UIM YIS BLI093G UBD NOA pue Yeam smolb WwaysAs aunwiwi nof ‘Owi} JaA0 e
$J3U10 193}l |11 Ued noA 1nq ‘sieak 1oy ¥IIS Y00 J0 |98} 10U Aew NoA e

:Apoq noA apisul s}ab snuIA 8y} 8du(Q "WwaisAs aunwiwi 1NoA syoeNR JeL) SnIA B S AIH
"awoJpuAs Aouaioya( aunwiwj

palinbay ‘Sq|y sesned rews SnUIp AouaiolapounwuWw] UewNg au st AIH

SJISvE 3HL

‘paLiels suonestanuod 186 0} Saiv/AIH
noqe Buipueysiapun poob e nok aaIb [jim Siy; Ing ‘sabe [je 1o} ajeuidoidde si uonewLIoul 8y}
10 ||B 10N "UuonuUaAaId pue UOISSIWSURLY AIH IN0GE S1OB) DISB] BWOS S| Uojew.ojul fuimoj|o) sy

SAIV/NH

1N0gv
S1IVH JISVd

SpuaLy 0} BUIPUSIX® USU} PUB ‘A|ILUB SJRIPAWILLI 1L} LM BUIIBIS [[ewsS AJah SI pLOM S,plIud v
*spually pue Ajiwey ‘syuased 11y} J0j U130

‘pajuanaid aq UeI 31 MOY SE ||aM Se ‘pealds si
9SeasIp oyl Moy p|Iyd JnoA 0} 8quasaq .¢SalV 186 uaipjiyd uen,, ‘aq ybiw ajdwexa uy ajdoad
J18Y}0 Wolj 10 AL U0 SAIV/AIH noge Jeay Aayy sbuiyy ayy Aq pausiybiiy aq Aew uaip)iys Bunoy

*Buag-[[am JIay} 10} UIFIUOY

«£S0ly woyj aip ajdoad op Aym,, pue ‘.;Saly 186 ajdoad op moH,, ‘.iAH
SI 18U, ‘ajduwiexa Jo4 A1souna [einteu e woJl ynsal Ajjensn pue ajduwis Ajre) aie suonsanb asauy

"uojeuLiojul Buiyaas pue AjsoLng [R13uay

:suonsanb

10 sadAy Jualayip noy 19adxa Ajjesauah ued synpy ‘pies aA,noA Jeym pueisiopun Asy} ains ayeuwl
0] %2942 pue ‘“Iamsue 19aJip pue ajdwis e aIb ‘Ajjnyeled uonsanb diayy 0} uals| 03 Juepoduwi

S, “s9Sed ||e Ul "SAIV/AIH Inoge suonsanb Xse ||ImM uaip|iya Aym suoseal Jo 10| B a.e alay ]

‘suonsanb bullamsuy



e 18 swoydwAs Aue 196 1,uop ajdoad 1s0W Inq ‘po1oajul 186
18411 Aayy uaym (spuejb uajjoms 1e0.y] 9108 ‘IaAa)) swoldwAs ayi-nj1 106 9jdoad Ma)y e

"1$91 poojq 8y} ur dn moys 0] saipogiue ybnous sanpoid
01 Apoq JnoA 1o} pa19ajul 106 NOA JaYe (SYIUOW 934U] IN0CR) SH99M 7| 01 @ 9Bl URD ]| e

'S8IPOQIUL 353Uy} 10} $X00] (181 P00|q B|dwWIS ) 18] AIH 8YL

"} Y61} 0} saIpogiue axew [|im Apog oA ‘AlH ylim pejosjul 186 nok § e

‘Jey} puiw ui daay ‘AlH Yum pajaajul usaq

aney noA 18Ul Yuiyl noA J "paisal Bumeb Aq SI pa1dajul aJe noA 1i 8ins 1o) Mouy 01 Aem Ajuo sy

¢Pajoasul W, | ¥ 1181 | ued moy

"8s|9 auofue yym saijddns 1o So|paau aieys JaASN e

"198[ul noA aw A1oAs (918 ‘81 419X009 481em) saljddns mau pue 9|paau Mau B 8S[] e

- Bunoafur Jayes, Buisnorid Ag AIH Bumab 1o ¥su 8yl 99npai [0S ued noA

‘SP10Ja]s J0 ‘Ul0Jay ‘aureaod ax| sBnup 19aful noA y| “auofions 1oj ajqissod jou si sbnip Buin

¢ Bunoslui Jajes,, esnoeid | ues moy

"X98190A9 10 Xas auoyd
‘9beSSew [eNSuas ‘UONBGINISBW 81| ‘UONEINWIIS [BNXSS JO SWLI0) dANRIauad-UoU 8S00y) e

("fBaiq 11 8YeW pue WOPUOD Xale| B USYRaM Ued
3UI[aSB) 91| SIUBDLIGN| PASEq-I0) "SWOPUOI XaJe| UJIM SJUBDLIQN| Paseg-1a]em Ajuo asn e
X85S [B40 9ABY NOA awi) A18A3 A[1991109 WEP [BJUSP 10 WOPUOI B 8S)

"Xas [eue Jo [euifea
aney nof awiy A1aA9 ‘A1991109 WOPUOD B[BWa) JO WOpPU0I aueyiainkjod 10 xaje| e asn e

XS J19)es asnoeid | ued moH

NOILI3ANI AIH ONILNIAIHd

“WBaLSpoo|q N0k
oju1 186 J0u $30P PINyy [euIBRA 10 ‘UBLLAS ‘PO0]q S,U0SIad JaUI0 BU) Jey) ains Bunjew Suesw Xas
Jajes Buiney *,xas Jajes,, pajied si siyL ‘AIH Bumab Jo ¥SuU ou 10 1| YNM X8S BARY ||1S UBD NOA

"S[eW|Ue J0 S}09Sul e
poo} ‘sdna ‘suoods ‘sylo) e
S|9MO0] 10 S}93YS paq e
SUIBIUNO} JBTBM JO S}B3S 19]10} e
sjood BulwWIMS

poojq Buneuop e

$8299US J0 Sybnod
sossIy J0 sbny e
au0awWos yum Buies Jo Bupiom ‘spuey Bupeys ‘Bumer e

“woy AIH 196 1,ued noA

*MO| AjaWwiaxa SI uoisnysuel) poojq & Wwouy pajoajul Bumab
10 %S11 INOA ‘AJH 10} P8X98y2 aJe epeues Ul s3onpoid poojq pue poojq ||e ‘G86 | JaqLISAON 8ouIS

‘Buipaaisealq ybnoy)
yuig bupinp
snJain ayl ul “Aoueubaud Buunp e

:Aqeq Jay 0] SNJIA 3y} ssed ued pJH UM UBLIOM Y

'S9|paau ainoundnoe aieys e
Buiosaid Apoq e 196 01 AJjomal 10 S3|pasu aJeys e
ooyel e 196 0] YUl J0 SB|PaaU AIBYS e
AIH SBY Oym 8U0SWOS LLM SPI0Ja}s 10 UjoIay
‘auIed02 ay1| sbnip 198lul 01 (-018 “I81|1) 194009 ‘181eM) JuBWdINba J8Y10 IO SB|PSU BIBYUS e

:nok J1 A[H 196 0S|e uea noA




*asn Bnup uonoslul pue xas buipiebal aneyaq nok moy sienew
"[eNxasowWoy 0 [BNXas0Ja]ay ‘UBLIOM 10 UBW ‘8Je NOA Oym Jajiew 1,usaop U ‘AIH UM "ON

¢aseasip (feb) [enxasowoy & Ajuo AH Si

"SO[eWA) JAU)0 0} PAJORINIE IR OUM S3[eLLa) 0] Jojal
0} pasn Ajjensn si ,UBIQSa], PAOM 8L "SSJBW JaY10 0] PajoRIIR JB OUM S3[ew 0] Jajal 0} pasn
fjjensn wuay e si  Aeg, uapuab awes sy} Jo ajdoad o) pajoeine s uosiad ‘lenxasowoy 1o ‘Aeb y

¢ueaw  feh,, saop reum

‘[enxas0Ja1ay ase oym ajdoad o1 Buriajas uaym ybress, piom ayy asn
9|doad awog "[enxaso.alay pajjes si Japuab aysoddo sy} Jo 8jdoad 0] pajoeie SI oym uosiad

¢ueaw |BNXas01a]ay,, S9op 1eum

"S[eNnpIAIpUI aJNjewW
usamiaq diysuoneya. Buino] pue sjewnul Ue Jo Yed aq ued xag "sueblo [eyuab Jiay) SeAjoAul
yoiym ajdoad omy uaamiaq 19e1u09 [eaishyd Jo adAy e si xas BuiAey 10 8SIN0JIBIUI [BNXS

é(.xas Buiney,) 3SIN0JJIBJUI |BNXAS S! FBUM

"SIV 9AeY 0] pIes sI uosiad B UBYM S| SIU] "SI8IUBD IO SSBaSIP ‘Suondsjul A|pesp Wwouj

Apoq auy puajep 0} 8qe aq Jabuo| ou [|Im Wa]SAS aunwiwi 8y ‘aw) JaYy "WalsAs aunwiwi ay) 0}
abewep snowas asnea pue Adiynw 0] SnJIA 8y} o} SIeak [eIonas saxe] Aj[ensn 31 AJH UUM pajoajul
106 uosJad e J| *(aseasip 1surefie walsAs asusjap S,Apoq ay1) WaIsAs aunwwi syl Syoene AIH

¢SQIY 186 0} ardoad asnea A 1 UBYM
SHIMSNY F1dINVS ANV SNOILSIND NOWINOD

‘M3} B 8WRU 0] ‘UoliegINISBW pUR ‘abessew
‘Buissiy Y| ‘9$In02Jajul [BUB IO [BUIBBA SAJOAUI 10U OP 1BU} SAIHAIIOR [BNXaS JOJeS JOU10 JapIsuod
‘X0S aAey 0} Juem s noA J| “Ajinyasea suondo JnoA Japisuod ‘aalbe 1,ued Jauped INoA pue nok |

1810 yoea pue SaA[asIno 199dsal am Jeyl SMOYS SWopuod Buisf, e
. Jabuoj 1se| uew e djay SWopuUod 1By} pJeay oA, e

.’S80UaNbasu09 ayy
noqe Auom ueyy Jayes yjesAw Aolus pue xejas sw sdjay Swopuod Buisn, e

. -Bunioxe A1aA swopuod uo bumnd puiy |, e
:989y] A1 ued nop

¢SWOpUO09 asn 0] Juem Jou Saop Jaupied Aw yi Aes | op yeum

Jayuny Aue of
9M 910J9q XaS JaJes aABY UBI 9M MOU INOGR Y[B} 0] Juem | Ing poob Ajjeal Sjaa) Siyl, e

.’uonasjoid asn pjnoys am ‘[enxas awodaq o} buiob si diysuonejas Ino g, e
.Xas Jajes asnoeld skeme 01 pasu shep asay) 9jdoad 18Ul Uiyl ok 1uoq, e
:989y] A1 ued nop

¢daupied Aw yum 193[qNS ay) asiel | ues moy

jXas aney noA a10yaq Xas Jajes noge yjey ‘Juepodw
£13A s111 Inq ‘sa0119e.d X89S J13JeS Jay)0 0 SWOPUOD 0GR K[e} 0] JnaiyIp AiaA aq ued |

¢SWIOPUOI BuIsn noge jfe1 | op MmoH

X3S H34VS ONILVILO9AN

(sanuiw g 4o} [4,062] o121 18 pazijuals aq pinoys Juswidinbs — juswdinba
921114918 0] J81BM 10U AJaA S8SN 1BY] BUIYIRW B) 9AR[D0INE Ue Ul Juswdinba 8|qesnal az||lisls e

(94e0-1011R) UONIBJUI JUBABId 01 MOY UO SUONINIISUl AR e
eale Buiem ayy ul paysod A19)es Inoge UOIBWIOMI 9ARY e
San0|b xale| JBam e

awn A1ana S3|PasU B[1IBIS aSN e

:$1S100]1€) Pue S139J91d [eUOISSD}0.1d

"00}1B] JNOA Joj AjUO SJBUIBIUOD 8SBU] SN PUR SJAUIBIL0D 8|qesodsip ‘Mau ojul

ur Jnod S}S100)38) [RUOISS8}01d "SUNB pPN]s 8sn 1,U0p puUeR WNIGoIU 10 [98]S [BaIfns Jo apew
K1jamal asn s199Jald [eUOISS}04d MUl 00}1B) BU} Ul 8¢ 0S[e Ued Sajoied asay) pue Aj1991100
pazijlia]s uaaq jou sey Jeys Juawdinba uo poojq Jo sajared ajqisiaul ‘Aun Aq pajiiWsSuel] 8q UBd
AIH ‘Buiasaid Jo Buiooney ) ‘Jeuoissalold e 01 06 01 i Buloleid Jo oonel e 196 0] Aem 1S9JeS a8l

¢aJes a4 1m Huiauaid 1o Huiooye) # mouy | op moH

“WBA1ISP00| INOA Ojul POO|Q PAJIAJUI SIL/IBY 100US NOA

‘AIH UHM P3103jul SI OUM 8U0ALLOS SE 3|pasul awes auy) asn noA J| “(sadid pue smess ‘siayiy
L0J}09 “I81eM ‘S19X009 Se yans Juawdinba uonoalur auy1o 10) aBulIAS 10 |paau au) Ul aIe Jey)
p00J|q JO SJUNOLLE 3|qISIAUI U} 0} anp SI SiyL "sBrup 198lul oym ajdoad Buowe N220 suonoUI
AIH Mau (e Jo Japenb auo jnoqy "sBnip 198lul 0} 8|pasu & BulieysS JO YSU U} 9Xe) 0s[e Aew NoA

‘NIH Bumab jo Aem uowiwod B si xas palasloidun Buirey pue

‘xas Bulinp uonasjoid asn 0] Jaylog Jou Aew noA ‘ejdwexa o4 "9ausnjyul 8y} Japun Jou Usym
pInom noA Se suoisIaap aWes ayl axeuw Jou Aew noA ‘sbnip asn Jo yuup noA usyp ybiw
yb1y 1o yunup a1,noA apym sysu Bupiey Ing ‘AJH yum noA 198ju1 1,uom sBNIp 10 [0Y0I|Y jSBA

¢sbnap asn o jurp | # AIH Buinab jo sysil asup a1y



"pasn aJe
S9|paau pazi|Lials ‘Mau Ajuo aauis ‘poojq Buieuop Aq AJH 186 J0ULRD NOA "palea.) pue Pajsa) Mou
S p00|q e 99uIs |[ews AJaA S uoisnjsues) poojq e ybnoyy AIH Bumab Jo saueyo ay) ‘epeues u|

¢uoisnjsuesy poojq e woip AH 196 | ueg

"AIH Unm uosiad e Buissiy wo) pajosul Buiwodaq siaquia Ajiwey Jo sased papiodal

0U 8Je 813y "SIy & yBNoL} 8UOSLIOS 0} UOIIBJUI Y} pealds 0] Losiad Pajoajul U. JO BAIfeS 8]
Ul snJiA yBnoua Jou SI 8134} 8sneaaq AlH pealds 10U $8op pue YO Si Buissiy 1ey) saibe spadxa
150 “papiodal uaaq aAey Buissiy ynow-uado Jo Buissiy yauald ybnolyl uonaBjul JO SaSed ON

¢ BUISSIY YOUBI,, Wois AIH 186 nok ue)

'SAIY 10 AlH 84nJ jou op

g “486uo| 8A1 SaIV 40 AIH yum 8jdoad djay osje sBnip 8sau] ‘AlH JO S108148 aU) JO SWIOS SAI[S)
diay 1eyy mou ajqe|ieA. sBRP ale 91aL| "aUII9BA B PUR 8INJ B JSA0ISIP (1M Aayy padoy si 1| “Aep
£13n9 3seasip Siy} IN0Qe a0l pue iow Buiuses| ase ay] JOASMOH "UIDIBA B JO 8IN9 B punoy
19K 10U aARY A3 ‘AIH JuaAaid o) Aem & pue 8ind e 1o} BuIyo0| 4B PLIOM 8U) J3AO | SISIUBIOS

¢SAIV ‘© AIH ‘o 8In9 © 9( I3 318u} M

'sieaf g 0] | ‘1au0us
SI awi) abeiane ay) ‘,SIV UMOIQ-[INL, SABY 0} ples aie A3y) uaym s ay) woid “1abuoj awos
“JaJIOUS BLIOS ‘s1eak (Z 01 0L AI| [|IM 1Sow ‘pajoajul 186 181y ajdoad awiy 8y wouy Buiels

¢SAIV 0 AIH @reu nok 41 aall noA op Buoj] moH

"AIH 8ARY BPRURY Ul UAIP|IYO M) AIaA ‘Auaung yjw
s Jayjow ay) ybnoay) Jo uiog Buiag s 1 ajium pajoaul 186 osje Aew Ageq syl pliyo wiogun Jay
0} UO SnJIA 3y ssed (1M ays Jey) 8oueyd B I 813y} Jueubaid Sawo2aq AJH Sey OUM UBLIOM B |

én186 \|H ARY OYM USIP|IL 3u} PIP MOH
‘AIH In0Qe paLuiom ase
Kauy J1 s10300p 118y} 0} Y[e} pinoys ajdoad "1sa} poojq [e10ads e 186 0} SI mouy| 0} Aem Ajuo ay|

¢A\IH SBY 3ys 1o 3y i Mouy u0sJad & saop MoH

(‘Aeme 06 10u op uayo swordwAs asayl ‘AIH yum ajdoad 104 "sasSau||l SNOLIBS SS9
£q pasneo osje aJe swoydwAs asay) 1.yl Waly ainsseay ‘AlH aAey Aay) yuiyl Aew swoydwAs
9S9U] 99UaLIadXd OUM SPIY SWIOS 1BY] LOWWOI pue [eiauab os ale swoidwAs Ajies ay] :81oN)

"aIp A8y} UBY) PUB ‘YIOM 0} UOIRIIpaW

auy1 Joj 3a1s 00} 186 Sy Uum ajdoad 1s0W ‘JI8AaMOY ‘I81e| J0 JaU00S "SIeaA [BIOASS 10} O]

pue JUB1X8 8WOS 0} J9A023J Ued 9|doad ‘ssauxals Jo abels SIUl Ul USAT "SQIY Pal[ed SI 8Seasip
U} JO 8BS padueApe 8y "abewep ulelq UaAs 1o eluownaud ‘J8oued yum 3ais 186 Aew AIH yum
uosJad ayy AjlemuaAg ‘AIH YuM SaAl] Jaiyieay pue Jabuoj ol 01 ajdoad djay ued jeyl s|qejiear
suoneolpaw Auew aJe a1ay] "spuelb usjjoms pue sayses uiys dojaasp pue ‘ybiom asoj ‘pain
|98} Aew uosiad sy ‘wa)sAs sunwiwi sy} sebewep sniiA ayy se ‘Ajlenpelb ‘ng "sieak Ajqissod
pue syuow Auew 1oy ||am S|aa} Ajlensn uosiad auy ‘AJH Yum pajoajul s}ab 1si1) 8U0BWOS UBUM

¢NIH S196 ays 1o ay uaym uossad e o} suaddey 1eym

‘Apoq s,8ewa) ayy ui (668) wnao ue Huiyoeal

woJ) wuads s,ajew sy sdois 1 9auls Aoueuhaid Juanaid 01 pasn aq osje uea 1| Ajiadoid pasn
SI')1 J1 Jayjoue 0] U0sIad 8UO WO} AJH JO UOISSIWSUR.) aU} JusAaid URJ | "8SIN0JJ81UI [BNXSS
Bunnp siuad alius 8y} 19109 1eY] sueylainAjod 1o Jagqn. xa1e| Jo 89aid Uy} B SI Wopuod

¢A\IH Buimab wou nok 199)0.1d wopuod e s30p MoH ¢ LIOPUOD B SI JRUM

‘Apog umo InoA Buiyonoy Ajuo ate noA Ji ssauj|l 1o aseasip Jaylo Aue 1o \|H Bumeb
J0))S1 ou s1 818y "ainsea|d |enxas J[asinoA anlb 03 Apoq umo JnoA Buiyonoy si uoieqINISe

¢UONBGINISBL S! Teum

"SUONOAJUI PARIIWISUEI) Ajlenxas Jayo Bunuwsues) o}
InoiAeyaq %su-ubiy e aq ueo Ing ‘A4 BuysuR.) 10} INOIABYSQ %SLI-MO| B 8] 0] PaIapISuod
SI SIy] "euiBeA pue BAINA 9jWA} 8y} J0 Siuad ajew auy Jo Buians 1o Buiall ayy SI Xas [eiQ

¢X9S [10 S! TeuMm

Jal1ieq B SB Pasn Jou SI WOpU0I e Ji Aj[e1oadsa ‘Inoiaeyaq ysu-ybiy
B S UMOUY SI SIUyL “Jaupied [enxas 8y} Jo SNue 8y} ojul SIuad auy JO UOILIASUl U} SI XaS [BUY "Xas
[e40 UBNOIY] SE |jaM SB ‘9SIn02Jajul [eulbea pue [eue yloq ybnoly) peaids ag ued uonoajul AH

¢(esinoduajul) Xas [eue s! jeum

*sBnJp Bunoalul 10} $8|PSSU BJBYS BLUOS PUB ‘XS [BJ0 J0 [BUR pal9a]0idun aaey uaw Aeb
3OS ‘S| aUOAUR 8YI7 AIH SBY OUM dU0aLI0S Ylm Sajpaau Bulieys Ag Jo ‘xas [eue pue ‘[elo
‘leuiben Buipnjoul ‘xes pajosjoidun sey ays 1o ay Ji AJH 186 ued uosiad Auy “asje auokue &y snp

¢NIH 106 uaw Aeh op moy



eaeydoepisspie'mmm :qapy  ea'eydogepisspie :jiewy

0v2.-666-L/8-1

LH8 ZIY NO ‘emenq ‘anusAy builie) GogL-00+

a1jua9 uonewoyu] SAIY/AIH uelipeues

a1 1981U09 ‘SA|V/AIH UO SIUBWINIOP J3Y10 J0 Juawnaop Siyl Jo ssidod [euoilppe 1o

"BpeuR?) Ul Spasu
uonewloul SAIV PUB AIH UM SJ8U10 pue S81jusd 824n0Sal ‘Sjeuoissalold uoieanpa pue yieay
‘suoneziueblo paseq-AIuNwWWod 0] JUaLWLaI] PUe ‘9Jed ‘uoljuanald AJH UO UONBLWIOoUI dpIA0Id

01 S 8.JU87) UONBWLIO] SAIV/AIH UBIPBURY) 8U} JO 81epuBwW 8y] — ed eydo episspie’Mmm

"SAIV/AIH Aq pajoaye
Jo/pue yyum pajasiul YinoA 03 saainias poddns pue saalieiul [euoieanpa sapiaoid yoiym Aouabe
UBALIP-LINoA e si £18190S Saly (09UINoA) yoeannQ Ajunwiwio) Yyinoa ayl — 610*09ynoA-mmm

"yyeay [enxas Huiyoea] ul agus|[a9xa aAalyoe diay o1 sjeuoissajoid
L1eay pue sJo1eanpa Agq padojansp als gam aAljeAoUUl Uy — B2 ypeayjenxashuiyoesymmm

‘Ryrenxes Ayyeay e ulejuiew pue

dojanap noA djay |jim 1ey; 82IApe pue aauepInb noA sIayo aus Syl ‘xas 1noge Huiyel 01 Sadloyd
a|A1s8}1] ‘ssauaieme uondageu09 0} (S|LS) SuoiIBiU| papiwsuel] Aj[enxas wol4 Juepodul
1S0W a.e 1ey} $91do) 8y} UO UOKBULIOJUI B|RI[2) PUR 8]qIPaJd SapIA0id 8IS 8y “uoieLLIoul

pue uoneaNPa Alfenxas 01 Pal0ASP 8IS am UeIpeue?) 1ealb \f — B9 npueA}ienxas mmm

"yyeay aananpoJtdal pue

[BNX8S U0 $89IAI8S HuIjasunod pue uoieonpa sapirold pue ‘ssauaieme aljgnd $191So) ‘Spualy
S10}IUOW ‘2Jeasal S1oNpUod 94dd 'Senss! yieay aAionpoidal pue Aljenxas uo AoeaoApe pue
uonew.oyul sapirosd pue ‘Buiuueld yuig spoddns ‘9[9k9 ayl) uewny ayj 1noybnoayy Aljenxas
Ayyeay sajowo.d (94dd) epeuR) J0 uoieIapaq pooyiualed pauueld ayl — ea-aydd-mmm

"epeue) ul dlwapued sy} Uo SINSHEIS

a1ep-01-dn Joy sayepdn 1d3,, 418y} 83S "SAIV/AIH 01 palejal 8auslos Alojeioqe) pue ABojoiwapida
U] U0 Y2Jeasal pue a9UR|[I9AINS [BUOITBU S}ONPUOD UOISIAIQ JUBLISSSSSY YSIY pue 8due||loAIng
(9%Hd) s.epeue) Jo Aousby yi[eaH 21jqnd 8yl — Jwiy xapul/jwsa-jsey/es-ob-adse-oeyd-mmm

"yieay aAnonpoldas pue Aenxas uo uoneLw.olul
sey os[e NH9 ‘Bunsal Saiv/AIH pue ‘xas Jayes Buisioeid ‘uoissiwsuely AIH Bunuaaaid spnjoul
$91do] "SIV PUB AJH IN0Qe UOBLWIOUI PUB $32IN0SaJ JO UO0II9|aS pro.q B Sey NHO "9Seasip

juanaud pue Ayyesy Aeis 01 moy uo Joj Bujoo| a1,Asy} uoneuwLioyul syl Buipuly ui sueipeues)
pre 01 sI [20B (NHO) SHI0MIBN UleaH UBIPEURY) 8| — BI*YI0MISU-U}{eay-Uueipeued” mmm

‘paviels noA 196 0] may e aJe 819H "Sanss! Pale|al pue SAIv/AIH 1noge s
0] el 01 paau noA uonew.ojul sy uses| noA djay ued 1ey1 seus qom 1ealb Auew os|e ale 8oyl

LEVE-99G-008- | ‘21003 BAON
Pv80-199-008- | :S3L10HLIBL ISAMUMION

£2€8 X '80v0-199-008- | :UONMA 6/51-€9-008-1
9/89-/99-008- | :UBMaL}RxSES e AL LR A )
26Y/-668-088- |, 19090 6007~ 19G-008- 1 HoImsunig maN
LEYZ-Y1€-008-1 {PUBIS| PIEMPT 80UMd MBS
2EY1-192-008- |, oUBL 56.0-199-008- | 010y Li2)sed
LEv2-899-008- 1 :ustiBu3 ‘oLiejuo LE€Y-199-008- 1 ‘B1qWINI0] Usg
56£0-199-008- L :InAeuny LEVE-21-008-1 ‘Buaqly

)

"SANSSI L1RAY [BNX3S J8Y10 PUR ‘S|1S JAU10 ‘SQIV/AIH noge
uoneLIoLUI apiA0id 0] paures) a1e oym SI01eado Yim auljjoy e sey Aiojiis) pue asulnoid yoes

"UOIBLLIOJUI SIL) pulj puB YyoIeasal nok

djay ue I3]0 %sap 0 UBLIRIQI U} PUB ‘SAIV/AIH UO uonewlojul aAey Aew Areiqi aignd ayy
181J0 01 djay pue

UONBLLLIOJUI 8ARL 18U} SUORZIURGIO U)[eay [enXas Jaujo pue ‘sjuawpedap yieay aignd ‘saiousbe
pooyluaIed pauLR|d ‘SuonezIueBIO 99IAIaS SQIY S yaNs sdnoib AIUNLILIOD [220] 8. 81aL]
"anss| 8y} 0GR Y[e] 0] J0100p AjILU) INOA JSIA 0] JuaLUIodde UR ayew

10 ‘S[eu0ISSaj0id aled Y1[eay 10 $10100p ‘SaSINU Paulel) WOl S0URISISSE J0) %S 0S[e LR NOA
"SAIV/AIH U0 $Y00q Jo s1ajydwed aARy PINOYS YaIYM ‘O1uljd y)eay [2a0] JnoA 1ISIA J0 |29 LD NoA

"BPRURY Ul SOIV/AIH UO LonBWIOlUl 81ep-0)-dn pue 1931109 puly 0} 06 0 saoed Auew aue aiay|

***uofnew.oul aJow Buipuld




426



HIV Edmonton
HIV & AIDS BASIC FACTS

HIV

EDMONTON






HIV is a virus that can make you sick.

. HIV weakens your immune system, your body’s
built-in defence against disease and illness.

. You can have HIV without knowing it. You
may not look or feel sick for years, but you
can still pass the virus on to other people.

. Without HIV treatment, your immune system
can become too weak to fight off serious
illnesses. HIV can also damage other parts of
your body. Eventually, you can become sick
with life-threatening infections. This is the most
serious stage of HIV infection, called AIDS.

HIV stands for
Human Immunodeficiency Virus.

AIDS stands for Acquired
ImmunoDeficiency Syndrome.

There is no cure for HIV...
but there is treatment.

e There is no cure for HIV, but with proper care
and treatment, most people with HIV can avoid

getting AIDS and can stay healthy for a long time.

e Anti-HIV drugs have to be taken every
day. They cannot get rid of HIV but
they can keep it under control.

Who can get HIV?

Anyone can be infected with HIV, no matter...
* your age

* your sex

* your race or ethnic origin

* who you have sex with

429

There is no vaccine to prevent HIV.

There is no cure for HIV but there is treatment.

Anyone can be infected with HIV.

What are HIV & AIDS?

How does HIV get passed from

one person to another?

Only five body fluids can contain enough HIV to
infect someone: blood, semen (including pre-cum),
rectal fluid, vaginal fluid and breast milk.

HIV can only get passed when one of these fluids
from a person with HIV gets into the bloodstream
of another person—through broken skin, the
opening of the penis or the wet linings of the
body, such as the vagina, rectum or foreskin.

HIV cannot pass through healthy, unbroken skin.

The two main ways that HIV can get passed

between you and someone else are:

through unprotected sex (anal or
vaginal sex without a condom)

by sharing needles or other equipment
to inject drugs (including steroids)

HIV can also be passed:

by sharing needles or ink to get a tattoo

by sharing needles or jewellery
to get a body piercing

by sharing acupuncture needles

to a fetus or baby during pregnancy,
birth or breast-feeding

HIV cannot be passed by:

talking, shaking hands, working or
eating with someone who has HIV

hugs or kisses

coughs or sneezes

swimming pools

toilet seats or water fountains
bed sheets or towels

forks, spoons, cups or food
insects or animals



HIV & Sex

HIV can be passed during
unprotected sex.

This means:
e vaginal or anal sex without a condom

. oral sex without a condom or dental dam
(a piece of latex used to cover the vulva or anus)

. sharing sex toys

Oral sex is not as risky as vaginal or
anal sex, but it’s not completely safe.

Protect yourself and your partner(s)
from HIV and other sexually

transmitted infections (STls). 'S)zf:;:f();)pf:gﬁcﬁlz',o:nzngﬁ':ur

You can have sex with little or no risk of passing
on or getting HIV. This is called safer sex.

Safer sex also helps protect you and your partner(s)
from other STls, such as gonorrhea and syphilis. H IV & Pregnqncy

People can have HIV or other STIs without knowing HIV can pass from a
it because these infections often do not cause .
symptoms. You could have HIV or another STI and woman to her baby‘

not know it. Also, don’t assume that your partner(s) ° during pregnancy

knows whether they have HIV or any other STI. . at birth
The only way to know for sure is to be tested. *  through breast-feeding
To prGCiise safer sex... Protect your baby_
. Use a latex or polyurethane condom correctly
every time you have vaginal or anal sex. If you are HIV-positive and pregnant, proper HIV

treatment and care can reduce the risk of your

. Use only water-based or silicone- , r <
child being HIV-positive to less than 2 percent.

based lubricants. (Oil-based lubricants
can make latex condoms break.)

*  Gettested for STls regularly. Having an STI
increases your risk of getting and passing

Talk with your healthcare provider to find out more.

on HIV.
. Avoid sharing sex toys, and if you do, cover } i

each one with a new condom before If you are pregnant or thinking about

each use. It is also important to clean .

your toys between vaginal and anal use. getting pregnant, get tested for HIV.
. Use a condom or dental dam ope .

every time you have oral sex. If you dre HIV-pOSIflve, with proper
¢ Choose forms of sexual stimulation treatment you can have a heq"-hy

that pose little or no risk for HIV, like
masturbation or sensual massage. pregnancy and a healihy baby.



HIV & Drug Use

HIV can be passed on
through shared needles and
other drug equipment.

Sharing needles and other drug
equipment is very risky.

Another virus called hepatitis € can also be
spread when sharing drug equipment. Hepatitis
C damages the liver. It is passed when the
blood from someone who has hepatitis C gets
into the bloodstream of another person.

Protect yourself and the
people you do drugs with.

If you use drugs, there are things you can do
to protect yourself and use drugs in a safer
way. This is called harm reduction.

To practise safer drug use...

. Use a clean new needle and
syringe every time you use.

. Use your own drug equipment (such as
pipes, bills, straws, cookers, water, alcohol
swabs) every time. Never share equipment,
not even with your sex partner.

. Get new needles and supplies from your
local harm reduction program, needle
exchange or community health centre.

. Get tested for HIV and hepatitis C. If you
know that you have HIV or hepatitis C, you
can take steps to protect yourself and others.

HIV & the Law

If you have HIV, you have a legal duty to tell your
sex partner(s) before having any kind of sex that
could put them at “significant risk” of getting HIV.

e The law is not completely clear on what

“significant risk” means. It is clear, however, that
unprotected vaginal or anal sex is considered to

pose a “significant risk” of HIV transmission.

*  People with HIV have been convicted of serious

crimes for not telling their sex partners they
have HIV (not disclosing their status) before
having unprotected vaginal or anal sex.

If you do not have access
to a needle exchange...

. As a last resort, your own needles can be
cleaned before each time you use them, but
it is still best not to share with other people.
Cleaning means flushing the syringe twice
with clean water, twice with bleach, and then
twice with new water. Each flushing should
last 30 seconds. This will kill HIV, but it
will not protect you from hepatitis C.

HIV & Blood Products

Since November 1985, all blood products in ‘
Canada are checked for HIV. A person’s
risk of getting infected from a
blood transfusion in Canada
is extremely low.

There is no chance of
getting HIV from
donating blood.

e The law is not clear about whether people
with HIV must disclose their status before
having sex using a condom or before
having oral sex (without a condom).

For more information on HIV and the law,
contact the Canadian HIV/AIDS Legal Network.
It may be able to refer you to a lawyer but
cannot provide you with legal advice.

www.aidslaw.ca
info@aidslaw.ca

416-595-1666



You are better off
knowing if you have HIV.

If you know you have HIV, you can get the
treatment and care you need to stay healthy
and avoid passing it on to others.

If you think you may have
been exposed to HIV, it is
important to get tested.

e The only way to know if you have HIV is to get
tested. The HIV test is a simple blood test.

. After HIV enters the body, it may take time
before the test can detect the virus (this is
known as the window period). Different
HIV tests have different window periods.

e Don't wait. Speak to a health-care
provider about getting tested for HIV as
well as other STls and hepatitis C.

You can’t tell whether you have been
infected with HIV by how you feel.

*  Some people have flu-like symptoms
when they first get infected (fever, sore
throat or swollen glands). But some
people have no symptoms at all.

J You can have HIV and not know it.

If you test positive:

e There have been significant advances in
the care and treatment of HIV, and with
the right tfreatment, you can stay healthy.

e To protect yourself and your partner(s), practise
safer sex and do not share drug equipment.

. Get connected. Contact CATIE for more
information on HIV services in your area.

About one in every four
Canadians with HIV does not

know they have it. The only
way to know for sure if you
have HIV is to get tested.

An HIV test could save your life.

Contact Information:

For more information on HIV, contact:

* a public health unit

*  your local sexual health or family planning clinic
*  your local AIDS organization

* an AIDS and sexual health hotline

*  your doctor or primary healthcare provider

* a community health centre or,
in Quebec, a CLSC

Need more information
and resources on HIV or
hepatitis C?

Contact CATIE at:

1-800-263-1638 CATI
416-203-7122
www.catie.ca
info@catie.ca

*

CATIE accepts collect calls
from Canadian prisons.

HIV & AIDS: Basic Facts, 2010. Based on a publication originally
produced by the Canadian Public Health Association (CPHA).

Production of this document has been made
possible through a financial contribution from the
Public Health Agency of Canada (PHAC).

CATIE Ordering Centre Catalogue Number ATI-40223
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Ades 5-3

Pete the Pig

Meet Wilbur @ .He lived a long, long @ago in Kansas.

td

One day g@ and his mom and dad had a very special visitor come to their ‘@' :

His name was Mr. Danner and he was a missionary with The Leprosy Mission.

All afternoon, iﬁj told stories about how children in countries like India, Africa

and Asia suffered because of leprosy.

2
g@ listened very carefully. Soon he 7/~his mom and dad promise ﬁ that
they would help the co?.qnunit}g raise enoughto help 10 people who had

leprosy. When ﬁ left 'S ﬁ' he gave him f"‘fi , to thank him for being such

a good host.

T ha’fK @ when g‘“ went to %I , he thought about the boys and girls who
had leprosy.

He thought about what ﬁ had said:

Children get sores on their 21! , their %{? and their’s.

>

Children often have to move far away from their ﬁ :

Then he thought about the stories ﬁ told about missionaries who built

hospitals and schools for children with leprosy.

g@ thought about the @%on the beside his %]

Leprosy
gvliss{,an
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2}
The next morning, when the % was just rising, g@ ran F,J;r(r He had the E%
clutched in his \:{?s.

“Mom,” he called,“I know what to do with the C‘% iﬁ' gave me! I am going

to buy a @’ éw'

So g@ and his dad went to town to buy a@ﬂ gh named his @ﬂPete.

g@ fed Pete corn and grain. Soon Pete theé, Dwas nice and fat.

One @ g@ s mom said, “I have almost enough —to send to :ﬁj

I just need a little more.”

§u
g‘@ told her his;@ I If he sold Pete there would be just enough to help
10 people who had leprosy.

2}
So the E%that :ﬁ' gave g@ were just the right amount to buy Pete and raise

enough to help a boy or girl with leprosy.

J'/ /
Soon tﬁj had a wonderful -\/ . He made banks that looked like Pete the @;@
and gave them to children all over North America. Then he told them the story
of @

Just like g@ you can fill your new piggy bank and send the to
The Leprosy Mission. You will help heal a little boy or girl who has leprosy!

Leprosy
Mission

The Leprosy Mission Canada 100 Mural Street, Suite 100, Richmond Hill, ON L4B 1J3 Phone: 905-886-2885 Fax: 905-886-2887 Toll Free: 1-888-Leprosy www.leprosy.ca
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Who could ever believe that a pig could save a life?

It’s true. Not only that — but this story is about how the very first piggy bank came into being.

In the early 1900’s a young boy lived in Kansas. Around that time, Kansas was mostly ranches and
farms. The people did not have a lot of money. They grew grain and raised pigs, chickens and cows.

They didn’t have guests very often — especially not guests who could talk about their travels to exotic
countries — like Mr. Danner could.

Wait 2 minute — I'm a little ahead of myself.

Wilbur — he’s the boy who lived in Kansas — had never been to a big city. He’d never even been out
of Kansas. So when he heard the stories that Mr. Danner told about China and India and Africa, he
had to get out the big atlas.

Mr. Danner was a missionary. He spoke of his friends in China, Africa and India who helped men
and women, boys and girls who had leprosy. Mr. Danner came to Wilbur’s house because he was
raising money for the people who suffered from leprosy.

All afternoon, Mr. Danner told Wilbur and his family stories of boys and girls who were forced to
leave home because they had leprosy. He told them about mothers and fathers who had leprosy so
badly that they couldn’t work or take care of their children. He asked if they would be able to help.

Wilbur’s mother and father wanted to help. They said they would talk to some of their friends and
see if they could raise enough money to help ten people who had leprosy.

Wow! thought Wilbur. That was a lot of money.
Just before Mr. Danner left Wilbur’s house, he pulled 3 shiny silver dollars out of his pocket.

“Here you go Wilbur.” he said as he flipped the coins to Wilbur. “Thanks for being such a
wonderful host.”

When Wilbur went to bed that night he prayed that the children and people with leprosy would be
safe. Before he fell asleep, he tried to think of what he could do with the silver dollars.

What do you think he could do?

The

Leprosy
Mission

Canada
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The next morning he ran downstairs.
“Mom,” he called, “ I know what to do with my silver dollars! I'm going to buy a pig!”

Now you might think that’s kind of an odd thing for a boy to buy, but Wilbur knew that if he took
good care of the pig, fed it lots of good food and clean water it would grow big and fat and he could
sell it for a lot more money.

He thought of it as an investment.
His parents thought that was a pretty good idea, so his dad went with him to buy a small pig.

Wilbur named his pig “Pete.” Every morning before school and every afternoon before supper, he
gave Wilbur a special mixture of corn and grain. Sometimes, on special days, Wilbur fed Pete an
apple or scraps from the house.

Pete grew fat.

In the meantime, Wilbur’s mom was asking all of her friends and neighbours if they would help her
raise enough money to help ten people who had leprosy. In the fall, she had raised enough money
to help nine. She counted her money over and over again, as if she thought that by magic the extra
money would appear.

Wilbur knew if he sold Pete, he would have enough money to add to the collection to help ten people.

Wow! Wilbur couldn’t believe it — the money Mr. Danner had given him had multiplied into enough
so that he could help one person with leprosy.

Wilbur was pretty excited about his contribution! After all, he was just a kid — he still went
to school!

Mr. Danner and other workers in The Leprosy Mission were excited about Wilbur and how his pig
was able to help someone with leprosy. They decided they would challenge kids all over America to
raise money. They made banks in the shape of a pig and gave them to boys and girls from coast to coast.

This was the very first piggy bank!

Aiid {hat’s Wew a piqgy baik saved a chiild!

PS. It’s still true. You can feed Pete the Pig and
help a boy or girl who has leprosy!

The

Leprosy
Mission

Canada
The Leprosy Mission Canada 100 Mural Street, Suite 100, Richmond Hill, ON L4B 1J3 Phone: 905-886-2885 Fax: 905-886-2887 Toll Free: 1-888-Leprosy www.leprosy.ca
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Country Information

For further information on Vietnam, please see the following resources:

World Atlas Website www.worldatlas.com click on Asia and then Vietnam

CIA Vietnam Profile www.cia.gov click on World Factbook and then
choose Vietnam

CIDA Vietnam Profile www.acdi-cida.gc.ca/vietham-e
Vietnam Government Website www.chinhphu.vn

CHF Vietnam Project Description www.chf-partners.ca click on Our
Projects, Asia, Vietnam

For further information on Ghana, please see the following resources:

World Atlas Website www.worldatlas.com click on Africa and then Ghana
CIA Ghana Profile www.cia.gov click on World Factbook and then choose
Ghana from the dropdown menu

CIDA Ghana Profile www.acdi-cida.gc.ca/ghana-e

Ghana Government Website www.ghana.gov.gh/

CHF Ghana Project Description www.chf-partners.ca click on Our
Projects, Africa, Ghana

For further information on countries in the Caribbean, please see the following
resources:

World Atlas Website www.worldatlas.com click on Caribbean

CIA Profiles of various countries within the Caribbean www.cia.gov click
on World Factbook and then choose a country from the dropdown menu
CIDA Profiles of various countries within the Caribbean (select country
name from map) www.acdi-cida.gc.ca/Americas

CHF Guyana Project Description www.chf-partners.ca click on Our
Projects, Americas, Guyana

For further information on Kenya, please see the following resources:

World Atlas Website www.worldatlas.com click on Africa and then Kenya

CIA Kenya Profile www.cia.gov click on World Factbook and then choose
Kenya from the dropdown menu

CIDA Kenya Profile www.acdi-cida.gc.ca/kenya-e
Kenya Government Website www.kenya.go.ke/

CHF Kenya Project Description www.chf-partners.ca click on Our Projects,
Africa, Kenya

For further information on El Salvador, please see the following resources:

World Atlas Website www.worldatlas.com click on Central America, El
Salvador

CIA El Salvador Profile www.cia.gov click on World Factbook and then
choose El Salvador from the dropdown menu
CIDA El Salvador Profile www.acdi-cida.gc.ca/elsalvador-e



http://www.worldatlas.com/
http://www.cia.gov/
http://www.acdi-cida.gc.ca/vietnam-e
http://www.chinhphu.vn/
http://www.chf-partners.ca/
http://www.worldatlas.com/
http://www.cia.gov/
http://www.acdi-cida.gc.ca/ghana-e
http://www.ghana.gov.gh/
http://www.chf-partners.ca/
http://www.worldatlas.com/
http://www.cia.gov/
http://www.acdi-cida.gc.ca/Americas
http://www.chf-partners.ca/
http://www.worldatlas.com/
http://www.cia.gov/
http://www.acdi-cida.gc.ca/kenya-e
http://www.kenya.go.ke/
http://www.chf-partners.ca/
http://www.worldatlas.com/
http://www.cia.gov/
http://www.acdi-cida.gc.ca/elsalvador-e
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e EIl Salvador Government Website (in Spanish) www.casapres.qob.sv/
e CHF El Salvador Project Description www.chf-partners.ca click on Our
Projects, Success Stories, Americas, El Salvador

For further information on India, please see the following resources:

e World Atlas Website www.worldatlas.com click on Asia and then India

e CIA India Profile www.cia.gov click on World Factbook and then choose
India from the dropdown menu

e CIDA India Profile www.acdi-cida.gc.ca/india

¢ India Government Website http://goidirectory.nic.in/

e CHF India Project Description www.chf-partners.ca click on Our Projects,
Success Stories, Asia, India



http://www.casapres.gob.sv/
http://www.chf-partners.ca/
http://www.worldatlas.com/
http://www.cia.gov/
http://www.acdi-cida.gc.ca/india
http://goidirectory.nic.in/
http://www.chf-partners.ca/
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Meps of Vietnem

Source: http://worldatlas.com/webimage/flags/countrys/asia/vietham.htm and
http://worldatlas.com/webimage/countrys/asia/vn.htm#facts (Retrieved July 24, 2007)



http://worldatlas.com/webimage/flags/countrys/asia/vietnam.htm
http://worldatlas.com/webimage/countrys/asia/vn.htm#facts

448

aps of El Salvador

: hna
apan, Santa Ana ake Coadendgue

et +® EL SALVADOR

MatT. Park 47 MEjizanos, b ;
ao o lzalog e ‘\.*/\1 b . i el
Voleano  Musva®—JX -.?L : e e

San A !
Salvador SalWADOR & o J AH1ghxfu

#Lacatecolusa | .

San Figuel
Walcano
R Giande de
San Migusl
Naorth
Px!.'_!:'ﬁ:_‘
Clcean

Edited from: http://www.lonelyplanet.com/destinations/central_america/el salvador/



http://www.lonelyplanet.com/destinations/central_america/el_salvador/
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Source: www.worldatlas.com



http://www.worldatlas.com/
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http://www.worldatlas.com/webimage/countrys/africa/printpage/africa.htm

451

Meps of Kenye

Moy ale’

Mar=abit El %ak
#u
m AGRE AT DA GALGALL

EASR LN

hﬁ iy LCESERT  #

TKENYA ™

E]-:I-:r'et* 1. : il f:’_‘,ﬁ {Mag:_ln_.E_iaEh'i

s
Wk L L E Y. =’.“-
= Kisurnu *Nakuruxl f . Tans

" e N':IE'F 1. Kenya
N‘r‘.ﬁ.NEA i kt..»—J
oo FENAIRDE

Liredicins
Déean




452

Meps oif Indie




453

MAP OF ETHIOPIA




454

Resources

Reference Books

Ghana, by Lucile Davis

Vietnam, by Judith Simpson, 2002

India, by Judith Simpson and Valerie Hill, 2002

Kenya, by Barbara Saffer, 2001

El Salvador, by Kathleen W. Deady, 2002

Ancient West African Kingdoms, by Mary Quigley, 2002

Time for Kids World Altlas, edited by Time Inc., 2007

National Geographic Countries of the World, (Various Countries), various authors

Fiction

If The World Were A Village: A Book About the World’s People, by David Smith,
2002

Somewhere Today: A Book of Peace, by Shelley Moore Thomas, 2002

Off to the Sweet Shores of Africa: And other talking drum rhymes, by Uzo
Unobagha, 2000

Web Sites

CHF www.chf-partners.ca

Gifts That Matter www.giftsthatmatter.ca

Canadian International Development Agency (See Teacher Zone) www.acdi-
cida.gc.ca

Global Education Network www.global-ed.org

Introduction to Ghana www.geographia.com/ghana/

Kente Cloth www.nmafa.si.edu/exhibits/kente/design2.htm

Water Resources Commission of Ghana www.wrc-gh.org

BBC Ghana Profile

http://news.bbc.co.uk/1/hi/world/africa/country profiles/1023355.stm
The Africa Guide Website www.africaquide.com



http://www.partners.ca/
http://www.giftsthatmatter.ca/
http://www.acdi-cida.gc.ca/
http://www.acdi-cida.gc.ca/
http://www.global-ed.org/
http://www.geographia.com/ghana/
http://www.nmafa.si.edu/exhibits/kente/design2.htm
http://www.wrc-gh.org/
http://news.bbc.co.uk/1/hi/world/africa/country_profiles/1023355.stm
http://www.africaguide.com/
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Ghana Canada

*

Ghana

Canada
Capital Accra Ottawa
Area (Thousands of km?) 239 9,985
Population (millions - 2007) 23.5 33.1
Population Density

(per km? - 2007) 98 3
Urban Population (% - 2007) 49 81
Ecological Footprint (global

hectares per person - 2003) 1.0 7.6
Life Expectancy at birth (Age)

1970 49 73

2006 59 80
Mortality rate under 5

years old (per 1,000)

1970 183 23

2006 120 6
Adult Literacy (% 1995-2004)

Total 58 99

Men 66 99
Women 50 99
Population using improved

drinking water sources (% - 2004)

Total 75 100

Urban 88 100

Rural 64 99

Source: http://www.acdi-cida.ge.ca/Cl DAWEB/acdicida.nsf/prEn/JUuD-222104547-LH6  (Retrieved April 9, 2009)



http://www.acdi-cida.gc.ca/CIDAWEB/acdicida.nsf/prnEn/JUD-222104547-LH6
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Interesting Facts about Ghana

Ghana is in Western Africa, between Cote d'lvoire and Togo and borders the
Gulf of Guinea in the Atlantic Ocean. Area: 239,460 square kilometres.

The Ghanaian flag has three equal horizontal bands of red (top), yellow, and
green with a large black five-pointed star centered in the yellow band. The red
represents the blood of Africans in their struggle, the gold, the mineral wealth of
the earth, and the green, the vegetation. The black star represents the people.

National holiday: Independence Day, March 6 (1957)

Tropical climate: 2 seasons - wet and dry. The dry, dusty, Harmattan winds
occur from January to March and bring frequent droughts. High humidity and
rains are from July through August.

Landscape: Mostly low plains with a plateau in the south-central area. The
highest point is Mount Afadjato (880m).

Waterways: Main rivers are the Volta, Ankobra, and Tano Rivers.
Lake Volta is the world's largest artificial lake.

Natural resources: gold, timber, industrial diamonds, bauxite, manganese, fish,
rubber, hydropower petroleum, silver, salt and limestone.

Agriculture products: cocoa, shea nuts, rice, coffee, cassava (tapioca),
peanuts, corn, timber and bananas.

Population below poverty line: 31.4%

Ethnic groups: There are many ethnic groups in Ghana including: Akan 45.3%,
Mole-Dagbon 15.2%, Ewe 11.7%, Ga-Dangme 7.3%, Guan 4%, Gurma 3.6%,
Grusi 2.6%, Mande-Busanga 1%, other tribes 1.4%, other 7.8% (2000 census)

Languages: English (official) Asante 14.8%, Ewe 12.7%, Fante 9.9%, Boron
(Brong) 4.6%, Dagomba 4.3%, Dangme 4.3%, Dagarte (Dagaba) 3.7%, Akyem
3.4%, Ga 3.4%, Akuapem 2.9%, other 36.1% (includes English) (2000 census)

Literacy (age 15 and over who can read and write — 2000 census):
Total: 57.9%
Males: 66.4%
Female: 49.8%

Religions: Christian 68.8% (Pentecostal/Charismatic 24.1%, Protestant 18.6%,
Catholic 15.1%, other 11%), Muslim 15.9%, traditional 8.5%, other 0.7%, none
6.1% (2000 census)



Current environmental problems:

Recurrent droughts in the north severely affects agricultural activities
Deforestation and soil erosion

Overgrazing

Threats to wildlife from poaching and habitat destruction

Water pollution: supplies of potable water are inadequate

Cities:

Accra is the capital city. Although it was once a major center of the gold and
slave trade through four different empires, its tree-lined streets give it the feeling
of a comfortable town. The Makola Market is a good place to enjoy a typical West
African market.

Kumasi was once the capital of the Ashanti empire, and is still the cultural center
of the Ashanti people. The historic city was destroyed almost a century ago, but
the modern city has a good cultural center and museum as well as the modern
palace of the Asantehene.

Craft Villages: In the region surrounding Kumasi are four settlements known as
the craft villages. Their citizens have been the royal artisans for the Asantehene
for generations.

Bonwire is the capital of the Kente cloth.

Ntonso has the Adinkra cloth.

Ahwiaa has carved figures, including Ghana's traditional fertility doll.
Kurofuforum specializes in brass casting.

Mole National Park: has such game as elephants, various species of antelope,
a large and diverse bird population, monkeys and crocodiles, and a small number
of lions. Visitors can drive or walk throughout the park at very reasonable costs.

Coastal Forests:

During the gold, ivory, and slave trade, many colonial forts were built along the
coastline. The forts at Dixcove, Elmina, Cape Cove, and Apam are open to the
public to remind people of the horrors of slavery.

Edited from: https://www.cia.gov/library/publications/the-world-factbook/geos/gh.html and
http://www.ghanaweb.com/

457


https://www.cia.gov/library/publications/the-world-factbook/geos/gh.html
http://www.ghanaweb.com/
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Favourite Food of Ghana

Fufu — a mixture of cassava and yams or plantain which is boiled and then
pounded into a sticky dumpling. The dumpling is boiled and served with soup or
stew.

Adua froi - black bean stew which contains vegetables, meat or fish
Groundnut stew — (peanut stew) which contains vegetables, meat or fish

Palm oil soup - which contains vegetables, meat or fish

Corn — roasted or boiled on the cob. Kernels can also be ground into flour and
made into kenkey and banku dumplings

Kontumire - a green leafy vegetable similar to spinach. It is mixed with palm oil
to make a stew and served with slices of boiled plantain.

Fried or boiled plantain (a type of banana)

Rice

Favourite Recipes from Ghana

Hot Plantain Crisps - a Snack or Appetizer

4 plantains (should be firm)
4 tsp lemon juice

1/4 tsp ground ginger

1/4 tsp cayenne pepper

Qil for frying

Cut plantain 1/2-inch thick.

Sprinkle lemon juice over the pieces, stirring to moisten.

In a separate bowl, combine the ginger and pepper.

Roll plantain pieces a few at a time in the spice mixture to coat surfaces.
Heat about 1/4 inch of oil in a heavy skillet until a test piece of plantain
sputters, then transfer plantain slices to the skillet.

Fry until outsides are crisp and golden.

With a slotted spoon, remove plantains to paper towel. Serve hot.

arwnE

No

Tatale (Ghanaian Plantain Cakes) - a Snack or Appetizer

2 over-ripe medium plantains (black and soft)
1 small onion, finely chopped or grated

2510 50 g (1 to 2 0z) self-raising flour

5 ml (1 tsp) palm oll

Optional: salt and hot pepper to taste

oil, for frying

1. Peel and mash the plantains well.
2. Putinto a bowl and add enough of the flour to bind.
3. Add the onion, palm oil, salt and pepper to taste.
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4. Mix well and leave to stand for 20 minutes.
5. Fry in spoonfuls in a little hot oil until golden brown.
6. Drain on paper towel and serve hot.

Fufu

Note: Conventional West African fufu is made by boiling such starchy foods as
cassava, yam, plantain or rice, then pounding them into a glutinous mass, usually
in a giant, wooden mortar and pestle. This adaptation is not authentic, but is
worth trying at least once with West African groundnut stews.

2 1/2 cups Bisquick
2 1/2 cups instant potato flakes
6 c. water

Bring 6 cups of water to a rapid boil in a large, heavy pot.

Combine the two ingredients and add to the water.

Stir constantly for 10-15 minutes. Use two people for best results: one to hold

the pot while the other stirs vigorously with a thick wooden spoon. The

mixture will become very thick and difficult to stir, but unless you are
energetic, you'll get a lumpy mess.

4. When the fufu is ready (or you've stirred to the limits of your endurance!),
dump about a cup of the mixture into a wet bowl and shake until it forms itself
into a smooth ball.

5. Serve on a plate beside soup or stew.

whN e

Hkatenkwan (Groundnut Stew) - good served with Fufu, or dumpling

1 chicken, cut into pieces

1-inch piece of ginger

1/2 of a whole onion

2 tbsp tomato paste

1 tbsp peanut oil or other cooking ol

1 cup onion, well chopped

1 cup tomatoes, chopped

2/3 cup peanut butter

2 tsp salt

2 hot chillies, crushed, or 1 tsp cayenne pepper
1 medium-size eggplant, peeled and cubed
Optional - 2 cups fresh or frozen okra

=

Boil chicken with ginger and the onion half, in 2 cups water.

2. In a separate large pot, fry tomato paste in the oil over low heat for about 5
minutes.

3. Add chopped onions and tomatoes to the paste, stirring occasionally until the

onions are clear.
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4. Remove the partially-cooked chicken pieces and put them, along with about
half the broth, in the large pot.

Add the peanut butter, salt and peppers.

Cook for 5 minutes before stirring in the eggplant and okra.

Continue cooking until the chicken and vegetables are tender. Add more
broth as needed to maintain a thick, stew consistency.

N oo

Jollof Rice

2 1/2 to 3 Ib chicken pieces

2 cans (16 oz each) stewed tomatoes

2 cups water

2 tsp salt

1/4 tsp pepper

1 cup uncooked regular rice

1/4 Ib fully cooked smoked ham, cubed (3/4 cup)
1/4 tsp ground cinnamon

1/4 to 1/2 tsp ground red pepper (to taste)

3 cups coarsely shredded cabbage

8 0z green beans (fresh or 10 oz pkg frozen French-style green beans,
thawed)

2 onions cut into 1/2-inch slices

1/2 tsp salt

Optional: a bunch of fresh thyme

=

Heat chicken, tomatoes (with liquid), water, 2 tsp salt and pepper to boiling in
5-quart Dutch oven

Reduce heat. Cover and simmer 30 minutes.

Remove chicken.

Stir in rice, ham, cinnamon and red pepper.

Add chicken, cabbage, green beans and onions. Sprinkle with 1/2 tsp salt and
add thyme.

Heat to boiling

Reduce heat. Cover and simmer until thickest pieces of chicken are done, 20
to 30 minutes.

abrwn
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Edited from: http://www.sas.upenn.edu/African_Studies/Miscellany/Recipes from 12913.html



http://www.sas.upenn.edu/African_Studies/Miscellany/Recipes_from_12913.html
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	This section contains Icebreakers and Energizers:
	Deepening awareness
	A Divided World
	How to play:
	Each country/continent shares their guess with the whole group.
	Discussion questions:
	The World Goes Shopping
	# of participants: For groups of 10-60 participants
	Preparation:
	The $ amounts represents how much one person spends on average per year.
	How to play:
	Let the group know that we are going to look at our global spending habits.
	Discussion:
	What did you find the most surprising?
	Breaking the famine cycle
	Materials and Preparation:
	Time: 25- 30 minutes
	How to play:
	Read out the rules to start the game.
	Rules:
	THINKfast! JEOPARDY
	ALL NEW QUESTIONS!
	THIS JEOPARDY GAME CAN BE FOUND ON YOUR THINKfast DVD.
	Goal: To reinforce what participants have learned during the THINKfast!
	Time: 30 – 60 minutes
	There is a PowerPoint version of this game on your DVD. If you have a projector/laptop can you project the game board on the wall and play it via the electronic version. If a computer is unavailable - create a jeopardy game board on flipchart paper wi...
	How to play:
	UCategory 1: Development and Peace:
	UCategory 2: Agrofuels
	UCategory 3: Bill C-300
	200: How many signatures have been collected over the past 3 years of the mining campaign?
	(Answer: over 500,000)
	500: What does C-300 stand for?
	(Answer: At its core, the Bill legislates that Canadian government support to companies in the mining oil and gas sectors must be contingent on the highest Corporate Social Responsibility standards for human rights and the environment.)
	UCategory 4: Food Sovereignty
	(Answer: It is affordable, safe and healthy; it is culturally acceptable; it meets specific dietary needs; it is obtained in a dignified manner; it is produced in ways that are environmentally sound and just.)
	UDouble Jeopardy:
	How many years has the THINKfast Program been running?
	(Answer: over 20)
	An interactive game on food sovereignty
	3TPreparation

	3TPhysical space
	3TVolunteer Roles
	5TACTION ROUND 1
	5TACTION ROUND TWO
	0TACTION ROUND THREE
	/step three
	Reflection & Rest


	Opening Liturgy
	Before starting the THINKfast, ask participants to “disconnect” themselves from any electronic devices (I-pods, cell phones, etc.) they have brought with them. Make this as part of the fast. It will also allow them to be fully present for the activiti...
	John 6 - Jesus Feeds the Five Thousand




